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ABSTRACT

This paper reports on sociolinguistic research conducted among speakers of five Austro-
Asiatic language varieties in northwest Bangladesh: Koda, Kol, Mahali, Mundari, and
Santali. These are collectively referred to as the Santali Cluster because Santali is the most
populous and developed language among these five varieties. Linguistic variation within
and across these varieties, long-term viability of each variety, and attitudes of speakers
towards their own and other language varieties were investigated. The degree of
intelligibility in Santali by speakers of the other varieties and the bilingual ability in Bangla
of speakers from each variety were also studied. This research was carried out from
November 2004 through January 2005 through the use of word lists, questionnaires, a
Bangla Sentence Repetition Test, and stories recorded in Santali, Mundari, and Mahali.
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PREFACE

Aspart of SIL Bangladesh’s project to develop the minority languages of Bangladesh, we
researched the cluster of Austro-Asiatic languages centered around Santali. Thisreport isthe
fruit of the field research conducted in November and December 2004, and January 2005.

For the first time, we had the able help and cheerful companionship of two full-time
Bangladeshi language surveyors: Sayed Ahmad and Mridul Sangma. They had received
linguistics training earlier in the year, and this survey was their first field experience. We
commend them for their quick learning and their valuable contribution. The survey would
have taken longer without their help, and it would not have been as enjoyable without their
fellowship. We look forward to seeing them develop into experienced surveyors/linguists
who will contribute much to many other minority language communities through their
knowledge, skills, and character.

Many thanks aso go out to the people who helped us in numerous ways: the staff at various
BNELC (Bangladesh Northern Evangelical Lutheran Church) guest houses who met our
physical needs when we needed food and lodging, Sister Gertrude and others at Beniduar
Mission who provided a place to stay on short notice, the smiling boys and girlswho led us
around their villages, and particularly the story tellers who worked many hours for the
development of the recorded stories.

Finally, we reserve our deepest appreciation for the people and leaders of al the villages we
visited—ADbirpara, Amnura Missionpara, Babudaing, Begunbari, Bodobelghoria, Jabri,
Karimpur, Krishnupur, Kundang, Matindor, Mundumala, Nijpara, Pachondor, Paharpur,
Patichora, Rgjarampur, Rashidpur, Rautnagar—who, no matter when we showed up, no
matter how long we stayed, extended warm welcomes and gave their cooperation. We want
to thank them for making themselves available for this work, and more than that, for
accepting us not just as researchers but also as friends. They make all the work worthwhile.

Seung and Amy Kim
Language Survey Specialists
SIL Bangladesh

March 2005

Dhaka, Bangladesh



1. INTRODUCTION

1.1. Purposes and goals

The purpose of this sociolinguistic survey was to gather information that could be used to
plan alanguage development program for the Santali, Mahali, Munda, Kol, and Koda
speakers in Bangladesh. The reason for lumping these five language varieties together into
one survey was that they are all Austro-Asiatic languages, they are all mostly found in
Rajshahi division, and they all have some understanding in Santali due to close geographical
proximity, linguistic similarity, or both. Also, Santali is clearly acknowledged as being
central to this group of languages due to its size in population and widespread recognition.
Hence the term “ Santali cluster.”

We wanted to know which language variety, if any, each of these communities wantsto
develop in terms of literature production and literacy programs. We also wanted to know,
from an objective linguistic point of view, the pros and cons of choosing any particular
language variety for development. To meet these purposes, the following goals were
established:

1. Toinvestigate linguistic variation in each of the varieties and across the five varieties
within the Santali cluster

2. To determine attitudes for each variety of the Santali cluster towards their own
language variety and towards other varieties

3. To measure the degree of intelligibility in Santali by speakers of the other varieties
within the Santali cluster

4. To assess the long-term viability of each variety within the Santali cluster in
Bangladesh

5. To gauge the Bangla ability of speakers of each speech variety within the Santali
cluster

To accomplish these goals, this sociolinguistic survey of the Santali cluster was carried out
in three interrelated parts: 1) a study of the language varieties within the Santali cluster, 2) a
language use, attitudes, and vitality study, and 3) a bilingualism study. Figure 1 gives a
summary of the sociolinguistic methods used in this survey.



Figure 1: Overview of methods
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1.1.1. Study of the language varieties

Lexical Similarity Study

The first method, or tool, used was a 307-item word list taken at atotal of 16 villages: 7
Santali, 3 Mahali, 3 Mundari, 2 Koda, and 1 Kol; in addition, two Mundari word lists from
Indiawere also used. These villages—particularly the Santali ones—were chosen to capture
arepresentative sample of the respective communities in terms of location and religious
affiliation. Thus, we went to villages as north as Dinajpur and as south as Rajshahi and aso
ones in between; to predominantly Christian villages as well as predominantly Hindu ones;
and to more remote villages as well as |less remote ones. In addition to these 18 word lists,
we also included aword list in Bangla (dictionary pronunciation) for comparison. These
lists were compared in order to determine the lexical similarity among all these varieties.
The results of the comparison were also used to decide which varieties to use for
intelligibility testing. See Appendix B.1 for standard procedures for counting lexical

similarity.
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Intelligibility Study

The second method used to study the Santali cluster was Recorded Text Tests (RTTs). RTTs
were used primarily to determine how widely intelligible Santali is among Mahalis and
Mundas. In order to meet this purpose, three stories were recorded: one each for Santali,
Mahali, and Mundari. Comprehension tests for these were developed and tested at selected
villages. In addition, a Mundari story previously recorded in Indiawas used in Bangladesh
to test for comprehension. See Appendix C.1 for standard RTT procedures.

1.1.2. Language use, attitudes, and vitality study

A sociolinguistic questionnaire was used to assess patterns of language use among speakers
of the Santali cluster, their attitudes towards their own and other languages, and the long-
term vitality of each language variety. Post-Hometown Test (HTT) and post-RTT
questionnaires were used to shed further light on attitudes towards languages within the
Santali cluster. Thisinformation gives an indication as to whether the various language
communities would accept and use materials translated into their own language variety or
into another language variety which is highly intelligible with their own. The sociolinguistic,
post-HTT, and post-RTT questionnaires are given in AppendicesE.1, E.2, and E.3,
respectively.

1.1.3. Bilingualism study

A Bangla SRT was specifically developed to assess the level of bilingualism among

minority language speakers in Bangladesh. This test focuses on people’ s ability to speak in
Bangla, although it aso gives an indication of people’ s Bangla comprehension ability. In
addition to using the Bangla SRT to measure members of the Santali cluster’s Bangla ability,
five questions from the above-mentioned sociolinguistic questionnaire were used to assess
how they perceive their abilities in Bangla as well as other language varieties.

In addition, the Community Information Questionnaire (ClQ) was used to gather
information about language vitality and the depth and breadth of bilingualism. See
Appendix G.1 for standard SRT procedures; see Appendix E.5 for the CIQ and Appendix |
for the community information itself.

1.2. Geography

The Santali cluster is not simply alinguistic description, but also a geographical one, for
amost all speakers of the Santali cluster in Bangladesh live within the relatively limited
space of the western half of Rajshahi division. Moreover, it israre to find a Mahali, Munda,
Kol, or Koda community that doesn’t have a Santali community close by. Thus, it is not
simply acluster, but a Santali cluster.

Rajshahi division liesin the northwestern corner of Bangladesh. It is bordered on the north,
northeast, west, and southwest by India, and it is divided from the rest of Bangladesh by the
Padma River on the south and by the Jamuna River on the east (see Figure 2). At 34,513
square kilometers, it constitutes about one-fourth the area of Bangladesh. It is known for its
fertile flatlands that are nevertheless flood-free (relatively speaking), and thusis popularly
called the country’ s storehouse of food grains. Indeed, during our travels, we enjoyed vistas
of seemingly endless rice paddies that were only occasionally broken up by potato and
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sugarcane fields. And other than the Mahalis who make and sell bamboo products, the vast
majority of the other Santali cluster speakerswork on, and live off, of this land.

Figure 2: Rajshahi Division, Bangladesh

Rajshahi Division

Padma River

Jamena River

INDIA

Bay of Bengal

Almost every village we visited was quite accessible. Because Rajshahi division boasts a
good transportation system of regular buses running on good roads, no village was more
than a 2-km walk away from the nearest road that allowed for some sort of avehicle. The
most remote (meaning requiring walking) were the Kol village of Babudaing and the Santali
village of Rajarampur. The Mahali villages (Mundumal a/Pachondor, Matindor, Abirpara)
tended to be the most accessible as Mahalis live along roads in or very near market townsin
order to sell their bamboo products easily. Thus, we were able to reach almost every village
easily (even if bumpily) by a combination of buses and van gari/rickshaw. See Figure 3 for
the approximate location of each village. Also, see the community information in Appendix
| for details on the district and subdistrict of each village.



Figure 3: Approximate location of villages surveyed within Rajshahi Division
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1.3. History

For the purposes of this report, the histories of the Santali cluster will be limited in scope: it
will just briefly touch on recent history, particularly their history in Bangladesh. And due to
their larger population (and thus attracting more research), longer written history, and wider
availability of secondary source materials, the history of the Santals is necessarily more
detailed than those of the other groups. By thisimbalance, we do not mean to slight the
other groups—especialy for the Koda and Kol for whom we could not find information
specific to them; this could be because, being small in number, the Koda and Kol people’s
histories have been subsumed under the rubric of Santali, or more likely, Mundari history.
Though far from complete, it is hoped that this basic introduction to these language groups
will provide a base from which to gain further knowledge of their rich history, oral and
written. Even more, it seems especially important for these minority groups to write and
preserve their undoubtedly rich histories, especialy when the internet makes it so easy,
quick, and inexpensive to disseminate such information.

1.3.1. Santal

The Santals have a saying: “ The spoken word is better than the written word.” Asisthe case
with all the other groups within the Santali cluster, this outlook isreflected in their rich ora
tradition of songs, stories, and histories. Unfortunately for researchers, this means that there
is adearth of written history, particularly about their distant past, their origins.

There are various stories to account for the presence of Santals on the Indian Subcontinent.
For example, they may have settled in the Indian state of Bihar starting in the mid-16™
century (Hasda, M. 2002:108), or they may have come from Australia some 10,000 years
ago by way of Indonesia, Myanmar and Assam (Hossain 2000:4). Whether they came from
Australia, or perhaps from China, or from Nepal, no oneis sure. What is more established is
that between 1870 and 1920, Santals began to settle in present-day Rajshahi division and
Assam. The census of 1881 shows that there were Santal settlements in the districts of
Pabna, Jessore, Khulna, and even in Chittagong (SDNP Bangladesh). They had been driven
out of their well-established areas of India (Bihar, Jnarkhand, etc.) by floods, crop failures,
famines, and the oppression of landowners who had virtually enslaved them through a
scheme of unfair loans that took advantage of the Santals' illiteracy. When they arrived in
Rajshahi division, they cleared jungles and started to farm (Hasda, M. 2002:108), and now
they are the largest minority language group in northern Bangladesh. (In addition, there are
Santals in the Sylhet region who first came as workers on the tea gardens even before those
who settled in Rajshahi; but these Santals are not a part of the main Santal community, and
we were told that a majority of the Santals living in Sylhet division have forgotten Santali.
Thus, only aword list was gathered at the Rashidpur Tea Estate in Habiganj district of
Sylhet division. The results are discussed in section 3.1.3.)

In their more recent history, the traffic flow is reversed. Since 1947, there has been a steady
stream of Santals who have fled to India due to the lack of security and pressure from
Bengalis. Many Santals we interviewed could remember that during the Liberation War,
they left their homes and took refuge in India. Those who returned to Bangladesh after about
9 months found that they had to start their lives over as ailmost everything had been
destroyed. But this return from the 9-month exile notwithstanding, the movement to India
continues to this day as Santals struggle to live with landlessness and insecurity in
Bangladesh.
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1.3.2. Mahali

The Mahali consider Ranchi, Dumka and Chotonagpur in India as their ancient homes.
Again, it is not known how or how long ago they came to reside there originally, but unlike
the Santals, their journey to Bangladesh was not so much a migration as an escape. In the
17"-century, Mahalis began arriving in Bangladesh as a result of the famine and oppression
they suffered in India (Hasda, A. 2002:96).

1.3.3. Munda

One theory holds that Mundas came to the Indian subcontinent some 600 years ago, but
since thereis no proof, their origin is as cloudy as that of the Santals and the Mahalis. But
where they ended up in Indiais very clear: Chotonagpur of southern Bihar istheir home and
isstill viewed as a haven/heaven of sorts (Topna 2002:94). Of course, the modern-day
Mundas who live scattered throughout Rajshahi do not have persona experience of the
landowners' oppression that caused their forefathers to abandon Chotonagpur and head east
and first settle in Begunbari (near Dhamoirhat) in 1888. Still it is clear that Chotonagpur
remains their ancestral home.

Like the Santals, there is also asmall group of Mundas living on the tea gardens of Sylhet
division. They came earlier (around 150 years ago) as a part of alarge group brought to
Sylhet for the specific purpose of working the tea gardens. Not only do these Mundas have a
separate history from those who ended up in Begunbari, but they have no points of
connection in the present either, for there is virtually no contact between those in Rajshahi
and those in Sylhet. For this reason, the Mundas of Sylhet were not studied extensively for
thissurvey.

1.4. People

Giving a complete and accurate description of the people who are the subject of this report
isadifficult task. It has been stated that “ Santals and related aborigines are among the
earliest settlers of the subcontinent and are acknowledged as the progenitors and maintainers
of the agricultural production system and agro-based culture” (SDNP Bangladesh). Though
we have met many members of the Santali cluster during our fieldwork over three months,
the description seems no easier, for we now know that there' s far more to each of these
groups than anything we read (or could have read). As language surveyors, we can only
envy the ethnographers who get to spend days, weeks, and months living among people
groups to truly understand and appreciate them. Alas, that is neither our privilege nor our
job. Thus, while we might avoid an unfair caricature, we probably cannot avoid the
simplistic half-picture of the people we met during our research. The best we can hope for is
that the description will be accurate in capturing a bit of the spirit of the people behind the
facts and figures.

1.4.1. Santal

The maority of the 6 million or so Santalslivein the Indian states of Jharkhand, Orissa,
Bihar, Assam and West Bengal, along with some living in Morang and Jhapa districtsin
Nepal. There are various population figures for the Santals in Bangladesh ranging from
100,000 to 500,000+. The figure 225,000 given by a Santal writer (Hasda, M. 2002:108)
seems to us to be the most reasonabl e one to account for the Santals in Bangladesh, the
majority of whom live spread out throughout Rajshahi division, with perhaps the highest
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concentrations in Tanor, Godagari, Chapai-Nababganj, Naogaon, and Nachole subdistricts.
As noted, there are also Santals living on the tea gardens of Sylhet division, though thereis
virtually no contact between the two divisions.

Racially, the Santals are part of the proto-Australoid stock that came to the Indian
subcontinent. Their features—typically very dark-skinned and possessing flat noses (Hasda,
M. 2002:108)—still set them apart from their Aryan Bengali neighbors, for, though they
have lived in the midst of Bengalis for many generations, there are very, very few cases of
marriages outside the Santal community. Santals divide themselves into 12 clans with
everyone having one of the following as their family name: Hasda, Murmu, Kisku,
Hembrom, Mardi, Soren, Tudu, Baski, Besra, Chaure, Pauria and Bedea, with the first seven
clans being predominant in number. It is believed that the various clans were divided
originally by occupation: Kiskus were kings, Sorens were warriors, Murmus were priests,
etc (Hossain 2000:9).

The Santals use the term “hor” (meaning man) to refer to themselves, and sometimes, even
to their language. And their lives, at least on the surface, reflect this simple and humble term.
The Santals in Bangladesh still live and work probably much the same as their forefathers—
the progenitors of agro-based culture in the subcontinent—did for many generations. The
vast majority live in simple mud-walled houses and live off of the land doing farm work.
Their agro-centeredness is reflected not only in the type of work they do, but also in the fact
that their cultural festivals revolve around the crop cycle. But while it’ strue that they work
the land, for 90% of them it is not their own land (Hasda, M. 2002:109). Thus, with
landlessness as an overriding factor in their lives, trying to make aliving as day laborers
means that their lives are mired in poverty and insecurity. Lacking economic and political
power, they have been victims of land grabbing which is often preceded by threats and
crimes. It isthiskind of living condition that drives many to escape to India.

Santals have traditionally followed areligion called Sonaton, which means ‘that which
existed from the beginning of time' (The Sonaton Religion 2002:1). Today followers of this
religion combine worship of nature with some of the more common Hindu worship
ceremonies. Thus, Sonaton can be thought of as a mixture of animism and Hinduism,
though there seems to be the crucial absence of a complex caste system among those who
follow the Sonaton religion. In Bangladesh, however, perhaps 50% of the Santals have now
embraced Christianity. Two results seem important to note regarding the impact of
Christianity on the Santali community: first, Christianity has brought with it a greater
awareness of, desire for, and thus achievement in, education; second, it has been adivisive
factor in the Santali community.

Most of the educated Santals we met were educated through some sort of mission school, be
it Catholic, Lutheran, or some other Christian denomination. As education has increased, so
has urbanization as students have gone off to boarding schools and afterwards have found
jobsin cities like Dhaka, Rajshahi, and Dingjpur. (It should be noted, however, that even
with several Christian denominations providing education, the education/literacy levels are
still rather low. One organization found that for all people in Birganj subdistrict, for
example, only 25% of the adults were literate (34% of the males and 16% of the females),
and therate is even lower for Santals. Thisis considerably lower than the national average
of about 40-50% (Histosearch).
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Not only can education (and the types of jobs that it makes possible) in itself be adivisive
factor, but there seems to be a fissure of sorts between the Christian Santals and the Sonaton
Santals. For example, there are Christian villages (e.g. Amnura Missionpara) versus Sonaton
villages (e.g. Jabri) where religion seemsto be the only difference. Also, there seemsto be a
difference of opinion and attitudes between the two camps towards matters of culture and
identity. A prime example is the issue of script: while Christian Santals want to continue to
write Santali using a modified Roman alphabet (which was given by the missionariesand is
used for the Holy Bible), some Sonaton followers have no such loyalty to the Roman
alphabet, which they see asforeign. Thus, they prefer either the Bengali aphabet or the Ol
Chiki alphabet, developed in 1925 in India as a unique system of writing for Santals. These
types of divisions may not be foremost on the minds of most Santals when just surviving is
hard enough, but it remains to be seen what changes and challenges will need to be
confronted when the Santali community has the luxury(??) of dealing more pointedly with
the issues of modernization, urbanization, cultural preservation and self-identity.

1.4.2. Mahali

The Mahali people living in Bangladesh also belong to the proto-Australoid stock and have
many things in common with the Santals. They aso used to follow the Sonaton religion, and
they also have the same last names as the Santals. In fact, some have called the Mahalis one
of the “lost tribes” of the Santals. This close affinity obviously still exists, because they
almost aways live very close to Santal villages (or sometimes together in the same village).
The Mahalis are not so much identifiable by the districts or subdistrict where they live, but
their villages are amost always found alongside big roads near markets.

But what makes the Mahalis more interesting as a distinct people isin some of the ways

they differ from the Santals. For one, amost all of the 3000-5000 Mahalis are now
Chrigtians, in particular Roman Catholic (Hasda, A. 2002:96). Along with the Garos, Khasis,
and Mundas, this makes them one of the most Christian of any minority group in
Bangladesh. The Catholic church plays an important part in their lives; al three of the
Mahali villages we visited were situated very close to a Catholic mission, and the children
were able to attend the mission schools at least for some primary education. Thus, the

Mahali community does not face some of the divisive issues that most other recently
Christianized people groups do.

Anyone even remotely acquainted with the Mahalis would say that they are united most
strongly by their work. Just as Khasis are associated with paan cultivation (betelnut leaves),
Mahalis have aso put their entire economic survival in one basket, literally, for they work
almost exclusively in producing bamboo baskets. The old and young, male and female—
everyoneisinvolved in some step in the manufacturing process (even 10-year olds seemed
like experts at their task). One of our favorite scenes during our research was going to
Mahali villages and seeing groups of men and women sitting around in the shade working
on bamboo weaving, trying to make enough to sall at the next market day. Even though
mass-produced machine-made bamboo products are increasingly encroaching on their
livelihood, they still manage to eke out aliving.

Though their futureis far from secure, there doesn’t seem to be a change on the horizon.
There are very few educated Mahalis who have salaried jobs and fewer still who seem to be
seeking other options. Most young men, even those who have passed the class 10 (SSC)
exams, were found doing bamboo work. It remains to be seen whether hand-made baskets
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will slowly disappear as with many other traditional Bengali crafts and aong with them the
Mahali peopl€’s livelihood.

1.4.3. Munda

The 2000 or so Mundas living in Rajshahi division are mainly day laborers doing

agricultural work. Our survey, which was conducted in November and December, coincided
with the rice harvest. Everywhere we went we witnessed the intensive labor required in
getting the sheaves from the paddy fields and taking the rice through the husking, drying,

and storing or selling process. The Mundas who have a bit of their own land also plant
banana trees, potatoes, tomatoes and various other marketable crops. This was not always so,
however. The Mundas used to be hunters long ago in India. It was only after the Uraos came
to Chotonagpur (to escape from awar) and taught the Mundas about farming that their
livelihood became tied to working the land (Topna 2002:94).

Whileit is difficult to distinguish the Mundas from their Bengali neighborsin their daily
activities, there are three important distinctives. 1) Being of proto-Australoid stock, they
share acommon racia heritage with the Santals and Mahalis. 2) Almost all Mundas are
Christian (Roman Catholic). Historically, Mundas used to follow the Sonaton religion until
the convergence of two eventsin 1845. That year, great oppression from landowners
coincided with the coming of Christian missionaries to the Chotonagpur area (Topna
2002:94). Thus, at least partly to escape the oppression, Mundas began to turn to
Christianity. 3) The Mundas can nearly always be identified ssimply by where they live
because amost al the Mundas in Rajshahi division live in two villages: Begunbari and
Nijpara. More than any of the other groups of the Santali cluster, the Mundas can point to a
specific place as their center of community life, for Begunbari is where the first Christian
Mundari families settled in Bangladesh in 1888. Thisiswhere their first church was
established; thisis where their biggest cultural celebrations are still held.

1.4.4. Koda and Kol

The Koda and Kol are very few in number in Bangladesh—perhaps not even 1000-1500
each. Whereas the Santali, Mahali, and to some extent, the Mundari communities were
generally well-known in Rajshahi, very few people had even heard of the Koda or the Kol.
As such, they are very much overlooked/ignored by the government, the society, and even
by the ubiquitous NGOs. The Christian church, too, seemsto have had little contact or effect
on them, as many of the Koda and Kol still follow the Sonaton religion, and others are
Hindu.

Even though we visited only two Koda villages and one Kol village, we saw clear evidence
of such neglect. The Koda and Kol have significantly lower literacy and education levels
than the rest of the Santali cluster, and thereis little sign of improvement as very few of the
children attend school. As children, they begin to work as day laborers, which, just like their
parents and grandparents, will likely be the only kind of work they’ [l know. Thus, while
they share linguistic, racial, and geographical origins with Santals, Mahalis and Mundas, the
Kodaand Kol in Bangladesh are on the periphery of the Santali cluster. Far more than the
other three groups, the Koda and Kol seem to be on the extreme fringes of the Bangladeshi
society.
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1.5. Language

Santali, Mahali, Mundari, Koda, and Kol all belong to the North-Munda branch of the
Austro-Asiatic language family (Grimes 2000:393-395). Of these, Santali has the largest
number of speakers and is most developed in written form (Fisher 2009). In Bangladesh, it
was acknowledged by all the groups that Santali functions as alanguage of wider
communication (LWC). Mahalis, Mundas, Kodas and Kols all said that they could (to
varying degrees, of course) understand and speak Santali. Thus, linguistically, too, the group
of languages we surveyed can aptly be called the Santali cluster.

Within the North-Munda branch, the five varieties can be more specifically grouped as
Kherwari languages:. “ Santali, Mundari...Koda, Ho [which may be another name for
Kol]...are only dlightly differing from of one and the same language, which can be called
Kherwari, a name borrowed from Santali tradition” (Encylopedia Brittanica Online
Encylopedia). In “Mundalanguages,” Mahali islisted as a dialect of Santali, while Koda
and Kol are listed as dialects of Mundari (Wikipedia 2004). Thus, while al five certainly
share family traits under the labels North-Munda and Kherwari, Santali and Mahali form
one subgroup while Mundari, Koda, and Kol form another. The language classification is
shownin figure 4.

Figure 4: Language classification of the Santali cluster
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Of course, the above classification comes from a study of the languages as found in India. It
remained to be seen how much the effects of migration and isolation, plus the influence of
Bangla had changed the nature of each language variety as well as the intra-familial
relationships among the Santali cluster in Bangladesh (see section 3 for details of the results
of the lexical similarity study).

Santali is clearly the most developed language in the Santali cluster. While Mundari has
some written literature in Devanagri script—Christian scriptures, song books—as well as
some books about the language written in English—there islittle if anything written in
Mahali, Koda, or Kol; this perhaps reflects their status as dialects of Santali and Mundari.
Santali, in contrast, has afar richer literature consisting of newspapers, magazines,
dictionaries, grammars, scriptures, song books, collections of folklore, novels, poems and
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dramas. As stated in the Wesanthals E Group website, Santali is even recognized enough to
be a subject of study at the university level in India. However, asis the case with amost
every minority language in Bangladesh, Santali is far less developed here, with very little
literary activity present in the Santali community.

In addition to the wealth of written literature, Santali has a wealth of scripts that perhaps few
other languages can match. Currently, Santali literature is still being written in no fewer than
five scripts: Roman, Bengali, Devnagri, Oriya, and Ol Chiki. A modified Roman script was
devised by Christian missionaries for disseminating education as well as trandlating
scriptures, while the Bengali, Devnagri, and Oriya scripts were the results of wanting to
adapt to lifein India. Perhaps the most interesting raison d’ etre belongs to the Ol Chiki
script which was created in 1925, not only to promote the uniqueness of the Santali

language and unite the Santals under one original script, but to represent the Santali
phonology more accurately. Proponents of the Ol Chiki script claim that the distinguishing
features of Santali phonology—namely, the checked consonants, the short/long nasalized
vowels, and glottal stops—are not readily or fully represented by the other scripts
(Wesanthals E Group).

Those outside the Santali community seem to be quite unaware of Santali and the extent of
its development. For example, Banglapedia states that “all sounds of Santali are found in
Bengali” and that “no Santali books are available in Bangladesh,” both of which can be
easily shown to be untrue. The website of the Sustainable Development Networking
Programme for Bangladesh (SDNP is a United Nations sponsored initiative) proclaims that
“there is no written Santali literature” and that “ Santals have a language but no alphabet.”
Santali is one of the largest minority language groups in Bangladesh, but it seems clear that
more needs to be done to understand and promote it and the languages related to it.

2. SUMMARY OF FINDINGS

2.1. Study of the language varieties
2.1.1. Lexical similarity study

A comparison of word lists shows a high degree of lexical similarity among the Santali
language varieties in Rajshahi division. This confirms what we repeatedly heard: that all the
Santals “ speak the same.” This was generally in reference only to the Santals in Rajshahi
division. Comparing the word list taken from Rashidpur Tea Estate in Sylhet division with
those from Rajshahi division shows a marked drop in lexical similarity.

Two patterns emerge with the other members of the Santali cluster. First, internaly, thereis
ahigh degree of lexical similarity. That is, among Mahali villages there is a high percentage
of lexical similarity, between the two Koda villages there is an even higher degree of lexical
similarity, and between the two Munda villages that we visited in Rajshahi division, there
was avery high degree of lexical similarity. Aswas the case with Santali, when the Mundari
of Rahshahi is compared with a Mundari word list from a Sylhet tea estate, there was a
decreasein lexical similarity.

A second pattern is that when each word list is compared to the Santali word lists from
Rajshahi division, the lexical similarity is noticeably lower. While there’ s enough family
resemblance to group these five language varieties together as members of the Santali
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cluster, only the Mahali, with lexical similarity percentages above 74%, can possibly be
called adialect of Santali. Section 3.1.3. has a detailed discussion of the lexical similarity
findings.

2.1.2. Intelligibility study

Tests done using a Santali story show that Santali is understood well by Mahalis and
Mundas. Thiswas not surprising in that Mahalis and Mundas had told us. “We can easily
understand Santali.” However, what was surprising was there were Mahalis who understood
the Santali story better than a Mahali story.

Among the Mundas, tests were also done using a Mundari story from India. Results show
that the Mundas of Bangladesh can understand the Mundari spoken in Indiafairly well. The
scores did suggest, however, that the language varieties are different enough to cause some
problems in intelligibility, and a high standard deviation in scores suggests that only with
increased contact and exposure will the Mundas of Bangladesh understand the Mundas of
Indiawell—just as their constant interaction with their Santali neighbors has allowed them
to understand Santali well. Refer to Section 3.2.3. for intelligibility study details.

2.2. Language use, attitudes, and vitality study

2.2.1. Santal

The Santals are arelatively populous group whose language is used as an LWC among
speakers of related languages. Though they use Banglain settings such as the marketplace,
they seem to use Santali in most domains where thisis feasible. In addition to using their
language widely, it is clear that most Santals hold a positive attitude towards their own
language. At the same time they acknowledge the need for Bangla and want their children to
be bilingual.

Of the five language varieties studied, Santali isthe most vital. It isawritten language and is
spoken by areatively large minority population within Bangladesh. Although it does not
seem to be in danger of dying out, it is very likely that more and more Bangla words will
become mixed with oral Santali if the current trend continues.

2.2.2. Mahali

Mahalis appear to use their mother tongue most of the time when they are speaking with
other Mahalis. They aso seem to have an idea of which languages should be used in which
domains. Several factors indicate that the Mahalis have a positive attitude towards their
language and would like to be able to use it more. They express interest in having their
children learn Mahali better, but they also want their children to know Bangla.

The vitality of Mahali is threatened not only by Bangla but also by Santali. Many Mahalis
interact with Bengalis on aregular basis, and they also live close to Santals. They follow
Christianity as do many Santals, and the two language varieties are closely related. Thus,
while their language is being influenced by Bangla, it seems more likely that Mahali will be
lost to Santali in time. That is, the distinction between Mahali and Santali may diminish with
time.
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2.2.3. Munda

Although Mundari is written in Devnagri script, which isused in India, within Bangladesh
itsuseis primarily oral. Also, because Mundas live very near to Bengalis and have
intermarried to a small extent with people of other language groups, they use a mix of
languages even within the village setting. Still, Mundari is the language they generally use
with other Mundari speakers.

There are signs that the Munda have pride in their language; however, compared to the other
languages studied, more Mundas express a desire for Banglato take a prominent role in
their children’slives. At this point in time, most children do not speak Bangla better than
their own language, but because the Mundari population within Bangladesh is small and as
people become more educated, it is likely the group as awhole will use Bangla more and
more.

2.2.4. Koda

The Koda still use their mother tongue in most village domains, but they appear to have a
less-positive attitude towards their mother tongue than the other four groups studied.
Relatively few Kodas think mothers should speak Koda with their children, and few are
interested in mother tongue literacy classes. For them Banglais their most useful language,
and they want their children to speak Banglawell.

Though they want Bangla to have a greater presence in their lives, the Koda are relatively
uneducated and are therefore not learning standard Bangla, nor are they literate in Bangla.
Thus, it islikely that within Koda communities the two languages will continue to exist
side-by-side for some time, with colloquial Bangla slowly becoming the more dominant
language.

2.2.5. Kol

TheKols' attitude towards their mother tongue may not be any more positive than that of
the Koda. Most Kol said they find Bangla to be more useful than their mother tongue, and
many want their children to speak Banglawell. Although the Kol use their mother tongue
more than the Koda do, it may be that the Kol would prefer to use Bangla more and to be
better Bangla speakers. They are not able to do so, however, because their relative isolation
from Bengali speakers and their lack of education afford them few opportunities to improve
their Bangla.

A lack of education also playsarolein the vitaity of the Kol language. The Kol are fairly
eager for their children to learn Bangla and show a seeming indifference to their own
language, both of which indicate that Kol is not a very vital language. Their lack of
education and their relative isolation, however, suggest that the process of losing their
mother tongue will be slow.

Section 4 gives afull description of the language use, attitudes, and vitality study on each of
these five groups.
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2.3. Bilingualism study

All of the sociolinguistic questionnaire subjects in each of the five groups studied reported
that they are bilingual to at least some extent in Bangla. Among the Mahali and the Mundari,
most people actually seem to be multilingual in that they can reportedly speak not only their
mother tongue but also Bangla and Santali and possibly other languages. Furthermore, most
of the respondents are confident in their ability to communicate in their second-best
language, though — possibly with the exception of the Koda— they still speak their mother
tongue with the greatest ability.

When they were given a standard Bangla production test, a significant portion of the sample
from each of the five groups scored at an “adequate, basic proficiency” level or lower. This
means that these people would generally have difficulty communicating in Banglain
domains they are not familiar with. On the other end of the spectrum, a number of Santali
subjects and afew Mahali and Mundari subjects scored at an “excellent proficiency” level
or higher. These subjects’ Bangla ability islikely as good as that of most mother tongue
Bangla speakers.

Not surprisingly, those minority language speakers who have been educated in Bangla
medium schools are more fluent in standard Bangla. When the factor of education is
controlled, Santals and Mahalis have similar production abilities in standard Bangla as do
Bengalis from Rajshahi division. It is possible that uneducated people in any of these groups
could use literature produced in standard Bangla equally well — or equally poorly. It also
appears that the uneducated Mundas' Bangla ability islower than that of their Bengali
counterparts and that the Munda would therefore have a more difficult time with materials
in Bangla. Finaly, both the Kol and the Koda scored significantly lower than did the
uneducated Bengalis, which indicates that they would have quite a difficult time with trying
to use Bangla materials.

Proficiency data must be seen as indications of general trends. As people in these minority
groups become more educated and as they interact more with Bengalis, it islikely that these
communities on the whole will become more fluent in Bangla, but there is no evidence that
thiswill happen any time soon. See Section 5 for a detailed description of the bilingualism
study and its results.

3. STUDY OF THE LANGUAGE VARIETIES

3.1. Lexical similarity study
3.1.1. Procedures

Comparing the vocabulary of language varieties is one way to measure the lexical similarity
among them. During the survey of the Santali cluster, lexical similarities within and among
Santali, Mahali, Mundari, Koda, and Kol were calculated as a percentage of words from a
307-item list which resemble each other in sound (Blair 1990:28-29). In each village, a
word list was gathered from one person, but always there were others around the primary
word list giver who could confirm or correct the word given. Thus, a separate word list from
a second person was not needed. The researchers transcribed the word lists using the
International Phonetic Alphabet givenin Appendix A. They then compared the word lists by
following the established procedures outlined in Appendix B.1. The WordSurv® computer
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program designed by SIL (Wimbish 1989) was used to do the final lexical similarity
calculations.

3.1.2. Discussion of sample

Word lists were taken at the following 16 villages from speakers who had lived there for a
number of years. The Santal villages were Rajarampur, Rautnagar, Paharpur, Patichora,
Jabri, Bodobelghoria, and Rashidpur (atea estate in Sylhet division). The Mahali villages
were Abirpara, Matindor, and Pachondor. The Mundari villages were Nijpara, Begunbari
and Karimpur (ateaestate in Sylhet division). The Koda villages were Kundang and
Krishnupur. The Kol village was Babudaing. In addition, word lists taken from two Mundari
villagesin India were obtained from colleagues and added to the 16 from Bangladesh.

When possible, these villages were first of all selected to give a geographically diverse
sampling; thus, the Santali villages are spread out throughout Rajshahi division to represent
the various population centers of the Santali community. Thisis similarly true of the
Mundari and Mahali villages, though fewer villages were chosen since their populations are
comparatively small and less spread out. Also, as much as possible, they were chosen to
represent various degrees of remoteness, some being close to towns and cities (Rautnagar,
Patichora, Abirpara, Matindor, Pachondor, Krishnupur), and others more remote
(Rajarampur, Paharpur, Jabri, Bodobelghoria, Rashidpur). Since the Santals follow
Christianity and Sonaton, villages were chosen to aso represent both; for example, Jabri and
Patichora were predominantly Sonaton villages, whereas Rautnagar and Paharpur were
predominantly Christian. However, for the less populous Koda and Kol, word lists were
taken at the only villages about which we had enough information to find.

Generally, only one full word list was taken from each site. However, as hinted at above,
there was always more than one source of information. In cases where two different but
valid words were given by two people, both were accepted.

3.1.3. Results

Figure 5 shows the results from analyzing the word lists from the 18 villages mentioned.
The letter in parentheses is that village' s code letter for the word lists given in Appendix B.3.

* Thefirst set of villagesis Santal: the first six are villages in Rajshahi, while
Rashidpur is a Santali village on Rashidpur Tea Estate in Habiganj district, Sylhet.

* The second set of villages (Abirparato Pachondor) is Mahali.

* Thethird set of villagesis Mundari. Nijpara and Begunbari are in Rajshahi
division; Karimpur Tea Estate isin Moulvibazar district, Sylhet. Chalagi and
Jharmunda are in Bihar and Orissa states of India, respectively.

* The fourth set of villages (Kundang and Krishnupur) is Koda.

* Thelone village in the fifth set (Babudaing) isKol.

* Finally, the Banglaword list represents standard dictionary pronunciation.
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Figure5: Lexical similarity chart
Rajarampur (@)

97 Rautnagar (b)

96 96 Paharpur (d) Santali

97 96 96 Patichora(h)
9% 95 96 96 Jabri (i)

98 97 97 98 96 Bodobelghoria(o)
74 73 73 74 74 74 Rashidpur (q)

75 75 77 77 78 77 70 Abirpara(e) -
74 75 75 75 76 76 68 88 Matindor (g)
83 84 85 86 85 87 68 88 83 Pachondor (K)

60 59 61 59 62 61 55 61 58 62 Nijpara(c)

58 57 60 59 59 58 55 62 59 60 94 Begunbai (j)

49 48 51 50 51 50 55 56 50 51 80 78 Karimpur (p)
53 51 53 53 55 52 46 51 48 51 67 62 61 Chaagi (E)
52 51 54 54 54 52 52 52 51 53 73 71 68 66 Jharmunda(M)

Mundari

50 49 52 52 52 51 53 59 58 55 61 63 56 48 50 Kundang(l)
53 53 54 55 55 54 55 62 60 57 64 67 59 50 51 94 Krishnupur (n)

62 63 63 64 64 64 62 71 68 67 58 58 51 47 50 57 60 Babudaing (m)

10 10 10 10 10 11 16 15 16 11 13 14 14 6 7 19 19 18 Bangla(0)

Santali

The 95-98% similarity among thefirst six Santali villages indicates that there is very little
variation in the Santali spoken throughout Rajshahi division and no clear central dialect.
Thus, avillage in the northeast of Rajshahi (Rajarampur) has 98% similarity with avillage
in the south (Bodobelghoria); distance does not seem to have effected change. One reason
could be that there are so many Santali villages between the two that thereis, in effect, a
continuous chain of contact and communication—~bolstered by marriages between
villages—that has prevented the language from varying much from place to place. Indeed,
asisusualy the case, the sheer number of speakers acts as an important conservational
factor that negates the usual effect of distance on language variation.

The fact that the Santali in Rashidpur has a significantly lower 73—74% similarity with that
found in Rgjshahi emphasizes the fact that there are very few links between the Santal's of
Rajshahi and Sylhet. It' s possible that originally those who settled on the tea gardens came
from adifferent part of India than those who settled in Rajshahi. However, amore likely
explanation is that, over time, the Santals in Rashidpur have forgotten some of their original
mother tongue and replaced the forgotten items with words from other languages, like
Bangla and Bagani. (Bagani is used to describe the language of the tea gardens—" bagan”
means garden in Bangla—which seems to be a pidgin made up of Bangla, Sylhetti, and
several minority languages found on tea gardens such as Santali, Oriya, Urao.)

Two pieces of data seem to back this up: first, Rashidpur has a 16% similarity with the
Bangla compared to 10-11% for the Santali village in Rajshahi, which saysthat in
Rashidpur more Bangla has entered common usage than in the other Santal villages; second,
Rashidpur has a 55% similarity with Karimpur, another tea garden, compared to the 48-51%
similarity shown by the other Santal villages, which suggests that Bagani accounts for some
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of the increased points of similarity (pure Sylhetti might account for some as well). Indeed,
onword list items #81, #145 and #288, Rashidpur and Karimpur share the same word not
found on any other word list; on other items like #160 and #266, their words are very close
only to one another. Even more commonly, even when the two don’'t share aword, there are
many cases when the word taken in Rashidpur is different from any other word list: e.g. #94,
#111, #122, #204, #209, #214, #218, #249, #272, #281, #290, #293, #295, #297, #298. My
assumption is that these Rashidpur words may be Bagani/Sylhetti words. Thus, they didn’t
match the Karimpur word list because Mundari words were given for these items by the
Karimpur speaker. All this suggests that there has been areplacement of Santali by
languages in Rashidpur which accounts for the lower lexical similarity.

Questions 7a-c in the sociolinguistic questionnaire (see section 4 and Appendices E and F)
also sought to shed light on language differences for each of the five language communities.
When Santals in these villages wer e asked whether or not they knew of Santals who spoke
differently, 14% said “ yes’ , 76% said “ no” , and 11% said “ don’'t know.” Half of those who
said they knew of such people said they were referring to Santals living in India. In a follow-
up question, 20% of those who knew of such people said that intelligibility was “ little” or
“half” while 50% said that intelligibility was“ most” to “ all.” The other 30% said “ don’t
know.” Thisfurther confirms the widespread similarity in the Santali spoken in Bangladesh,
at least in Rajshahi.

Mahali

Among the Mahali word lists, the lexical similarity islower: 83-88%. In particular, the 83%
similarity between Matindor and Pachondor (located close to Mundumala) was quite a bit
lower than any other intra-language comparison within Rgjshahi division. Indeed, the
Pachondor word list showed higher similarity with most of the other Rajshahi Santali
villages (83-87%) than with Matindor.

What might account for this? In this case, the simple answer might be the right answer: the
Mahalis of Pachondor have much more contact with Santals and over time have come to
borrow heavily from Santali—to the point where they aren’t sure sometimes what is Mahali
and what is Santali. In fact, it was discovered during the intelligibility testing that these
Mahalis understand Santali better than Mahali (see Intelligibility Study in section 3.2 for
more details). But even for Abirpara and Matindor, the similarity with Rajshahi Santali (74—
78%) shows that Mahali can possibly be considered a dialect of Santali.

Another point of interest is the relatively high similarity with Bangla (11, 15, and 16%).
Compared to the Santals who show only a 10-11% similarity with Bangla, Mahalis seem to
incorporate more Banglainto their everyday vocabulary; the 11% at Pachondor might have
been higher, but perhaps there Santali words were given instead of the Bangla. Thus, it
could be that more and more, the Mahali community will in time be held together
linguistically by the joint forces of Santali and Bangla, as much as by Mahali itself.

The results for the sociolinguistic questionnaire questions 7a—c showed that Mahalis are
much more aware of dialect differences—or at least more willing to admit such an
awareness. Seventy-two percent of the questionnaire subjects said that there were Mahalis
who spoke differently than themsel ves, and, unlike the Santals, they referred to places within
Rajshahi division. In spite of that, the level of reported intelligibility among the Mahalis
seems to be quite similar to that reported by the Santals: 65% said that they could
understand everything in those other Mahali places, while 22% said that they could
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understand little or none. Also, one person (4%) each said “ half,” “ most,” and “ don’'t
know.” Thus, even though the Mahali spoken in Bangladesh is not perceived to be uniform,
the differences in dialect are not great enough to influence intelligibility too much.

Mundari

Between Nijpara and Begunbari, there was a 94% lexical similarity. Thiswas hardly
surprising since they are recognized as the two main centers of Munda population in
Bangladesh. Moreover, there is much regular contact between the two villages. Marriages
are common between the two villages, so many people have family in both villages. Perhaps
because they are a more tight-knit group than the Mahalis, and because they livein more
remote areas and have less interaction with Bengalis, the Mundas seem to have been
affected dlightly less by Bangla (13-14% similarity).

When comparing Karimpur to the two Rajshahi Mundari villages, the similarity dropsto
78-80%. The reasons are very much similar to those given in the Santali discussion
regarding Rashidpur. Thus, the following items on the word list were unique to Karimpur:
#12, #14, #23, #26, #41, #131, #140, # 144, #148, #172, #191, #206, #214, #243, #252,
#271, #275. To confirm the origin of such unique words, it would have been interesting to
gather a Bagani word list in both Rashidpur and Karimpur; in hindsight, it was an oversight.

Nijpara and Begunbari show 57-62% similarity with the Rajshahi Santal villages. Clearly,
there' s some linguistic resemblance with Santali, but not enough to call them dial ects of
Santali. Because of the dominance of Santali asan LWC among speakers in the Santali
cluster, it is possible that the similarity is actually somewhat inflated. That is, in India,
where both Santali and Mundari are said to be more pure and perhaps more independent, the
lexical similarity percentage might be less. This would be another interesting question to
pursue given time and resources.

In addition to these Mundari word lists, we obtained two word lists taken in Mundari
villagesin India (Chalagi in Bihar state and Jharmunda in Orissa state); these came from a
sociolinguistic survey conducted in Indiain 1997. There were only 210 words on these word
lists, and the 170 or so comparable words were compared to the 307-item word lists taken in
Nijpara, Begunbari, and Karimpur. The results show that there is 61-67% similarity
between Chalagi and the three Mundari villages of Bangladesh, while the number risesto
68—73% for Jharmunda. It is not surprising that all these numbers are lower than any intra-
Bangladesh comparison, since 1) fewer Bangla words show up in the Chalagi and
Jharmunda word lists (only 6-7% lexical similarity), and 2) there are bound to be some
changes to pronunciation and the lexicon when two groups of people are separated by
distance and both come under the pressure of two different national languages.

Not insignificantly, it isalso likely that some differences could have been caused by the
different transcription styles of the surveyors. As much as possible, we tried to minimize
such differences by being liberal in accepting similar phonetic segments: for example, the

surveyor who took the Chalagi and Jharmundaword lists consistently heard dentals (t d),

whereas we did not (t, d); in these and other cases where we felt that the differences would
probably not have existed had the same surveyor taken al the word lists, we counted the
segments as being the same. Clearly, thisis not the ideal method for word list comparisons,
but we still felt that the comparison was worth doing. In the end, we can say with a certain
amount of confidence that there is adialect relationship between the Bangladeshi Munda
and the Indian Munda. While it may not be a strong relationship, the 66% similarity between
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Chalagi and Jharmunda suggests that the Bangladeshi Mundas are within the cluster of
dialects that make up the Mundari language.

Thirty-two percent of Mundari sociolinguistic questionnaire subjects said that there are
varieties of Mundari that are different than their own. However, 71% of those who were
aware of differences mentioned India as the source of those differences, and 86% of those
who were aware of different varieties of Mundari said that they could understand most to all
of those speech forms in spite of the differences. This level of perceived uniformity is proven
to match the actual uniformity shown by the word lists and the intelligibility shown by the
intelligibility study (see section 3.2).

Koda

Between Kundang and Krishnupur, there was 94% lexical similarity. Both communities
were aware of one another, and during our fieldwork, we witnessed visits between family
members of these two villages. Even though the Koda are quite small in number, it seems
that this type of contact is helping to keep the lexical similarity high. However, as with the
Mahali, the high percentage of Banglawords found in the Koda word lists (19%) suggests
that Banglais another important factor that accounts for the high lexical similarity. With so
many Banglawords already in their vocabulary, it could be that the Koda have started to
adopt Bangla as their main language. Of course, attitudes also play an important part in a
language' s vitality; for information on that, go to the Language Use, Attitudes and Vitality
Study in section 4.

Even though linguists have categorized Koda as a dialect of Mundari, the two Koda villages
in our study share only a61-67% similarity with the Mundari villages of Rajshahi. This
could be due to the influence of other languages like Bangla and perhaps even Santali
(though to alesser degree). Thus, it’s possible that the influence of Bangla and Santali have
over time decreased the lexical similarity of Kodawith Mundari.

Among the Koda, none of the 10 sociolinguistic questionnaire subjects said they knew of any
Koda who spoke differently. This suggests that the Koda per ceive themselves to have a
uniform speech. This is borne out by the results of the lexical similarity study.

Kol

A word list was taken from only one Kol village (Babudaing), so there is no other Kol word
list with which to compare. However, in comparison to the other members of the Santali
cluster, we note that it had the highest lexical similarity with the three Mahali villages (67—
71%), followed next by the Santali villages in Rajshahi division (62-64%), and then by the
Mundari and Koda villages in Rajshahi division (57-60%); thisis surprising since Kol is
supposed to be closer linguistically to Mundari and Koda than to Mahali and Santali. This
suggests that contact over along period with the highly populous Santals has | ft its mark on
the Kol. Furthermore, the 18% similarity with Bangla suggests that Bengalis have also left a
strong mark on the Kol language.

In response to questions 7a—c in the sociolinguisic questionnaire, only one of 11 of the Kol
subjects said there were Kol who spoke differently; and interestingly enough, this person
said that such different speakers lived right in the same village. This suggests that either the
person wasn't fully aware of what was meant by mother tongue or that he was referring to
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individual idiosyncracies of speech that are unique to any person. As with the Koda, then,
the Kol at least perceive themselves to have a uniform speech.

3.2. Intelligibility study
3.2.1. Procedures

RTTswere used to assess how well speakers of one language variety are able to
comprehend another. (For a detailed description of standard RTT procedures, please refer to
Appendix C.1.) Naturally, in surveying the Santali cluster, our primary desire was to know
how well non-Santali speakers understood Santali. We developed an RTT to test the Mahali
and the Mundari communities’ ability to understand Santali. Even though some Koda and
Kol also said that they could understand Santali, we did not include them in this study due to
time limitations. As the following paragraphs show, it is no ssmple task to test even one
language.

First, a Santali hometown test (HTT) was developed in Rajarampur village since this village
shared the highest lexical similarity percentages with most of the other Santali villages. In
Rajarampur atext was recorded and transcribed. Questions were then inserted into the text
as ameans of testing subjects comprehension of the Santali language. Thistext isgivenin
Appendix C.3.1. After the story was developed, it was validated by testing 10 residents of
Rajarampur, to ensure that the story and questions made sense and produced the predicted
answers. The scores from the validation test are given in Appendix D.2.1.

Later, an HTT was developed at one village per language variety: for Mahali it was
developed at Abirpara; for Mundari, it was Begunbari. The Mahali story isgivenin
Appendix C.3.2. and the scores from the validation test are given in Appendix D.2.2; the
Mundari story is given in Appendix C.3.3 and the scores from the validation test are given
in Appendix D.2.3.

Oncethereference HTT (in this case, Santali) and the target HTTs (in this case, Mahali and
Mundari) were developed and validated, it was possible to test the target speakers’ ability to
understand Santali. First, in Abirpara, Mahali subjects were tested using the AbirparaHTT.
This served as a control test by familiarizing subjects with the testing procedure and by
alerting the researchers to subjects who may not have sufficiently understood the procedures
or who for some other reason were unable to adequately complete the testing. Those who
scored at least 65% on the Abirpara HTT were then tested using the Santali RTT (see
Appendix C.1. for RTT procedures and Appendix D.2.5. for these specific scores).
Originaly, we had planned to test only one Mahali village. However, because the lexical
similarity study showed that Pachondor—a Mahali village—had a higher similarity with
Santali than with Mahali, we decided to test the Santali RTT there aswell using the same
procedures. We wanted to see if Pachondor speakers would understand the Santali story
even better than the Mahali story (see Appendices D.2.5 and D.2.7 respectively). Later, to
test the Mundari speakers, this procedure was repeated in Begunbari using the Begunbari
HTT and then the Santali RTT (see Appendix D.2.6 for these scores). (Note: the Santali
RTT isthe same story asthe Santali HTT, except that it contains only the 10 best and
validated questions; when tested among non-MT speakers, the HTT iscaled an RTT.)

Finally, and unexpectedly, we were able to conduct aMundari RTT using a story taken from
avillage very close to Ranchi, India, in order to see how well the Mundas in Bangladesh



30

understand the Mundari spoken in India. Though not strictly needed for the study of the
Santali cluster in Bangladesh, we decided to take advantage of an available Indian Mundari
HTT. If thelevel of intelligibility was high, then the Bangladeshi Mundas could possibly
have another source of mother tongue materials. Thus, the Mundari subjects were first tested
with the Begunbari HTT (see Appendix D.2.4 for these scores), and those who scored at
least 70% were then tested using the Ranchi RTT (see Appendix D.2.8 for these scores).

After each HTT and each RTT was administered, the subject was asked a set of post-test
guestions. Data from these questions were used to gather further information about
intelligibility and about peopl€e' s opinions on the quality of the storytellers' speech. Post-
HTT and post-RTT questionnaires are in Appendices E.2 and E.3, respectively, and
responses to these questions are in Appendix D.3. The biodatafor al of these HTT and RTT
subjectsis presented in Appendix H.3.

3.2.2. Discussion of sample

For validating a hometown test, it is not necessary to sample the subjects based on factors
such as age, sex, or education. Thetest isin their own mother tongue, so they should al
understand it equally well. Still, in finding subjects we did attempt to get some variety in
these categories. Thus, of the 10 people who validated the Santali HTT from Ragjarampur,
four were male and six were femal e; seven were younger than age 40 and three were older.
Of the 10 people who validated the Mahali HTT from Abirpara, five were male and five
were female; seven were younger than age 40 and three were older. Of the 10 people who
validated the Mundari HTT from Begunbari, four were male and six were female; five were
younger than age 40 and five were older.

Because lexica similarity results showed Mahali to be closely related to Santali, a small
sample of 10-12 people in each of two villages was tested with the RTT. Thus, atotal of 23
Mahalis took the Santali RTT in Abirpara and Pachondor/Mundumala. These subjects were
all mother tongue Mahali speakers and can be categorized in the following manner: 12 male,
11 female; 6 educated (defined as SSC pass) and 17 uneducated; 8 older (defined as 40
yearsold or older) and 15 younger. However, because Mundari and Santali had lower
lexical similarity and thus were judged to be non-dialects, more people were used in
Begunbari; in effect, we used the RTT to test for bilingualism, which requires a larger
sample size. A total of 22 Mundas in Begunbari took the Santali RTT: 12 men, 10 women; 3
educated, 19 uneducated; and 9 older and 13 younger.

For the Ranchi Mundari RTT, we felt that there was enough of a dialect relationship to use
the smaller sample size appropriate for dialect intelligibility testing. For this test we decided
to use subjects from Nijpara because the Mundas in Begunbari had already given us so
much of their time during the Santali RTT process. Nine subjects were tested: 5 men, 4
women; 4 eduated, 5 uneducated; 4 younger, 5 older. It would, of course, have been better to
test at |east ten, but time constraints and availability of subjects prevented this.

3.2.3. Results
RTT results

AnRTT istypically used to test intelligibility among dialects of a given language, asisthe
case with Mahali and Santali and aso with the Indian Mundari and Bangladeshi Mundari.
However, as determined by the lexical similarity study discussed in Section 3.1, Mundari is
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not adialect of Santali but rather a separate language variety that shares some similarity
with Santali. RTT resultsin thistype of situation are generally marked by a high standard
deviation (greater than 12). Figure 6 shows the meaning of the four possible combinations of
results for the average score and standard deviation (Blair 1990:25).

Figure 6: Relationship between standard deviation and average scoreon RTT

Average
Score

Standard Deviation

High (>12)

Low (<10)

High (>80%)

Stuation 1
Many people understand the story
well, but some have difficulty.
Suggests high acquired
intelligibility

Stuation 2
Most people understand the story
of the test tape. Suggests high
inherent intelligibility

Low (<60%)

Stuation 3
Many people cannot understand the
story, but afew are able to answer
correctly. Suggests low acquired
intelligibility

Stuation 4
Few people are able to understand
the story. Suggests low inherent
intelligibility.

Between close diaects, we would expect RTT resultsto fit situation 2. Conversely, for non-
dialects, we would expect RTT resultsto fit situation 1, 3, or 4. Figure 7 shows the actual
test results of the RTT.

Figure 7: Summary of intelligibility testing results
X = average scor e (%)
s=standard deviation
n = number of subjects
NA = not applicable

Mahali Mahali Mahali Mundari Mundari
subjects subjects subjects subjects subjects
(Total) (Abirpara) | (Pachondor) | (Begunbari) (Nijpara)
Santali x=84 X=78 x=91 x =88
(Rajarampur s=14.7 s=17.8 s=54 s=11.7 NA
story) n=23 n=12 n=11 n=22
Mahali (HTT) (HTT) (HTT)
. x =81 X =85 X=77
(Asbt'orrp?r 2 | s=136 s=117 $=14.9 NA NA
y n=23 n=12 n=11
Mundari (HTT) (HTT)
. x=91 x =93
(Bzggrnt;arl NA NA NA s=96 s=6.1
y n=22 n=9
Mundari X =69
(Ranchi NA NA NA NA s=20.9
story) n=9
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The RTT results show that both Mahalis and Mundas understand Santali quite well with an
average score of about 86%. Thisfits with what we heard in amost every interview, where
Mahalis and Mundas al claimed to understand Santali very easily, and even speak it well.
The standard deviation figures are surprising in that they are higher overall for the Mahali
subjects than for the Mundari subjects. Since Mahali is more closely related to Santali, one
would have expected Mahalis to exhibit a stronger inherent intelligibility characteristic.

What is more interesting is that in Pachondor, the Mahalis scored better on the Santali story
than on the Mahali story. While they scored an average of 91% on the Santali story with a
standard deviation of only 5.4, they scored an average of only 77% on the Mahali story and
had a standard deviation of 14.9. Not only could this be due to the high degree of lexical
similarity that Pachondor showed with Santali (83-87%), but it indicates the degree to
which their language has been affected by regular contact with their Santali neighbors. 1t
seems that the Mahalis living in Pachondor have afairly uniform and good understanding of
Santali but that they have more disparate and somewhat lesser understanding of Mahali, or
at least of Mahali asit is spoken in Abirpara. This presented a challenge at the time of
testing, for the Pachondor Mahali subjects’ score of only 77% on the Mahali story from
Abirparaistoo low to truly be considered as an HTT. Because understanding how
intelligible Santali is to the Mahalis was a more primary objective of this research than
understanding intelligibility issues among the Mahalis, we decided to proceed with testing
the Santali story. This decision was based on the fairly high lexical similarity between
Mahali and Santali and on the fact that many Mahalis had self-reported good comprehension
of Santali. Testing the Pachondor subjects on the Santali RTT even though they had not
scored satisfactorily on an HTT is unconventional. Still, we believe the Pachondor subjects
uniformly high scores on the Santali test validate the Santali RTT if not the Mahali story
from Abirpara. Thus, we feel confident in saying that the Mahalis living in Pachondor have
agood understanding of Santali at least in narrative form.

The situation among the Mahalis in Abirpara appears to be somewhat different. The Mahali
HTT was developed in Abirpara, so the Abirpara subjects should have scored uniformly
well on it. Generally the acceptable cut-off for HTT validation is an average of 90%, and
there would be a standard deviation of 10 or less. The 10 Abirpara validation subjects,
however, averaged only 88% and had a standard deviation of 10.3. (See Appendix D.3.3. for
the 10 HTT subjects’ answers and scores.) Unfortunately, we did not realize the score was
this low until we had |eft the village and moved on to another area. This happened because
the score for subject A7 had been miscal culated when we were in the village. It wasn't until
later when we re-evaluated the data that we realized the average was lower than the cut-off
point. In the end we decided to retain the score for subject A7 because he had actually
scored higher on the Santali test, which demonstrated to us that he did understand the testing
process. There are at |east two possible reasons for his poorer score on his hometown test.
For one, the Mahali story admittedly was not avery interesting one, and a couple of the
guestions were contrived. Perhaps this man simply had a difficult time giving it hisfull
attention. Another possibility isthat this subject truly does have a better understanding of
Santali than of Mahali. (Note that, if subject A7 were excluded from the testing, the average
score for the remaining nine Mahali HTT validation subjects would be 91%, and the
standard deviation would be 6.8.)

These results from both Abirpara and Pachondor suggest that Mahali, with a small
population that has limited contact with one another, has changed enough from village to
village to the point where intelligibility will continue to decrease. Indeed, if Pachondor isa
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sign of things to come, then one might conjecture that Mahalis may one day know Santali
better than Mahali, to the point where, linguisticaly, the Santali/Mahali distinction islost.
The post-HTT and post-RTT question results in the following section shed more light on the
situation in Pachondor.

The results of the Mundari (Ranchi) RTT conducted in Nijpara show that there are enough
differences in the Mundari spoken in Indiathat intelligibility is decreased. Whereas the
Nijpara subjects scored 93% on the Begunbari story with a standard deviation of 6.1, they
scored only 69% on the Ranchi RTT with a standard deviation of 20.9. This means that, as
expected, they exhibited high, inherent intelligibility with the Begunbari story, but an
average, acquired intelligibility on the Ranchi story. It seems that some effort and exposure
would be needed before the Mundain Bangladesh can fluently handle the Mundari spoken
inIndia

Finally, afew words on the testing done on the tea estates of Sylhet. While we didn’t test
enough people to draw strong conclusions, we still found the results interesting. When we
played the Santali story to three young people in Rashidpur, they al understood the story
guite well and scored high. Similarly, the four Mundas we tested in Karimpur seemed to
understand both the Begunbari story and the Ranchi story well. In both places, there was
immediate recognition of their mother tongue, and all seemed to enjoy hearing storiesin
their mother tongue. While thiswas not a“ scientific” study as such, it suggests that at least
some of the Santals and Mundas on the Sylhet tea estates can still understand their mother
tongue well. At the same time, it was reported that there are Santals and Mundas in other tea
estates who no longer speak their mother tongue. Thus, it seems that any considerations
regarding language development in the tea estates would need to be done on a case-by-case
basis.

Post-HTT and Post-RTT questionnaire results

The post-HTT and post-RTT responses listed in Appendix D.3. are mostly fairly predictable,
uniform, and not too noteworthy. For example, amost everyone taking the Santali RTT said
that they understood most or al of the story; also, amost everyone correctly identified the
language they heard. What is noteworthy is that while amost all respondents said that the
stories were pure—meaning unmixed with any other language—to our ears, there were clear
instances of Banglain every HTT developed in Bangladesh. Thistells us that Bangla has
become such an influential second language that many Bangla words have lost the sense of
otherness. Santali cluster speakers often use Bangla words without being aware of using a
non-mother tongue word; in effect, those words have entered the mother tongue lexicon.

Also, ininformal conversations following the post-HTT/RTT questions, the Mahalis of
Pachondor confirmed the results of the RTT by telling us that, indeed, the Santali story was
easier to understand than the Mahali story. They said that the Mahalis who live in northern
Rajshahi division speak abit differently. This could account for the results—or it could also
simply be that the Mahalis of Pachondor have started to |ose some ability to understand a
more pure Mahali because of the strong influence of Santali.

The fact that all of the Nijpara subjects identified the source of the Mundari story to be
Ranchi suggests either that they can at |east recognize some of the characteristics of the
Mundari spoken in India, or that they only know of one other place where a different
sounding Mundari can be spoken: Bihar state, India, of which Ranchi is aprinciple city.
Either way, it was clear to them that the storyteller was not a Munda from Bangladesh.



Finally, in both Rashidpur and Karimpur, the post-HTT/RTT responses show that the
residents recognized the Santali and Mundari stories as being from outside Sylhet. Most of
the Rashidpur subjects said the Santali story was from Rajshahi. In Karimpur, where
subjects listened to the two Mundari stories, three of the four subjects could not say where
the stories were from while one said both the Begunbari and Ranchi stories were from
Ranchi. Clearly, while they all seemed to understand the stories pretty well, they also
recognized differences from their own speech. It was especially interesting that no onein
Karimpur could recognize the Begunbari story as being told by a Mundari speaker from
Rajshahi. This suggests that the Mundas in Sylhet have little contact with the Mundasin
Rajshahi.

4. LANGUAGE USE, ATTITUDES, AND VITALITY STUDY

4.1. Procedures

A language use study is a method used to examine language choice. Thisis done by asking
subjects which language(s) they use in various domains. Domains are everyday situationsin
which one language variety is considered more appropriate than another (Fasold 1984:183).

A study of language attitudesis generally carried out in an effort to ascertain people's
perceptions of the different speech varieties with which they have contact. By studying how
various languages are perceived, it is possible to determine how positive or negative people
are towards their own language and towards other language varieties.

A study of language vitality is designed to assess the probability of whether alanguage will
be used by mother tongue speakersin the future. Such an assessment is an important part of
the recommendations of a sociolinguistic report because any recommendations regarding
language and literature devel opment are dependent upon the projected long-term vitality of
the language.

A sociolinguistic questionnaire was administered as away of gathering language use,
attitudes, and vitality information. There were also questions concerning bilingualism and
language variation, the results of which are discussed in their corresponding sections. The
guestions were generally asked in Bangla. If a given subject was not fluent in Bangla, the
questions were asked in his mother tongue. The questionnaireis found in Appendix E.1.
while subject responses are given in Appendix F.

4.2. Discussion of sample

The sociolinguistic questionnaire was administered to atotal of 149 people from the Santali
cluster. The subjects were chosen based on age, sex, and education levels so asto get awide
variety of subjects. Among the Santals there were 74 questionnaire subjects from seven
villages. Of these 38 were male and 36 were female. Similarly, 38 were younger (defined as
less than 40 years old), and 36 were 40 years old or older. Furthermore, 19 subjects were
educated (defined as having passed their SSC exams) and 55 subjects had not passed their
SSCs and therefore were categorized at “uneducated.” A majority of the Santali subjects (46
subjects) said they are Christian while most of the remaining (22 subjects) said they follow
the Sonaton religion. Three others said they are Hindu, and three said their religion is
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“traditional.” The mother tongue of each of the 74 subjects was Santali, and the mother
tongue of each of the subjects’ fathers and mothers was also Santali.

The seven Santali test locations were chosen to represent the areas within Rajshahi division
where Santals live. These locations were chosen based on factors such as remoteness of the
village and location of the village in relation to other Santal villages as well as to missions.
Two villages were visited in each of Dingjpur and Naogaon districts as these areas are major
centers of Santals within Bangladesh. One village was a so visited in each of Thakurgaon,
Nababganj, and Natore districts so asto get a wide geographica spread. These villages are
all displayed on the map in Figure 3.

Three Mahali villages were also visited to administer the sociolinguistic questionnaire, and
among these three villages there were 32 questionnaire subjects. Half of these (16 subjects)
were male and half were female. Seventeen of the subjects were under 40 years of age and
therefore categorized as “younger,” and the remaining 15 were 40 years old or older.
Furthermore, nine subjects were educated (defined as having passed their SSC exams) and
23 subjects had not passed their SSCs and therefore were categorized at “ uneducated.” All
of the Mahali subjects said they are Christian, and all said their mother tongue and the
mother tongue of each of their mothers and fathers was Mahali.

The three Mahali test |ocations were chosen to represent the areas within Bangladesh where
Mahali speakerslive. All three lie within Rajshahi division, one in each of Dingjpur,
Naogaon, and Rajshahi districts. All three of the villages are very near Catholic missions,
but Matindor (in Naogaon district) can be considered more remote.

The Mundas in Ragjshahi division live in two main areas, and the sociolinguistic
guestionnaire was administered in one village in each area. Among the 22 questionnaire
subjects 12 were male and 10 were female. Eleven were considered “younger” as they were
under 40 years of age, and 11 were classified as “older.” Furthermore, nine subjects had
passed their SSC exams and were therefore called “educated” with the other 13 subjects
being categorized as “uneducated.” All of the Munda subjects said they are Christian, and
all said their mother tongue is Mundari. While all 22 subjects also said their father’s mother
tongue is Mundari, only 20 said their mother’ s mother tongue is Mundari. The other two
said their mother’s mother tongueis Urao.

Among the Koda there were 10 subjects, al of whom were from the village of Krishnupur.
Five of the subjects were younger (defined as less than 40 years old), and five were 40 years
old or older. Similarly, five were male and five were female. Two said they follow Sonaton
religion while eight said they are Hindu. None of the subjects was educated up to SSC, so
for purposes of analysis, they were all classified as “uneducated.” Finally, the mother tongue
of each of the 10 subjects was Koda, and the mother tongue of each of the subjects’ fathers
and mothers was aso Koda

Aswith the Koda, the sociolinguistic questionnaire was administered in only one Kol
village. In the village of Babudaing, 11 people took the questionnaire. Of these six were
men and five were women. Six of the subjects were classified as younger, and five were
classified as older, and seven said they are followers of Sonaton while four follow Hindu.
Again, no Kol people who had been educated up to SSC were found, so al 11 were
classified as “uneducated.” All 11 reported that their mother tongue as well as the mother
tongue of each of their mothers and fathers was Kol.
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Biographical datafor each sociolinguistic questionnaire subject is given in Appendix H.4.

4.3. Results

For al questionsin the questionnaire, datawill be presented for all subjects combined for
each of the five language groups studied. In addition, when responses are notably different
according to a particular demographic factor, that will be mentioned.

4.3.1. Language use —in spoken domains

Questionnaire subjects were asked a series of questions about which languages they usein
various situations. All subjects from each of the five groups studied said they speak their
mother tongue — and only their mother tongue — at home. Also, avast majority from al five
groups said they speak their mother tongue with neighbors and with village leaders. Among
the Mundari subjects, however, 86% said they speak Mundari with their neighbors, but
another 64% said they speak Bangla and 18% said they speak Santali with neighbors. The
percentages are greater than 100 because most people said they speak more than one
language with neighbors. Thisislikely due to the Mundas having Bengali and Santal
neighbors within and nearby their villages.

While most subjects said they use their mother tongue in most villages settings, it is not
surprising that, with the exception of two Santali subjects who do not go to the market, all
other subjects from all five groups said they speak Bangla with shopkeepers. Often thisis
out of necessity as most shopkeepers do not speak Santali.

Of the five groups surveyed, only among the Santals does a majority report that they use
their mother tongue at their place of worship. Answers for this question arein Figure 8.

Figure 8: Summary of responses about language use at place of wor ship
MT = mother tongue
NA = not applicable

Response
Group MT Bangla | Santali | Other NA
Santal 88% 9% NA 3% 3%
Mahali 22% 37% 75% i :
Munda 36% 36% 95% i :
Koda 10% 90% i i i
Kol 18% 82% : : :

As Figure 8 shows, Mahalis and Mundas, who are primarily Christian, reportedly use
Santali most of the time at worship. A number of subjects from both groups added that this
has to be because there are Santals at the church services they attend, and the Santals do not
know Mahali or Mundari. Thus, the Mahali and Munda must use Santali. Several also added
that a number of the Catholic fathers are Bengali who speak only Bangla; therefore, they
conduct services in Banglawhen they are there. Most of the Koda and Kol, who are Hindu
and Sonaton, report that they use Bangla at worship. Again, this is because those who
conduct the ceremonies speak Bangla rather than Kol or Koda. It isworth noting that,
among the Santals, all but one of the subjects who said they use a language other than
Santali at their place of worship were not Christian.



37

One other spoken language use question revealed a variety of answers among the various
groups. This question asked subjects what language they use most in atypical week. Their
responses are given in Figure 9.

Figure 9: Summary of responses about language used most in a typical week
MT = mother tongue

ND = no data
Response

Group MT Bangla ND
Santal 84% 22% 1%
Mahali 78% 31% -
Munda 59% 41% -
Koda 60% 40% -
Kol 91% 9% -

Santals and Kols seem to use their mother tongue more in atypical week, and the Munda
and Koda use their mother languages relatively less. The one Kol village we visited is rather
isolated, so this probably leads to their not using Bangla as much as the other groups.

Looking more closely at the responses for the groups shows an interesting trend for some.
Thisis shown in Figure 10.

Figure 10: Language used most in a typical week, according to education
MT = mother tongue

Response
Group MT Bangla
Mahali (all) 78% 31%
Educated 67% 44%
Uneducated 83% 26%
Munda (all) 59% 41%
Educated 44% 56%
Uneducated 69% 31%

Figure 10 shows that, for the Mahali and the Munda, there was a notable difference between
educated subjects and uneducated subjects for the language they use most. In both groups
those who are educated — presumably in Bangla medium —were more likely to say they use
Bangla most in atypical week. As people in these two groups become more educated, it is
likely the group as awhole will use Bangla more.

Thus, all five groupslivein abilingua or multilingual situation. Thisisthe least true for the
Santals, who are arelatively large group and whose language is used as an LWC among
speakers of related languages. Still, even the Santals speak Banglain domains such as the
marketplace.

4.3.2. Language use — in written domains

Subjects were asked about their literacy abilitiesin both their mother tongue and in Bangla
Among the Santals, Mahalis, and Mundas, just over half of the subjects from each group
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said they can read and write letters and notices written in Bangla. None of the Koda subjects
and only two of the Kol subjects said they are able to do so.

Reported literacy rate in people’s mother tongues varied more widely. Responses are given
in Figure 11.

Figure 11: Summary of responsesto the question, “ Can you read and write lettersand
noticesin your mother tongue?”

Response
Group Yes No Can read; can’t write Little
Santal 43% 47% 3% 7%
Mahali 37% 53% 9% -
Munda 23% 68% 5% 5%
Koda - 100% - -
Kol - 100% - -

Figure 11 shows that, among the five groups, the Santals are most literate in their own
language, but even among them only about half reported literacy to some extent. It was
lower for the Mahalis and Mundas, and none of the Koda or Kol said they are literate in
their own language. These results are not surprising since thereis reportedly no literature in
Mahali, Koda, or Kol, at least in Bangladesh. Furthermore, Mundari is written only in
Devnagri script, which very few Mundas in Bangladesh are able to read.

Those subjects who said they are at |east somewhat literate in their mother tongue were then
asked what script they use to read and write their language. The Santals amost exclusively
said they use Roman script whereas exactly 50% of the Mahalis said they use Roman script,
and the other 50% said they use Bangla script. Santali is afairly developed language with
most literature written in a modified Roman script. Thus, it isnot surprising that virtually all
Santals who said they can read and write Santali said they do so using Roman script.
Although Mahali does not have published materials, it is similar enough to Santali that those
Mahalis who are literate in Santali may also be able to write their own language using the
same script. On the other hand, those Mahalis who are more literate in Bangla apparently
find it easier to use Bangla script for Mahali.

The literate Mundas are more likely to use Bangla script, although one subject said she uses
Devnagri script and one other said he uses both Roman and Devnagri script. Although there
are published materialsin Mundari using Devnagri script, people in Bangladesh do not seem
to have had much exposure to this literature, which explains why only a couple Mundas said
they read and write their mother tongue using Devnagri.

Since none of the Koda or Kol subjects said they can read and write in their mother tongue,
they were not asked which script they use to do so.

4.3.3. Language attitudes — regarding language use

As explained above, the sociolinguistic questionnaire asked a number of questions about
what language people use in various situations. The questionnaire also asked people’s
opinions about what language they think should be used in various situations. For example,
they were asked what script should be used to write their language. A summary of their
answersisgivenin Figure 12.
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Figure 12: Summary of responses about which script should be used to write people's
mother tongue
DK = does not know

Group Response
Bangla Roman Other DK
Santal 11% 55% 3% 32%
Mahali 44% 37% - 19%
Munda 50% 27% 9% 14%
Koda 30% - - 70%
Kol 27% 9% - 64%

As Figure 12 shows, a number of people in each group did not give an opinion about which
script should be used to write their mother tongue. Most of these people said they did not
know how to read and write and therefore could not say which script was best for their
language.

Most of the Santals who gave an opinion on this said Roman script should be used to write
Santali. Among the Mahalis, however, more people said Bangla script should be used to
write their language, and fewer said Roman script should be used. Looking at Mahalis
responses according to their level of education, however, shows that a large majority (78%)
of the educated subjects said Roman script should be used while only 22% of the
uneducated subjects said Roman script should be used, and another 52% of the uneducated
subjects said Bangla script should be used. (The remaining 26% of uneducated subjects said
they didn’t know which script should be used.) This indicates that, as M ahalis become more
educated and aware, they may have a greater preference for their mother tongue to be
written in Roman script. Those considering starting aliteracy program among the Mahalis
should be aware of this difference of opinions based on level of education and be prepared
the give the reasons for choosing whichever script is chosen.

A full 50% of the Mundas said Bangla script should be used to write Mundari while about
one-quarter of the subjects said Roman script should be used and two Mundas (9%) said
Devnagri should be used. Y ounger Mundari subjects clearly favor the use of Bangla script,
and older subjects are more divided between Bangla and Roman script. Among the few
Koda and Kol who gave an opinion on this matter, all but one preferred that their language
be written in Bangla script.

People were a so asked which language a mother should speak with her children. Among all
five groups a majority of the respondents said mothers should speak their mother tongue
with their children. Answers ranged from 55% among the Kol to 100% among the Mahali.
Older Koda subjects were more in favor of mothers’ using Koda with their children (80%
gave this response), but younger subjects tended to say mothers should speak Bangla with
their children (60% gave this response). This indicates that in time Bangla will become more
dominant in the lives of the Koda in Bangladesh.

There was also fairly uniform feeling that Bangla should be used as the medium of
instruction in primary school. The answers ranged from 100% among the Koda to 64%
among Santals. It is worth mentioning that 45% of the Santali subjects did say Santali
should be the medium of education in primary school. The percentages are greater than 100
because several people said both Santali and Bangla should be used.
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In apreviously discussed question respondents were asked what language they do use at
their place of worship. In alater question they were asked what language should be used at
their place of worship. A summary of their answersis given in Figure 13.

Figure 13: Summary of responses about what language should be used in wor ship
MT = mother tongue

Response
Group MT Bangia | Santali | Hindi Other
Santal 9% 9% NA - 1%
Mahali 44% 22% 34% ) 3%
Munda 41% 2% 2% - -
Koda - 100% - - -
Kol 18% 82% - 9% -

Asisshown by Figure 13, Santals feel strongly that their mother tongue should be used at
their places of worship. A plurality of the Mahali and Mundari respondents also said their
mother tongue should be used at worship, but another one-third of the subjects said Santali
should be used. Several volunteered reasons for their answer. For example, a number of
respondents said most people at the services are Santal, so their language should be used.
Others said Santali iswidely known, so it should be used. Still others said the Bible and
songs are written in Santali, so that is what should be used. Finally, both the Koda and the
Kol feel strongly that Bangla should be used at their places of worship. Again, atotal of
some of the percentages is greater than 100 because some people said more than one
language should be used.

Interestingly, comparing the answers given to this question with the answers to the question
about what language people do use at their place of worship (see Figure 8) shows some
discrepancy in the responses of the Mahalis and Munda. Subjects from both of these groups
tended to say that they do use Santali in their places of worship. Seventy-five percent of the
Mahalis said this, and 95% of the Mundas said this. Again, only about one-third of the
people from each group said Santali should be used. This indicates that both the Mahali and
the Munda have pride in their language and would prefer a change in the language they use
for worship, though some admit this does not seem possible.

4.3.4. Language attitudes — towards other languages

In addition to being asked attitudes questions about their own language, questionnaire
subjects were asked a couple of questionsto try to assess their attitudes towards other
languages. For one, they were asked if it is okay if their children speak another language
better than their mother tongue. A maority of respondents from each group said this would
be okay, with answers ranging from 100% among the Koda to 55% among the Santali. As
was the case with the question about what medium of instruction should be used in primary
school, the Koda seem eager to have their children be fluent in Bangla, and the Santals have
mixed opinions about what language should play the primary role in their children’s lives.
After answering this question some respondents went on to explain that it is okay if their
children speak Bangla better because, they said, Banglais more useful or is needed for
education or for getting agood job.
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When asked what language was most useful for them personally, the majority of subjects
(57% of al subjects) said Banglais most useful. Answers given by subjects from each group
aredisplayed in Figure 14.

Figure 14: Summary of responses about people’ s most useful language
MT = mother tongue

Response
Group MT Bangla English
Santal 59% 49% 1%
Mahali 47% 56% 3%
Munda 36% 64% -
Koda 20% 100% -
Kol 36% 64% -

The numbers in Figure 14 show that, among the five groups, the Santals were most likely to
say that their mother tongue is the most useful language for them. Still, nearly half of the
Santal subjects said Bangla is most useful. (Again, some people named more than one
language, saying that both their mother tongue and Bangla are equally useful.) The
responses of people from all the other groups show that needing Banglais afact of life for
many of them. Many need Banglafor their work, for their education, or for domestic
activities such as marketing.

Looking at the same question according to age shows an interesting pattern for both the
Santals and the Mahalis. These numbers are given in Figure 15.

Figure 15: Most useful language, according to age
MT = mother tongue

Response
Group MT Bangla English

Santali (all) 59% 49% 1%

Older 69% 33% 3%

Y ounger 50% 63% -
Mahali (all) 47% 56% 3%

Older 60% 47% -

Y ounger 35% 65% 6%

Figure 15 shows that for both the Santals and the Mahalis older people tend to say their
mother tongue is the most useful language for them, but younger people tend to say Bangla
istheir most useful language. For a person to say that alanguage other than his mother
tongue is most useful generally indicates a positive attitude toward that other language. Thus,
it seems that most younger Santali and Mahali speakers have a positive attitude towards
Bangla, which could influence their language use patterns as well as the long-term vitality of
their mother tongues.

4.3.5. Language attitudes — towards language classes

Subjects were asked if they would send their children to alocal classin which the children
are taught to read and write their mother tongue. The responses to this question were almost
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uniformly positive with the exception of the Koda, anong whom only 50% of the subjects
said they would send their children to such classes.

When asked if they would help and cooperate with such classes, again nearly all who said
they would send their children to such classes also said they would help and cooperate with
the classes.

As afollow-up question, subjects were asked why they would or why they would not send
their children to such classes. The most common reason the Santals gave for sending their
children was so that they could learn the Santali alphabet. This answer was given by 39% of
those who said they would send their children. Other common answers were “to learn
Santali” (28%), “to get education” (19%), and “to preserve the language and/or culture”
(11%). One person said she would not send her children to a Santali class because “ They
need to learn Bangla.”

Among the Mahalis who said they would send their children to a Mahali class, most (81%)
said they would do so in order for their children to “learn Mahali better.” Twenty-three
percent of the subjects also said they would send their children as away of maintaining
Mahali language and culture. One Mahali subject said he would not send his children to
such a class because “They will learn on their own.”

All of the Mundari subjects said they would send their children to aMundari class. Their
most common reason for doing so was so that the children would learn their mother tongue.
Fifty percent of the respondents gave this reason. Other reasons were “to preserve Mundari”
(18%) and “to learn to read and write Mundari” (18%).

Only five of the 10 Koda subjects said they would send their children to a Koda literacy
class. They said they would send their children so they could learn or improve their situation.
Those who said they would not send their children to a Koda class said it’ s not important for
their children to learn Koda but rather that they should learn Bangla.

The Kol gave more positive responses towards mother tongue language classes, with most
(56%) saying they would send their children to such a class to learn their mother tongue.
Two people said they wanted their children to learn to read and write at such aclass. The
one person who said she would not send her children to aKol class said her children need to
learn Bangla.

After they were asked about sending their children to a mother tongue class, subjects from
the four non-Santali groups were also asked if they would send their children to a Santali
literacy classif aclassin the person’s mother tongue was not possible. A summary of their
answersis shown in Figure 16.

Figure 16: Summary of responses about sending children to a Santali literacy class
DK = does not know

Response
Group Yes No DK
M ahali 97% 3% -
Munda 95% 5% -
Koda 50% 50% -
Kol 55% 27% 18%




43

AsFigure 16 shows, the Mahali and Munda were very positive about a Santali literacy class,
though several people did say that it would be better if the class were in the children’s
mother tongue. The Koda and Kol were less positive about such aclass.

When asked why they would send their children to a Santali literacy class, the most
common answer given by the Mahali was ssimply “to learn Santali.” Of those who said they
would send their children, 25% gave this answer. Others gave answers such as “to learn
another language”’ (22%), “to be able to pray in Santali and/or understand the Bible or
church servicein Santali” (22%), and “to learn Mahali more easily through Santali, which is
similar’ (22%). The one Mahali who said he would not send his children said Santali is not
their mother tongue, implying that they should therefore not put effort into learning it.

The Mundas gave similar responses, and their most common reason, too, was simply “to
learn Santali.” Of those who said they would send their children, 43% gave this answer.
Another 19% said they would send their children because church, prayers, and the Bible are
in Santali, and 14% said it isimportant for their children to know Santali since they
associate with Santals. The one Mundawho said he would not send his children said they
don’t need such aclass.

Both the Koda and Kol were less positive about sending their children to a Santali literacy
class. Most who said they would send their children to such a class simply said they wanted
their children to learn Santali. One Kol subject did say learning to read and write Santali
would help his children to then be able to write Kol. Most of the Koda subjects who said
they would not send their children to a Santali class said their children need to learn Bangla.
One Kol woman said her children don’t know Santali, so she would not send them to a
Santali literacy class.

4.3.6. Language attitudes — conclusions

Looking at al of this language attitudes data (regarding language use, towards other
languages, and towards language classes) together enables us to draw some conclusions for
each group. For Santals, it is clear that most hold a positive attitude towards their own
language. Almost all believe it should be used in the home, for worship, and for personal
prayer, and they responded very positively to the questions about Santali literacy classes. At
the same time they acknowledge the need for Bangla, which the majority of respondents
think should be the medium of education in primary school. Also, it does seem they want
their children to be bilingual, for they are proud of their own language yet think it is OK if
their children speak another language better.

Mahalis have a positive attitude towards other languages and seem to have an idea of which
languages should be used in various domains. They want their children to know Bangla, but
they have also expressed an interest in developing their own language and seem interested in
having their children learn Mahali better. That all Mahalis think mothers should speak
Mahali with their children and that many Mahalis think Mahali should be used for worship
even though that is not taking place currently indicate that the Mahalis have a positive
attitude towards their language and would like to be able to use it more.

The Mundas' language attitudes appear to be similar to those of the Mahali. If anything,
they feel even stronger that Banglais very important for them. Thisis shown by the fact that
more Mundas said mothers should speak Bangla with their children — though a majority still



want them to speak Mundari — and by the fact that nearly everyone said Bangla should be
the primary school medium of education. Still, some express adesire for their church
servicesto be held in Mundari, and all said they would send their children to Mundari
literacy classes.

Among the five groups studied here, the Koda probably have the least positive attitude
towards their mother tongue. Compared to the other groups, few Kodas think mothers
should speak Koda with their children, and few are interested in mother tongue literacy
classes. For them Banglais their most useful language, and they want their children to speak
Banglawell.

Most Kol aso find Bangla to be more useful than their mother tongue, and many want their
children to speak Banglawell. Based on the questions about most useful language and about
mother tongue literacy classes, it does appear that their attitude towards their own language
might be more positive than that of the Koda. One must keep in mind, however, that the Kol
village where the questionnaire was administered is relatively isolated, so some of the
subjects may not have reason to speak much Bangla. Also, there is no primary school in or
near the Kol village, so it is very possible that respondents said they would send their
children to a mother tongue class simply because there is no educational alternative for them
at present. Taking these insights into account, it is possible that the Kol’ s attitude towards
their own language is no more positive than that of the Koda.

4.3.7. Language vitality

Along with being asked questions about language use and language attitudes, the
sociolinguistic questionnaire subjects were asked severa questions regarding the vitality of
their mother tongue. Because the vitality of alanguage is often best gauged by the language
situation among children, these questions dealt primarily with the languages that children
from these groups speak and their ability in these languages.

First of all, the reported language use patterns of children from each of these groupstell us
these languages are spoken widely throughout their respective communities. For example,
when subjects were asked if children speak their mother tongue well, nearly all subjects said
that they do, with answers ranging from 90% of the Koda subjects’ saying they do to 100%
of both the Kol and the Mahali saying they do. Similarly, nearly every subject said children
in these groups speak their mother tongue first before speaking any other language.

Other answers about the languages children use, however, show that Bangla exists alongside
the children’s mother languages. For example, many subjects said children in their village
speak another language before starting school. The range of affirmative answers was from
50-56% for all groups except the Munda, of whom 86% said children in their village speak
another language before starting school. Nearly all said thislanguage is Bangla, although 2
Mahalis (6%) and 7 Mundas (32%) said the children speak Santali before starting school.

Another set of responses regarding children’ s bilingual abilities answered the question,
“What language do children in your village speak with each other?” A summary of the
responses to this question arein Figure 17.
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Figure 17: Summary of responsesregarding the languages children speak with each
other
MT = mother tongue

Response
Group MT Bangla Santali
Santal 96% 24% NA
M ahali 100% 25% 3%
Munda 95% 27% 9%
Koda 100% 60% -
Kol 91% 36% -

Responses in Figure 17 show that, while children speak their mother tongue with other
children in their village, they also use Bangla and at times Santali. Thisis a strong indication
that each of these languages is undergoing language shift to some extent. Some peoplein
these groups agree: when they were asked what language the next generation of children
will speak, between 9% (Kol respondents) and 24% (Santali respondents) of the subjects
said the children in their group will speak Bangla.

One other question gives evidence that some of these languages are in danger of undergoing
change or loss. Figure 18 displays a summary of responses to the question, “Do children in
your village speak another language better than your language?’

Figure 18: Summary of responses about whether children speak another language
better
DK = does not know

Response
Group Yes No DK
Santal 8% 91% 1%
M ahali 28% 2% -
Munda 18% 7% 5%
Koda 20% 80% -
Kol 27% 73% -

For children to be fluent in their mother tongue and also to know another language is one
situation. A different situation is when children speak another language better than their
mother tongue. The latter situation is a strong indication that over time the mother tongue
may be lost, that it may be used only in select domains, or that it may become very mixed
with the other language. According to the responses in Figure 18, Santali seemsto be at the
least risk of having this happen as only eight percent of the subjects said Santali children
speak another language better than Santali. Among the other languages, however, between
18% (for the Munda) and 28% (for the Mahali) of the subjects said children from their
group speak another language better than their mother tongue. Though these percentages are
small compared to the number of people who said thisis not the case, it is still a powerful
suggestion that the mother tongues are being replaced by other languages. 1t should be kept
in mind, however, that this data is subjective as it comes from responses to a questionnaire.
Some subjects' responses could be affected by their opinion that Banglais the most useful
language for them (see Figure 14).
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Those subjects who said children from their village do speak another language better were
then asked which language they speak better. Nearly all subjects said that Banglais the
language children speak better, but two Mundari subjects did say their children speak
Santali better than Mundari.

Answers to these questions suggest that Santali is the most vital language among the five
studied. Thisis not surprising since it is the language with the greatest body of literature and
also with the largest population within Bangladesh. Also, that Santali is used asan LWC
among a few indigenous groups in the region shows that it is still quite vital, though it is
very likely that more and more Bangla words will become mixed with oral Santali unless a
concerted effort is made to prevent this.

The other four groups studied may not be as vita: they al have relatively small populations
within Bangladesh, and they see aneed for Bangla aptitude in their daily lives. The Mahalis
live closeto Santals, they follow Christianity as do many Santals, and their language is also
closely related to Santali. Thus, their language seems to be at an especially high risk of
being lost to Santali. The RTT results discussed in Section 3.2.3. show some evidence of
this at least for the Mahalis in Pachondor. People who answered the sociolinguistic
guestionnaire may not have been aware of this shift since they may not always differentiate
between the two language varieties. If they did make a more conscious differentiation
between the two language varieties, it is likely that Mahali would appear even lessvital than
the responses indicate.

The linguistic connection between Santali and Mundari is not as close, and it seems that
Mundas are more easily able to distinguish between when they are using Mundari and when
they are using Santali. Still, the Mundari language in Bangladesh is at risk of having many
Santali words mixed in with it because Mundas use Santali at worship services aswell as
with some neighbors. A greater linguistic threat to Mundari, however, is Bangla, as alarge
majority of people report that children speak Bangla even before starting school. However,
most do not speak it better than their own language, and most still speak their language well.
Thus, while it is possible that both Mundari and Bangla could be used side-by-side with
varying degrees of ability, the pattern observed in Bangladesh as awhole indicates it is more
likely that Mundari is at risk of being lost to Bangla over afairly long period of time unless
something is actively done to change this inclination.

Needing to speak Banglaisafact of life for most Kodas. Though all of the groups studied
here need Bangla to some extent, the Koda expressed a greater need for it: they useit for
worship and in the marketplace, and many say they use it more than their mother tongue.
They are also eager for their children to speak Bangla. The form of Koda that existsin
Bangladesh seems to be fairly undeveloped in that it is not written and borrows a significant
number of words from Bangla. Given that the Koda are relatively uneducated and are
therefore not learning standard Bangla, it is likely that the two languages will continue to
exist side-by-side in Koda communities, with colloquial Bangla becoming more and more
dominant over time.

The Kol continue to speak Kol most of the time, although they, too, seem fairly eager for
their children to learn Bangla. Their small population and seeming indifference to their
language indicate that their language could be lost to Bangla, but their lack of education and
their relative isolation indicate that this process will be slow. Unless the Kol become more
educated and have a significantly greater amount of interaction with Bengalis, it seems they
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will continue to speak their language for generations to come, though the language will
undoubtedly undergo change during this time.

5. BILINGUALISM STUDY

Bilingualism refers to the ability of an individual or an entire speech community to handle
communication in alanguage other than the mother tongue. Among the five groups studied,
two types of bilingualism data were collected: perceived bilingualism and measured Bangla
bilingualism.

5.1. Perceived bilingualism
5.1.1. Procedures

First, data about subjects perceived ability in various languages was collected. Thiswas
done through a series of five questions, which were administered orally as part of the
sociolinguistic questionnaire. As was mentioned in Section 4.1, the questions were generally
asked in Bangla. If agiven subject was not fluent in Bangla, the questions were asked in his
mother tongue. The questionnaire is found in Appendix E.1. and subject responses are given
in Appendix F.4.

5.1.2. Discussion of sample

The five questions that asked subjects about their perceived ability in various languages
were part of the sociolinguistic questionnaire discussed in Section 4. Thus, the demographic
profile for these 149 subjects is the same asis given in Section 4.2. regarding the
questionnaire sample.

5.1.3. Results

For al five questions regarding perceived bilingualism, data will be presented for all
subjects combined for each of the five language groups studied. In addition, when responses
are notably different according to a particular demographic factor, that will be mentioned.
Individual responses and biographical data for each subject are given in Appendices F and
H.4, respectively.

The most basic question about perceived bilingual ability simply asked subjects what
languages they speak. This question was followed up with a question that asked subjects at
what age they began to learn each language. A summary of responses to the former question
isin Figure 19.

Figure 19: Summary of responses about the languages people speak

Group Response
Bangla | Santali | Mahali | English | Hindi |Urao/Sadri| Other
Santal 100% NA - 18% 8% 1% 4%
Mahali 100% 91% NA 12% 3% 12% 6%
Munda 100% 100% 14% 9% - 23% -
Koda 100% 50% - - - - -
Kol 100% 18% - - - - -
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Figure 19 shows that each of the 149 subjects said he is able to speak Bangla. This suggests
that there is widespread Bangla bilingualism in these communities as even those who would
presumably have the |east Bangla ability report that they can speak Bangla.

The average age at which they started to learn Bangla was reportedly eight years old, which
iswithin two years of when most who attended any school would have started Bangla-
medium education. The Koda, however, said they started to learn Bangla at the average age
of five, an indication that many Koda begin to learn Bangla even before they are of school

age.

Figure 19 also shows that most Santals and most Kols do not know any language other than
Bangla and their mother tongue, though 18% of the Santal subjects said they know English,
and 8% said they know Hindi. They tended to start learning these languages when they were
teenagers, presumably when they started secondary school or when they started
understanding Hindi television. Also, 18% of the Kols said they can speak Santali, which
they started to learn at the average age of seven.

Among the Mahali, Munda, and Koda, alarge percentage of subjects said they speak Santali
in addition to speaking Bangla and their mother tongue, and they reported having started to
learn this at an average age of six years old. These responses show the dominance of Santali
among these groups—another indication that Santali is avery vital language.

Finally, it isworth noting that one of the Santal subjects (1%), four of the Mahali subjects
(12%), and five of the Mundari subjects (23%) said they can speak Urao/Sadri, which isan
LWC in parts of Rgjshahi division and islinguistically related to Bangla. Especially among
the Mundasiit is not surprising that some speak Urao/Sadri as several mother tongue
Mundari speakers have married mother tongue speakers of Urao.

After they were asked what languages they speak, subjects were asked which language they
are able to speak with the most ability. A summary of their responsesis given in Figure 20.

Figure 20: Summary of responses about peopl€e s best language
MT = mother tongue

Response
Group MT Bangla Santali
Santal 92% 16% NA
Mahali 91% 15% 3%
Munda 100% 5% 5%
Koda 40% 60% -
Kol 82% 27% 9%

As Figure 20 shows, most subjects said they speak their mother tongue with the greatest
ability, though afew subjects said Bangla or Santali is their best language, and several
subjects named two or three languages as their best, explaining that they speak all equally
well and therefore could not name a single most proficient language even though they were
asked to try to do so. Thisis an indication that some speakers of these languagestruly are
comfortably bilingual.

Again Koda subjects are the exception as they were more likely to say that Banglaisthe
language in which they have the most ability. This gives more support to the idea that Koda
is becoming less and less vital in Bangladesh.
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It isalso interesting that one Mahali subject (3%), one Mundari subject (5%), and one Kol
subject (9%) said they speak Santali as their best language, though the Mundari subject said
he speaks Mundari, Santali, and Bangla all equally well. Other than this one subject, al
other Mundari subjects said Mundari — and only Mundari — is the language they speak with
the most ability. This points to strong vitality for Mundari. It is aso possible that when the
Kol subject said he speaks Santali as his best |language, he was actually referring to his
mother tongue, for which the Kol seemingly do not have a name other than “ our language.”
These responses again demonstrate the influence of Santali among these groups.

Finally, subjects were asked what language they speak with the second-greatest ability and
if they can always say what they want to say in that language. Among the Santali subjects,
the 8% (6 subjects; see Figure 20) who said that Santali is not their best language did all say
that it isthe language in which they have second-greatest ability, and they all said they can
always say what they want to say in Santali. This demonstrates widespread mother tongue
fluency among the Santals.

Thirteen of the Santal subjects did say they cannot always say what they want to say in
Bangla. All but one of these had no formal education, which is generally an important factor
in one’s bilingualism ability, especially when the person’s second language is the medium
of education, which Bangla generally isin Bangladesh.

As was the case with the Santals, the three Mahali subjects (9%; see Figure 20) who said
Mahali is not their best language did all say Mahali isthe language in which they have
second-greatest ability. Two of these subjects said they can always say what they want to
say in Mahali, but one other subject — a young, educated woman who has spent most of her
lifein Rajshahi city — said she cannot always say what she wants to say in Mahali.

Most of the Mahali subjects (69%) said they speak Bangla as their second-best |anguage,
and among these only one — ayoung, educated man — said he cannot always say what he
wants to say in Bangla. Another 22% said they speak Santali as their second-best language,
and all of these people said they can always say what they want to say in Santali.

An even greater percentage (41%) of the Mundas said they speak Santali as their second-
best language, and only one of these — an older, uneducated woman — said she cannot
always say what she wants to say in Santali. Another 68% of the Mundas said they have
second-greatest ability in Bangla. Again, only one of these — an older, educated man — said
he cannot always say what he wants to say in Bangla. These responses indicate that the
Mundas in Bangladesh live in a multilingual society.

Among the Koda subjects, all who said they speak Bangla as their best language said they
speak Koda as their second-best language, and all said they can always say what they want
to say in Koda. Similarly, those who said Koda is their best language all said Banglaistheir
second-best language, and they can aways say what they want in Bangla. The sample size
for the Kodais small, but these answers do indicate that the Koda feel slightly more
comfortable using Bangla than their mother tongue.

The two Kol subjects (18%; see Figure 20) who said that Kol is not their best language did
say that Kol isthe language in which they have second-greatest ability and that they can
always say what they want to say init. Only one Kol subject —ayounger, uneducated
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woman — said she cannot always say what she wants to say in Bangla. Thus, the Kal, too,
seem comfortable with using Bangla, at least in the domains they find themselves needing to
useit for.

Responses from this perceived bilingualism study suggest that nearly al people in each of
the five groups are bilingual to at least some extent, and most are confident in their ability to
communicate in their second-best language, whether that be Bangla, Santali, or their mother
tongue. Also, among the Mahali and the Munda, most people seem to be multilingual in that
they can reportedly speak not only their mother tongue and Bangla but also Santali and
possibly aless-common language for these groups such as Urao or English. Finally, it
appears that nearly everybody in these groups is able to speak some Bangla, though —
possibly with the exception of the Koda— their best language is till their mother tongue.

Perceived ability in asecond language is always subjective to people’ s opinions. Some
people modestly underestimate their abilities in a second language while others overestimate
their abilities. To better assess the ability of speakers from these groupsin their most
common second language, Bangla, a measured bilingualism test was administered to a
number of people.

5.2. Measured Bangla bilingualism
5.2.1. Procedures

The second type of bilingualism data that was collected was subjects measured ability in
Bangla. This was done through the use of a Bangla SRT. The idea behind the SRT is basic:
participants listen to each of 15 carefully selected sentences one at atime and are asked to
repeat exactly what they have heard. Each repeated sentence is then scored according to a
four-point scale (0-3), based on the participant’s ability to mimic a given sentence. The
results are then expressed as a point total out of 45 possible points. They are also expressed
as an equivalent bilingualism proficiency level, or reported proficiency evaluation (RPE)
level. Figure 21 displays SRT score ranges with the equivalent RPE level for the Bangla
SRT (Kim 12). Appendix G.1 gives a detailed description of SRT testing, and Appendix G.2
contains the final form of the Bangla SRT.

Figure 21: Scoreranges on the Bangla SRT corresponding to RPE levels

SRT Raw | Equivalent Summary description of
Score Range | RPE level proficiency level
0-2 1 Minimal, limited proficiency
3-8 1+ Limited, basic proficiency
9-14 2 Adequate, basic proficiency
15-21 2+ Good, basic proficiency
22 - 27 3 Good, genera proficiency
28 — 33 3+ Very good, general proficiency
34 -39 4 Excellent proficiency
4045 4+ Nearly native speaker proficiency

5.2.2. Discussion of sample

SRT methodology was developed as a means of testing a target community’s level of
bilingualism in a national language or in another LWC. During this survey the target
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communities were Santali, Mahali, Mundari, Koda, and Kol speakers living in Bangladesh,
and the national language tested was Bangla. The Bangla SRT was developed using “the
variety of Bangla spoken and published in Dhaka” (Kim 4). The form of Bangla spoken in
the northwest of Bangladesh, however, is different from the variety spoken in Dhaka. Thus,
during this survey the SRT was al so tested among mother tongue Bengali speakersliving in
Rajshahi as away of comparison.

Inall, atotal of 361 people took the Bangla SRT. The subjects were chosen based on age,
sex, and education levels so as to get awide variety of subjects. There were 120 subjects
whose mother tongue was Santali, and these subjects were from four villages. Among the
120 subjects, 61 were male and 59 were female. Seventy-one subjects were under 40 years
old and therefore were categorized as “younger” and 49 were “older.” Furthermore, 31
subjects were educated (defined as having passed their SSC exams) and 89 subjects had not
passed their SSCs and therefore were categorized at “uneducated.” A magjority of the Santali
subjects (93 subjects) said they are Christian while most of the remaining (23 subjects) said
they follow the Sonaton religion. Four others said they are Hindu. The mother tongue of
each of the 120 subjects was Santali, and the mother tongue of each of the subjects’ fathers
and mothers was also Santali.

The four Santali test locations were chosen to represent the areas within Rajshahi division
where Santals live. These locations were chosen based on factors such as remoteness of the
village, religion of the majority of peoplein the village, and location of the villagein
relation to Bengali villages aswell asto missions.

Two Mahali villages were aso visited to administer the Bangla SRT. One of the villagesis
in Naogaon district and isrelatively remote, and the other isin Dingjpur district and is
situated near a main road and a Catholic mission with a mission school. In these two Mahali
villages atotal of 60 people took the Bangla SRT. Thirty-four of these people were male and
26 were female. Similarly, 32 were younger and 28 were older. People who had passed their
SSC exams were difficult to find, so only seven were tested. The other 53 subjects were
classified as “uneducated.” All of the 60 subjects said they are Christian, some specifying
that they are Catholic. Finally, the mother tongue of each of the subjects as well as of the
subjects’ mothers and fathers was Mahali.

Two other villages were visited to test mother tongue Mundari speakers on the Bangla SRT.
As was the case with the Mahali villages, one of these villagesisin Dingjpur district and the
other isin Naogaon district. They are similar in remoteness and both have the presence of a
Catholic mission. They are different in that people in the village in Dingjpur have more
opportunity for secondary schooling.

A total of 57 mother tongue Mundari speakers were tested on the Bangla SRT. Thirty-one of
these were male and 26 were female. There were 33 younger subjects and 24 older ones.
Also, nine of the subjects said they had passed their SSC exams, so they were categorized as
“educated” while the other 48 subjects were considered “ uneducated” for purposes of this
analysis. All of the subjects said they were Christian, and, as was the case with the Mahali
subjects, some specified that they were Catholic. Each of the subject’ s mother tongue and
each of the subject’ s father’ s mother tongue was Mundari, but three of the subjects mothers
spoke Urao as their mother tongue. The other 54 subjects said their mother’ s mother tongue
was Mundari.
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To do SRT testing among the Koda, only one village was visited. Thisvillageisafairly
remote one in Rajshahi district. A total of 28 subjects were tested there, and among them 13
were male and 15 were female. Exactly half (14 subjects) were younger, and the other half
were older. Thereis reportedly one person in the village who has passed his SSC exams, but
he was not interested in taking the SRT, so all 28 subjects were “uneducated.” When asked
their religion, 25 of the subjects said they follow the Sonaton religion, and the other three
said they are Hindu. Finally, the mother tongue of each of the 28 subjects was Koda, and the
mother tongue of each of the subjects’ fathers and mothers was also Koda.

OneKol village was aso visited for SRT testing purposes. Thisvillageis also located in
Rajshahi district and is quite remote with no primary schoolsin the area. Thirty people were
tested in this village, and among them 16 were male and 14 were female. Similarly, 16 were
younger and 14 were older. Only one educated person was tested; the other 29 subjects were
categorized as “uneducated.” Also, 12 of the subjects said they follow the Sonaton religion,
17 said they are Hindu, and one subject said she follows the Kormakar religion. The mother
tongue of each of the subjects as well as of each of the subjects’ parents was reported to be
Koal.

Finally, mother tongue Bengali speakers were tested in two areas, both of which are very
near to where Santals were tested. One of these areasisin the north near Dingjpur city and is
alargeyet fairly remote village where Bengalis and Santals live side-by-side. The other is
farther south in Nababganj district. It isamore-urban and more-educated area very near to a
Santali mission. These sites were chosen not only because of their difference in remoteness
and in educational opportunities but also because they are very near to where Santals live
and therefore can be used for comparing mother tongue Santal speakers' SRT scores with
mother tongue Bengali speakers’ SRT scores.

A total of 66 mother tongue Bengali speakers were tested in these two areas. Of these 34
were male and 32 were female, and 41 were younger and 25 were older. A total of 18 said
they had passed their SSC exams and are therefore considered educated while the other 48
are considered uneducated. Forty-nine of the subjects said they are Muslim, 15 said they
follow the Sonaton religion, and two said they are Hindu. Finally, the mother tongue of each
of the subjects as well as of each of the subjects’ parents was reported to be Bangla.

5.2.3. Results

Asisthe case with perceived bilingual ability, measured bilingual ability frequently
correlates with demographic factors such as sex, age, level of education, and amount of
travel. This section presents the findings for each language variety, first as an aggregate for
all subjects within the group and then according to the most significant demographic factors
for each group. As an example, thiswill be explained in more detail for Santals. Briefer
explanations are given for each of the other four groups in this study.

Following a presentation of findings for each language variety, results for each variety are
presented as a comparison to the results of the mother tongue Bengali subjects mentioned
above. Finally, the range of scoresfor each group is given according to RPE level. Each
subject’s SRT test scoreis given in Appendix G.3, and subject biodataisin Appendix H.5.
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Santal

Of the 120 Santals who took the 45-point Bangla SRT, the average score was 23, which
corresponds to an RPE level 3 and has been described as “good, general proficiency”
(Radloff 1991:53). A person who is proficient at thislevel can generally make himself
understood and can understand normal speech in the language, though mother tongue
speakers of the language would easily recognize that the person is not a native speaker of
their language. Thisisthe average ability of the Santali subjects.

Among the 120 subjects, however, there was afairly high standard deviation of 9.6. This
indicates that Santals are not uniformly bilingual in Bangla. Instead, it islikely that people
of certain demographic categories tend to be more proficient in Bangla, and people in other
demographic categories tend to be less proficient. Looking at the four demographic
categories of age, education, sex, and religion and dividing each into two subsets gives the
information displayed in Figure 22.

Figure 22: Bangla SRT scoresfor Santals, accor ding to demographic categories
n =samplesize
SRT = average SRT score
RPE = corresponding RPE level
s=standard deviation

Age Education Sex Religion
Younger | Older |Educated|Uneducated| Male Female |Christian N_on_—
Christian
n=71 n=49 n=31 n=389 n=61 n=59 n=93 n=27
SRT =26|SRT =18|SRT =30| SRT =20 |SRT=24|SRT =22|SRT =25|SRT =16
RPE=3 [RPE=2+|RPE=3+| RPE=2+ | RPE=3 | RPE=3 | RPE=3 |RPE =2+
s=8.6 s=87 s=6.8 s=9.2 s=81 | s=109 | s=88 s=94

Looking at subjects’ scores according to the demographic factors in Figure 22 shows that
younger Santals are generally more fluent in Bangla than are older Santals. Similarly,
educated ones tend to be more fluent in Bangla than uneducated ones. Furthermore, males
scored dlightly higher on the Bangla SRT than did females, and Christians scored higher
than non-Christians.

Within three of the demographic factors studied, there is a difference in the SRT scores and
their corresponding RPE level. Looking at the demographic factor of age as an example
shows that younger subjects scored an average of 26 on the 45-point SRT while the older
subjects scored an average of 18. These scores correspond to RPE levels of “3” and “2+,”
respectively, and the difference between the average SRT scoresis 8 points. Furthermore,
running a two-sample t-test on this data resultsin p = 7.45". This shows that, using a
significance level of p<0.05, ageis a statistically significant factor in determining a Santali
speaker’ s ability to speak Bangla. Thus, with time Santali speakersin genera are becoming
more bilingual in Bangla. They are moving from having only basic proficiency to having a
genera proficiency in Bangla.

The most significant demographic factor studied was education. The numbers in Figure 22
show that Santals who have at |east passed their SSC exams averaged an SRT score of 30.



This score corresponds to an RPE level 3+, which is briefly described as “very good, general
proficiency” (Radloff 1991:153). The uneducated Santals, however, scored an average of
only 20 points on the SRT, which corresponds to an RPE level 2+, described as “good, basic
proficiency” (Radloff p. 153). In fact, among the 120 individual SRT subjects, the 40 lowest
scores were of uneducated subjects, and uneducated speakers’ average score was 10 points
lower than the average educated speaker’s score. A two-sample t-test of the scores between
educated and uneducated subjects resultsin p = 8.652. Thus, education isa very significant
factor in a Santal’ s ability to speak Bangla. Thisis not surprising since the medium of
education for most Santals in Bangladesh has been Bangla.

The sex of a Santali subject was not such an important factor in how well he or she
performed on the Bangla SRT. The 61 male Santal subjects averaged an SRT score of 24
while the 59 femal e subjects averaged an SRT score of 22 for adifference of 2 points
between the two averages. Running a two-sample t-test on these scores resultsin p = 0.29,
showing that the sex of a Santal is not a statistically significant factor in determining how
well hewill do on the Bangla SRT.

Asisthe case with age and level of education, the religion of a subject also appearsto be a
useful factor in predicting a Santal’ s ability in Bangla. The 93 Christian SRT subjects
averaged 25 points on the SRT, and the non-Christian subjects averaged 16 points. This
latter category includes followers of Hinduism and Sonaton. Their corresponding RPE
levels are different at 3 and 2+, respectively, with a difference in the average SRT scores of
9 points. Furthermore, atwo-sample t-test resultsin p = 0.0002, showing that religion is also
asignificant factor in determining a Santal speaker’s ability in Bangla.

According to these two measures, of probability levels and of difference in average SRT
scores, sex isthe least important of the four factors studied in determining a mother tongue
Santali speaker’ s ability in Bangla. The other three factors of age, education, and religion
are al statistically significant at p<0.05. Looking at all the possible combinations of these
three factors reveals some interesting indications, which are displayed in Figure 23.
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Figure 23: Bangla SRT resultsfor Santals, according to combinations of demographic
categories

n =samplesize

SRT = average SRT score

RPE = corresponding RPE level

s=standard deviation

Educated Uneducated
Y ounger Older Y ounger Older
n=24 n==6 n=32 n=31
o SRT =31 SRT =26 SRT =26 SRT =19
Christian RPE = 3+ RPE = 3 RPE =3 RPE = 2+
s=6.4 s=80 s=75 s=82
n=1 n=0 n=14 n=12
o SRT =32 SRT =19 SRT =12
Non-Christian RPE = 3+ RPE = 2+ RPE =2
s=NA $=10.0 $=6.0

The numbers given in Figure 23 show that younger, educated Santals tend to be the most
proficient in Bangla. Conversely, older, uneducated Santals tend to be the least proficient.
Thisindicates that as Santals become more educated and as the current younger generation
replaces the older generation, the group as awhole will become more and more fluent in
Bangla.

For statistically reliable analysis, a sample of at |east five people should be tested for any
factor or combination of factors being researched. Because educated non-Christians were
very difficult to find, only one was tested among the four test sites. Thus, a sound
comparison cannot be made here between educated Christians and educated non-Christians.
Among the uneducated subjects, however, religion does show itself to be an important factor.
Looking at younger, uneducated subjects, for example, shows that those who said they are
Christian scored an average of 26 points on the SRT while those who said they are either
Hindu or Sonaton scored an average of only 19 points. A similar pattern arises with older,
uneducated subjects, among whom the Christians scored an average of 7 SRT points more
than the non-Christians (19 points vs. 12 points).

One possible explanation for thisis that, even among the “uneducated” subjects, Christians
tend to have had more education. There were 63 Christian subjects who had not passed the
SSC exam and were therefore classified as “uneducated.” Though “uneducated,” these 63
people had reportedly gone to school for an average of 4.6 years. On the other hand, the 26
uneducated non-Christians had reportedly gone to school for an average of only 2.0 years.
Again, because education is generally in Bangla medium, even 2.6 years of additional
schooling could improve one' s Bangla ability considerably. Thisis another indication that
education is the most important factor in determining a Santali speaker’s Bangla ability.

As mentioned above, age is also afactor to consider. Among educated, Christian subjects,
for example, the younger ones scored higher than the older ones. This is also the case among
the uneducated Christians as well as among the uneducated non-Christians. It is possible
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that younger Santals interact with Bengalis for schooling and for work more than do older
Santals. It is also possible that younger Santals have been more exposed to Bangla media
such as television and music videos. Whatever the reasons, it seems apparent that Santals
are becoming more bilingual in Bangla. Over time this could impact their ability in Santali.

Thus, while all Santals say they speak Bangla (see Figure 19), it is clear that not all speak it
equally well. Their Bangla ability islikely to improvein time, but currently there are large
numbers of people who do not speak it well enough to be able to use either written or oral
Bangla literature adequately. This will probably be the case for years to come.

Mahali

The average SRT score for the 60 Mahali subjects was 22 points, which isonly slightly
lower than the Santals' average score of 23. Thus, the Mahalis, too, can be described as
having good, general proficiency in Bangla as a population. Again, it isimportant to try to
identify segments of the population that are considerably more or less bilingua than this
average. Unlike with the Santals, religion cannot be one of these factors as al Mahali
subjects said they are Christian. Instead, location was considered in seeking to determine the
most important factorsin aMahali’ s Bangla proficiency. For the Mahalis, then, the four
demographic categories of age, education, sex, and location were examined, again with two
subsets in each category. The results are given in Figure 24.

Figure 24: Bangla SRT resultsfor Mahalis, according to demographic categories
n =samplesize
SRT = average SRT score
RPE = corresponding RPE level
s = standard deviation

Age Education Sex L ocation
Younger | Older (Educated|Uneducated| Male | Female Less More
remote | remote
n=232 n=28 n="7 n=53 n=34 n=26 n=30 n=30
SRT =24 |SRT =20 SRT =24 | SRT =22 [|SRT =23 |SRT =21|SRT =23|SRT =21
RPE=3 |[RPE=2+| RPE=3 | RPE=3 | RPE=3 |RPE=2+|| RPE=3 |RPE =2+
$=6.9 s=77 s=5.6 s=77 s=59 $=9.2 s=7.0 s=79

Unlike with the Santal's, education does not appear to play a significant factor in Mahalis
Bangla ability asp = 0.48. Thisis possibly because, among Santals, school is an important
context in which Banglais learned. For Mahalis, however, Bangla tends to be learned more
informally through day-to-day interaction with Bengalis as part of their bamboo-weaving

business.

Not only is education not a significant factor in determining a Mahali speaker’s Bangla
ability, of the four factors shown in Figure 24, only age is statistically significant at p<0.05.
In this case, the significance between older and younger subjectsis p = 0.035. Thisindicates
that Mahalis are becoming more and more fluent in Bangla, and as the older generation is
replaced by the younger generation, it islikely that the population as awhole will become
more bilingual. Thisis possibly due to greater access to Bangla-medium television programs
and moviesin recent years. Also, though the younger generation is still quite uneducated,
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they have had more education than those of the older generation, which has likely improved
their Bangla skills.

Looking at combinations of factors for the Mahalis as was done for Santalsin Figure 23
reveals no further insight into the factors that affect their bilingual ability with one exception:
younger, uneducated women scored considerably higher than did older, uneducated women.
One reason for this could be that women in the younger generation have been more exposed
to Bangla through media as well as through face-to-face interaction with Bengalis.

While education, sex, and village location do not seem to be important factorsin aMahali
speaker’ s Bangla ability, it is very possible that one or more unaccounted-for factors do
come into play here. For example, while nearly all Mahalis are bamboo weavers, it is likely
that certain people in each household or village interact more with Bengalis as part of their
bamboo-weaving business. Because of their more frequent exposure to Bangla, they would
have scored higher on the Bangla SRT than those who do not have such frequent contact
with Bengalis. This and other factors probably influence aMahali speaker’s Bangla ability.
Overall, then, it appears that Mahalis as awhole are not able to use literature in Bangla
adequately. Thisis especialy true for the older generation.

Munda

The 57 mother tongue Mundari speakers who took the Bangla SRT scored an average of 20
points, which corresponds to an RPE level 2+. This has been described as “good, basic
proficiency” (Radloff 1991:153). Thus, based on this production test, Mundas do not seem
to be quite as proficient in Bangla as Santals or Mahalis.

As was the case with the Mahalis, al of the Munda subjects said they are Christian, so
religion could not be studied as afactor that influences Bangla bilingualism. Statistics for
the other factors studied are displayed in Figure 25.

Figure 25: Bangla SRT resultsfor Mundas, accor ding to demographic categories
n =samplesize
SRT = average SRT score
RPE = corresponding RPE level
s = standard deviation

Age Education Sex L ocation
Younger | Older (Educated|Uneducated| Male | Female |[Northern| Central
n=233 n=24 n=9 n=48 n=31 n=26 n=29 n=28
SRT=22|SRT=17[|SRT =28 | SRT =18 |[SRT =19|SRT =21||SRT =19|SRT =20
RPE = 3 |RPE = 2+||RPE = 3+| RPE = 2+ ||RPE = 2+ | RPE = 2+||RPE = 2+ | RPE = 2+
s=82 s=9.1 S=6.6 s=83 s=88 s=89 s=9.1 s=8.6

Among the factors shown in Figure 25, only education is statistically significant at p<0.05
as p = 0.0015. The factor of age comes close to meeting this threshold with p = 0.065.

The sex of a speaker isnot asignificant factor in determining a Munda s Bangla ability, and
running a two-sample t-test run on northern location and central location resulted in p = 0.58.
Thus, location also appears to be an insignificant factor. Thisis not surprising as the two
villages are quite similar in remoteness and primary education opportunities.
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Education is therefore seemingly the most important factor in aMundari speaker’ s ability in
Bangla. While at first it appears that age is aso an important aspect of aMunda' s
bilingualism in Bangla, when education is controlled the importance of age is diminished.
Thisis shown by the numbersin Figure 26.

Figure 26: Bangla SRT results for Mundas, accor ding to combinations of demographic
categories

n = samplesize

SRT = average SRT score

RPE = corresponding RPE level

s=standard deviation

Educated Uneducated
Y ounger Older Y ounger Older
n=>5 n=2 n=13 n=11
SRT =28 SRT =24 SRT =19 SRT =15
Male RPE = 3+ RPE=3 RPE = 2+ RPE = 2+
s=7.2 s=85 s=80 s=7.7
n=2 n=0 n=13 n=11
SRT =32 SRT =20 SRT =19
Female RPE = 3+ RPE = 2+ RPE = 2+
s=14 s=73 s=9.2

Figure 26 shows that seven of the nine educated subjects were younger, so this raised the
overall score of the younger subjects. When looking at only uneducated subjects, the 26
younger ones scored an average of 20 points on the Bangla SRT, which corresponds to an
RPE level 2+. The 22 older subjects averaged 17 points, which also corresponds to an RPE
level 2+. Thisdifferenceis not statistically significant asp = .23.

While education obviously plays an important role in Bangla bilingualism among Mundas, it
seems unlikely that education will make alarge impact on the community’s bilingualismin
the near future. According to the community information given by community leaders and
displayed in Appendix |, most Munda children attend school through class 5, but few
continue through class 10. Thus, the rate at which Mundas are becoming increasingly
bilingual in Banglais probably quite slow.

Koda

For Kodas, the overall score of an average of 14 points on the Bangla SRT seemsto be the
most important number to look at. This corresponds to an RPE level 2, which has been
described as “adequate, basic proficiency.” People who speak Bangla at thislevel are often
misunderstood due to their heavy accent and grammatical errors. Their vocabulary is
developed in only afew common domains, and they generally understand only simplified
speech (Radloff 1991:152). This seemsto be afitting description for the Kodas' ability in
Bangla.
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TheKodas' fairly low SRT score at first appears to be in contrast to the responses the Koda
gave about their best language (see Figure 20). When they were asked what their best
language is, 60% of the sociolinguistic questionnaire subjects said Banglais their best
language. For the Koda, the SRT sample does come from a different village than does the
sociolinguistic questionnaire sample, so this could explain some of the discrepancy. A more
likely explanation, however, is that the Bangla SRT tests for production ability in standard
Bangla whereas the Koda speak a colloquial form of Bangla. It is possible, therefore, that
some of the Koda speak colloquial Bangla as their best language but that at least their
speaking ability in standard Banglais fairly poor. Thisis discussed in further detail in the
section regarding Bengalis' ability on the Bangla SRT.

Because the Koda are relatively uneducated, no subjects who had passed their SSC exams
were tested. Thus, education cannot be tested for its significance. Furthermore, the SRT was
administered in only one Koda village, so a comparison across locationsis not possible.
Scores were analyzed according to age and sex, but neither of these factors statistically
significant at p<0.05. Similarly, a combination of these two factors did not reveal any
noteworthy differences in scores.

Based on this limited data, it appears that Koda mother tongue speakers have afairly
uniform ability in Bangla, with younger subjects scoring slightly higher than older subjects
and males scoring slightly higher than females. This indicates that there is only aslow
improvement in their standard Bangla ability and that they currently could not use Bangla
literature adequately, nor are they likely to be able to use it well in the foreseeable future.

Kols

The 30 mother tongue Kol subjects also scored relatively low on the Bangla SRT. Their
overal average was 16, which isalow RPE level 2+ and isonly dlightly higher than the
Kodas' average. Aswas the case with the Koda, the SRT was administered in only one Kol
village, so a comparison by location cannot be made. Also, only one educated subject was
tested, so this cannot be tested for significance. Age was a so found to be insignificant with
p = 0.40.

For the Kol, however, the sex of a subject did prove to be significant. The 16 male Kol
subjects scored an average of 19 points on the SRT, but the 14 female subjects scored an
average of only 13 points. A two-sample t-test of these sets of numbersresultsin p =.022.
Because the Kols are relatively remote, it is possible that the women have comparatively
little contact with Bengalis whereas the men have more contact through their work as
farmers and day laborers.

It isalso possible that education comesinto play in the difference in scores between men

and women. Only one of the subjects — a younger male — had passed his SSC exams and was
therefore considered educated. The other 15 male subjects were considered uneducated, but
the males’ reported average was 3.1 years of education. At the same time none of the 14
women had any education. Because some of the men had gone to Bangla medium school for
afew years, it is very possible that they scored higher on the SRT even though they are
considered “uneducated” for purposes of this study.

Asisthe case with the Kodas, there islimited data on the Kols' ability in Bangla. Still, it
does seem clear that currently they are not sufficiently bilingual in Banglato use Bangla
materials. Furthermore, because of their lack of educational opportunities, it seem highly
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unlikely that their Bangla ability will improve much in the future unless Bangla-medium
education is made available to them.

Compared with Bengalis’ abilities

When the Bangla SRT was being developed, “the variety of Bangla spoken and published in
Dhaka...was chosen as the test language. ... Partly because of its political and academic
importance and partly because of its central location, the variety of Bangla spoken by
educated people in Dhakais considered to be the standard within Bangladesh” (Kim 2003:4).
The variety of Bangla spoken in Rajshahi division, however, differs from the standard set by
educated speakersin Dhaka. Thus, it was thought important to test mother tongue Bengali
speakers on the Bangla SRT so that their scores could be used as a comparison against the
scores of the five groups discussed above.

The 66 Bengalis who took the Bangla SRT averaged 24 points, which corresponds to an
RPE level 3. A person at thislevel occasionaly mispronounces words and makes
grammatical errors but is generally understood and understands. Breaking the results down
by demographic category gives the results displayed in Figure 27.

Figure 27: Bangla SRT resultsfor Bengalis, accor ding to demographic categories
n =samplesize
SRT = average SRT score
RPE = corresponding RPE level
s = standard deviation

Age Education Sex L ocation
Younger | Older |Educated|Uneducated| Male | Female Less More
remote | remote
n=41 n=25 n=18 n=48 n=234 n=32 n=37 n=29
SRT=26|SRT=21||SRT=31| SRT =21 [|[SRT =25|SRT =23 SRT =26 |SRT =21
RPE=3 |RPE=2+|RPE=3+| RPE=2+ | RPE=3 | RPE=3 | RPE=3 |RPE =2+
s=8.6 s=8.7 S=6.6 s=81 $s=69 | s=105| s=91 s=7.7

Not surprisingly, education is the most significant factor with p = 8.3%%. AsFigure 27
shows, the 18 subjects who had at least passed their SSC exams scored an average of 31
points on the SRT while the 48 who had not passed their SSC exams scored only 21 points,
afull RPE level lower. Thisis astrong indication that the Bangla SRT truly does test
proficiency in avariety of Bangla spoken by educated people.

There is also asignificant difference between the scores of people in the less remote area
and those of the people in the more remote areawith p = 0.009. When education is taken
into consideration, however, the picture changes. This new picture is shown in Figure 28.
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Figure 28: Bangla SRT resultsfor Bengalis, according to combinations of demographic
categories

n =samplesize

SRT = average SRT score

RPE = corresponding RPE level

s= standard deviation

Educated Uneducated
Y ounger Older Y ounger Older
n=3 n=0 n=15 n=11
SRT =26 SRT =23 SRT =17
Moreremote RPE=3 RPE = 3 RPE = 2+
s=23 s=77 s=74
n=11 n=4 n=12 n=10
SRT =34 SRT =28 SRT =21 SRT =23
L essremote RPE = 4 RPE = 3+ RPE = 2+ RPE =3
S=6.1 $=6.9 s=79 s=91

As Figure 28 shows, there were 15 educated subjects in the less remote area but only three
educated subjects in the more remote area. Since only three educated subjects were tested in
the more remote area, it is not possible to do areliable comparison between educated
subjects from the more remote area and educated subjects from the less remote area.
Controlling for education by comparing only the uneducated subjects in these two areas,
however, does not show a statistically significant difference in scores. In this case p = 0.49.
Thus, it seems that location in and of itself does not necessarily affect aBengali’s ability in
Bangla. Rather, factors such as educational opportunitiesin different areas affect a person’s
Bangla ability.

Figure 27 indicates that the younger generation of mother tongue Bengali speakers tends to
speak Bangla better than does the older generation. According to Figure 28, thisis
especially true in the more remote location, where younger people may have had more
exposure to standard Bangla through at least some formal education and also through more
exposure to mass media. This trend and the probability that Bengalis are becoming more and
more educated indicate that in time Bengalisin this areawill become increasingly proficient
in the variety of Banglathat is spoken among the educated people of Dhaka.

As was mentioned above, the purpose of testing Bengalis on the Bangla SRT was to serve as
a comparison with the minority language groups being tested. While most of the Bengali
subjects probably understood all of the SRT utterances, they did not produce them perfectly
because the patterns of speech where they live are different and because most would have
grown up speaking a colloquial form of Bangla. Also, distractions such as children, dogs,
and vehicles passing sometimes disrupted subjects' concentration. Finally, some of the
subjects who had little or no education were not used to this type of test-taking. Although
they were screened and taught through the five practice sentences at the beginning of the test,
they sometimes lost interest or the ability to focus on the task at hand and therefore were not
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able to repeat what they had heard, even if their Bangla ability may have allowed them to do
s0.

These same issues of colloquial speech, distractions during testing, and simply not being
used to taking tests came into play when testing minority language speakers in the area a so.
Although the Bangla SRT was control-tested among 40 mother-tongue Bangla speakers
when it was developed in Dhaka, it was thought that the conditions in the areas where this
survey took place are different enough that a separate control test would be useful. A look at
the overall scores for each of the language varieties tested gives a quick comparison across
groups. These scores and their corresponding RPE levels are given in Figure 29.

Figure 29: Bangla SRT scores according to subjects mother tongue
n =samplesize
SRT = average SRT score
RPE = corresponding RPE level
s=standard deviation

Bengali Santal Mahali Munda Koda Kol
n =66 n=120 n=060 n=>57 n=28 n=30
SRT=24 | SRT=23 | SRT=22 | SRT=20 | SRT=14 | SRT=16
RPE =3 RPE=3 RPE=3 | RPE=2+ RPE=2 | RPE=2+
s=88 $s=9.6 s=75 s=88 $=6.2 s=7.6

Figure 29 shows that Santals and Mahalis performed nearly as well as Bengalis did on the
SRT. Thisindicates that their ability in Bangla may be nearly as good as that of mother
tongue Bangla speakersin the area, at least in the area of production.

Compared to the Santals and the Mahalis, Munda subjects did not do quite as well: they
scored an average of only 20 points on the SRT, which corresponds to an RPE level 2+. The
Kodaand Kol scored even lower with average SRT scores of 14 and 16, respectively.
Between them, however, only one educated person took the test, which could very well play
apart in these two groups overall lower scores.

Because education has generally shown itself to be a significant factor in aperson’s
bilingual ability and because there were very few educated subjects among most of the
groups studied here, a comparison of only uneducated subjects scores seems useful at this
point. The results are given in Figure 30.



Figure 30: Bangla SRT scoresfor uneducated subjectsonly, and their corresponding

significance levels when compar ed with Bengalis' scores
n =samplesize
SRT = average SRT score

RPE = corresponding RPE level

s=standard deviation
p = significance using two-samplet-tests

Bengali Santal M ahali Munda K oda Kol
n=48 n=289 n=>53 n=48 n=28 n=29
SRT=21 | SRT=20 | SRT=22 | SRT=18 | SRT=14 | SRT=15
RPE=2+ | RPE=2+ RPE=3 RPE = 2+ RPE =2 RPE = 2+
s=8.1 s=9.2 s=77 s=8.3 s=6.2 S=6.8
p=NA p=0.94 p=.72 p=.07 p=.00005 | p=.0009
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The numbersin Figure 30 show that, at a significance level of p<0.05, only the uneducated
Kodaand Kol subjects scores are significantly different from those of the uneducated
Bengali subjects. At alevel of p<0.1, however, the uneducated Mundas can aso be said to
have scored significantly lower than the uneducated Bengali subjects.

On the other hand, the uneducated Santals scored nearly as well as the uneducated Bengalis:
their average SRT score was 20, and the uneducated Bengalis average SRT score was 21.
Thisindicates that Santals are nearly as proficient in educated Dhaka Bangla as are mother
tongue Bangla speakers from these two locations in Rajshahi division.

Interestingly, the uneducated Mahali subjects actually scored slightly higher than did their
Bengali counterparts. They had an average SRT score of 22 compared to the uneducated
Bengalis' score of 21. Thisisvery likely because nearly al Mahalis are bamboo weavers.
Many Mahalis frequently interact with Bengalis for business purposes, and their villages
tend to be situated along main roads. They therefore have more opportunity and more need
for communication in Bangla.

It therefore appears that when education level is controlled, Santals, Mahalis, and Bengalis
have similar production abilities in standard Dhaka Bangla. It is possible that uneducated
peoplein any of these groups could use literature produced in standard Bangla equally well
—or equally poorly. It also appears that the uneducated Mundas' Bangla ability is lower than
that of their Bengali counterparts and that the Munda would have a more difficult time with
materialsin Bangla. Both the Kol and the Koda scored significantly lower than did the
uneducated Bengalis, which indicates that they would have quite a difficult time with trying
to use Bangla materials adequately.

As arange according to corresponding RPE level

Onefinal way in which the SRT datawill be presented is according to the range of scores
for each group. For each of the six language varieties studied, Figure 31 displays the
percentage of the total number of subjects that falls into each possible RPE level.



Figure 31: Ranges of Bangla bilingualism levelsamong SRT subjects
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The solid black barsin Figure 31 represent Bengalis SRT scores, and they show that the
greatest percentage of Bengalis scored at an equivalent RPE level 3. Their scoresin general
form afairly uniform bell curve with scores ranging from RPE levels 1 to 4+. This shows
that even among mother-tongue Bangla speakers there is considerable range in their scores,
which is supported by their overall standard deviation of 8.8 (see Figure 27). Thisis
undoubtedly areflection not only of their Bangla ability but also of their ability to
concentrate for the duration of the test, which takes about five minutes to administer to one
person.

The bars which represent Santals' scores form a pattern similar to the solid black bars that
represent Bengalis' scores, and they, too, had the greatest number of subjects score at an
RPE level 3. The main difference between the Santals' and the Bengalis' scoresis that
considerably more Santals scored an equivalent RPE level 1+. Also, the Bengalis' scores
tend to be somewhat more weighted in the higher levels of 4 and 4+. Thisreflects the
slightly lower overall score of the Santals.

Among Mahdlis, too, the largest number of subjects scored at an equivalent RPE level 3, but
when compared to the Bengalis' and Santals' scores, the Mahalis' scores are much more
clustered around RPE level 3. In fact afull 78% of the Mahali subjects scored at either a
level 2+, 3, or 3+. This shows that Mahalis are more uniform in their Bangla ability, which
is supported by the fact that their overall standard deviation is lower than those of the other
groups with the exception of the Koda, who will be discussed momentarily.

As isthe case with the three groups mentioned above, the greatest number of Mundas scored
at an equivalent level 3. Level 3, however, is not the Mundas' median score as 54% of the
subjects scored below level 3 but only 19% scored higher than level three. It isfairly
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common for Mundas to be proficient in Bangla at an RPE level 3, but it is uncommon for
them to be more proficient than this.

The barsin Figure 31 which represent Kodas' scores show that the greatest number of
Kodas scored an equivalent RPE level 2+ but that very few scored higher than this, and
nobody scored at alevel 4 or 4+. In fact, 75% of al Koda subjects scored at alevel 2 or 2+,
and another 14% scored at alevel 1+. Thisisreflected in their low standard deviation of 6.2
(see Figure 27). Aswas shown in Figure 28, these scores are significantly lower than those
of the Bengali subjects, and they indicate low ability in Banglawith few exceptions.

Among the Kol subjects the greatest number scored only an equivalent RPE level 2. Nearly
half of the subjectsfall into this category, and another 27% scored at alevel 2+. Aswas the
case with the Kodas, few Kol subjects scored above alevel 2+, demonstrating rather low
proficiency in Bangla as a community. There are two exceptions, however, and these are
both young men who scored at an equivalent level 4. Both of these men had studied through
class 10, but only one passed his SSC exams. Few of the other Kol subjects had any formal
education at al, which again shows that education is very important in a person’s ability to
speak standard Bangla.

For each of the minority language varieties studied here, a significant portion of the sample
scored at an RPE level 2 or lower. This means that these people would generally have
difficulty communicating in Banglain domains they are not familiar with. On the other end
of the spectrum, a number of Santal subjects and afew Mahali and Mundari subjects scored
at levels 4 or 4+. These subjects Bangla ability islikely as good as that of many mother
tongue Bangla speakers.

While there do appear to be people in these minority language groups who can speak Bangla
aswell as mother tongue Bangla speakers, there are al so those who apparently speak little
Bangla. This shows that none of these communities as awhole is sufficiently bilingual in
Banglato use Bangla literature well. Though all of the sociolinguistic questionnaire subjects
said they can speak Bangla, and although most said they can always say what they want to
say in Bangla, it islikely that many of these people seldom find themselves having to
interact in Bangla beyond basic domains such as the market.

Proficiency data must be seen as indications of general trends. As people in these minority
groups become more educated and as they interact more with Bengalis, it islikely that these
communities on the whole will become more fluent in Bangla, but there is no evidence that
thiswill happen any time soon.

6. RECOMMENDATIONS

On the surface, al five groups studied here appear rather similar and can seem to have
similar needs. After al, they livein the same areas, often as close neighbors; and other than
the Mahalis, they make their living as agricultural laborers, and they all occupy avery
similar economic stratum. Also, to varying degrees, they share commonalitiesin their
mother tongue that clearly distinguishes them from their Bengali neighbors.

It would be a mistake, however, to think that one type of language development program
would be appropriate for every member of the Santali cluster, for when making language-
related recommendations, one must go beyond (and beneath) the geographical, religious,
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and economic similarities, and even beyond surface linguistic similarities like their lexicon.
Asthe results of the survey have shown, there are important differences in the linguistic
abilities, attitudes, and uses among speakers of the five language varieties of the Santali
cluster. Thus, the SIL Bangladesh survey team considers the following recommendations as
the most appropriate means to best meet the needs of each group.

6.1. Santali

Though the Santals are quite bilingual in Bangla and thus can use Bangla materials to meet
educational and socia needs, we still recommend a language devel opment program
consisting of mother tongue classes and mother tongue literature devel opment. The Santals
expressed great pride in Santali and an equally great desire to know it better—particularly
for reading and writing. Santali is aliterature-rich language (though most of the literatureis
being produced in India), so there is much precedent and incentive for Santals to read and
write their mother tongue. Thisis particularly true of the Christian Santals who want to read
religious materials that are written in the modified Roman script.

Since the Santali spoken in Rajshahi is uniform, educational materials as well as new
literature can be developed and used in any Santali village; this means that the location of
the language development program is not dependent on linguistic factors but instead on the
desires and resources of any local community. Thus, before beginning any such program, it
would be advisable to meet with respected |eaders of the greater Santali community to
explain the process and benefits of alanguage development program so they can then
inform the community as a whole and decide among themselves what can and should be
done, looking at what resources are needed and which ones are already available. Following
that, it would be good to meet with the leaders of particular villages that show adesire and
readiness for mother tongue classes. In our experience, the latter is particularly important:
without local leadership and support, it is very difficult to start and run alanguage
development program. It should be noted that this kind of dialogue with leaders at various
levels of society is critical not only for the Santali community, but for each of the other
groups covered in this report.

Of course, in addition to desire and support, real resources are also needed. Fortunately, one
important resource widely available among the Santali community is a place to hold mother
tongue classes and various training workshops, since at least one church building already
existsin many Santali villages. With perhaps the biggest infrastructural need already in
place, the Santali community should feel encouraged that a language devel opment program
of mother tongue education and mother tongue literature development is indeed possible.

Finally, alanguage development program should be conducted with the partnership and
cooperation of those who have been working with the Santals for along time and know the
local situation well. In particular, the Catholic church and BNEL C have various types of
educational materials and programs for the Santali community, and these resources should
not be neglected.

6.2. Mahali

Inlight of the close lexical similarity between Mahali and Santali, the Mahalis' excellent
understanding of Santali, their very positive attitude toward Santali, their proximity to
Santals, and their shared religious life, we recommend that the Mahali participate in the
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Santali language development program as described. All signs point to the effectiveness and
usefulness of a program in which the speakers of aless-devel oped and non-standardized
language variety (such as Mahali) learn to become proficient in a more-developed and
closely-related standardized variety (such as Santali). The Mahali community would benefit
from learning to read and write avariety very close to their own and give them proficiency
in the Roman script; for example, it could improve their spiritual lives as they would be able
to understand religious materials better.

There isaways abit of danger in recommending the development of one language variety
over another, but we are allayed in our fears by the fact that many Mahalis seem to have
already chosen this path for themselves. Case in point: in Pachondor, most Mahalis found
the Santali story easier to understand than the Mahali story and often could not say which
words were Mahali and which words were Santali. Because of the existing positive attitude
toward Santali and the close identification with Santali, we fed that it would be a disservice
to the Mahali community to recommend that they develop educational and reading materials
of their own because of the potential division it could create with the Santali community and
because of the community resources such a program would demand.

6.3. Munda

While the Mundas share some sociolinguistic characteristics with the Mahalis, we
recommend that the Mundari community initiate alanguage development program of
mother tongue education classes and literature development in Mundari rather than in
Santali. The key factor for this difference isthat Mundari has a significantly lower lexical
similarity with Santali. Although the Mundas appear to understand Santali about as well as
the Mahalis, this understanding is learned rather than inherent. Thus, if Mundari children
wereto join the Santali classes, they would be learning a second language, and that will
present a difficult hurdle for children learning to read for the first time. A better strategy
would be for them to start learning in alanguage they already know: Mundari.

A Mundari development program would also be more suitable in that the Mundas view the
Bangla script as being the most appropriate, rather than the Roman script favored by Santals.
Since Mundari israrely written using Bangla script, initial work will be needed to develop a
standardized spelling that will be acceptable to the Mundari community. SIL Bangladesh
will be able to provide orthography consultants who can give technical help for this
important process, seeking input from the educated members of the Mundari community
who will be able to give native insight into how their mother tongue sounds and how those
sounds should be represented. It would also be profitable to build on the experience of
people in Indiawho have been involved with writing Mundari there using Devnagri script.

If and when it is decided that a Mundari language development program should commence,
it would be good to do some research among a group of people in Satkhiradistrict in
Bangladesh who go by the name Munda. While it doesn’t seem likely that they speak the
same language as the Mundas of Rajshahi, even a short visit would tell whether or not they
could use the Mundari literature produced in Rgjshahi. We regret that there wasn't the time
or the opportunity to visit them during this survey.
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6.4. Koda

Our recommendation for the Koda s quite simple: encourage Koda children to go to
Bangla-medium schools, whether they be government schools or non-government schools
like BRAC. Thiswould be the best way to meet their felt need: to become better educated in
Bangla, which they see as the most useful language for them. The ability of many Kodain
Bangla seems to be good enough for daily lives as day laborers, but for them to advance
economically as a community, they will need more people getting enough education to get
jobs other than as day laborers.

While this kind of recommendation will probably lead to decreased vitality of Koda, the

K oda themselves do not seem overly bothered by the idea of losing their mother tongue.
Understandably, they see Bangla as the language of their future (and perhaps even survival).
In such a situation, a mother tongue language development program would usually have
little chance of success.

6.5. Kol

The Kol expressed adesire for amother tongue education class. However, two factors make
us hesitate to immediately recommend such a program. First, they seemed quite unaware of
their mother tongue, and so we wonder whether they fully understood what was meant by a
mother tongue education class. We feel that more conversation—perhaps with members of
at least one other Kol village—should take place so that there is a clear understanding of the
requirements and conseguences of mother tongue devel opment.

Second, we sensed during several conversations that the Kol may not be as much desirous of
amother tongue education class as they are for any education class. They are very aware
that they lack educational opportunities—Babudaing is at least 4 km from the nearest
school—and so when asked about the possibility of a mother tongue education class, itis
not surprising that they responded positively. The same motivation seems to lie behind the
fact that even though thereisrelatively low lexical similarity with Santali, a majority of the
Kol said they would even send their children to Santali classes.

It is possible that Bangla may serve the Kol community best since, like the Koda, there was
no awareness of, or precedent for, the mother tongue as a written language. But again,
before we can recommend any program, it would be good to talk with more leaders and
more communities.

Some final remarks:

It must be emphasized that without the understanding, sympathy, and cooperation of
community leaders, none of our recommendations have much meaning. As such, our
recommendations are not final for two reasons.

First, there is value in on-going assessment both by language workers as well asthe
communities themselves. Sociolinguistic situations can and do change, due to both internal
and external factors. This survey is asnapshot of these communities at this time, and while
it makes analyses and recommendations based on the current situation and the probable
trends, it does not/can not reveal the complete truth or fate of these communities.
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Second, we see these recommendations as a starting point for further dialogue about what
language development means for the five groups discussed here. A topic for further dialogue
that would apply for al minority languages is the option of doing mother tongue
development work. Although it is not our primary recommendation, if the desireis there—
and along with the desire, acommitment to participate in the work—then it might be good
for the Mahali, Koda, and Kol communities also to choose the path of developing their
mother tongue. Not only would it be the most direct path of preserving their mother tongue,
but it could have the additional benefit of preparing their children for success in education in
any medium.

Language devel opment projects are not like other development projects where the fruits of
the labor can be seen quickly in terms of buildings or income generation. It takes long-term
commitment of human and financia resources and is not something to be entered into
lightly. But the fruits of such commitment and labor can be al the more sweet precisely
because they touch communities at their deepest level—their history, their identity, their
culture—and because they can leave a lasting impact, one that can be felt for generations to
come.
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BANGLA TRANSLATIONS OF SECTION 1.1, SECTION 2,
AND SECTION 6
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(revised 1993)

CONSONANTS (PULMONIC)
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INTERNATIONAL PHONETIC ALPHABET

Bilabial | Labiodental| Dental | Alveolar |Pmtalveola.r Retroflex Palatal Uvular
Plosive p b t d t d' 2 j q G
Nasal m m) n n n N|
Trill B r R
Tap or Flap r t
et | O BIf vIBBisz)fzls zlc ] X ¥
Lateral
fricative 1 13
Approximant v A | .[ J [LI
Lateral
approximant 1 l & L
Where symbols appear in pairs, the one to the right represents a voiced consonant. Shaded areas denote articulations judged i
CQNSONANT S (NON-PULMONIC) : SUPRASEGMENTALS TONES & WORD ACCENTS
Clicks Voiced implosives ];:.jectwes ' Primary stress i J' - LEVEL CONTOUR
O Bilabial 5 Bilabial as in: 1 Secondary stress " g é'w—l Eﬁa €or A Rising
4 N . L e' - -~
| Dental d  pentavatveotar p, Bilabial : ﬁl e: € Tup € N rug
! (Post)alvealar _.[ Palatal ' Dentavialveotar < B e é —I o é ’] High rising
3 -sh c :
4: Palatoalveolar g Velar k Velar e . -} _I = ,] _
I prs 7 . Syllablebreak .22kt c Low € Low rising
Alveolar lateral Uvular Alveolar fricative . - Extr w
Minot (foct) ghings c lcwl € 1 Rising-falling
VOWELS Il Major intonation) group 4 Downstep 72 Gibarse %
Front Central Back « Linking (absence of a break) T Upstep N Global fall
Close 12 Y 14 Ue U 5
1Y U DIACRITICS Diacritics may be placed above a symbol with a descender, e.g.I]
Voiceless 1 0 | . Breatyviced D @ peat L d
Closemid € XP——940——Y 90 ’ LR - ks
" g e
h
Skainid NP 3\(3 S o e aig AP Gepnum t d o Lamina [ g
a e , More rounded ? Labialized tYdY | 7 Nasatized é
Open a (EJ— aeD o Lessrounded V pamatia @ iR R
Where symbols appear in pairs, the one to the night
represents a rounded vowel. 5 Advanced l.i.l Y Velarized tY dY 1 Lateral release dl
. Y b ul
OTHER SYMBOLS _ Retracted 1 Phsgcaicid £ 0 No sl reease
M Voiceless labial-velar fricative C % Alveolo-palatal fricatives | = 1
W Voiced labial-velar approximant -I Alveolar lateral flap Comtcaliond € i A
> X
U  Veicedabial-palatal apy fj Simult _rmX Mid-centralized € | Raised € (I =voiced alveolar fricative)
H  voiceless epiglottal fricative Affricates and double arlicula- i
tions can be represented by two | | Syllabic 1 . loweed € (]) =voiced bilabial spproximant)
S Voiced epiglottal fricative symbols joined by a tie bar if
TeCcessary. 2
3 Epiglottal plosive F ’t_g  Non-syllabic g _l Advanced Tongue Root @
P * Rhoticity v ,  Retracted Tongue Root e._
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B. WORD LISTS

B.1. Standard procedures for counting lexical similarity

A standard list of 307 vocabulary items was collected from speakers at geographically
representative Santali cluster villagesin Bangladesh. Thislistispresented in Appendix B.3.
A phonetic chart presenting the transcription conventions used in this report is given in
Appendix A.

In standard procedure for lexical similarity comparison (Blair 1990:26-33), the 307 words
are elicited from a person who has grown up in the target locality. Thelist is then checked
with a second speaker (unless the word list is élicited from a group of people). Any
differences in responses are examined in order to identify (1) incorrect responses due to
misunderstanding of the elicitation cue, (2) loan words offered in response to the language
of elicitation when indigenous terms are actualy still in use, and (3) terms which are simply
at different places along the generic-specific lexical scale. Normally, asingletermis
recorded for each item of the word list. However, more than one term is recorded for a
single item when synonymous terms are apparently in general use or when more than one
specific term occupies the semantic area of a more generic item on the word list.

The word lists are compared to determine the extent to which the vocabulary of each pair of
speech formsis similar. No attempt is made to identify genuine cognates based on a network
of sound correspondences. Rather, two items are judged to be phonetically similar if at least
half of the segments compared are the same (category 1) and of the remaining segments at
least half are rather similar (category 2). For example, if two items of eight segmentsin
length are compared, these words are judged to be similar if at least four segments are
virtually the same and at |east two more are rather similar. The criteriaapplied are as
follows:

Category 1
a. Contoid (consonant-like) segments which match exactly
b. Vocoid (vowel-like) segments which match exactly or differ by only
one articulatory feature
c. Phonetically similar segments (often are found as allophones) which are
seen to correspond in at least three pairs of words
Category 2
All other phonetically similar pairs of segments which are not,
however, supported by at least three pairs of words
Category 3
a. Pairs of segments which are not phonetically similar
b. A segment which is matched by no segment in the
corresponding item

After pairs of items on two word lists had been determined to be phonetically similar or not,
according to the criteria stated above, the percentage of items judged similar was cal cul ated.
The procedure was repeated for each pair of language varieties. The pair by pair counting
procedure was greatly facilitated by the use of WordSurv®, acomputer program written by
SIL for this purpose.
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Occasionally, one or more of the standard 307 lexical items were found to be so problematic
that consistent elicitation was impossible or evaluation of similarity became anomalous. In
those few cases the problematic lexical items were excluded from the lexical similarity
counts.

The word list data and transcribed texts as included in the subsequent appendices are field
transcriptions and have not undergone thorough phonological and grammatical anaysis.

B.2. Word list notes

A few other comments about word list procedures are in order for this survey. Where there
are no elicitations for a given entry, that means that the word was not used for two main
reasons: 1) the word was judged to be confusing or imprecise to several of the informants, or
2) the word consistently elicited non-Bangla borrowed words.

Each elicitation is preceded by a number. For each gloss al elicitations which have the same
preceding number are considered to be phonetically similar and are grouped together.
Following each elicitation is alist of one or more letters/number in brackets. These
letters/number represent the word list site of that particular elicitation. The codes for these
word list sites are asfollows:

Code: Word list site:
Rajarampur (Santali)
Rautnagar (Santali)
Nijpara (Mundari)
Paharpur (Santali)
Abirpara (Mahali)
Matindor (Mahali)
Patichora (Santali)
Jabri (Santali)
Begunbari (Mundari)
Pachondor (Mahali)
Kundang (Koda)
Babudaing (Kol)
Krishnupur (Koda)
Bodobelghoria (Santali)
Karimpur (Mundari)
Rashidpur (Santali)
Chalagi (Mundari)
Jharmunda (Mundari)
Bangla

OZMETOSI — X" ~"-TQODQ0TY

If aword list siteisnot listed for agiven word, this is because there was no entry for that
particular word at that site.



B.3. Word list

1 sky

rimbil  [In]
rimzl [p]
ferma  [g]
§irma  [j]
sirima [c]

sirma [EM]
aka§ [0]

W NDNDNMNDNNRRP

2 sun

§ipgi  [jnp]
sipgi [Ec]
sigki [M]

tfandu [aglo]
fuadzo  [0]

W NDNBRFPE = =

3 moon
tfantu  [M]
tSantuu? [E]

tfandup [n]
tfad [0O]

N B B = =

4 star

1 ipil [EMabcdeghijklmnopq]

2 tara [0]

5 cloud
1  rimzl [o]
1  rimbil [EIn]
1 rimzl [abcdeghijkpq]
1 rimil [M]
2 badri [m]
3 meg" [0]

serma [abdehikmoq]

tfando [bdehikmq]

tfando [dehikmq]
tfandu [abcgjlop]

6 rain

N B = B R

7 rainbow

1

AUl D W N DNDNRLRRPL &

8 wind

W N R = B =
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da.a? [cjn]

da? [abdeghiklmoq]
da?a [p]

da?a? [EM]

brzfti [0]

ramd’anu  [cp]
ramd'anuk [el]
rogdhanuk  [K]
rogdionu  [00]
ramlokon [i]
ramlokon a [aq]
ramlokon a? [bdh]
romgunta [m]
luhurbip [M]
rurbig [j]

a?far [9]
bandasike [E]

hoj [abdehikmoq]
hojo  [j]

hoj  [d]

hojo [EMcp]

hawa [In]

bata§ [0]

9 lightning

=

1
2
3

bidzili [Mp]

bidzli [abcdeghiklmnoq]
brddut t§omkano [O]
hitf§ir [E]



10 thunder

A P WWNRFRRFRPRP

11 sea

AU A WINDNDNNRER-

rimzl §adi [j]
[cdp]
rimrl fade [q]
hudur [abdeghiko]
gardzok [m]
goadzon [0]

here & te [I]

rimzl sadi

there € te  [n]

ganga [adeho]
gapni  []
famudar  [j]
famudro [p]
[0gm]
samudar [c]

fomudro

dzarapuri  [k]
fagor [in]
dzala moj [bd]
nodi [q]

12 mountain

1

2
3
4

13 water
1

1
1
1
2

buru [abcdeghijkmo]
pahar [0In]
tonan [p]

bir [q]

da.a? [cjn]

da? [abdeghiklmoq]
da?a [p]

da?2a? [EM]

pani [0]

14 river

u P W W NNDNE =

gappa
gapni
gada
gada
gata
na [
naj
nodi
nala

15 soil/ground

1

1
1
2

16 mud

N B R = B =

17 dust

AW NR R R~

18 stone
1
1

2

has
hafa
hasa

mati

1ofot
1o§ot
loso
losot
losot™
losot
kada

d'ula
d'ura
dhuri
gitil
da'da
gunda

dMiri
diri

pathor
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[m]
[In]
[E]
[abdghik]
[e]
M]
[ci]
[0q]
[p]

[m]
[dehjkq]
[abcgilnop]
(0]

[d]
[i]
[M]
[abcegijlmopq]
[E]
[h]
[0]

(0]

[m]
[abcdeghijkinop]
[al

(E]

[M]

[abdeghikimnopq]
[EMcj]

[0]



19 sand 25 week

1 gitzl [abcdeghijkimnoq] 1 hepta [M]
1 gitil [EM] 1 hapta [abcdhijko]
2 bali [0] 1 fopta [0Oeglmnq]
3 dwri [p] 1 sapta [p]
2 eta'ri [E]
20 gold
1 Sona [Odeghijk] 26 month
1 sona [EM] 1 bopga [In]
1 sona [abcimnopq] 2 mebina [M]
2 mahima [h]
21 silver 2 mahina [jp]
1 rupi [abdhilno] 3 tfando [dik]
1 rupa [Ocegjkmpq] 3 tfandu [abcgoq]
4 ma§ [Oem]
22 today 5 midt§andu?u [E]
1 tihin [abdghikimnoq]
1 tihip [e] 27 year
1 tisig [E] 1 batffor [j]
2 ifip [j] 1 botShor
2 isiy  [cp] [0acdeghikimnopq]
2 isip [M] 2 serma [b]
2 tisipg [E] 2 sirma [E]
3 adz [0] 3 beras [M]
23 yesterday 28 day
1 hola [M] 1  S§ipg [In]
1 hola [abdekimnoq] 2 din [Oabcdeghijkmo]
1 hola [E] 3 §ipgi [p]
1 hola [cghij] 3 sipgi [E]
2 gotokal / kalke [0] 3 sipgki [M]
3 honder [p]
29 morning
24 tomorrow 1 feta? [eghjkn]
1 agamikal [O] 1 seta? [abcdilmopq]
1 gapa [M] 2 f{okal [O]
1 gappa [E] 3 sata?a [E]
1 gapa [abcdeghijkimnoq] 3 seta? [abcdilmopq]
2 hola [p] 3 sitaa? [M]



30 noon
1  dupahar [m]
2 tikin [abcdeghijkino]
2 tikin [EM]
3 dupur [O]
4 baro [p]
31 evening
1 ijup [abdeghiq]
1 ajup [ckmop]
2 mida [n]
3 Sond'ajna [l
4 §ipgi dubuit [j]
5 Sond'a [0]
6 tarsip [E]
6 tarasipki [M]
32 night
1 nida [n]
1 nide [E]
1 nindi [abdghikmoq]
1 ninda [e]
2 nidajna [I]
3 ejub [M]
3 ajup [cjp]
4 rat [0]
33 paddy rice
1 horo [m]
1 horo [abq]
1  horo [i]
1  horu [h]
1  huru [deglno]
2 baba [cjp]
3 d'an [O]

34 uncooked rice

1

1
1
1
2

tfa'li  [M]
tfavuli [E]
tfawle [abdegikmoq]

tfawli [chjlnp]
tfal [0O]

35 cooked rice

1
2

3

36 wheat
1

1
1
2

37 corn

A W W NNNR

38 potato
1

1
1

mandi  [cjlnp]
daka [abdeghikmoq]
b'at [0]

[Ecjkinp]
gohomo [M]
guhum [abdehio]
gom [0gmq]

gohom

kolaw [I]

dzonear [p]
dzoncehar [cj]
dzondra [adehikmno]
dzonta  [bg]

b'utta  [0q]

ilu [abcdeghijmo]
alu [EM]
alu [OkIinpq]

39 cauliflower

1  bahakobi [EM]
1 bahakobi [p]
1 bahakopi [K]
1 bahakubi [abcdehioq]
1  bahakupi [j]
2 phulkopi [0glmn]
40 cabbage
1 potop kobi [M]
1 potop kobi [E]
1 potomkobi [p]
1 potomkubi [abcdhikoq]
1  potomkupi [j]
2 Dbad'akopi [0]
2 bad"akupi [glmn]
3 sakamkubi [€]

85



41 eggplant

1 bagun [e]

1  bajgan [m]

1 begun [0]

2 toko [cjp]

3 Dbepgada [E]

3 bepggar [abdghikinoq]
42 peanut

1 badam

[0abcdeghijklmnopq]

43 tree

N R = R =

44 branch

g o1t h W W WNDNR ==

45 |eaf

W NDNDN -

dare
dari
daru
daru

gat§"

dir
daer
dar
dir
dtir
daer
dal
dar
koto
daer
dar

daer

[abdegkmoq]
[hi]

[cjlnp]

[EM]

(0]

[abdghikoq]
[In]
[e]
[abdghikoq]
[m]
[In]
[0]
[e]
[ci]
[In]
[e]
[p]

patari [In]

§akam
sekam
sakam

pata

[egh]

[EM]

[abcdikmopq]
[0]

86

46 thorn

dzinum [bg]
dzanum [E]
dzenum [M]
dzanum [cejklmnp]
dzenum [adhioq]
kata [0]

N R R R R

47 root

dzar [m]

pata [In]

re? [E]

ret  [p]

mul [O]

re?he? [M]

rehet [abcdeghijkoq]

u A W WN P

48 bamboo
mat [abcdegklmnopq]

mat [hi]
mat [l
ba§ [0]

N = = =

49 fruit
1 dzo [EM]
1 dzo [abcdeghijkmopq]

2 p'wl [0In]

50 jackfruit
1 kant"ag
1  kathal

[abcdghijklnopq]
[0em]

51 coconut (ripe)
1 nirkol [ad]

1 nirkor [bo]

1 nirkol [h]

1 nirkor [i]

1 natkol [jq]

1  narikel [Ocglmnp]
1  narkel [K]

1

nirkol [e]



52 banana
1 kera [In]
1  kola [Ocjpq]
2 kajra [abdeghikmo]
2 kera [In]
3 kadel [M]
3 kedel [E]
53 mango

1 uli [EMdjp]
2 ul [abdeghikimnoq]
3 am [O]

54 flower
1  beha [EM]

1 baha [abcdeghijklmnopq]
2 pwul [0]

55 seed

bidzon [I]
bitfPon [m]
bitfon [n]
bidz [0]

hita [j]

iti [abdghiko]
ita [e]

dzap  [cijpq]

A W W WNRRFL BB

56 sugarcane

kosear  [cj]
koser [In]
kusir [g]
kotari [em]
ik"  [abdhiko]
ak" [0q]
kujjar  [p]

aua b W NH P =

57 betelnut
1 Supari [Oegjklmn]
1 sopari [c]
2 gui [abdhioq]
2 gua [p]

87

58 limefor betelnut
1 {Sun [Oabdeghikimnoq]

1 tfuna [cjp]

59 liquor
1 hindi / piuri [abdghikoq]
1  handi [j]
2 hindi / piuri

[abdghikoq]
2 pauri [m]

2 piuta [e]
3 ark'i [cjlnp]
4 mod [O]
60 milk
1 toa [abcdehijklmnopq]
1 tua [dg]
1 towa [EM]
2 dud" [0]
61 oil

funum [ehjkIn]
1  sunum [EMabcdgimopq]

tel [0]
62 meat
1 dzel [ek]
1 dzzl [abdghimoq]
1 dzilu [EIn]
2 mas [Mcj]
2 ma§ [p]
3 mapfo [0]
63 salt

1 bulup [abcdeghijkimnopq]
1  bulug [EM]
2 1lobon / nun [O]

64 onion
1 péadz [0abcdeghijklmnopq]
1 piadz [M]
1 piadzu [E]



1  horin [Oegklmn]
2 dzarl [abdhio]
3 d3il merom [q]

65 garlic 71 monkey
1 rifun [h] 1  bindri [q]
1 risun [b] 1 bandra [cjlmnpq]
1 crasuni [EM] 1 bandri [e]
1 rafun [e] 1  bandri [K]
1  rafuni [In] 2 giri [adhio]
1 rasun [im] 2 gadi [E]
1 rofun [OK] 3 banor [0]
1 rosun [adgoq] 4 sera [M]
2 rasuni [EM]
2 rafori [j] 72 rabbit
2 rafuni [In] 1  pPatua [In]
2 rasori [c] 2 kulij [abdghioq]
2 rasuri [p] 2 kulaj [km]
2 kulej [e]
66 red pepper 2 kulhaj [cjp]
1 mirit§ [boq] 3 kPorgo§ [0]
1 morzt§ [Oadgi]
1 marit]  [h] 73 snake
2 martfe [ekm] 1 bin [abcdijkimnoq]
2 martfi [cjinp] 1 bip [EMeghp]
2 fap [0O]
67 elephant
1 hiti [abdkimo] 74 crocodile
1 hat"i [n] 1 tajan [abdghiko]
1 hati [Oceghijpq] 1  tajen [In]
2 tajnu [m]
68 tiger 3 botfa [c]]
1 tirup [abdghikoq] 4  kumb'el [e]
1 tarup [em] 4  kumb'ir [p]
2 kula [cjinp] 4  kumir [0q]
3 bag" [0]
75 houselizard
69 bear 1  trktzki [Oegklmopq]
1 bana [abdeghikmo] 1 tzktzkia [cj]
2 baluk [p] 2 tSertfertiit [b]
2 Dbhaluk [0cjinqg] 2 tfertferteit [adhio]
70 deer
1  harin [cj]
1  harin [p]

88



76 turtle
1

A W N -

77 frog

W NN = =

78 dog

N B B 2 R

79 cat

N N = =

80 cow

u P W W WNNR-

horo [abdopq]
horo  [hi]
kat§hin  [ekin]
dura [cgjm]

kott§op  [0]

t§oke  [d]]

tSoke [Inp]

rote [abdegkmoq]
rote  [hi]

bzy  [0]

feta  [egjlnp]
fita [Kk]

seta [abcdimoq]
seta [M]

seta [E]

sita [h]

kukur  [0]

pufi [ehjkn]
pusi [abcdgilmoq]
bilaj [p]

biral [0]

ga' [E]

gaj [m]

urzk™ [clnp]
uruik  [j]
dipngri [q]
danpra [egk]
dapra [abdhio]
goru [0]

gundi [M]

81 buffalo

W N R B B 2 e

89

kada [abdhikmo]
kadra [n]

kara [eg]

keda  [cjl]

keda [M]

keda [E]

mohi§ [O]

bojra  [pq]

82 horn (of buffalo)

1 f§ip [Om]
2 f{ipgi [9]
3 derein [b]
3 dirzp [acdehijklnopq]
3 dirig [EM]
83 tail
1 p'utfhia [g]
1 putfia [e]
2 nagrom [m]
3 tfarbol [K]
3 tfarbop [q]
4 tfamdol [ah]
4 tfandol [d]
4 tfandbol [bio]
5 tfa.a?lom [cjlnp]
5 {fa?lom [E]
5 tfe?2lom [M]
6 1ledz [0]
84 goat
1 merom [abcdeghijkimnopq]
1 merom [EM]
2 tShagol [0]
85 pig
1 Sukri [ehjk]
1 Sukuri [n]
1 sukri [abdgilmopq]
1  sukuri [c]
2 Sukor [O]
2  Sukuri [n]
2 sukuri [c]



86 rat

W NN R ==

godo [abikmo]

godu [In]
gudu [deghq]
huni [cjp]
idur [0]

87 chicken (adult female)

1
1
2

88 egg

W NDNDNR -

89 fish

W N B ==

90 duck
1

91 bird

W N NN+ =

§fim [eghjking]
sim [EMabcdimop]
murgi [0]

bele [abgkm]
bili [dehilnoq]

dzeram [M]
dzerom [E]
dzarom [cjp]
dim [O]

hako [abghikmo]
haku [cdejlnpq]

haku [M]
mat§"  [0]
hai  [E]

gede [abcdeghjkopq]

kede [n]
ha§ [0lm]
ore [i]

ore [clnp]

ore [clnp]

tfere  [edq]

t§érg [abdhikmoq]
pak'i  [0]

92 insect
1

1
1
2

tedzo [begkm]

tedzu [ai]
tidzu [cdhjlnopq]
poka [0]

93 cockroach

1

Uttt WN

94 bee

Nou D W N R

95 fly

A W WNRE R~ &

telpia [j]
tilpia [c]
teltfata [ep]
telapoka [0]
tete  [In]
tSapra [abdhio]
tfapri  [gk]
tfepret”  [ql
tfapot  [m]

tagna [h]
bomora  [In]
modu [eg]
lele [c]]

nele [abdhiko]
moumat§"i  [0]

hurumsuku [p]

terom [q]
ro [eq]
ro [k]

ré6 [abdhioq]
roko [cjinp]
rog [m]

ré6 [abdhioq]
mat§hi  [0]

90



96 spider
1 makra [egkm]
1  makrofa [I]
2 bindi [abdhioq]
3 bindram [cp]
3  bindcam [j]
3  bintiram [EM]
4 makorfa [On]
5 makrofa [l]
97 ant
1 muit [abcdeghijkimnopq]
2 pipra [0O]
3 mu? [E]
3 md  [M]
98 mosquito
1 §ikri  [ejkl]
1 §ikrit [n]
1 sikri [acdghimopq]
1 sikri [b]
2 mofa [0]
3 sikini [E]
3 sikni [M]
4 sikni [M]
4 sikri [acdghimopq]
99 head
1 bo?0 [E]
1 bo?20 [p]
1  boho [M]
1 boho? [abcding]
1  boho? [hi]
1 boho? [egjkmo]
2 mathla [0]

100 face
1

ONO U1l A WWWNNKRH

101 neck

N B =

102 hair

W N = = =

103 eye

N B = =

104 nose

W NN+ R~ =

91

met a ha [K]
mét naha [0]
men ha  [i]

[abdh]
met muar [cp]

met ha

met muhar [j]
met murha [q]
met motfa [egln]
motfa  [m]

muk" [0]

t§enka [M]
menmudn [E]

hoto o2 [cnp]

hoto? [abdhilmoq]
hoto? [egjk]

gola [0]

u:p [q]

u?p [M]

up [abcdeghijkimnop]
tful [O]

u?mzn [E]

met [abcdeghiklmnopq]

mét  [j]

me? [E]

me?t [M]

tfok  [0]

moht  [cd]

muhu  [j]

muht  [Mp]

mu [Eabegiklmnoq]
mi  [h]

nak [0]



105 ear
1  lutur [abcdeghijkimnopq]
1  lutur [EM]
2 kan [0]
106 cheek
1 galp"a [egk]
2 dzoa [abcdhijlmnop]
2 dzoha [dq]
3 gal [0]
107 chin
1 thatuna [In]
2 Lkewa [abdeghikmoq]
2 kiwa [cj]
3 t§ibuk [O]
4 dari [p]
108 mouth
1 motfa [EM]
1 motfa [abcdegijlmnopq]
1 mutfa [hk]
2 muk [0]
109 tongue
1 elag [M]
1 alap [abcdeghijklmnopq]
2 dzib [0]
3 1le?je [E]
110 tooth
1 data [M]
1 deta [E]
1 data [cdehjp]
1 data [abgiklmnoq]
1 dat [0]
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111 elbow
1 konui [O0]
1 kuni [n]
2 kimni [m]
2 kuni [n]
3 kihini [egk]
3 kohina [I]
4 moka [abdhio]
4 uka [cjp]
4 uka [EM]
5 tiriap gunt"i [q]
112 hand
1 ti.i [cip]
1  tihi [In]
2 ti [abdeghikmoq]
3 hat [0]
113 palm
1 tajla [In]
1 tajla [m]
2 talka [abcdeghijkop]
2 talk'a [q]
2 telka [EM]
3 hater tola [O]
114 finger
1 Sarfar [j]
1 sarsar [cp]
2 kitup [bhik]
2 Lkitup [adoq]
2 katup [eglmn]
3 apgur [0]
4 epkti [M]
5 ketu?u [E]
115 fingernail
1 rama [M]
1 rama [abcdeghijkimnopq]
2 nok [0]
3 serser [E]



116 knee
1 hatu [O]
1 hetu [I]
2 gunt'i [h]
2 gunt'i [abdegikoq]
3 thimna [m]
4 mukri [m]
4 mukuri [cnp]
117 foot
1 dzanga [abdeghikoq]
1 dzagpa [m]
2 kata [cjlnp]
3 pa [0O]
118 bone
1 dzag [M]
1 dzep [E]
1 dzag [abcdeghijklimnopq]
2 har [0]
119 fat
1 itil [abcdeghijklmnopq]
itil  [EM]
2 tforbi [O]
120 skin
1  uhur [ci]
1  uvhur [M]
2 harta [abdeghjkimno]
3 tfamra [Opq]
4 ur [E]
121 blood
1 mejom [EM]
1 majam [abdhio]
1 majap [q]
1 majom [cegjkinp]
1 mejom [m]
2 rokto [0]

122 sweat

AW NN~ B

123 belly
1

AW WNNNRLPRP
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garam [em]
garom [gk]
balbal [cip]
balbalao [abdho]
gham  [0In]
udgirta [q]

lahe? [M]

lahait [cj]

lahzt [In]

la?i [E]

lahe? [M]

lahzt [In]

lahait [cj]

lait [abdeghikmopq]
pet  [0]

124 heart (organ)

125 back
1

dea [abegim]

1 dia [dhkoq]
1 doja [cjinp]
2 pit" [0]
126 body
1 hormo [abdeghikmoq]
1 hodmo [EM]
1  hormo [cjinp]
2 ga [0O]
127 person
1 hor [abdeghikoq]
1 horo [In]
1 horo [cjp]
2 admi [m]
3 1lok [0]



94

128 man 132 husband
1 koda [E] 1 bojo [In]
1  kora [j] 2 dzamaj [q]
1 kora [ceikmpq] 2 dzawaj [deghiko]
2 herel [q] 3 koda [EM]
2 herelhon [In] 3 kora [cp]
3 babahor [abdhiko] 4 herel [bj]
4 puru§ [0] 5 dzuri [a]
5 hodo [M] 6 Sfami [Om]
129 woman 133 wife
1  erahon [In] 1 ora?horo [j]
2 era [qg] 2 bihu [adhioq]
3 kudi [EM] 2 bahu [egklIn]
3 kuri [cejkmpq] 3 kudi [E]
4 ajuhor [abdhiko] 3 kuri [cp]
5 mohrla [0] 4 ajo [b]
5 stri  [0m]
130 father
1  babahor [K] 134 son
2 ba [e] 1  babu gidra [m]
3 apu [d] 1 kora gidri [abdhioq]
3 apum [p] 1 Lkora gidra [egk]
4 adba [EM] 2 hon [In]
4 baba [0Oabdghilmnoq] 3  t§hele [0]
4 koda hon [E]
131 mother 4 kora hon [cjp]
1 aji [m] 5 kaa [M]
2 man [In]
3 maj [egk] 135 daughter
4 uma [cj] 1 kuri gidri [abdhikoq]
4 umma [M] 1 kuri gidra [ed]
5 gogo [abdhioq] 1  kuri gidra [m]
6 ma [0] 2 kudi hén [E]
7 epgam [p] 2 kuri hon [cjp]
7 1pga [E] 3 meje [0]
4 kudi [M]
5 era hon [In]



136 elder brother
1 latu dada

1 marap/litu
[abilmnp]

2 merayg dada

2 marap/litu
[abilmnp]

2 marap haga

3 1litu bojha

4 boro b'ai

5 dada [q]

5 dada [M]
137 elder sister

1 latu didi

1 marap/litu
[abdgilmno]

1 merap da’

2

marayp/litu didi [abd
2 maran misi
maran nana

litu mifra

didi [q]
nena [M]

o b~ WN

138 younger brother
hudzp b"aj

hudzp bojha
kati? babu
kati bojha
hudin haga
hudrpg haga
kiti? bojha
t§"oto bhai
hega [M]

NOoO ol D WNR =

[ed]
dada

[E]
dada

[ci]
[dhko]
[0]

[eg]
didi

[E]
gilmno]
[c]]

[p]
(k]

boro bon [0]

[In]
[m]

(9]

[e]

[E]

[cip]
[abdhikoq]

(0]
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139 younger sister

1 hudip
hudzp

kiti?
kiti?

kati?
kiti?
kiti?
kati?
hudip
t§hoto

misi

No ubh DD WWDNNNR

140 friend

fapgi
sapgi
gate
gatei
gati
bond"u

fajja

AW NNNR P

141 name

-

nutum
nutum

nutum

N = =

nam

142 village

ato
atu
hetu
hatu
mato
tola
tola
ato
ato?
atu

A W W WMNNMNRLRRFERRFERPBR

gram

bojha
boh1p

[m]
[In]

kiti mesra [K]

[abho]
misren  [i]

misra

kati boj [e]

boj  [9]
bohin [q]
bojha [d]
boj  [d]
[cip]
bon [0]
[EM]

misi

[i]
[c]
[eg]
[b]
[adhijko]
[0Imnq]
[p]

[bhiko]
[acdegjlmnpq]
[EM]

(0]

[dghiko]
[aeq]
[EM]
[cip]
[m]
(1]
[In]
[dghiko]
[b]
[aeq]
[0]



143 house
1 ora [EM]
1 ora?

2 bari / gtor [0]

144 door
1 duir [hio]

1 duar [dgjm]
1 duar [ckin]
1 duer [e]
1  duvar [E]
2 silpin [abdq]
3 dordza [0]
4 tetra [M]
4 thatra [p]
145 window
1 dzalna [bcdegijklmno]

2 dzanala [Oah]
3 k"ilki [pq]

146 roof

1  tfatal [n]

2 kot"la [jk]

2 kot'la [cdegim]
3 sirim [abhioq]
4 tfhad [O]

5 sarmi [E]

6 kMepra [M]

147 wall of house
1 kawla [m]

2 kat! / bhit  [abdhiko]

3 deal [Ocegjlnpq]
148 pillow

1 ufa [In]

2 Dbilis [bi]

2 bili§ [k]

2 bilus [dh]

2 balz§ [Oacegjmoq]

3  kutupgi [p]

[abcdeghijkimnopq]
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149 blanket
150 ring (on finger)
1 ant"i [In]
1 apti [0q]
2 mudam [cjp]
2 mudam [m]
2 mudam [EM]
2 mundim [abdhiko]
2 mundam [g]
2 mundom [e]
151 clothing
152 cloth
153 medicine
1 ran [abdeghikmoq]
1 ranu [cjin]
2 ofud [O0]
154 paper
1 kagadz [cjIn]
1 kagodz [Oabdeghikmo]
155 needle
1 Suj [0Oehjkn]
1 Suja [9g]
1 su [EM]
1 suj [abcdilmopq]
2 fut§ [O]
156 thread
1 Sutim [hi]
1 Sutam [j]
1 sutim [abdkoq]
1 sutam [clnp]
1 sutom [eq]
1 sutam [m]
1 sutam [EM]
2  Sutim [hi]
2 futa [0]
2  Sfutam [j]



157 broom
1 dzono.o [cjp]

dzono? [abdghimoq]

1

1 dzono? [E]

1 dzonoo? [M]
1 dzono? [ekIn]
2 dz'aru [0]

158 spoon (for eating)
1 tfamat§ [clnp]

1 tfamot§ [Obdeghijkmo]

2 tlirtu [q]

159 knife (to cut meat)
1 t§iku [hk]

1 tSaku [In]
2 ketu [EM]
2 kati [m]
2 katu [cj]
3 tftora [g]
3 tfturi [Oabcdeikop]
4 dao [q]
160 hammer
1  hatur [gk]
1  haturi [In]
1  haturi [O]
2 kuru [m]
3 kotasi [E]
3 kotafi [j]
3 kotasi [c]
3 kutisi [b]
3 kutafi [e]
3 kutifi [hi]
3 kutisi [ado]
4 mirtul [q]
4 martul [M]
4 matul [p]

161 axe

AW NRH R~

162 bow

W N NDNDNFH =
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heke [EM]

hake [cdjlnp]
make [m]

tanga [egk]
kuthar [0]
teggoit [abhioq]

gunta [n]
guntag [I]
dhanu  [cjmp]
d'anuk  [ek]

163 arrow

1

a0 b~ b WN NN

164 spear
1

W NN B~

165 fire
1

1
2

donuk  [0]
donuk  [g]

a? [abdioq]
bidzel [m]
apiri [q]
apari [ek]
aplari [In]

sar  [k]

fahar  [j]
sahar [cp]

tir [0g]

ipiri [abdhio]
apiri [q]
balam [p]
ptala [bcdeghijkmno]
balam [p]
bolom [aceijoq]
borfa [0]

Sengel  [eghjkn]
sepgel  [abcdilmopq]
agun [0]



166 ashes
1 tore? [egkm]
1 toreit [jInp]
1 toroit [abcdhioq]
2 tftai [O]
167 smoke
1 dwumi [dh]
1 duma [gm]
1 duma [i]
1 d'upi [aboq]
1 dupga [e]
1  dugwa [K]
2 Sukur [j]
2 sukul [cInp]
3 dsa [0]
168 candle
1 mombati
[0Oabcdeghijkimnopq]
169 boat
1 1liuki [abdhio]
1 lauka [cjimn]
1 leuka [egk]
1 nauka [p]
1 nouyka [O]
1 nouka [q]
170 road
1 rod [m]
2 hora [cp]
2 hora [j]
2 hur / dahar [abghio]
3 Sorok [dk]
4 rasta [0Inq]
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171 path
1 pindi hor [O]
2 ari rasta [n]
3 hor [ad]
3 hora [c]
3 hora [j]
4 guli [gl]
4 kulhi [b]
5 dahar [dehk]
6 pot [0]
172 togo
1 tfa? [m]
2 Sfeno.o [j]
2 seno.o [cIn]
2 seno [M]
2 seno? [E]
3 tfala? [abdeghikoq]
4 dzawa [0]
5 dola [p]
173 to come
1 hidzu? [abdhimoq]
1 hedzo? [K]
1 hedzu? [cegIn]
1  hidzu [EMjp]
2 afa [0]
174 to stand
1 tipgu [h]
1 tepgo [bgk]
1 tepgu [io]
1 tepguo [a]
1 tepggo [m]
1  tipgu [cdejlnpq]
2 darano [0]
175 to sit
1 dub [E]
1  dubo [In]
1 dup [cjp]
1 dup [M]
2 durup [abdeghikmoq]
3 bofa [0]



176 toliedown

1 Dbatin [E]
1 bati? [In]
2 giti? [Kk]
2 giti [eq]
2 giti? [abcdhijmopq]
2 giti [M]
3 foa [0]
177 towalk
1 S§efen [n]
1 sesen [l]
2 daranp [m]
3 sen [cjp]
4 taram [abdeghikoq]
5 hata [0]
6 tahal [E]
7 dola [M]
178 tofly
1 otagp [M]
1 otan [ekin]
1 otop [g]
2 udi? [dq]
2 uru? [m]
3 apir [E]
3 apir [cjp]
4 udi? [dq]
4 udip [b]
4 udiu [ahio]
5 ora [0]
179 toenter
1 bolo? [abdhio]
1 bolo [clnp]
1 bolo.o [j]
1 Dbolo? [egkq]
1 Dbolon [m]
2 doka [0]
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180 to kick
1 pada [n]
1 padaj [I]
1 p'ada [cjp]
2 kolfa [ek]
2 kolsa [gm]
3 thiji [abdhio]
3 thiji  [q]
4 lat"i mara [0]
181 toswim
1  helo? [m]
2 pajra [abho]
2 pajra? [degik]
2 para [q]
3 ojar [cjlnp]
4 fatar kata [0]
182 to see
1 nel [abdhio]
1 nel [mq]
2 1lel [cegjkinp]
3 dekfla [0]
183 to hear
1 aten [n]
1 atep [l
2 ajum [cjp]
3 andzom [abdeghikmoq]
4 Sona [O]
184 to wait
1 deri [l
1 derim [n]
2 thirup [m]
3 hapoj [egk]
4 tingi [abdhio]
4 tapgi [cj]
4 tipgup [q]
5 opekkta kora [0]
6 tajn [p]



185 tocry

1

2
3
3
4

jam  [In]

ra [g]

ra.a? [cjp]

ra? [abdehikmoq]
kdda [0]

186 to cook

A W N R~ B~

ifip [iq]
isin [abcdhilmo]
daka utu [egiko]
ranna kora [0]
bajem [p]

187 to boil (water)

1

AUl A WWWN

188 to eat

1
2

heredz [m]
ojon  []]

tiki  [d]

teki  [abo]
trki  [hi]

lolo [cegking]
fidd"o kora [0]
fin  [p]

dzom [EMabcdeghijklmnopq]
klawa [0]

189 todrink

1
2

3
4

nu [EMcegjkimnp]
nu [abdhio]

pani klawa [0]
dzom  [q]

190 tosing

W NN HFH P =

[gik]
serein [b]
[adehmoq]
[cjlnp]
[adehmoq]
gan gawa [0]

firip

sirip
durang

siring
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191 to bite
1 hambu [I]
1  hambur [n]
1  hamur [m]
2 hawa.a [j]
2 hawa? [ce]
2 howa? [gk]
2  hua?a [E]
3 ger [abdhioq]
4 kamrano [O]
5 habem [p]
6 tagoj [M]
192 tolaugh
1 nada [m]
2 landa [abcdeghijkinopq]
3 hafa [O]
193 to speak
1 men [9g]
1 men [mq]
2 gam [In]
3 lor [ek]
3 ror [abdhio]
4 kedzi [M]
4 kadzi [cjp]
5 Dbola [0]
6 dzagar [E]
194 totdl
195 to know
1 aten [Imn]
2 fari [j]
2 sari [cp]
3 Dbaraj [gk]
3 barajgp [e]
3 badaj [abdhioq]
4 dzana [O]



196 to forget

1 1lirin [In]
1 rtitp [cmp]
1 rirvig [j]
2 hirin [i]
2 hirin [abdeghkoq]
3 hirin [abdeghkoq]
3 lirig [In]
4 brule dzawa [0]
5  hirin [i]
5 vrtirzp [cmp]
5 vrtirip []]
197 todeep

1 dzipzt [abdhi]

1 dzaprt [egkm]
1 dzepit [0]
2 durum [cjlnp]
3 g'umano [0]
4 gitzt [q]
4 giti? [E]
4 gitig [M]

198 todream
1 kukmu [abdhioq]
1 kukumu [egkin]
1  kumu [cjp]
2 sapna lel [m]
3 Sopno dek"a [0]

199 to do/make

1 Dbana
1 bano
1 Dbena
1 benaw
1  beno
2 baj

3 kora

200 towork

1 kimi
1 kami

[al
[m]
[e]
[abdhio]
[gk]
[cinp]
[0]

[abdhio]
[cegjkimnpq]

2 kadz kora [0]
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201 to play
1 endzo [In]
eneit [abcdeghijkmnop]

2
3 k"l [q]
3

klela [0]
202 todance
1 endzo [In]

2 eneit [abcdeghijkmnoq]
3 natfa [0]
4 susu.u [p]

203 tothrow
1 lapda [m]

2 tempa [In]
3 huduma [cp]
3 hutma [jn]
4 {fapat [abdeghikoq]
5 +tfora [0]
204 tolift
1 rakap [ehiklmn]
2 ut'aj [p]
2  uthaw  [q]
3 tola [O]
3 tul [abdgko]
4  kutug [q]
205 to push

1 thela [Inp]

1  thelaw [abhoq]
1 thelo [gkm]

2 ilin [cj]

3 deka [di]

3 thela [Inp]

4 drakka dewa [0]
4 dreka [di]



206 to pull
1 tanom [m]
2 tait [In]
3 or [abcdeghijkoq]
4 tana [0]
5 thadzi [p]
207 totie
1 thol [cjp]
1 tol [abdeghiklmnoq]
2 bada [0]
208 towipe
1 dzot [abcdeghijklmnopq]
2 motfha [0]

209 to weave (on loom)

1 baj [lp]
2 galag [hjmn]
3 tear [egk]
4 tein [b]
4 tin [adhio]
5 tate bona [0]
6 rodojt [q]
210 to sew
1 f§elai kora [0g]
1 felaj [g]
1 S§ilaj [I]
2 ro.o [cjnp]
2 ro? [abdehikmoq]

211 to wash (face/hand)

1

W NN P = =

abo? [I]

abum [p]

abun [n]

abup  [cj]
irup [abdhio]
arup [egkmq]

doa [0]

212 totakebath

1 um [gq]
2 umen [p]
2 umin [cj]
2 umo [el]
2 umo? [n]
2 umu [km]
3 dibri [abdh]
3 dibri? [io]
4 gosol kora [0]
213 to cut something
1  kP"nda [In]
2 had [j]
3 hadem [cp]
4 get [abdeghikmoq]
5 kata [0]
214 toburn
1 dzeret [m]
2 rapa.a [j]
2 rapa? [abcdeghikino]
3 porano [0]
4 ondor [p]
5 1o [q]
215 to buy
1 kirin [aijoq]
1 kirin [bcdghlmnp]
1 kirzg [ek]
2 kena [0]
216 to sl
1 ik'rin [abdhio]
1 ik'ring [q]
1  akrin [cjlnp]
1  ak'rig [e]
1 akrzg [k]
1 akrin [gm]
2 bikri kora [0]
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217 to steal

1 komro [abdghikmo]

1  kumru [e]

1  kumuru [cjlnpq]

2 tfuri kora [O]
218 tolie, fib

1 bendela [I]

1 pendela [n]

2 beda [cjmp]

3 ere [abdeghiko]

3 iuri  [q]

4 mrttha bola [0]
219 totake

1 eppem [m]

2 agu [In]

3 hataw [bdhio]

3 hato [egk]

4 aw [cjp]

5 nea [0]

6 ataw [q]

6 hataw [bdhio]
220 togive

1 ma [m]

2 em [Mabcdeghijklnopq]
3 dea [0]
4 om [E]
221 toKkill
222 todie
1 goit [abcdeghijklmnopq]

2 mara dzawa [O0]

223 tolove
1 dulir [abdhio]
1  dular [ckp]
1 dular [j]
2 ador [ed]
3 Dbralobafa [0lmnq]

224 to hate
1 g'ina [I]
1 g'inna [n]
1 g'irna [g]
1 grnna [e]
2 hilag [cdjp]
3 hirk" [abhiko]
4 bap b'alobafa [m]
5 g'rina kora [0]
225 one
1 mijon [M]
1 mitag [m]
2 mina [In]
3 mijan [M]
3 mijat [cjp]
4 mrt [abdeghikoq]
5 ek [0]
6 mijan [M]
6 mojon [E]
226 two
1 barije [E]
1 berija [M]
1 baria [cegijklmnpq]
2 bar [abdho]
3 dui [0]
227 three
1 apia [cjkinp]
1 pea [egim]
1 pia [q]
2 pe [abdho]
3 apije [E]
3 epija [M]
3 apia [cjkinp]
3 tin [O]
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228 four

W N R B B R e

229 five

W W N B R

230 six

W W NDNRFR =

231 seven

N N B = =

232 eight
1

1
2
3

opunie [E]
ponia [dim]
punia [egk]
upenija [M]
upuna [cjlp]
upunia [n]
pon [abdhoq]
tfar [0]

more [egkm]
morea  [cjlnp]
moré [adioq]
méré [bh]
pat§ [O]
mdnoja [M]
moneja [E]

ti'  [eln]

t§"i  [0gm]
turia [cjp]
turija [EM]
turuj [abdhikoq]
turija [EM]

ejaj [abcdk]
eje: [E]

ijaj [hio]

fat  [Oegjlmnpq]
sat  [M]

arel [k]

iril [abcdhio]
at  [Oegjimnpq]
iralije [E]
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233 nine
1 are [abdhiko]
1 area [c]
2 noi [0Oegjlmnpq]
3 areje [EM]
3 arsa [c]
234 ten
1 gelea |[c]
1 geleje [E]
2 gel [abdhiko]
3 dof [Oegjimnpq]
235 eleven

1 barti mit te [g]
2 gelmrt [abdhiko]

3 =xgaro [0Ocejimnpq]
4 gelbarija [E]

236 twelve
1 Dbarti baria [g]
2 batro [0pq]
2 baro [cejlmn]
3 gelbar [abdhiko]
3 gelbarija [E]
237 twenty
1 punti [g]
2 kuri [c]
3 bargel [abdhiko]
4 bif§ [Oejlmnpq]
5 midsi [E]
238 hundred
1 su [l
2 foto [jl
3 fSaj [hik]
3 saj [abcdo]
4 boho [g]
5 fSo [e]
5 §o [Omnpq]
6 modehisi [E]
7 mi?so" [M]



239 thousand

1
2
3

240 few

241 some

No u b WN

242 many
1

Ut~ WINDN

243 all

N NO o1u b W WNNRFRP

karol [K]
barti boho [g]

hadzar [Obcdehijimnopq]
katulug [m]
dzahana [In]
kati.i [j]
thora [abdioq]
théra  [h]
thoragan [egk]
krt§'u [0]
hudrp [cp]
melaj [Imn]
thimba [cj]
thtmba  [M]
ajma [abdeghikoq]
onek [0]
bedzan  [p]
pura?a [E]
fanam [egk]
sanam [m]
fagana [j]
sogena.a [C]
dzoto [bdhin]
dzoto? [aioq]
§ob  [0]

soben  [p]
sobena?a [E]
thimbagi [M]

sobena?a  [E]
sogena.a [c]

244 big

W NN BF+H = =

245 small

W NN P =

246 long

N B = B R

247 short (length)

1

u b W WNN

248 heavy

1

1
1
2

litu [i]

litu [abdho]
latu [ek]

meran [EM]
maray [chjimnpq]
boro [0]

kitrt [abdhioq]
katrt [egkm]
hudzy [chjlnp]
huripg [EM]
tfhoto [0]
dzilin [ao]
dzelijn [b]
dzelen [gkm]
dzilzng [cehijlnpq]
dzilin [EM]
lomba [0]

katulup
hudz1p
hudinp
kitzt
katzrt
kPato
dipga?a

hembal
hamal
hambal

b'ari

[m]
[jlnp]
[M]
[abdhioq]
[egk]
[0]

[E]

[EM]
[abcdghikmo]
[ejlnpq]
(0]
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249 light (not heavy)

1 patla
lawar
rebal
ramal
rawal
halka
hudip
hirki
lawar

N NOOU AW WWN

rawal

250 fat

1 mota

251 thin
1 mihi
2 nahan
3 nanha
4 {fikon
5 patla

252 wide, broad

1 ofar
1 9osal
1 osar
2 tfora
3

t fakal

253 narrow
mihi
nanha
nahan
sakra
foru
hudzp
kiti?

NO b~ WN -

[In]
[egkm]
[E]

[cip]
[abdhio]
[0]

[M]

[al
[egkm]
[abdhio]

[0abcdeghijkimnopq]

[Imn]
[ci]
[abdeghiko]
[0]
[pq]

[eghijk]
[c]
[abdmnoq]
[0]
[p]

[In]
[eiko]
[ci]
[abdhio]

[0]

[p]
[a]
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254 deep
1 gadlu [m]
2 gada [p]
2 gad'a [In]
2 gata [q]
3 kP"indri [ao]
3 k"indrin [bdhi]
3 kPandri [ek]
4 lathar [j]
5 k"ndzu [g]
6 ikir [c]
7 gob'ir [0]
255 shallow

256 full (cup)

1 pereit [abdeghiklmnoq]
1 p'ereit [cjp]

2 purno [0]
257 empty (cup)

258 hungry
1 renge [E]
1 rappeit [m]
1 repgeit
[abcdeghijkinopq]
2 k"ide laga [0]
3 repkekgi [M]

259 thirsty
1 tatap [I]
1 tetag [abcdegijkmnopq]
1 titag [h]
1 tetap [M]
1 tetan [E]
2 pipafa pawa [O]

260 sweet
1  herem [bhi]
1 herem [acdegjklmnopq]
2 mifti [0]



261 sour

N B = =

262 bitter
1

u A WNDNRFH B

263 spicy,

A W NN BHFH R P

264 ripe
1

d3idzo  [h]

d,30d,30

[abcdeijkimnopq]

d3odzo  [g]

tok

tita
tito

(0]

[0]
[n]

titota [I]

hebel
heber
meher

harhat

hara?

hot
hara?
harat

[ed]

[m]

[cip]
[abdhiko]

[al

[p]
(jIn]

harhat [c]

arhat

[m]

harhat [c]
dz'adz"al  [i]

dz"al

bele
bili
paka

[0Oabdeghkoq]

[bgkm]
[acdehijlnopq]
[0]

265 rotten (fruit)

AW WNNNNNRR =

fea
fia
foja
fea
fia
sea
s€a
sia
foja
soja
potfa

[eg]
[K]
[in]
[eg]
[k]
[abdim]
[q]
[ho]
(jn]
[cl]
[Op]

266 fast

O O 0O NOO UL Ul Ul A WN

267 slow

N NGO U~ WN -

268 same
1

Uu A W NDNDNNNN

fatken [n]
sat laka [m]
sat [I]
usraw  [j]
usira [h]
usiri [i]
[ado]
ufara [egk]
usira [h]
satpat [c]
tavatari [0]
dzardi  [p]
dzoldi [q]

usira

gangan [m]
diram [In]
kalekale
mari [cj]
bijbij [abdhio]
dire d'ire [0]
[0q]

astir [p]

[egk]

aste

[km]
mrit dia [bd]
mit ge [h]

mit gi [g]

mit gi.i [j]

mrt rokom

mit gia [iq]
mitgi [M]
eki  [0]
enlika [E]
mit leka [p]
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269 different

1 barokom [m]
alada [I]
dzudi dzudi
d3zuda dzuda
b'inno [0]
bar dzajt [p]
eta eta?a [E]
etea? etea? [M]

[abhijo]
[cegkn]

N O b~ WWN

270 dry
1

lohor [egklmnq]
rohor [abcdhijop]
fukna [0]

rodo [E]

robor [M]

A W IN =

271 wet
1 oda [qg]

lohot [abcdehijklmnoq]
b'idza [0]

lum [EM]

lun [p]

A~ b WON

272 hot (weather)
1 1olo [EM]

1 1olo [abdhmo]
1 lolo [cegijklinp]
2 gorom [O]
3 sotug [q]

273 cold (weather)

1 lear [m]

1 1cher [In]

1 rgear [j]

1 rear [abcdikoq]
1 riar [h]

2 larst [eq]

3 thanda [0]

4 rabap [M]

4 rabap [p]

5 tutukun [E]
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274 good
1 modagi [9]
2 bes [pq]
2 be§ [e]
2 bes [EM]
3 bugin [cjin]
4 modz [bdhko]
4 mot§ [ai]
5 Dblalo [0m]
275 bad
1 ka bugin [j]
1 ka bugina [cIn]
2 birrt [abdhioq]
2 barrit [egk]
3 kParap [0m]
4 bagraw [p]
5 e?tka [E]
6 sitru [M]
276 new
1 nava [E]
1 neva [M]
1 nawa [abcdeghijkimnopq]
2 notun [O]
277 old
1 mari [M]
1 magi [j]
1 maria [i]
1 mare [degkm]
1 marej [abchlnopq]
2 purano [0]
2 purna [E]
278 broken
1 peteit [In]
2 rapu? [M]
2 rapud [E]
2 ripu? [q]
2 riput [abdhio]
2 raput [cegjkmp]
3 Dbtagpa [0]



279 above

1

1
1
1
1
2

280 below

W NDNDNB-

281 far

AP W N NNNNNRR =

282 near
1

Ul WWWNN

tfetan [abcdgijnopq]
tfetap [ek]

tfetar [m]

tSetn  [EM]

tfitan [h]

upore [0]

pler [m]

latar [E]

letar [M]

latar [abcdeghijklnopq]
nitfe [0O]

sangip  [E]
sanpking [M]
sahip [m]
fapgin  [In]
Sapgip [egjk]
singin [abdhio]
sapgin  [E]
sapking  [M]
sangin [cp]
dure [0]
dzirgi [q]

hede [In]

[cp]
nareit  [j]

Sur  [gk]

sor [abdhimo]
sur [e]
kat§'e [0]
samne  [q]
[EM]

naret

nane
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283 right
1 dzodzma [m]
2 mandi [In]
3 dzidzom [dh]
3 dzedzom [i]
3 dzodzom [aboq]
3 dzodzom [egk]
4 dzom [Ecjp]
5 dan [0]
6 dgzom ti? [M]
284 |eft
1 letra [m]
2 lepga [abcdeghijklinopq]
2 lepga [E]
3 bam [0]
4 lepka ti [M]
285 black
1 hende [abcdeghijkimnopq]
1 hende [E]
1 hente [M]
2 kalo [0]
286 white
1 torfa [In]
2 péd [bdhoq]
2 poét"  [aim]
2 pad [k]
3 por [g]
3 pur [€]
4 pundi [EM]
4 pundi [cjp]
5 fada [0]
287 red
1 rapga [In]
2 ara?a [E]
2 eraa? [M]
2 ara? [abcdeghijkmopq]
3 lal [0]



288 green
1 hiriil [abdhikmo]
1 hariar [c]
1  hariar [j]
1 herial [e]
2 Sobudz [0gIn]
3 1il [pq]
289 yellow
1  fafap [eghk]
1 sasap [abcdijlmnopq]
2 holud [O0]

290 when (near future)

NNOO U DNDNDMNWWNNNER R

tindzoks  [eh]
tindzok'oit  [g]
t§rntam [cjp]
t§imitag [E]
t§imtan [M]
tinre [km]
tire  [i]
tindre [abdho]
tinre [km]
tire [i]

kok"on  [0]
tire [i]

tirum [q]
t§zntam [cjp]
tfinto [In]

291 where

A W WWWNR R

akare [mq]
arare  [g]
[abdehiko]
okoman [In]
okote [M]
okata? [E]
okata.a [cp]
okta.a [j]

kot"ai [0]

okare

292 who
1

1
1
2

293 what

OUh WNNRR

okaje
okoj
okoj

kina?
kinja
tfita
t§ina

[M]
(E]
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[abcdeghijklnopq]
ke [0m]

[n]

[1]
[m]
[Mcjp]

tSana?a  [E]

tfet

[abdeghiko]

ki [0]

tSu?

294 how many

1

OO U U A WNNNNR -

tini?
tina

tini?

[a]

[abdhioq]
(k]
[m]

t§imin  [In]
t{iminan [E]

t§iminang [c]
tSimpap  [j]

kajti
koita

[e]
[0]

tf§iminttu  [p]
tSiminag [E]
tfiminag [E]
tf§iminangi [M]
tfiminag [c]

295 thisthing

1

W N B = = = = =

nea
nee
neja
nia
nija
nia
noa
eta
ona

[cdip]
[n]

[E]
[el]l

(M]
[m]
[abghiko
(0]
[al



296 that thing
1 ane [q]
hana [EM]
hana [abcdeghijkmop]
hane [n]
ini [
ota [0]

W N B ==

297 thesethings

1 neako [cip]
1 neeku [n]

1 nejoko [E]
1 niaku [el]
1 niako [m]
1 noako [abdhio]
1  noaku [gk]
2 egulo [0]
3 ama [qg]

4 nejaoko [E]
4 nija [M]

298 thosethings
1 encgkota [I]

hanako [E]

hanako [abcdhijmop]
hanaku [egkn]

ogulo [0]

inja [q]

hen [M]

gu A WNDNNDN

299 1s

in [abcdeghijklmnop]
in  [M]

in  [q]

ami [0]

an [E]

W N B ==

300 2s(familiar)
1 am [EMabcdeghijklmnopq]

2 tumi [O]
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301 2s(honorific)
1 apni [O]
2 am [E]
3 aben [M]

302 3s(generic/male)
1 ani [m]
1 ini [EMcjlnp]
1 uni [abdeghikoq]
2 S§e  [0]

303 3s(female)

304 1p
1 abo [abdhmq]
1 abu [cegjmnop]
2 ale [E]
2 rele [M]
2 ale [acdhiln]
3 amra [O]

305 2p (familiar)
1

ape [E]
1 epe [M]
1 ape [abcdeghijklmnopq]
2 tomra [O]

306 2p (honorific)

307 3p
1 anko [m]
1 inku [Eq]
1 onko [b]
1  upku [egqiq]
1 unku [aho]
2 taku [In]
3 anko [m]
3  hanku [M]
3 hanku [cjKk]
3 onko [b]
3 unku [aho]
4 tara [0]
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C. RECORDED TEXT TESTS

C.1. Recorded Text Test procedures!

The extent to which speakers of related linguistic varieties understand one another can be
studied by means of tape recorded texts. Such studies investigate whether speakers of one
variety understand a narrative text in another variety and are able to answer questions about
the content of that text. The accuracy with which subjects answer these questions is taken as
an index of their comprehension of that speech form. From the percentage of correct answers,
the amount of intelligibility between speech formsisinferred. The recorded text testing used
in this survey is based on the procedures described in Casad (1974) and Blair (1990).

Short, personal-experience narratives are deemed to be most suitable for recorded text testing
in that the content must be relatively unpredictable and the speech form should be natural.
Folklore or other material thought to be widely known is avoided. A three- to five- minute
story is recorded from a speaker of the regional vernacular. The story is then transcribed and
aset of comprehension questions is constructed based on various semantic domains covered
in the text. Normally, a set of fifteen or more questionsis initialy prepared. Some of the
guestions will prove unsuitable—perhaps because the answer is not in focus in the text, or
because the question is confusing to native speakers of the test variety. Unsuitable questions
are then deleted from the preliminary set, leaving a minimum of ten final questions for each
RTT. To ensure that measures of comprehension are based on the subjects’ understanding of
the text itself and not on a misunderstanding of the test questions, these questions must be
recorded in the regional variety of the test subjects. This requires an appropriate dialect
version of the questions for each RTT for each test location.

Inthe RTTsused in this study, test subjects heard the complete story text once, after which
the story was repeated with test questions and the opportunities for responses interspersed
with necessary pauses in the recorded text. Appropriate and correct responses are directly
extractable from the segment of speech immediately preceding the question, such that
memory limitations exert a negligible effect and indirect inferencing based on the content is
not required. Thusthe RTT aimsto be a close reflection of a subject's comprehension of the
language itself, not of hisor her memory, intelligence, or reasoning. The average or mean of
the scores obtained from subjects at one test location is taken as a numerical indicator of the
intelligibility between speakers of the dialects represented.

In order to ensure that the RTT isafair test of the intelligibility of the test variety to speakers
from the regions tested, the text isfirst tested with subjects from the region where the text
was recorded. Thisinitial testing is referred to as the hometown test. The hometown test
serves to introduce subjects to the testing procedure in a context where intélligibility of the
dialect is assumed to be complete since it is the native variety of test subjects. In addition,
hometown testing ensures that native speakers of the text dialect could accurately answer the
comprehension questions used to assess understanding of the text in non-native dialect areas.
Once atext has been hometown tested with a minimum of ten subjects who have been able to
correctly answer the selected comprehension questions, with an average score of 90% or
above, the test is considered validated.

1The description of recorded text test proceduresis adapted from that found in Appendix A of O'Leary (ed. 1992). Itisused
by permission of the author.
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It is possible that a subject may be unable to answer the test questions correctly ssimply
because he does not understand what is expected of him. Thisis especially true with
unsophisticated subjects or those unacquainted with test-taking. Therefore a very short pre-
test story with three questions is recorded in the local variety before beginning the actua
testing. The purpose of this pre-test isto teach the subject what is expected according to the
RTT procedures. If the subject is able to answer the pre-test questions, it is assumed that he
or she would serve as a suitable subject. Each subject then participates in the hometown test
in his or her native variety before participating in RTTs in non-native varieties. Occasionaly,
even after the pre-test, a subject fails to perform adequately on an already validated
hometown test. Performances of such subjects are eliminated from the final evaluation, the
assumption being that uncontrollable factors unrelated to the intelligibility of speech forms
are skewing such test results. In this study, subjects performing at levels of lessthan 70
percent on their hometown test are eliminated from further testing. (The exception was one
subject in Abirparawho, after we finalized the acceptable responses, turned out to have
scored only 65%.)

When speakers of one linguistic variety have had no previous contact with that represented
by the recorded text, the test scores of ten subjects from the test point tend to be more
similar—especially when the scores are in the higher ranges. Such consistent scores are often
interpreted to be closer reflections of the inherent intelligibility between speech forms. If the
sample of ten subjects accurately represents the speech community being tested in terms of
the variables affecting intelligibility, and the RTT scores show such consistency, increasing
the number of subjects should not significantly increase the range of variation of the scores.

However, when some subjects have had significant previous contact with the speech form
recorded on the RTT, while others have not, the scores usually vary considerably, reflecting
the degree of learning that has gone on through contact. For this reason it is important to
include a measure of dispersion which reflects the extent to which the range of scores varies
from the mean—the standard deviation. On aRTT with 100 possible points (that is 100
percent), standard deviations of more than 12 are considered high. If the standard deviation is
relatively low, say 10 or below, and the mean score for subjects from the selected test point is
high, the implication is that the community as awhole probably understands the test variety
rather well, either because the variety in the RTT isinherently intelligible or because this
variety has been acquired rather consistently and uniformly throughout the speech
community. If the standard deviation islow and the mean RTT score is aso low, the
implication is that the community as awhole understands the test variety rather poorly and
that regular contact has not facilitated learning of the test variety to any significant extent. If
the standard deviation is high, regardless of the mean score, one implication is that some
subjects have learned to comprehend the test variety better than others. In thislast case,
inherent intelligibility between the related varieties may be mixed with acquired proficiency
which results from learning through contact.
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The relationship between RTT scores and their standard deviation can be seen in the
following chart (Blair 1990:25):

STANDARD DEVIATION

" High Low

[ Situation 1 Stuation 2

g)% High | Many people understand the story on the | Most people understand the story
0 test tape well, but some have difficulty. | on the test tape.

> Stuation 3 Stuation 4

% Low Many people cannot understand the Few people are able to understand
> story, but afew are able to answer the story on the test tape.

< correctly.

High standard deviations can result from other causes, such as inconsistenciesin the
circumstances of test administration and scoring or differencesin attentiveness or intelligence
of subjects. Researchers involved in recorded text testing need to be aware of the potential for
skewed results due to such factors and to control for them as much as possible through

careful test development and administration.

Questionnaires administered at the time of testing can help researchers discover which factors
are significant in promoting contact which facilitates acquired intelligibility. Travel to or
extended stays in other dialect regions, intermarriage between dialect groups, or contacts with
schoolmates from other dialect regions are examples of the types of contact that can occur.

In contrast to experimentally controlled testing in alaboratory or classroom situation, the
results of field-administered methods such asthe RTT cannot be completely isolated from
potential biases. Recorded texts and test questions will vary in terms of their relative
difficulty and complexity or in terms of the clarity of the recording. Comparisons of RTT
results from different texts need to be made cautiously. It is therefore recommended that
results from RTTs not be interpreted in terms of fixed numerica thresholds, but rather be
evaluated in light of other indicators of intelligibility such aslexical similarity, dialect
opinions, and reported patterns of contact and communication. In general, however, RTT
mean scores of around 80% or higher with accompanying low standard deviations are usually
taken to indicate that representatives of the test point dialect display adequate understanding
of the variety represented by the recording. Conversely, RTT means below 60% are
interpreted to indicate inadequate intelligibility.
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C.2. Codes used in the transcription of texts

In the following texts, these line codes are used:

Code Meaning:

\n Line number

\p Phonetic transcription

\g Word-by-word English gloss of transcribed text
\b Free (natural) Banglatrandation of the text

\e Free (natural) English trandation of the text

The following abbreviations are used in the glosses:

PAST = past tense marker
SM = subject marker

OM = object marker
CONT = continuous tense
PL = plura

POSS = possessive marker

Because a comprehensive grammar study was not a part of this survey, no attempt was made
to delveinto the miry depths of syntax, such as distinguishing among various types of past
tense markers. The glosses were taken to make sure that we understood the story well enough
to produce accurate questions that would elicit clear answers. Even though the glosses are far
from being complete or highly technical, they were judged to be good enough. Such are the
limitations of fieldwork and the decisions we learn to live with.
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C.3. Text transcription

C.3.1. Santali text

Title: Kati, my dog
L ocation: Rajarampur: Birol subdistrict, Dingjpur district
Date: 8 November 2004

Language:  Santali

\n 1
\p kiti dzok"e in mitten seta asulin mena
\g smal timeat | one dog raise wanted

\b WY T2 (2B ™ O G5! 5 AT HIRON |
\e When | wasyoung, | wanted to have a dog.

Question 1: What did the boy want to have?

Answer: a dog

\n 2

\p kintu in baba g"aneg"uric mene kantaheya ban
\g but my father aways said PAST no
\b @ S R SR @S Al |

\e But my father alwayssaid “No.”

\n 3
\p ip baba do idis dzasti seta baj  kusiku  kantaheya
\g my father SM very much dog not like PAST

\p tfida?dze uni tfintea seta do idi atku mihiliua

\g because he think dog SM  very much dirty

\b SN ART YT @ TFA 212w FAceH], TR T AT Fa0o7 FF7 4J 0@ |

\e My father really disliked dogs because he thought that dogs were very dirty.

\n 4

\p sergin mit din inak mitgelmit botf"or bojoste mitten seta njam kidja
\g finaly one day my eleven years agea one dog get PAST
\b ST S QoA T2F IFCT GF W A GF51 FFA (AT TIAIT |

\e Finally, one day, at the age of eleven | got a dog.

\n 5

\p dzok"on in ifkulk"oj in hidguk kantahea tok"on hor arire
\g when I from-school | come PAST then  road beside
\p mitten seta hopon in njel njam kidia

\g one dog puppy | see get PAST

\b T4 SN T (A0S AT FrafeeTs o247 AWR 4T3 Q61 FFF Tl (AATS (2= |
\e When | was coming back from school, | saw a puppy beside the road.



117

Question 2: Where did he see the dog?

Answer: beside the road

\n 6
\p in do inpak ature tisnoho unilakan seta bin njel akakua
\g !l SM my Vvillagea never that dog not see PAST

\b S S AN AT @ R @RI |
\e | had never seen that dog beforein my village.

\n 7

\p uni seta hopondo idi moijtf tahekana
\g that dog puppy SM very beautiful PAST
\b T39I \TS 47 WA & |

\e The puppy looked very beautiful.

Question 3: How did the puppy look?

Answer: very beautiful

\n 8
\p uni hormaria ron tahekanteja pund kintu (fandbol tahekanteja hende
\g 3p body color was white but tail was black

\b 7 Mz 3 fedt AWt g vy Ten! foel FIcE |
\e Itsbody was white but itstail was black.

Question 4: What part of its body was black?

Answer: tail

\n 9

\p uni do in pandzai eho.ena
\g he SM me follow started
\b G5! SIF SR FHCS FACE |

\e It started to follow me.

\n 10

\p in tfintagna unido idi at rengeit dikantaheja ar
\g | thought he very much hungry PAST and
\p tfinti kantaheja dze indo uni  dzomffejia

\g think PAST that | him feed

\b SfS T I O YR B (oIt R Okt (@, N St AeA |
\e | thought that it wasvery hungry and that it wasthinking that | would feed him.



\n
\p
\g
\p
\g

11

indo dzok"on orain hei.ena  tok"on
I when home-my reached then

tfida?dze in baba ora.e bag

because my father home-at not

\b =ifr 347 AfTre (e v47 47 Y+ Tlee™ FRe I:_1 Afrs e |

\e When | arrived home, | was very happy because my father wasn't at home.

\n
\p
\g
\b
\e

12

i gogoi menkeda unido nit"ho gadare
my mother said he still
SN N A @, T @2t TRICS W @0 |

hakui fafapkana
river-at fish  catching

My mother told methat he was still fishing at theriver.

indo idi at raskilena
I very much happy
tahekana

was
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Question 5: What was the father doing?

Answer: fishing at the river

\n

\p
\g

13
oniate indo idi usirote kirffute
so I very quickly spoon-with some rice one

t"ora daka mitte bafire

cm
bowl-at give

\b ©12 Wify Y3 SIGrell¥ T @F! T GG My 58 o «Fo1 AMfbrs T U= et |
\e So | quickly used a spoon to give him somericein a bowl.

aditahein
PAST

Question 6: With what did he put the rice into

Answer: spoon

the bowl?

\n
\p
\g
\p
\g

14

t"ik  undzok"aiki in  babaij hei.ena
just  that-time my father came
unido tfili kena mitge unido
this  what is immediately it

ar mekeda
and said
udug  gidikahape

outside remove

\b % 7 TZrE SR AR AT AT R I - “ 9Bl Jl 2 @¥F2 GBIF (@ FE w8” |
\e Just then, my father arrived and said, “What’sthis? Get rid of him right now.”

\n
\p
\g
\p
\g

\b g SR 1 &, “SIA IR FFIBIE AGH PR G2 GBT 2 3T (FT @ (e " |

kusikaodia

15

kintu in gogo  menkeda ale do dzoto hog uni setale

buu my  mother sad we SM every person this dog-to like
ar unido idi at kitige ar ba miluwa

and it very much smal and not  dirty

\e But my mother said, “Weall likeit and it’svery small and not dirty.



\n 16
\p tok"onho in baba menkidia bap
\g still my father said no

\b &g SISE I ©XT AT - |
\e My father still said “No.”

\n 17

\p kintu in dzok"on in menkida d3e uni haralenk"an iboi ora? hothoja
\g but I when I said that he get-big our house will-guard
\p tok"on unido seta dohe rebenena

\g then 3p dog keep agreed
\b @ 7= Wify) T=eT (¥, @51 q@ 7o AWewd M ArRie! e o2 fofy w561 (e e wife =e |

\e But when | said it could guard our home after it grows up, then he agreed to keep the dog.
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Question 7: Why did the father finally agree to keep the dog?

Answer: could guard the house

\n 18

\p unihila k"n kiti do in songe tahena
\g then from Kati SM me with was
\b A (AF “FIB” FTAT AR AHE AT |

\e From that day, Kati waswith me.

\n 19

\p unido g"aneg"uri in songe ifkul tfala? kantahea ar  duar lahare
\g he aways me  with school go PAST  and door front-at
\p ip lagi durup kate tangidin kantahea

\g me for sit PAST wait-me PAST

\b GBI AT ST A FC T NF AISR AN I SN &) AT I |
\e He alwayswent with meto school and waited for me outside the door .

\n 20

\p kiti do 1idi (faluwe tahekana
\g Kati SM very clever was

\b “=If6” 43 I foed |

\e Kati wasvery smart.

\n 21

\p unido dinom hilo iupbela boihir k"oi? alaten danrakui aguitku kantahea
\g he every ? evening field from our COWSs bring PAST
\b T eTeria R NS (AF SR SRS e SoTee] |

\e Every evening, he would bring the cowsin from thefield.
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Question 8: When did the dog bring the cows in from the field?

Answer: evening

\n 22

\p kintu kiti ar ale sopge banuja
\g but Kati more us with not

\b foE “FiIfe” wier wa ST ek 1R |

\e But Kati isn’t with usany more.

\n 23
\p turi maha laharei ip songe ifkul
\g six month before me with  school

\p mitten trak  gadite tepkate unido goitena

\g one track car-by crushed he

k"0i? hidzu dzok"ei
from come time-at

\b SIS A FE (AF (TR 2R QFB] GITFA A6 GI2M 20T @7 A 9T |

\e Oneday, while coming back from school with me, he was crushed under a truck.

Question 9: How did the dog die?

Answer: crushed by a truck

\n 24

\p onaiote in do idi koffoi niamleda

\g so I SM very pain got
\b IfS ST F2 (oA |
\e Because of that, | wasvery sad.

Question 10: How did the boy feel?

Answer: very sad

\n 25

\p d3ok"on in baba una k"obore andziom t"ia?kida tok"™on uni ho
\g when my father this news  hear

PAST then he dso Kati

\b T4 SIF I 40T ST (AieT o4 ffas “Fifba” oy @mieE |
\e When my father heard the news, then hecried for Kati.

lagite ratkeda
cried
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C.3.2. Mahali text

Title: Sunflower
L ocation: Abirpara: Ghoraghat subdistrict, Dinajpur district
Date: 12 November 2004

Language: Mahdli

\n 1

\p tihin k"j pe botf"or lahare mitie g"otona  g"otaokana
\g today from three year before one incident occured
\b & (A o T=a et g=fs w6+ whfeet |

\e Therewasan incident that occurred three years ago from today.

Question 1: When did this incident occur?

Answer: three years ago

\n 2

\p mitte kimi aja poribar latu ora?  tahekana
\g one farmer POSS family big house had
\b @G F7% At 961 @ 1T foet |

\e A farmer’sfamily had a big house.

\n 3

\p kisanti aja ora?tre mitte era  barija gidra kugi ar kora nije mena?kuja
\g farmer POSS house-at one wife two child girl and boy with lived
\b IS0 & 43R GF (R0 8 (A T |

\e Thefarmer lived with hiswife and aboy and a girl.

\n 4
\p akua ajma abad bargi tahekana takua
\g their much farming land had ?

\b SItHa SCF A S 2T |
\e They had alot of farming land.

Question 2: What did the farmer have a lot of?

Answer: farming land

\n 5

\p baria seta asulani tahekanatin
\g two dog raise PAST
\b IR 7S (o 34 e |

\e They had two dogs.



\n 6

\p kugi gidra ar kora gidra ora?re engette ar  apatte 2or9
\g girl child and boy child house-at mother-to and father-to help
\b =I5 GIA @ (A IEITS T 8 IRIF T FACST |

\e Thegirl and the boy helped their parentsat home.
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akinkane
PAST

Question 3: What did the boy and girl do at home?

Answer: help their parents

\n 7

\p ajubse seta tigi  dapgar li aguitku.e
\g evening-at dog from cow OM  brought
\b FFR THIIEA F ASITS 70 SAPICST |

\e Thedog brought the cows back in the evening.

Question 4: What did the dog bring back in the evening?

Answer: cows

\n 8

\p kugi gidra engette mete? dije mitfe baha  bagan tejarme
\g girl child mother-to say ? one flower garden make
\b (G T OF GFH I Cod! FACS A |

\e Thegirl’s mother told her to plant a flower garden.

\n 9
\p iniren apatte hat k"j kajekti baha  bitfon agujli menkedije
\g her father market from few flower plant bring sad

\b S IR I IS (ATF PR T bl A AACS |
\e Her father said to bring some flower plantsfrom the market.

Question 5: What kind of plants did the father bring back?

Answer: flower plants

\n 10

\p nija botf"or (fabajre skul tfabajna
\g that year end-aa  school ended
\b I=I (*ITF T 9% 1€ |

\e Theschool closed at the year’s end.



\n 11

\p mit din hilo mod3 seta baha  bagan tear  keje
\g one day after beautiful morning flower garden make start
\b G W FAFIC SR AT FACS P FAC |

\e Thenext day, on a beautiful morning, they started to work on their garden.

\n 12

\p apujn hat k"j ajma baha  biffon aguke
\g father market from many flower plant brought
\b TR AR (AP NS FC1 BT 6 S |

\e Thefather brought many flower plantsfrom the market.

\n 13

\p pe din habi baha  biffon rohoj kauku
\g three day for? flower plant planted PAST
\b 7 M 4= 0= IR AN |

\e They planted the flower plantsfor three days.

\n 14

\p kajek din hilo tidsu karonte tfado baha goit tfabajna
\g few day after bug because sun flower die end
\b Fga 2 YA TR (AP ST R (o |

\e After afew days, the sunflower plant died because of bugs.
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Question 6: Which flower plant died?

Answer: sunflower

\n 15

\p onate kuri gidra ajma kofto lagakedeja
\g so girl child much pan fet

\b A & S T8 (54T |

\e Sothegirl wasvery sad.

Question 7: How did the girl feel?

Answer: very sad

\n 16
\p tfuti tfabajna onate arhoj skulte tfalajne
\g holiday end so again school-to  went

\b =6 <ty ol Fe= 6@ o |
\e Theholiday ended, so they returned to schoal.
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Question 8: Why did they go back to school?
Answer: holiday ended
\n 17
\p ini kuri gidra ajren gate  kugi 1i uduakukane
\g this girl child her friend girl OM told
\b T SIF IHCF IO |

\e Thegirl told her friend.

\n 18

\p skul k"j hidzu somoj gate  kuri bagan nel {falaj sanajkua
\g school from come time friend girl garden see go wanted
\b F (AF AR 2 ©F I I \LTS B |

\e On their way back from school, her friend wanted to go see the garden.

Question 9: Where did her friend want to go?

Answer: garden

\n 19
\p gate kugi tuli neldaku baganre ajma {fando bahakana
\g friend girl both saw garden-at many sun flowers

\b ST F& AN LTSS YA T |
\e Thegirl and the friend saw many sunflowersin the garden.

Question 10: What did they see?

Answer: many sunflowers

C.3.3. Mundari (Begunbari) text

Title: The Flood
L ocation: Begunbari: Dhamoirhat subdistrict, Naogaon district
Date: 23 November 2004

Language: Mundari

\n 1

\p intam tajkena dzaput din

\g then was rainy  season
\b ©¥ FHiw1 feed |

\e It wastherainy season.
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Question 1: What season was it?

Answer: rainy season

\n 2

\p api dinte da?a hoba? tajkena
\g three day-for rain happening PAST
\b feafne «ca 32 2foeet |

\e It had been raining for three days.

Question 2: For how many days was it raining?

Answer: three

\n 3

\p en hulag seta? tigi  hojo  1a?  tajkena

\g that day morning from storm blow PAST

\p enate en hulag ora?te dzetaj odony kako d"ari  tajkena
\g so that day house-dat from leave anybody can't PAST
\b T T (AR Y T2feeT IR (TR TR (AL AR (7 R0S AR ] |

\e A storm was blowing since the morning, so no one could leave the house.

Question 3: Why could no one leave the house?

Answer: storm

\n 4

\p k"ub gi.i da?a karonte duba keda
\g very much rain because flood was
\b &pa JBAICST T 31 4 oI |

\e Therewasa flood duetothe heavy rain.

\n 5

\p duba karonte ale.e or.a  ajure gedla da?a  hundi kantajkena

\g flood because our house front-of much water gather PAST
\b IR T SR TG AN S Al Sefee |
\e Because of theflood, a lot of water gathered in front of our house.

Question 4: Where did much water gather?

Answer: in front of the house

\n 6
\p enate hat, seno bondo kantajkena
\g so market go  close PAST

\b ©IR IR TG IF T (°F |
\e Sogoingtothe market wasn’t possible.
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Question 5: Where was it not possible to go?

Answer: market

\n 7
\p ale.e d3zomanuja {f"aba kantajkena
\g our food finished was

\b SSITHe AIRS T I (9T |
\e Wewere out of food.

\n 8
\p enate ale.e seta?te begar dzomtele  tajkena
\g so we  morning-from  without eating was

\b 18 FHIE (A SN T (AT I AP |
\e Wehadn’t eaten anything since mor ning.

\n 9

\p ipja apujn tijire mia? da.o  sapkete odon nana
\g my father hand-at one sickle holding outside went
\b SIS <RI QTS QBT Al 908 (79 =4 oI |

\e My father took a sicklein hishand and went out.

Question 6: What did the father have in his hand?

Answer: sickle

\n 10

\p ena mit ghari tojomte  in.i da?are Iohot lohote

\g this one time after he rain-at wet wet-condition
\p mit g"a.ur kola aukete hidzunanaj

\g one big-bunch banana bringing returned

\b =z feges 7w fof JfEre feowts feers zte ¥ = <= fica feea @ |
\e After awhile, he came back soaking wet with a big bunch of bananas.

\n 11

\p kola tajkena  berelgi
\g banana was unripe
\b FeTieteT et <wIb |

\e Thebananaswere unripe.
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Question 7: How were the bananas?

Answer: unripe

\n 12

\p kola tfhiri  ingajnke  ti?ire emkete kadzi kidzaj enake ojonkete
\g banana bunch mother-to hand gave word said  this-to boiling
\b e 251 MER =TS ew q@1cet, “ @Bt P w1 wie” |

\e He gavethe bunch of bananasto Mother and said, “ Boil them for me.”

\n 13

\p mit g"ari tojomte ingajn kolako  ojonte  idikedaj

\g one time after mother bananas to-boil took

\b I W FeTeE Bra S M N |

\e Then Mother took the bananasto boil them.

emajnme

give-to-me

Question 8: What did the father tell the mother to do with the bananas?

Answer: boil them

\n 14

\p apujn Iohot rigi hadpj  senonanaj
\g father wet condition again left

\b I[I 7 fow ARFTOR AR B (AT |

\e Father went out again in that wet condition.

\n 15

\p barija g"anta tojomte hadpj hidzunanaj
\g two hour  after again returned
\b Y2 95! +ta fof s fFa arae |

\e He came back again after two hours.

Question 9: How much time later did he come back?

Answer: two hours

\n 16
\p imin ghari Dohot karonte t"ar-t"aro?  tajkena
\g for-that time wet because shake PAST

\b = qow fow e fofd Fioifera |
\e Hewas shaking after being wet for so long.

\n 17

\p ini Iohot hormore lidzate dzo?nana ar  badlanana
\g he wet body-a cloth-with wiped and changed
\b fof Sia fow = Yrg F19IC “FIE |

\e Hewiped his soaked body with a cloth and changed.



\n 18

\p intam singgi tikin kantajkena
\g then day noon was

\b ©2 (T 52 BT M |

\e Then it was noon.

\n 19

\p intam da?aj komaokedaj
\g then rain stopped

\b ©2 I TATACR |

\e Therain stopped.

\n 20

\p apujin kola darute mijat b"ura bajkedaj
\g father banana tree-with one raft made
\b IR Tl frca @61 (oel tost FACE |

\e Father made araft using a bananatree.
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Question 10: What did the father make with the banana tree?

Answer: raft

\n 21

\p en b"urate al.e oragenaren mihur horoke hidikete hafaj senonana
\g that raft-with our neighbor one person take market-at  eft

\b SR @7 (el AT Sva @ Afora e fofd I Colter |

\e Hewent with aneighbor on hisraft and went to the market.

\n 22

\p ena mit gPari tajomte hado hojo  da?a ajub sante hidzunana
\g then one time after again storm rain  evening until came

\b @ > B! 7K WA B 6 AG & 2 ¢ A L@ 5o |

\e Then abit later, therainstorm started again until evening.

\n 23

\p ipgajin apujin laj paham kentajkenaj
\g mother father for worry PAST

\b I IR & o®1 T |

\e Mother wasworried about Father.

\n 24

\p enate ajub satta hat, tej hidzakanaj

\g and evening 7-o'clock market from came

\b == 3T o B 1 e QS e Qe |

\e At seven in the evening, Father came back from the market.
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\n 25

\p tfauli dajl ar asakam kirin aukete  epgajinke emakid3zaj
\g rice lentil and vegetables buy brought mother-to gave

\b BEI-TIe W9 A B0 @1 e e |

\e Hebought rice, lentils and vegetables and gave them to Mother.

\n 26
\p iggajn ai.a hudin mifiteke idikete dzomanuja bajlajkin senonana
\g mother her younger sister-with took food to-make was

\b ¥ SF (R [N A I ToR FACS BT (T |
\e Mother took her younger sister and went to cook.

C.3.4. Mundari (Ranchi) text

Title: Hunting
L ocation: Hutar: Ranchi district, Bihar state
Date: February 1997

Language:  Mundari

This story comes courtesy of fellow researchers Troy Bailey and Loren Maggard. While it was shortened
dlightly to make it more test-friendly, we present the transcriptions, glosses, and free translations as given by
themin their original report written in 1997.

Code M eaning:

\n Line number

\p Phonetic transcription

\g Word-by-word English gloss of transcribed text
\f Free (natural) English translation of the text

\a Answer to the question

The following abbreviations are used in the glosses:

PAST = past tense marker
CONT = continuous

PL = plural
\nl _
\p a'gon tfiton dongera konta'kena skul  hoks dzante
\gl-am  when young was school stop going

\f When | was young, | stopped going to schoal.

QUESTION 1
\p okodipire mr skul  hoko dzana
\g when he school stop  PAST

\f When did he stop going to school ?
\a when he was young
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\n2
\p entojomte ole dongora gattiko lo netahonte muy kote senotongode tonta' hma
\g that-after we young friend-PL with here-and-there play whatever go-CONT kept on were

\f After that, | and my young friends were going all around playing.

\n3
\p en lekon somojora? a'n dongorasomojora? g"otna a'y tism
\g this like time that I young time that event | today
\p uduve' sonantona moadonelekon hovadzana

\g tdling wants thus like happen-PAST

\f At that time when | wasyoung, an event happened that | am telling you about today.

\n4
\p musmj a'n a'na songeko lo  bohut sopgm losono dzana
\g oneday | my friend-PL with many distance travel PAST

\f Oneday | and my friends travelled a long distance.

\n5
\p ofo a'n hotuvate eskar a'n ta'kena
\g and | village-from  only I was

\f | wasthe only one among my friends from my village.

\n6
\p eta haturon songeko lote ole senodzana

\g other village-from friend-PL  with-to we  gO-PAST
\f My friends came from other villages.

QUESTION 2 '
\p mi?a songeko  kota?renko  ta'kena
\g his friend-PL  where-from  was

\f Where were hisfriends from?
\a other villages

\n7
\p entarenke smgr dubu' dzana oo hidzu lotodo purvagole
\g there-??  sun set PAST and come back much-became

\f The sun was setting and as we came back, it became very dark.

QUESTION 3 ' ‘
\p oko mta 1 ruvarton ta'kena mmta  tfilka  ta'kena
\g anything when he returning was when  how was
\f When returning, what happened?
\a becamevery dark

\n8
\p a'naora  sente tebalotedo tola nida holadzola hova dzana
\g my house go-to reach-if mid night about happen PAST

\f If | weretoreach my house, it would be about midnight.

nuba dzana
dark PAST



131

QUESTION 4
\p okon somajore 11 gja ora?retebajote
\g what time-in he his house reached
\f What time would it be if he reached his home?
\a midnight
\n9

\p do a"riy j[ebaifege dzomkuahotu teba side dzana

\g then not reaching their village reach earlier PAST
\f | then reached my friend' svillage earlier than midnight.

\n 10
\p mkuko monto'n tona  tfI alom sena hotute

\g they-pL telling CONT that do-not go village-to
\f All my friends are telling me not to go to my village.

QUESTION 5
\p mitke  songgeko tfena?ko menta?ija

\g him-to  friend-PL  what told
\f What did hisfriendstell him?
\a don’t goto hisvillage

\n11 .
\p neta rege ta'’komekupul kome

\g here stay please guest kindly
\f My friendssaid, “Please stay here as our guest.”

QUESTION 6
\p mitke tfena rikae menteko kad3zija tena
\g him-to what asking for said CONT

\f What were they asking him to do?
\a stay hereasa guest

\n 12
\p tfiatft nida nubare kotare tfikana hubakova ole meneja tft 11 senodzana

\g because night dark-in where-in what  happen-will we tell-will that he go-PAST
\f They said to me, “Because it is dark, we will say, ‘What will happen and where did he go?'”

\n 13
\p oro ora renko menejatft  kotar aja songe kotar sena kana

\g and house belong-pL tell-will that where his friend wherego  PAST
\f “And our family would also ask where our friend went.”

\n14
\p bitf1 d3zen tola hora kore d3ana  hova dzanaredzeta kako nelma

\g if any mid way there whatever happen PAST-in anyone not see
\f “If on the way something happened to you, no one would see you.”
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\n 15 A
\p nelekon ko kadzija a'tena
\g thislike they said me-cont
\f They were saying thisto me.
\n 16 A A
\p mendo a'pmkuva kad3r ka'n monatiy dzana
\g but I-their say not  accept PAST

\f But I did not accept what they said.

\nl7 _ _
\p so'kal te'n sen hora tonta'kena

\g cycle by go way CONT-was
\f | was going by cycle.

\n 18
\p oro olejanedisunge sobenkomuvonatft mijod bonka bururaisu tfolonko mena

\g and our place al-rL  know that one mountaingod  many custom-PL remaining
\f And everyonein our place knew that ghost worship is still existing.

QUESTION 7
\p tfika tfolonko na?sontemena
\g what custom-PL existing remaining
\f What is till existing?
\a ghost worship

\n 19
\p ajub somojore hentareoko sukurr lekon lelova hentare toju hova hentarekula lekon
\g night time-in there-in anything pig like see-will there-in fox happen there-in tiger Like

\p lelova hentare sodom lekon nelekon nelekon kadzr ko ne disugge 1su  pura mena

\g see-will there-sin horse like thislike thislike say PL this place many more remaining
\f Itisbelieved that at night time a ghost looks like a pig, a fox, a tiger or a horse, especially in this
place.

\n 20
\p holakr mku d3rtona kako riga mendosir  hoto ba'riko botonga

\g though they anythingnot doingbut  only man only frighten
\f However, these appearances do nothing but frighten people.

\n 21
\p en lekate dzebt(t eskarke senokore dzana

\g this like-to when-that alone go-if PAST
\p nel tainre nida nuba somojore boro do  hidzu geja

\gyou will-live night dark time-in fear  then come DEFINITE
\f If you go out alonein the dark, you will definitely be frightened.

QUESTION 8 _
\p am nida nubare eskar g’om senoredo  tfrka hova
\g if night dark-in alone do go-in then what happen
\f What will happen if you go out alonein the dark?
\a fear will come



\n 22
\p do en lekondzagogoko a'n manr manite sen parom dzeto'n
\g then this like place | slowlyslowly-togo cross doing

\f Then | was going very lowly across the place.

QUESTION 9 '
\p tfilka mr hora paromtanta'kena

\g how he way crossing was
\f How was he going across?

\a dowly

\n 23 A
\p na do a'gahotu tfe ora tenebaren teba dzana
\g now then my villageor house nearer reach PAST

\f | now reached nearer to my village house.

\n 24
\p en a'n senakadhora rege hora dzeparelipkasa dzenaresonga korovokad ta'kena
\g this| goingonway stay way hear eft side sweet potato lying was
\f As| wasgoing on my way, on the left side was lying a sweet potato.
QUESTION 10 .
\p senga kotare kovakanta'kena

\g sweet potato where-in  lying  was
\f Where was the sweet potato lying?
\a on theleft side

\n 25
\p do en songa dzom nogentemijod ole haturengeko osulo kor ta'kena

\g then this sweet potatoeat  for one our village-in keep do was

\p bode-moran sukurr ar 11 pudige ta'kena

\g big-big pig and he white was

\f In our village we were keeping a big, white pig which was eating the sweet potato.

\n 26
\p so'kol te'n hidzu lena so'kelre  avadz dzeb ajum keda mijo kitil  dzana

\g cycle by come PAST cycle-from voice whenhear did he startle PAST
\f As| came by cycle, the pig heard the sound of the cycle and was startled.

\n 27
\p hore m1 do dzobdzmoada nuvareoko horo hidzuve a'nke nokambotongaena dzas

\g and he then while dark-in man come-willl like  frighten that suppose
\p unu tona mane barakig boro do iy boro tonta'kena

\g thinking CONT means both fear then eachother fear CONT-was
\f In this darkness we were both frightened, | kept on thinking.

\n 28
\p mendoa'y sahas kedentft  akir donevoa'n hotuvisunora a'n teba keda geja
\gbut | dare stood that last sonow | village housel reach did DEFINITE

\f But | wasbold and at last | reached my village house.
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D. RECORDED TEXT TEST SCORES

D.1. Scoring and answer notes

The following tables display the answers given by RTT subjects. They are displayed according to
subject location and text location. The following abbreviations and scoring codes are used in the
tablesin section D.2:

e Subj. No. = subject identification number

e Al-Al0 = Answersgiven to questions 1-10 about the content of the text. Questions and
correct answers vary among tests. Actual questions and accepted answers are given within the
texts shown in Appendix C.3.

e Total = Tota score for the given subject, based on 10 points per question. The maximum
score of atest is 100. The scores are then turned into percentages, 100 points being 100%, 85
points 85%, and so on.

Correct answer: Full credit (10)
Partially correct answer: Half credit (5)
Incorrect answer: No credit (0)

Thetablesin section D.3. display post-HTT and post-RTT questionnaire responses. The
guestionnaires are given in Appendices E.2. and E.3.

The following abbreviations are used throughout appendix D:

Y =yes

N =no

DK = does not know
NA = not applicable



D.2. Recorded Text Test answers and scores
D.2.1. Santali HTT validation: Rajarampur subjects
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SO AL | A2 A3 | A4 | A5 A6 A7 A8 | A9 | Al0 | Total
! ) T . crushed
by the . the catching witha it will protect inthe
RL | dog | ooy | VEYMiCe | ) fish ladle thehouse | evening | Y2 | veysd | 100
by the . the catching with a it will protect inthe crushed
Rz | dog | ‘o | veymice | fish ladle thehouse | evening | byca | VEYS® | 100
. ) L crushed
by the . the catching with a it will protect
RS | dog | ‘opy | VEYMICE | ) fish ladle the house Dya | veysad | 90
. ) L . crushed
by the . the catching with a it will protect inthe
Ra | dog | “opy | VEYMICE | ) fish ladle thehouse | evening | Y2 | veysad | 100
! ) L . crushed
by the ) the catching witha it will protect inthe
RS | dog | ‘o | Vveymice | fish ladle thehouse | evening t?zci veysad | 100
' . - . crushed
by the the catching witha it will protect inthe
R6 | dog | ong - @l | fish ladle thehouse | evening | Y2 | veysd 90
' . - . crushed
by the . the catching witha it will protect inthe
R7T | dog | o | Veynice | ) fish ladle thehouse | evening ttr’zcak verysad | 100
' . L . crushed
by the . the catching witha it will protect inthe
RE | dog | ooy | VEYMICE | ) fish ladle thehouse | evening | Y@ | veysad | 100
! ) L . crushed
by the . the catching with a it will protect inthe
RO | dog | oy | veymice | fish ladle thehouse | evening | Y@ | veysad | 100
by the ) the catching witha it will protect inthe crushed
RIO | dog | "y | veynice | 5 fish ladle thehouse | evening | byacar | VEYSM | 100
Average = 98.0, Standard Deviation = 4.2, Sample Size = 10
D.2.2. Mahali HTT validation: Abirpara subjects
Sl AL A2 A3 | A4 A6 | A7 A8 A9 A10 |Total
Al 3years mucr?;?crim ng help cows sunflower | sad |endof thebreak | garden sunflower 90
A2 3years help cows mar;)llal::;)swer sunflower | V&Y seegarden | sunflower 80
much farming very many
A3 3years land help cows flower plants sad end of thebreak | garden flowers 90
3years ] help | bringthe very
A4 before farming land parents| cows back sunflower sad end of thebreak | garden flower 90
much farming | help a many flower (flower-treg very flower
E- land home cows plants died sad end of the break garden flower 85
A6 3years mucrraf‘z:\cr’ml ng Saelrgnegs Ccows flower plants |  flower \gg end of the break flower sunflower 95
finished their
) books and then
much farming very many
A7 3years land help sad returned to flowers 65
school the
following year
! flower
A8 3years farming land help flower plants plant died sad | end of the break garden sunflower 85
A9 ?Jgf?rr: land E:Irgqe'?s cows flower plants | sunflower | sad |end of thebreak | flower sunflower | 100
3years much farming many
A10 before land help cows flower sunflower | sad |endof thebreak | garden sunflowers 100
A 11* much land help cows flower plants [flower plant
many
ALD land hep | cows sunflower flone | different | 70
p 9 flowers
Average Score = 88.0, Standard Deviation = 10.3, Sample Size = 10
* Note: Thesetwo subjectswere not needed for HTT validation, but wer e tested anyway because we needed more older men for the RTT study.




D.2.3. Mundari HTT validation: Begunbari subjects
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Subj.

No Al A2 A3 A4 A5 A6 A7 A8 A9 A10 Total
} front/ took a :
Gl rany 3days dug to near tobazaar | sicklein green to bail 2hours raft 95
season rain ] bananas later
house his hand
ran duet front/ tooka to bail 2 hours
G2 Y 3days ueto near tobazaar | sicklein green raft 95
season rain ] bananas later
house his hand
dueto front/
G3 3days near to bazaar sickle green raft 70
storm
house
! dueto front/ !
rainy ] . to boil 2 hours
G4 n 3days rain and near to bazaar sickle green bananas |ater raft 100
storm house
! dueto front/ !
° o ’ days nd s o et e = = -I
season ; bananas
andran house
. front/ :
G6 rany 3days dug to near to bazaar sickle green o boil 2 hours raft 95
season rain bananas later
house
rainy dueto . to bail 2 hours
G7 n 3days rain to bazaar sickle green bananas later raft 85
rainy dueto front/ to boil 2 hours
G8 3days : near to bazaar sickle green raft 95
season rain bananas later
house
dueto front/ ;
E- 3days rain and near to bazaar sickle green bto boil 2 hours raft 90
ananas later
storm house
! dueto front/ !
rainy ; : to boil 2 hours
G10 n 3days rain and near to bazaar sickle green bananas later raft 100
storm house
Average = 90.5, Standard Deviation = 9.6, Sample Size = 10
D.2.4. Mundari HTT: Nijpara subjects
Subi- Al A2 A3 A4 A5 A6 A7 A8 A9 | A10 | Total
: front/ ]
rainy dueto . to boil 2 hours
N1 n 3days rain near to bazaar sickle green bananas later raft 95
Sease house
rainy dueto front/ to boil 2 hours
N2 n 3days rain and near to bazaar sickle green bananas later raft 100
Seaso storm house
! front/ .
N3 rany 3days dugto near to bazaar sickle green to bail 2 hours raft 95
season rain bananas later
house
rainy dueto to boil 2 hours
N4 n 3days rain and sickle green bananas ater raft 90
storm
rainy dueto : to boil 2 hours
N5 season 3days storm sickle green bananas |ater raft 90
rainy dueto . to boil 2 hours
N6 season 3days rain sickle green bananas later raft 95
N7 rainy 3days dueto sickle reen to boil raft 80
season & storm 9 bananas
ran dueto front/ to boil 2 hours
N8 Y 3days rain and near to bazaar sickle green raft 100
season bananas later
storm house
! front/ .
N9 rany 3days dugto near to bazaar sickle green to bail 2 hours raft 95
season rain house bananas later

Average = 93.3, Standard Deviation = 6.1, Samplesize=9




D.2.5. Santali RTT: Abirpara and Pachondor subjects
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SUNgJ' Al A2 A3 A4 A5 A6 A7 A8 A9 A10 | Total
very the — witha it will protect inthe crushed very
Al dog - beastiful | tail | CACINIfish | oy thehouse | evening | bytruck | sad | %
by the ) the A it will protect inthe crushed very
A2 puppy road nice tail catching fish ladle the house evening by truck sad 100
it will protect inthe crushed
A3 dog the house evening by truck sad 70
father was I .
by the very C o it will protect inthe very
Ad puppy road beautiful catchi ng fish the house evening sad 70
at theriver
it will protect .
A5 dog o catching fish the house e:,';':rf o ”tsr'ﬂ Yl eo
that's why 9 Y
. it will protect inthe crushed very
AB dog beatiful the house evening by truck sad 90
by the . inthe crushed very
A7 dog road beautiful evening by car sad 70
A8 do by the very the fishing in the with a it will protect inthe crushed very 100
9 beautiful tail river ladle the house evening by car sad
- ) crushed
very the —_— it will protect inthe very
A9 dog beastiful | tal | CACningfish thehouse | evening by a |
vehicle
by the very the — witha inthe crushed very
A0 49 | oad | beatiful | tal | CECNINGfish e evening | bytruck | sad | P
ALL dog ‘gg’ 45
Al12 puppy \gg 50
Abirpara Average: 77.9, Standard Deviation = 17.8, Samplesize = 12
c1 do very the fishing in the it will protect inthe crushed very 100
9 beautiful | tail river the house evening | bycar | sad
very the I - inthe crushed very
c2 dog beautiful tail fishing it will protect evening by car sad 80
very - it will protect inthe crushed very
e dog beautiful - fisning the house by truck sad %0
very the fishing in the it will protect crushed very
ca dog beautiful tail river the house by truck sad 90
very the fishing in the it will protect crushed
5 dog beautiful tail river the house by truck sad 90
raise by the very the — it will protect inthe crushed very
c6 dog road beautiful tail catching fish evening by truck 90
on the very the fishing in the inthe crushed
c7 dog road beautiful tail river ladle ‘ evening by truck 0
raise onthe very the _— with a protect the inthe -
c8 dog road beautiful tail fishing ladle house evening crushed 90
raise by the very the - with a protect the inthe crushed
9 dog road beautiful tail fishing ladle house evening by truck 100
c10 do onthe very the fishing in the protect the inthe crushed very %0
9 road beautiful tail river house evening by truck sad
c11 do by the very the fishing in the protect the inthe crushed very %0
9 road beautiful tail river house evening by truck sad
Pachondor Average: 90.9, Standard Deviation = 5.4, Samplesize= 11
Abirpara and Pachondor:
Average = 84.1; Standard Deviation = 14.7; Sample Size =23




D.2.6. Santali RTT: Begunbari subjects
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Subj.

No. Al A2 A3 A4 A5 A6 A7 A8 A9 Al10 | Total
o1 [ o | e | | werar | em | i [ e [ e ™ enrelby | e | o
2 | am | e et | Shna | b | Mgt | e ] sy | ey | oo
G3 dog Ovr?/;?/e nice . Cr:?:ﬁgkby \g] 70
G5 | dog | PYte cr:smgkby Ve 60
o | as | ek |y || ey | o
o [ e o | s [ | o | e e |y
v | wo | 0T |t e | G | bW | e bty | vy | g
c9 dog by the very witha it will protect in the crushed by very 80
road nice spoon the house evening atruck sad
o | sy | Ya” | e | tewl | | Ve | Miehows | avening | amec | e |
ou | sy | T | W | tewl | | Ve | “ehos | aening | amec | ed | 10
612 | dog mee | e | e | e | Miehowe | aveing | amec | s |
o1 | g | oo e | hehowe | aeing | amck | s | @
ou | sy | T | e | tewt | N | e | Miehouss i | s | 9
ot | sy | V" | o | tewl | N | Ve | “ehwe | aening | amec | ed | 10
16 | cog | e | V| ecar | S | Wb | e | giinin | S| Y| o
the evening
o | w9 | U | e | el | TG | e | "iehowe | aenng | amck | s |
o8 | 9 | Yo | e | el | G | e | “iehowe ek | s | %
c18 | o9 | Yo | e | el | GG | Ve | "ienowe | aenng | amek | s |
o2 | o | ¥ | e i “hetowe | amng | ande | w4 |
ca | g | ¥ el | g ‘et | amng | ang | w4 |
G2 | dog | e thetail | NN el w
Average = 87.5, Standard Deviation = 11.7, Sample size = 22
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D.2.7. Mahali HTT: Pachondor subjects

Subj.

Al A2 A3 A4 A5 A6 A7 A8 A9 A10 Total
No.
3 farming flower very | end of the see many
cl years land help cows plants sunflower sad break garden | sunflowers 100
3 much .
] helped at nice flower very | end of the many
Cc2 years | farming cows ) garden 90
before land home flowers | treedied sad break sunflowers
3 flower flower
e years land garden garden 60
land,
many
ca two home plants garden flowers S
kids
3 ] many
farming helped at see many
C5 years cows | flower 90
before land home garden flowers
3 flower many
C6 years land trees sunflower sad garden flowers 80
3 farming helped at many
¢ years land cows garden flowers 90
3 farming
Cc8 years land garden flower 60
3 much
c9 years | farming higfndea cows garden sunflower 80
before land
much man
C10 farming helped cows garden £l ow;s 60
land
C11 land higfndea cows
Average = 76.8, Standard Deviation = 14.9, Sample Size= 11

D.2.8. Mundari (Ranchi) RTT: Nijpara subjects

Subj.

No. Al
a young

N1 age
N2 a young

age
a young

N3 age

at young

at young
age

at young
age

A4 A5 A6 A7 A8 A9 A10 | Total
became ’ stay at ghost get on the
) | don'tgo village worship scared slowly left 80
became —_ ’ stay as ghost get on the
dark dontgo guest worship scared slowly 90
ghost get
became don't go stay at worship scared/
very dark tovillage | village | andfear slowly 80
of ghosts
get
! changed
don't go and stay 50
here
don't go stay here
very dark midnight don't go stay here
safr::ret midnight | don't go
after i don't go stay here ghost
sunset midnight tovillage as guest worship 70
became - don't go stay as ghost get .
dark midnight home ‘ guest ‘ worship scared

Average = 68.9, Standard Deviation = 20.9, Samplesize=9




D.3. Post-HTT/RTT responses
D.3.1. Post-Santali HTT validation: Rajarampur subjects

. 1b. Mixed 2.
Sﬁgj' 1ab§$§’e)ch with what |Under stand
' ' language?| how much?
R1 Y NA most
R2 Y NA all
R3 Y NA all
R4 Y NA all
R5 Y NA al
R6 Y NA all
R7 Y NA al
R8 Y NA all
R9 Y NA all
R10 Y NA all

D.3.2. Post-Mahali HTT validation:

. 1b. Mixed 2.
Sﬁgj' 1a.p§|1r):§ch with what |Under stand
' ) language?| how much?
Al Y NA al
A2 Y NA al
A3 Y NA al
A4 Y NA al
A5 Y NA al
A6 N Santali most
A7 Y NA most
A8 Y NA al
A9 Y NA al
A10 Y NA al
All Y NA al
Al2 Y NA al

D.3.3. Post-Mundari HTT validation: Begunbari subjects

. 1b. Mixed 2.
Slt:gj' 1ab§$§,?h with what |Under stand
' ' language?| how much?
Gl Y NA all
G2 Y NA al
G3 Y NA al
G4 Y NA al
G5 Y NA al
G6 Y NA all
G7 Y NA all
G8 Y NA all
G9 Y NA all
G10 Y NA all

Abirpara subjects
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D.3.4. Post-Mundari HTT: Nljpara subjects

1b. Mixed
Slt:gj' 1ap§|?2§ch with what Understand
language?| how much?
N1 Y NA al
N2 N Santali al
N3 Y NA al
N4 Y NA all
N5 Y NA all
N6 Y NA all
N7 Y NA al
N8 Y NA al
N9 Y NA al

D.3.5. Post-Santali RTT: Abirpara subjects

Subj.| 1.What |2a. Speech | 2a. Mixed with |3. Understand how
No. | language? pure? |what language? much?
Al Santali Y NA al
A2 Santali Y NA al
A3 Santali Y NA most
A4 S&”;ﬁ';lf‘ N Mahali most
A5 Santali Y NA al
A6 Santali Y NA al
A7 Santali Y NA most
A8 Santali Y NA al
A9 Santali Y NA al
A10 Santali Y NA al
All Santali Y NA most
Al12 Santali Y NA all

D.3.6. Post-Santali RTT: Pachondor subjects

Subj.| 1.What |2a. Speech | 2a. Mixed with |3. Understand how
No. | language? pure? |what language? much?
C1 Santali Y NA all
Cc2 Mahali Y NA all
C3 Santali Y NA most
C4 Santali Y NA al
C5 Santali Y NA all
C6 Santali Y NA al
Cc7 Santali Y NA most
C8 Santali Y NA all
C9 Santali Y NA all
C10 Santali Y NA hal f
Cl11 Santali Y NA all

141



D.3.7. Post-Santali RTT: Begunbari subjects

Subj.| 1.What |2a. Speech | 2a. Mixed with |3. Understand how
No. | language? pure? |what language? much?
Gl Santali Y NA al
G2 Santali Y NA al
G3 Santali Y NA al
G4 Santali Y NA al
G5 Santali Y NA little
G6 Santali Y NA al
G7 Santali Y NA al
G8 Santali Y NA al
G9 Santali Y NA al
G10 Santali Y NA all
Gl1 Santali Y NA al
G12 Santali Y NA most
G13 Santali Y NA al
Gl14 Santali Y NA al
G15 Santali Y NA al
G16 Santali Y NA most
Gl7 Santali Y NA all
G18 Santali Y NA most
G19 Santali N Bangla all
G20 Santali Y NA all
G21 Santali Y NA al
G22 Santali Y NA most

D.3.8. Post-Mahali HTT: Pachondor subjects

Subj.| 1.What |2a. Speech | 2a. Mixed with |3. Understand how
No. | language? pure? |what language? much?
C1 Mahali Y NA most
C2 Mahali Y NA al
C3 Mahali Y NA little
C4 Mahali Y NA all
C5 Mahali N Kohole most
C6 Mahali Y NA all
C7 Mahali Y NA most
C8 Mahali Y NA half
C9 Mahali Y NA most
C10 Mahali Y NA little
Cl1 Mahali Y NA half
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D.3.9. Post-Mundari (Ranchi) RTT: Nijpara subjects

Subj.| 1. What |2a. Speech Zt.)' Mixed 3. Understand 4 Whereis
No. |language?| pure? with what how much? the story
' ) ' language? "~ | teller from?
N1 | Mundari Y NA most Ranchi
N2 | Mundari N Bangla, Santdli all Nagpur, Ranchi
N3 | Mundari Y NA most Ranchi
N4 | Mundari Y NA most Ranchi
N5 | Mundari N Bangla, Santali half Ranchi
N6 | Mundari Y NA al Ranchi
N7 | Mundari Y NA most Ranchi
Not from
N8 | Mundari Y NA most Bangladesh;
maybe Ranchi
N9 | Mundari Y NA al Ranchi
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E. QUESTIONNAIRES

E.1. Sociolinguistic questionnaire
1. In each of the following places and activities, what language do you use most of the time?
>, Tty 3ffe 3 3 FR@EE, @ e TN MR @ o[l IR FE2
la. At home
5%, 0TS
1b. With neighbors
S¥. 7 aforaa e
1c. With avillage |eader
39, AT QTN (ToI A
1d. At church/temple/mosque
¥, MR/ SARTIECR/ TP
1e. With shopkeepersin the market
S, /G I AP I

2. In atypica week, which language do you use most?
3. MLRTS G0 HEE A & ST @ IR IR 2

3a. Other than your MT, what languages do you speak?
OF. A TGO RIGT (SN (FI O[T A1Hf FA 077 2

3b. At what age did you begin to learn each?
4. (FIF AT WA 93 Siete FUre we FEfReE?

4. What language are you abl e to speak with the most ability?
8. (319 oG Sl FIEC SITHATSIE 0o A 2

5. What language are you able to speak with the second-most ability?
¢. (I o™il Wiy o SIS I90e @ ?

6. Can you always say what you want to say in the language in which you have second-
greatest ability?

Y, el fasi (@ oG SItTeIE F10e 21w (12 SRICS & AT Jl I+ bi ©f I#0o
A2

7a. Arethere any M T people who speak differently than you?
9. A PSR (TR T, (FI TN AN (A FoFel T 012

7b. If yes, where?
99, IM I, PIAR?
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7c. When you speak with someone from there, how much do you understand? (little, half,
most, all)
Q9. T AN @ TN ETFWI AL A2 FCE, FOLF JATS AT ? (9FD, WS,

@i, 79

8. What language do children in your village speak first?
b, A TN PRl TR (I oA e 2

9. What language should a mother in your language group speak to her children?
5. *AIE SRR A S FHeTvd I (I O S F1 $fbs 0 SNl 0w FCae 2

10a. Do many children in your village speak another language before starting school ?
50T, B TRE WCAR F T Qe S Pt Moo =il o+ SrFl 012

10b. If yes, which one(s)?
sod. IW &1, ©rRee (@1« oG e

11. Do young people (age 10) in your village speak your language well, the way it ought to
be spoken?

5. TP SICE 7 TRCI I R @N T Sfo (o e < WA Irgera
AT FEICS AT ?

12a. Do children in your village speak another language better than your language?
ST, SR QAT e i o7 AR 512008 S (I Sl (@ ©fs $ I#Co AT ?

12b. If yes, which ong(s)?
s34, I Ty, ©IE @i ot e

13. What language do children in your village speak with each other?
39, AN AT (RCTCAE G ey Sl A3 FT e NG (I O] GRRIE A ?

14. When the children in this village grow up and have children of their own, what language
do you think those children will speak?

8. G2 AR M IT Z0W I PIel-TTel T3, ©F OItid (RERA! (FIF SFE FA I
AT T B 2

15. Would you like if your children speak other languages better than your MT?
€. TR FI0R [ B! O w191t T Ao P st Treert —Iel 9 oIl Wee

IR FE1Co AN ?

16. What language should be used as the medium of education in primary school?
Sy, BREFER W9rw RETR 2l ¥ @ ol aeE 311 Sfvw e S s a2

17. What is the most useful language for you to know ?
9. S S (@ S SR @ FICS At ?
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18. What language should be used at church/temple/mosque?
S, AR/ BATEE/ e fHea @ ol a592R F4t Bfoe I Sl o7 Feaw?

19. What language is best for praying by yourself at home?
5. T fte & A1 i ©raifs e oite 2

20. Can you read and write letters and notices in Bangla?
0. S 5 e S B @3z bTetE Aers @ fote o

21a. Can you read and write letters and noticesin MT?
5%, S 5 e Ao f5fs @3 tHbetE! »gre ¢ ffurs A2

21b. If yes, in which script?
334, W Y, ORI I¢fwe fem e

22. What script should be used to write MT?
2R, AN WG TS (1 91T IR w4l oo ?

23a. If your community leaders set up a class to teach young children how to read and write
inyour MT, would you send your children?
0%, IM AHATE AT (FFNT VIS W T R &=y F7 Bl Fea, A=Al 5
SR TR GTAITT IR 2

23b. Why or why not?
04, (@ AII A @ AN 712

23c. Would you help and cooperate with such classes?
207, ©3 TP FC& WA F TR 8 AN T2

[The following questions are for non-Santals only;

67 eMoteTl By SRS (TR &)

24a. If your community leaders set up aclass to teach young children how to read and write
Santali, would you send your children?

383, AWM TR AR (TSYRI HiGHT ASIE! S R &y F91 bl IR, Sl
AT RRTHA T AT 2

24b. Why or why not?
384, (B AIIIS I (@ Al 12

24c. Would you help and cooperate with such classes?
389, U2 TFW FH T F AR 8 TN FHC 2

E.2. Post-HTT questionnaire

la. Isthe storyteller’ s language pure?

¥%F. R 1501 IeTces o oFbiT wa?
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1b. If not, in what way(s)?
y4, I 91 27, O f[FelE?

2. How much did you understand? (little, half, most, all)
3. S FOLF TS ToRATRA? (I, SNEF, (@ Fole, 79)

E.3. Post-RTT questionnaire

1. In what language did the storyteller speak?
>. R 561 qceTeRs fofv (@I Sram e ?

2a. Isthe storyteller’s language pure?
33, R 561 Jeeees ol Sl va e

2b. If not, in what way(s)?
3. IM 7 =@, orxeE e

3. How much did you understand? (little, half, most, all)
©. I FOHF FRATS TATACZA ? (TH, WL, (@HFe, 9)

4* . Where do you think the storyteller is from?
8. R 1551 JeeTeed ol (@R @1 Jca =i e S 2

*Note: This question was used only with the Mundari (Ranchi) RTT because it was a story from outside
Bangladesh.

E.4. Subject biodata questionnaire

Number of interview:
I TS T
Date of interview:
AFFIHIER ©ifF:

L ocation of interview:
ATFIPICIE FI:

1. What is your name?
S, AN 919 e

2. How old are you?
R, AT I 9 ?

3. Sex of interviewee:

©. Teamred fors sifap:

4. Up to what standard have you studied?
8. S (@ @&t RS T IR0 2

5. What is your occupation?
&. S Topt R



6. What is the name of the village you are now living in?
Y, ST @ QAT 97 FC O AW b2

7. What do you call your mother tongue?
q. S Argerar =i a2

8a. What is your mother’ s mother tongue?
Y. WA A Trger 52

8b. What is your father’s mother tongue?
b, SIS I e e

9. Where else have you lived and for how long?
5. G M AT S (I IR FRACRA 2 FO M Gy 2

10. What isyour religion?
So. AR (I 43 AT FC 2

E.5. Community Information Questionnaire

Name of village:

IS I

Transportation to village:

JrSRAICOS LI

1. What is the location of your village by subdistrict and district?
S. SN NG (@ AR @ (FF (CR WS ?

2. How many people and families live in this village?
3. 2 GGT TR TS 8 TS AARRIF PR T2

3. What religions are followed here?
©. QTR EIEA (@ (& < AT FCa 2

4. Which languages are spoken as mother tongues in your village?
8. ol TR (T (F1 S AT AT (TIFer TR FCA?

5. What jobs do people in your village do?
€. A AT ETFS AL (Pl KN Pl FCA 2

6. Where is the nearest post office?
Y. AR FICRA (AP AT (BT S F© ?

7a. Can you make TNT callsin your village?
9, SR QI (AF WA [ BUat @ g wacs A= ?

7b. Can you make mobile callsin your village?
99, IR &I (/e WA 5 (12 (F I A0S A 2
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7c. If not, where is the nearest place you can make phone calls?
qQs}, JM I 2AF, IR FICRA (FF ST (A NN (T FA00 AT 2

8a. Where is the nearest hospital ?
b, AACHC FICRA FPTATOID (HIA?

8h. Where isthe nearest clinic?
v, TR0 I e’ (1 Bt @m) @

9a. Are there government schoolsin your village?

5F. TR AT 5 [ T ACR?

9b. If yes, what kinds?
54, IW A4S, ¢ F w=eoae

10. Are there any other types of schools or non-formal educational institutions in your village?
So. ST ST 6 o7 T 420 T St SARifas et efedia s ?

11. How many children in your village go to school? (all, most, half, few)
Y. ST AT F© NS Hiedt F0ot T2 (12, (@ olel, WS, g

12. How many girlsin your village go to school? (al, most, half, few)
S, TR STTT F© HeIF CIRRA! Tl T2 (AL, (@A, SEF, )

13. At which standard do most children in your village stop going to school ?
>0, TR QI (@ @ #1¥S RIS (< (@ ol it Fe el 3w I
"y ?

14. In your village, how many students who begin school end up finishing 5" standard? (all,
most, half, few)

8. TR AT AR Fo &F I OIMA N 06 “A%6q T ¥ FCF? (L, @A,
EF, )

15. In your village, how many students who begin school end up finishing 10" standard? (all,
most, half, few)

S¢. SR AT TR Fo F FC SIA T F06 7% T (¥ IR 2 (12, @i,
4P, )

16. How many people in your village have completed BA or higher?
SV, SR Tt Foe 1.9, W[ O (T3 THhod (Al #1e AT ?

17. Do you have electricity in your village?
59, ST ATy & Mg =itz ?

18. What is your water source?
Str. AR AT Alfer Tt f 2



19a. Do you listen to radio programs?
56, W9 f& @fee =2

19b. If yes, in what language(s)?
yod. I 1, S (@I (I SR ?

20a. Do you watch TV programs?
205, i & Bfe ¢raae

20b. If yes, in what language(s)?
0%, IW ZI, SIGE @FIF (&I AR ?

150



151

F. SOCIOLINGUISTIC QUESTIONNAIRE RESPONSES

The following tables display subjects’ responses to the sociolinguistic questionnaire. The
guestionnaire itself isin Appendix E.1, and the question numbers there correspond with the
numbers given at the top of each table in this appendix. Subject biodatais given in Appendix
H.4, and the subject numbers given in the biodata correspond to those in this appendix.

The following abbreviations are used in these tables:

L anguages and people groups: Other:
B = Bangla and Bengali Dev = Devnagri script
E = English DK = does not know
H = Hindi Lg/lg = language
Kd=Koda MT = mother tongue
Ma= Mahali NA = not applicable
Mu = Mundari and Munda ND = no data
S = Santali and Santal R = Roman script

w/ = with

F.1 Language use responses

. | la.Lg | 1b.Lguse | 1c.Lguse | 1d.Lg leLg | 2. Lg 20. 2la. 21b.In
Subj. - . . . . ;
No. usein w/ w/ village | useat usein use | Literate | Literate | which
home | neighbors leader worship | market | most in B? in MT? | script?
Rj1 S S B S B B Y Y B
Rj2 S S B S S B S little Y R
Rj3 S S S S B S N N NA
Rj4 S S B B B B N N NA
Rj5 S S B S B S N N NA
NA:
Rj6 S S S S doesn't S N N NA
go
Rj7 S S B S B S B Y Y R
Rj8 S S S S B B Y Y R
Ro | s | WS s s B s v litte | R
Rj10 S B B S B S B N N NA
Rtl S S S S B S N N NA
Rt2 S S S S B S Y Y R
Rt3 S S S S B S Y Y R
Rt4 S S S S B S N N NA
RS | s | WS s NA B s v litle | R
Rt6 S S S S B B Y Y R
Rt7 S S S S B S N N NA
can read;
Rt8 S S S S B S Y can't R
write
Rt9 S S S NA B S N N NA
Sw/S,
Rt10 S S Bw/ B S B S Y Y R
Rt11 S S S S B S N N NA
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Subi la.Lg | 1b.Lguse | 1lc.Lguse | 1d.Lg le.Lg | 2.Lg 20. 2la. 21b.In
NoJ. usein w/ w/ village use at usein use | Literate | Literate | which
' home | neighbors leader worship | market | most in B? inMT? | script?
Sw/'S, Sw/'S,
Rt12 S Bw/ B Bw/ B S B S Y Y R
Ppl S S S S B S Y N R
Pp2 S S S S B S B Y Y R
Sw/S,
Pp3 S Bw/ B S S B S N N NA
Sw/'S,
Pp4 S Bw/ B S S B S N N NA
Pp5 S S S S B S Y Y R
Pp6 S S S S B S Y Y R
Pp7 S S S S NA S Y Y R
Sw/'S,
Pp8 S Bw/ B S S B S Y Y R
Pp9 S S S S B S Y Y R
Ppl10 S S S S B S Y Y R
Pt1 S S B S B B Y Y R
Bl
pt2 S S S Sanskrit B B Y N NA
Sw/'S,
Pt3 S Bw/ B S B,S B B N N NA
Pt4 S S S S B B N N NA
Pt5 S S S S B S N N NA
Sw/'S, .
pt6 S Bw/ S S S B S Y little R
Pt7 S S S S B S N N NA
P8 s |g sty‘g tﬁérs B NA B S N N NA
Sw/'S,
Pt S Bw/ B S S B S N N NA
Pio | S s s SO?S‘IO” B s N N NA
Sw/'S, . .
J1 S Bw/ B S S B S little little R
Sw/'S, .
J2 S Bw/ B S S B S N little R
Sw/'S, Sw/'S,
J3 S Bw/ B Bw/ B B B S Y Y R
A S S S S B S B N N NA
J5 S S S S B S Y N NA
Sw/'S,
J6 S S S S Bw/ B S N N NA
J7 S S S S B S N N NA
J8 S S S S B S N N NA
J9 S S S S B S N N NA
Sw/'S,
J10 S Bw/ B S B B S N N NA
J11 S S S S B S N N NA
Sw/'S, Sw/'S,
BI1 S Bw/ B Bw/ B B B B Y Y R
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Subi la.Lg | 1b.Lguse | 1c.Lguse | 1d.Lg le.Lg | 2.Lg 20. 2la. 21b. In
NOJ' usein w/ w/ village use at usein use | Literate | Literate | which
' home | neighbors leader worship | market | most in B? inMT? | script?
Sw/'S,
BI2 S S Bw/ B S B S Y Y R
Sw/'S,
BI3 S B w/ others S S B S Y Y R
Sw/'S, Sw/'S,
Bl4 S B Bw/ B Bw/ B B S, B Y Y R
Sw/'S, Sw/'S,
BI5 S Bw/ B Bw/ B S B S Y Y R
BI6 S S S S B S N N NA
BI7 S S S S B S N N NA
BI8 S S S S B S N N NA
BI9 S S B S B S Y N NA
Sw/S, Sw/ S,
BI10 S Bw/ B Bw/ B S B ND N N NA
Bl11 S S S S B S Y Y R
Sw/'S,
Aml S Bw/ B S S B S Y Y R
Am?2 S S S S B B Y Y R
Sw/'S, Sw/'S,
Am3 S Bw/ B Bw/ B S B S Y Y R
Sw/'S,
Am4 S S Bw/ B S B S Y Y R
Amb5 S S S S S Y Y R
can read;
Am6 S S S S B S Y can't R
write
Sw/'S,
Am7 S Bw/ B S S B B Y Y R
Am8 S S S S B S Y Y R
Am9 S S S S B S Y Y R
Am10 S S S S B S N N NA
Maw/ Ma,
Al Ma B w/ B, Ma S B Ma Y N NA
Sw/S
A2 Ma Ma Ma S B Ma N N NA
A3 Ma Ma Ma S B Ma Y Y B
A4 Ma Ma Ma S B Ma N N NA
A5 Ma Ma Ma S B B Ma N N NA
A6 Ma Ma Ma S B B B Y Y B
A7 Ma Ma Ma B Ma N N NA
can read;
A8 Ma Ma Ma S B B Ma N can't ND
write
A9 Ma Ma Ma S B B Ma Y Y B
A10 Ma Ma Ma S B Ma Y Y R
Maw/ Ma, | Maw/ Ma,
M1 Ma Bw/ B Bw/ B S B B Y Y B
ew.
Maw/ Ma, | Maw/ Ma, canr’ '
M2 Ma Bw/ B Bw/ B S B B Y can't R

write
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Subi la.Lg | 1b.Lguse | 1c.Lguse | 1d.Lg le.Lg | 2.Lg 20. 2la. 21b. In
NOJ' usein w/ w/ village use at usein use | Literate | Literate | which
' home | neighbors leader worship | market | most in B? inMT? | script?
Maw/ Ma, | Maw/ Ma,
M3 Ma Bw/ B Bw/ B D B Ma Y Y B
M4 | Ma | Maw/Ma, Ma Ma B B Y Y R
Bw/B
M5 | Ma | Maw/Ma Ma Ma B B Y Y R
Bw/B
Maw/ Ma, Ma,
M6 Ma Bw/ B Ma S B B Y Y B
M7 Ma Ma Ma Ma, B B B N N NA
M8 Ma Ma Ma Ma, S B Ma N N NA
MO | Ma | Maw/Ma, Ma Ma B Ma N N NA
Bw/B
M10 Ma Ma Ma Ma B Ma N N NA
Pcl Ma Ma Ma S B B Ma Y N NA
Pc2 Ma Ma Ma S B Ma N N NA
Pc3 Ma Ma Ma Ma B Ma N N NA
Pc4 Ma Ma Ma B B B N N NA
Maw/ Ma, B,
Pc5 Ma Bw/ B Ma S B Ma Y Y E
Pc6 Ma Ma Ma S B Ma N N NA
pc7 | Ma | Maw/Ma Ma B B Ma Y N R
B w/ others
Pc8 Ma Ma, B B S B Ma, B Y Y
P9 | Ma | Maw/Ma Ma B,S B Ma % Y B
Bw/B
Sw/'S,
Pc10 Ma B w/ B, Ma S B B Ma N N NA
Maw/ Ma
Pcll | Ma | Maw/ Ma, Ma S, B B Ma N N NA
Bw/B
P12 | Ma | Maw/ Ma Ma S B B N N NA
B w/ others
Mu w/ Mu,
N1 Mu Sw/S, Mu S, B B Mu Y N NA
Bw/B
N2 | Mu Mu Muw/Mu, | o g B Mu Y N NA
Bw/B
N3 Mu B, Mu B Mu, B, S B B N N NA
N4 | mu |BWB.Mu Mu S B B Mu N N NA
w/ Mu
N5 Mu Mu Mu S B Mu N N NA
N6 Mu Mu Mu S, B B B Y N NA
B w/ B,
N7 Mu Muw/ Mu B S, B B B N N NA
Sw/'S,
N8 Mu B w/ B, Mu S B Mu N N NA
Muw/ Mu
Muw/ Mu, | Muw/ Mu, mostly
N9 Mu Sw/S, B w/ B, S B Mu Y Y R, little
Bw/B Sw/S Dev
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Subi la.Lg | 1b.Lguse | 1c.Lguse | 1d.Lg le.Lg | 2.Lg 20. 2la. 21b. In
NoJ. usein w/ w/ village use at usein use | Literate | Literate | which
' home | neighbors leader worship | market | most in B? inMT? | script?
N1O | My | Muw/Mu, B S, B B B Y little B
Bw/B
N11 Mu Mu Mu S B B Mu Y N NA
Sw/'S,
N12 Mu B w/ B, Mu S B B Y N NA
Mu w/ Mu
Bgl Mu B Mu Mu, S B B Y N NA
Mu w/ Mu,
Bg2 Mu Bw/ B S B B Y Y B
Bg3 Mu Mu Mu S B Mu Y N NA
Muw/ Mu, | Muw/ Mu,
Bg4 Mu Bw/ B Bw/ B Mu, S B Mu Y Y B
Bgb5 Mu B B Mu B Mu N N NA
Bg6 Mu B Mu Mu, S B Mu Y N NA
Bg7 Mu Mu Mu Mu, S B B Y Y Dev
Bg8 Mu Mu Mu Mu, S B Mu Y Y B
Mu w/ Mu,
Bg9 Mu Bw/ B Mu S B B Y N NA
Bgl0 Mu Mu Mu Mu, S B Mu N N NA
Kdw/ Kd, | Kdw/Kd,
K1 Kd Bw/ B Bw/ B B B Kd N N NA
K2 Kd Kd Kd B B B N N NA
K3 kd | Kdw/Kd, Kd B B B N N NA
Bw/B
K4 Kd Kd Kd B B DK N N NA
K5 Kd Kd Kd B B Kd N N NA
K6 Kd Kd Kd B B Kd N N NA
K7 Kd Kd Kd B B B N N NA
K8 Kd Kd B B B Kd N N NA
K9 kd | Kdw/Kd, Kd B B Kd N N NA
Bw/B
K10 Kd Kd Kd Kd B N N NA
Bdl | Kol |KOWKal, Kol B B Y N NA
Bw/B
Kol w/ Kol,
Bd2 Kol Kol Bw/ B B B Kol N N NA
Kol, B w/
Bd3 Kol Kol: Bw/ B Kol Kol B Kol N N NA
Bd4 Kol Kol Kol B B Kol N N NA
Bd5 Kol Kol Kol B B Kol Y N NA
Bd6 Kol Kol Kol B B Kol N N NA
Bd7 Kol Kol Kol B B Kol N N NA
Bd8 Kol Kol Kol B B Kol N N NA
Bd9 Kol Kol Kol B B Kol N N NA
Bd10 Kol Kol Kol Kol B Kol N N NA
Bd1l | Kol | KolW/Kd, B B B Kol N N NA

B w/ others
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F.2.1 Regarding language use and Towards other languages

subj. | 9. Lgmom .16. 18.Lg 19. Best 22. Script 15. OK if 17. Most
NoO.. sﬁould USe Primary | should use Igfor should use kids speak useful
school Ig | at worship prayer for MT other better? Ig
Rj1 S B S S R Y B
Rj2 B B S S R Y S
Rj3 S, B B S S DK Y S, B
Rj4 S B B B S B Y B
Rj5 S S S S R Y B
Rj6 S B S S R Y S
Rj7 S B S S R N S
Ri8 S S S S R Y E
Rj9 S B S S R Y S, B
Rj10 S S S S DK Y S
Rtl S B S S DK Y S
Rt2 S S S S R N S
Rt3 S S S S R N S
Rt4 S S S S DK N S
Rt5 S S B S S R N B
Rt6 S B B S B Y B
Rt7 S S S S DK Y S
Rt8 S S S S R Y S
whichever
Rt9 S S S S script each N S
person wants
Itsown
Rt10 S S S S (becauseit’s Y B
not like E)
Rt11 S S S S DK DK S
first S,

Rt12 S then B S S R N

Ppl S B S S R Y S, B
Pp2 S S, B S S R N S
Pp3 S S S S R Y S
Pp4 S S, B S S DK Y S
Pp5 S B S S R Y S
Pp6 B B S S R Y S
Pp7 S B S S R Y S
Pp8 S S, B S S R N B
Pp9 S S S S R Y B
Pp10 S S S S R Y S
Pt1 S B B S R Y B
Pt2 S B S, Sonaton Ig S R N S

Sinvillage,

Pt3 S B B B outside B DK N B
Pt4 S B S S DK DK B
Pt5 S B S S DK DK S
Pt6 S B S S R Y B
Pt7 S B B,S S B DK B
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. 16. 18.Lg 19. Best 22. Script 15. OK if
SUNSJ 3123313;2 Primary | should use Ig for should use kids speak LljZéfl\Slols;
school Ig | at worship | prayer for MT other better?
Pt8 B B B S DK N B
Pt S B S S DK N B
Pt10 S DK B S DK Y S
J S S S S R N S
J2 S B S S R N S
33 S B S S B,R N B
A S S S S DK Y B
5 S B S S DK N B,S
J6 S S S S DK N S B
first S,
J7 S then B S S DK DK S
J8 S B S S DK B S
X S B S S DK Y S
J10 S S S S DK Y S
J11 S B S S R Y S
Bl1 S S S S R N S
BI2 S B S S R DK S, B
BI3 S B S S R Y S
Bl4 S S B S S R N B
first S,
BI5 then B S S S R N B
BI6 S B S S DK Y S
BI7 S B S S R N B
BI8 B B B S B Y B
BI9 S, B B S B DK Y B
BI10 ND S S S DK DK S
Bl11 S B S S R N B
Aml S B S S R Y S B
Am2 S B S S R Y B
Am3 S S S S R N B
Am4 S S S S R N S
Am5 S B S S B Y B
Am6 ND B S S R Y B
Am7 S S S S B Y B
Am8 B B S S B Y B
Am9 S S S S R Y S
Am10 S S S S DK N S
Al Ma B S Ma R N Ma
A2 Ma B Ma Ma B Y Ma
A3 Ma B S S B Y Ma
A4 Ma B B S B Y B
A5 Ma B B B B Y B
A6 Ma M B Ma B Y B
A7 Ma B B S B Y B
A8 Ma B ND B B Y Ma
A9 Ma Ma Ma Ma B Y B
A10 Ma B, Ma Ma S B Y B
M1 Ma B Ma, S S R Y B
M2 Ma Ma Ma S R Y B
M3 Ma B S S B Y B
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. 16. 18.Lg 19. Best 22. Script 15. OK if
SuNl;J ;tﬁ?j&g Primary | should use Ig for should use kids speak i;mlolsé
school Ig | at worship | prayer for MT other better?
M4 Ma Ma Ma Ma R Y E, B
M5 Ma Ma S Ma R Y Ma
M6 Ma B Ma Ma R Y Ma
M7 Ma Ma M Ma DK N Ma
M8 Ma Ma S S DK Y Ma
M9 Ma Ma S S R Y Ma
M10 Ma B Ma Ma DK Y Ma
Pcl Ma B S S R N B
Pc2 Ma B S Ma R N Ma
Pc3 Ma Ma Ma Ma DK N Ma
Pc4 Ma B B Ma E Y B
thelg
Pc5 Ma B prayersare Ma E N B
writtenin
Pc6 Ma B S S DK Y B, Ma
Pc7 Ma, B B B B R Y B
Pc8 Ma Ma Ma B B Y Ma
Pc9 Ma B Ma Ma B N B
Pc10 Ma B Ma S B DK Ma
Pcl1 Ma B S B Ma DK Y B
Pc12 Ma B Ma Ma B Y B
N1 B Mu Mu Mu R Y B
N2 Mu B S Mu R N Mu
N3 B B B Mu B Y Mu
N4 Mu B S S B Y Mu
N5 Mu B S Mu DK Y B
N6 B B S S B Y B
N7 Mu B B Mu S Y B
N8 Mu B B B B Y B
N9 Mu B Mu Mu R Y Mu
N10 Mu B B B B Y B
N11 Mu B S S B Y B
N12 B B B Mu B Y Mu
Bgl Mu B S Mu R Y B
Bg2 Mu B Mu Mu H N B
Bg3 Mu B B B B N B
Bg4 Mu B Mu, S Mu B N B
Bg5 Mu, B B M Mu DK N B
Bg6 B B M Mu B Y Mu
Bg7 Mu B Mu Mu Dev N B
Bg38 Mu B Mu Mu R Y B
Bg9 Mu B Mu Mu B Y Mu
Bgl0 Mu B Mu Mu DK Y Mu
K1 Kd B B B DK Y B
K2 Kd B B Kd B Y B
K3 Kd B B Kd DK Y Kd, B
K4 B B B B DK Y B
K5 B B B B DK Y B
K6 Kd B B Kd B Y Kd, B
K7 Kd B B B DK Y B
K8 B B B Kd DK Y B




159

. 16. 18.Lg 19.Best | 22. Script 15. OK if
SUNSJ 3}'6331322 Primary | should use Ig for should use kids speak 3;&“3'0%
school Ig | at worship | prayer for MT other better?
K9 B B B Kd DK Y B
K10 Kd B B B B Y B
Bdl B B B B B N B
Bd2 Kol Kol B Kol DK Y Kol
Bd3 Kol B Kol Kol DK Y B
Bd4 B B B Kol B Y B
Bd5 Kol B B B R Y B
Bd6 Kol B Kol, B Kol DK N Kol
Bd7 B DK B B DK Y Kol
Bd8 B B B B DK Y B
Bd9 Kol DK B NA DK Y B
Bd10 B B H DK DK Y Kol
Bd1l Kol B B B B N B
F.2.2 Towards language classes
.| 23a.Kids 24a. Kids
Sﬁgj' toMT 23b. Why or why not? sz(;',) toS 24b. Why or why not? Hzé'(;,)
' class? ’ class? '
Rj1 Y To learn Roman script Y NA NA NA
Rj2 Y Tolearn Y NA NA NA
Rj3 Y Tolearn to read and write S Y NA NA NA
Rj4 Y Tolearn whatever is Y NA NA NA
being taught
To gain knowledge; it
Ri5 v will be easier for them to v NA NA NA
learn because S can be
used to explain.
. They'll become more
Rj6 Y knowledgeable. DK NA NA NA
To learn their own
Rj7 Y language and thereby Y NA NA NA
boost community strength.
Learning S will benefit
Rj8 Y their further studies and Y NA NA NA
help open their minds.
. Tolearn S; learning
R9 Y through Swill beeasy. | " NA NA NA
R10 | Y For the learning Y NA NA NA
experience and knowledge
Rt1 Y Tolearn S, B, etc. DK NA NA NA
Rt2 Y Tolearn S, whichis Y NA NA NA
Important
To learn to speak Swell
RE3 Y and to learn S alphabet Y NA NA NA
Rt4 Y Tolearntowrite S Y NA NA NA
The aphabet is different
from B, so unless they
Rt5 Y learn it in class they won't Y NA NA NA
be ableto read & write
their MT but only spesk it.
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.| 23a.Kids 24a. Kids
Sﬁgj‘ toMT 23b. Why or why not? sz(;',) toS 24b. Why or why not? Hzg(;',)
' class? ’ class? '
Rt6 Y They should learn MT. Y NA NA NA
Rt7 Y Tolearn to read and write Y NA NA NA
Because alot of S
Rt8 Y children can speak S but Y NA NA NA
cannot read and write S
Rt9 Y For reading and writing Y NA NA NA
To learn their own Ig. and
Rt10 Y culture and because S kids Y NA NA NA
are afraid to go to B school
Rt11 Y Tolearn to read and write S Y NA NA NA
Ri12 | Y | Of course they should |, NA NA NA
earn their own language
Ppl Y To get educationin Slg Y NA NA NA
To preserve S; they must
Pp2 Y first learn S and then B so Y NA NA NA
that Sisnot |ost.
Pp3 Y Tolearntoread S Y NA NA NA
Pp4 Y For education Y NA NA NA
Pp5 Y Tolearntheir MT well Y NA NA NA
Tolearntheir MT well,
Pp6 Y especially thealphabet | ' NA NA NA
Po7 v ToIearn_Sbecauseits y NA NA NA
their own Ig
Pp8 Y To learn and preserve S Y NA NA NA
Tolearn S; they
Pp9 Y especially need to learn to Y NA NA NA
read and write S.
Pp10 Y To learn their own MT Y NA NA NA
Tolearn S; many in the
younger generation do not
Pl Y know how to read and Y NA NA NA
writeit.
To get education, which
Pt2 Y will help open their eyes Y NA NA NA
to knowledge
So they can learn and
Pt3 Y thereby have their eyes Y NA NA NA
opened to knowledge
Pt4 Y DK Y NA NA NA
Pt5 Y For education Y NA NA NA
It's good to learn to read
PI6 Y and writein their MT. Y NA NA NA
Pt7 Y For their kids' education Y NA NA NA
For education because
Pt8 Y learning Swill help them Y NA NA NA
learn B later on
For education and so they
P9 v can learn to read and v NA NA NA
write S and thus develop
understanding
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. 23a. Kids 24a. Kids
SUNSJ' toMT 23b. Why or why not? H2§c.7 toS 24b. Why or why not? H2el40.7
' class? p: class? p:
Pt10 v _Educatlonln MTis v NA NA NA
important and good.
To learntheir MT and
a1 Y thereby be more proud of it Y NA NA NA
To learn to read and write
and to sign their names and
J2 Y about agreements they Y NA NA NA
make w/ others. Thiswill
help them prosper.
For education, which
B3 Y hel ps develop minds Y NA NA NA
Tolearnin MT sinceit is
hard to begin learning in B
. Y as most don't know B, but Y NA NA NA
al know S from the start
Tolearn to read and write
NS) Y inther MT Y NA NA NA
To learn to write in their
J6 Y MT and increasein Y NA NA NA
knowledge
To learn to read and write
J7 Y inther MT Y NA NA NA
DK: She
B | fasno NA NA NA NA NA
kidsand
can't say
0 N They need to |earn NA NA NA NA
Bangla.
J10 Y It's good to read and Y NA NA NA
writein S.
J11 Y Tolearn their MT better Y NA NA NA
Tolearn their MT and
BI1 Y thereby help preserve it Y NA NA NA
BI2 v Tolearn to read and write v NA NA NA
S properly
To learn how to read and
BI3 Y writetheir MT Y NA NA NA
Bl4 Y Tolearn their MT Y NA NA NA
BI5 v Because we cannot teach y NA NA NA
them properly at home
BI6 Y To preserve their MT Y NA NA NA
BI7 v They need to learn their v NA NA NA
ownlg.
To make learning to read
BI8 Y and write their MT easier Y NA NA NA
BI9 v It's good for their y NA NA NA
development.
So they can read the
BI10 Y Santali Bible Y NA NA NA
Bl11 Y To preserve their MT Y NA NA NA
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. 23a. Kids 24a. Kids
SUNSJ' toMT 23b. Why or why not? H2§c.7 toS 24b. Why or why not? H2el40.7
' class? P: class? p:
The school here teaches
both Sand B, but if they | May-
Aml Y attend the special Sclassit be NA NA NA
will be helpful in school.
Am2 Y For education Y NA NA NA
To learn their MT and thus
Am3 Y help preserve their culture Y NA NA NA
Amd v Tolearn.to read and write v NA NA NA
in Swell
AMS v Tolearn to reaq and write v NA NA NA
in S script
Am6 Y Tolearn our ownlg Y NA NA NA
To learn to read and write
Am7 Y S as many people don't Y NA NA NA
know how
Because they don't learn
Am8 Y toread and write Sin Y NA NA NA
government school
Without a class they won't
Am9 Y learn to read and write Y NA NA NA
Am10 Y Tolearntheir MT well Y NA NA NA
They don't know much S,
Al Y Tolearntheir MT better | Y y | Soitwouldbegood—but |,
not as important —if they
learn.
So they can useit to pray
A2 Y 4t church Y Y They need to learn all Igs. Y
To learn their own MT; it .
A3 Y would be good if there Y Y Tolearnto rgad and write Y
were booksin Ma.
Tolearn Slg; her children
A4 Y Tolearn Malg Y Y should learn Ma, B, & S. Y
Ab Y To get education Y Y To get education Y
Tolearn MT and to I;(t)hsrr;s
A6 Y develop our economical Y class, Tolearn S Y
condition then Y
. Wepray in S at church, so
A7 Y Ittwll I br? tlrj]sqruu.? rv\tlgﬁm Y Y for that it would be good Y
olearnthe ) SO we can pray together.
A8 Y It will be good for them. Y y Our Iangllijlc(e\geélsalmost Y
A9 Y So they can learn MT Y Y Itsgood if they canlearn |
another Ig.
. Because our MT is Manot
A10 Y Tolearn their MT Y N S Maand S are different. NA
Tolearn MT so they can Tolearn S because there
M1 Y then teach others and also Y Y issimilarity between Ma Y
have future prospects and S.
To help build bridges
M2 Y It's good to learn own Ig. Y Y between the communities Y
and to help learn Ma.
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Subj 23a. Kids 23 24a. Kids 24
No.. toMT 23b. Why or why not? Hel ' toS 24b. Why or why not? Hel -
' class? p: class? P
To learn Ma and know They need Sto pray in
M3 Y about themselves and thus Y Y church and for meetings, Y
to maintain Ma and thereisaBiblein S.
M4 Y To preserve their own Ig Y Y Tolean Sif thereis no Y
Malg class
Because most children To learn S because S and
MS Y can't speak Mawell Y Y Ma are the same Y
M6 N They'll learn on their own. | NA Y Becaus_ethe_B|bIe S Y
writtenin S
It will be good for their To learn S because we
M7 Y education and to learn Ma. Y Y don't know it but want to Y
Then they can learn how
M8 Y to pray intheir MT, and Y Y Tolearn Slg. Y
they can speak M T well
Tolearn Malg; it's good Tolearn SIg so they can
M9 Y to have booksin Malg. Y Y read the Bible nicely Y
SlgissameasMa, so if
M10 Y Tolearn MT better Y Y they learn S better, they'll Y
know Ma better.
Tolearn their g, know Church services aredonein
Pcl Y who they are, and Y Y S Y
. , Soweneedtolearn S,
preserve their culture
To learn Sand then be able
Pc2 Y To learn their own Ig. Y Y to read S books because Y
there are no booksin Ma
It will be good to learn MT.
Pc3 Y These days many Bangla Y Y | Tolean as man_)tl)l Y
words are coming into Ma. anguUages as possbie
To help them learn Ma, It is good to know many
Pc4 Y which many of the Y Y languages, which might Y
children can't speak well help our future.
It couldn’t hurt, and there
Pc5 Y To build up our Ig. more Y Y isno aternative for Y
education.
P6 | Y To learn Mahali Y Y | Tolearn as many Y
anguages as possible
To learn and preserve Mg; They need to learn S since
people in the north can theBibleisin S. Then if
Pc7 Y speak Mawell, but we Y Y they are asked to read Y
can't and this could be the from it they will be able
opportunity. to.
To learn about our culture
and community. S have
Pc8 Y Tolearn and help keep Y Y same way of prgnounci ng Y
Ma aswe do, and we
understand both S and Ma.
To learn to read and write
Pc9 Y Ma and to preserve Ma Y Y Tolearn S Y
Pc10 Y Tolearn to read and write. Y Y Toleam 5 it isimportant Y

to learn many languages.
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Subi 23a. Kids 23c 24a. Kids 24c
NoJ' toMT 23b. Why or why not? Hel ',) toS 24b. Why or why not? Hel "\
) class? PY| class? P
Tolearn MT, which will They need tolearn Sif
Pell Y be useful later on Y Y they want to understand S. Y
P12 v Tolearn our ownlggnd v v Tolearn S_;Sand Maare v
be more proud of it similar.
N1 Y To learn and preserve MT Y Y It's good to know 2 Igs. Y
N2 Y To beabletolearn Mulg. Y Y Tolearn Slg Y
So they can learn their Ig. . .
N3 Y better for prayer, etc. Y N They don't need this. NA
N4 Y Tolearn Y Y Tolearn Slg. Y
N5 Y Tolearn Y Y Tolearn Slg. Y
To learn S because Santals
N6 Y To learn Mu better Y Y like when Mundas speak Y
withthemin S
N7 Y To learn their own Ig. Y Y Tolearn Slg. Y
N8 Y To get education Y Y To get education Y
N9 v Tolearn their Ig, cul_ture, v v Tolean s v
songs & to keep their Ig.
Even though it's S, they
Then they'll learn their need to learn what they
N10 Y own Ig, which is needed. Y Y can, and many of them Y
know S anyway.
To learn their MT and thus .
N11 Y keep it from being lost Y Y To get education Y
N2 | Y Tolearn MT Y y | TheyassociatewithS, o |
it'simportant to learn S.
Tolearn Dev script so ToI_earnSbecauseS_is
Bgl Y they can read materials Y Y _used In Ch“TCh’ the Bible Y
: : isavailablein S, and they
availableit . :
associate with S people.
To know MT isimportant; We can understand S and
B2 | Y | Giherwiseit might belost. | " Y the Bibleisin . Y
They'll learn their own MT. To learn S so they can
Many do not know Muis understand prayersin Sand
different from S & Urao, so can participate in functions
Bg3 Y this classwould help Y Y in Sand also read and write Y
establish an identity for lettersin S and help build a
Mu. bridge between Sand Mu
Learning their own MT ZﬁJgtggﬁf; he
Bg4 Y will assign status/ivalueto | Y Y » SO they Y
. need to know it if they
the community. .
want to be a priest or nun
Bg5 Y Tolearn MT Y Y Sisused more these days. Y
Bg6 v Tolearn _Mu becauseitis N v Tolearn S pecause both N
their own MT Igs. are important
Bg7 Y To learn their own Ig Y Y Tolearn S Y
Bg8 Y To learn their MT script Y Y Sisvery closeto Mu. Y
Bg9 v So they cantry to read v v So they can rgad Ie_tters or v
and writein Mu papers writtenin S
Bgl0 v Tolearn t(i)nrﬁ/laﬁ and write N v Tolean s N
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Subi 23a. Kids 23 24a. Kids 24
NoJ' toMT 23b. Why or why not? Hel ',) toS 24b. Why or why not? Hel -
' class? P class? P
They can learn Kd at Sand Kd are similar, and
K1 N home. NA N they can learn Kd at home. NA
K2 N After they learn B, th_en NA N | want my children to NA
they can learn Kd easily. learn B.
Knowing Kd will not help. We will teach them B not
K3 N They need to learn B. NA N S. NA
K4 N They aready know Kd. NA Y So they can learn anew Ig Y
To learn Kd, but it would
KS be better if they leam B. | " Y Tolean s Y
. They need to learn B,
K6 N Wewant our kidsto |\ N | whichwill givehonorand | NA
speak in B. ; i
prestige and bring money.
To learn, which will
K7 Y | improvetheir situationand | Y N we W%”'E% Se;‘?' themfor | A
then change our society ucation.
To learn; it's good to be It will be good to learn
K8 Y educated. Y Y more. Y
K9 Y They Showl‘i'r'eam ther |y Y Tolean S Y
KO | Y I you teach them, I'l Y Y To be educated Y
send them.
Bdl Y Tolearn MT Y N ND NA
Bd2 Y It'simportant to learn Kol. Y Y Tolearn S Y
So they can learn and
Bd3 Y Tolean MT Y Y speak Swell Y
So that they can learn;
everyone hereisblind to So that they can learn;
Bd4 Y knowledge; this might be Y Y everyone hereisblind to Y
an opportunity he did not knowledge
have
It will be good to learn Tolearn S, which will
Bd5 Y Kol and an opportunity | Y Y help them learn to write Y
didn't have. Kal
Bd6 N They need to learn NA N DK NA
Bangla.
Bd7 Y They need education. Y N They don't know S. NA
Bd8 DK NA NA DK NA NA
Bd9 Y To learn to read and write N DK NA NA
Bd10 Y To learn to read and write Y Y To learn to read and write Y
Bdl1| v Tolean MT Y Y Tolean S they snould |,
learn any |g they can.
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subj. 10a. Kids 10b. 11.Kids | 12a.Kids 1%b. 13 Kidsw/ 14.Lguse
No. K|ds speak Which? speak | speak other Which? | each other next
firstlg | other? T well? better? ’ generation
Rj1 S N NA Y Y B S S
Rj2 S Y B N N NA S S
Rj3 S N NA Y N NA S S
Rj4 S N NA Y N NA Sw/S, Bw/B S
Sw/ young
Rj5 S Y B N N NA ones, B and S S
w/ others
Rj6 S Y B Y Y B S S, B
Rj7 S Y B Y N NA Sw/S, Bw/B S
Rj8 S Y B Y N NA Sw/ S, Bw/B S
Rj9 S Y B Y N NA S S
Rj10 S N NA Y N NA S S
Rtl S Y B Y N NA S S
Rt2 S N NA Y N NA S S
Rt3 S N NA Y N NA S S
Rt4 S N NA Y N NA S S
Rt5 S N NA Y N NA S S
Rt6 S N NA Y N NA S S
Rt7 S N NA Y N NA S S
Rt8 S N NA Y N NA S S
Rt9 S N NA Y N NA S S
Rt10 S Y little B N N NA S S
Rt11 S N NA Y N NA S S
Rt12 S Y little B Y N NA S S
Ppl S Y B Y N NA S S B
Pp2 S N NA Y N NA S S
Pp3 S N NA Y N NA S S
Pp4 S Y B Y Y B S S
Pp5 S N NA Y N NA S S
Pp6 S Y B Y N NA Sw/S, Bw/B S, B
Pp7 S N NA Y N NA S S
S, B if they
P8 | S Y B Y N NA S fr‘:zrnac'j]eg
community
Pp9 S Y little B Y N NA S S
Pp10 S Y little B Y N NA S S
Ptl S Y little B Y N NA S B
Pt2 S Y B Y N NA S S, B
first S,
Pt3 S Y B Y N NA Sw/S,Bw/B
then B
More
educted
P4 | S N NA Y N NA S ones will
use more
B. Others
will use S.
Pt5 S N NA Y N NA S S
Pt6 S Y B Y N NA Sw/S, Bw/B S
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. 8. 10a. Kids 11. Kids | 12a.Kids . 14. Lguse
Ws e o fon gane Ko Mg
" | firstlg | other? T wdl? better? ’ gener ation
Pt7 S N NA Y N NA S S
Pt8 S N NA Y N NA B S, B
Pto S N NA Y N NA Sw/S,Bw/B S
Pt10 S Y B Y N NA S S
J1 S Y little B Y N NA S S
J2 S N NA Y N NA S S
J3 S N NA Y N NA S S
A S Y B Y N NA Sw/S,Bw/B S
J5 S N NA Y N NA S S
J6 S N NA Y N NA S S
J7 S N NA Y N NA S S
J8 S Y B Y N NA S B
J9 S N NA Y N NA S S
J10 S N NA Y N NA S S
J11 S N NA Y N NA S S
Bl1 S Y B Y N NA B B
BI2 S Y B N Y B Sw/S, Bw/B S
BI3 S N NA Y N NA S S
Sif raised
inavillage;
Bl4 | S Y B Y N NA | SW/SBWB | gh o
intown
BI5 S Y B N Y B Sw/S,Bw/B S
BI6 S Y B Y DK NA S S, B
BI7 S Y B Y N NA S S
BI8 B Y B Y Y B Sw/S,Bw/B B
BI9 S Y little B Y N NA B S
BI10 S Y B Y N NA S S
Bl11 S Y B Y N NA S B
Aml S Y B Y N NA Sw/S,Bw/B S
Am2 S N NA Y N NA S S
ex\c(ept mostly'S,
depending
those
Am3| s N NA | whose N NA S on whether
families they are
taught S or
teach B
them B
Am4 S N NA Y N NA Sw/S,Bw/B S
Amb5 S Y B Y N NA S S
Amo6 B Y B Y N NA S S
Am7 S Y little B Y N NA S B
Am8 S Y little B Y N NA S S B
Am9 S N NA Y N NA S S
AmiO S Y little B Y N NA S S
Al Ma N NA Y N NA Ma Ma
A2 | Ma Y lileB, N NA Ma Ma
little S
A3 Ma Y B Y Y B Ma Ma
A4 Ma N NA Y Y B Ma Ma
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. 8. 10a. Kids 11. Kids | 12a.Kids . 14. Lguse
No | Kigs | speak |\l | speak | speakother || i | 2R next
firstlg | other? " wdl? better? ' generation
A5 | Ma Y B Y N NA Ma Ma
A6 | Ma N NA Y N NA Ma Ma
A7 | Ma N NA Y N NA Ma Ma
A8 | Ma Y B Y N NA Maw/ Ma, Ma
Bw/B
Maw/ Ma, B
A9 | Ma Y B Y N NA | LB swis Ma
A10 | Ma N NA Y N NA Ma Ma
M1 | Ma Y B Y Y B Ma B
Maw/ Ma,
M2 | Ma Y Y Y B Bl B Ma
Maw/ Ma,
M3 | Ma Y B Y Y B Bl B Ma, B
M4 | Ma N NA Y N NA Ma Ma, B
M5 | Ma Y B,S Y N NA Maw/ Ma, Ma
B w/ others
M6 | Ma Y B Y N NA Ma Ma
M7 | Ma N NA Y N NA Ma Ma
M8 | Ma Y B Y Y B Ma B
M9 | Ma N NA Y N NA Ma Ma
M10 | Ma N NA Y N NA Ma Ma
Pcl | Ma N NA Y N NA Ma Ma
Pc2 | Ma N NA Y N NA Ma Ma
Pc3 | Ma Y B Y Y B Ma Ma
Pcd | Ma N NA Y N NA Ma Ma
Pc5 | Ma Y B Y N NA Ma Ma, B
Pc6 | Ma Y B Y Y B B, Ma DK
Pc7 | Ma Y B Y N NA Ma B
Pc8 | Ma Y B Y N NA Ma, B Ma
PO | Ma Y B Y N NA Ma Ma
Pcl0| Ma N NA Y N NA Ma Ma
Pcll| Ma N NA Y N NA Maw/ Ma, Ma
B w/ others
Pcl2 | Ma Y B Y Y B Ma B
N1 | Mu N NA Y Y S Mu Mu
N2 | Mu N NA N N NA Mu Mu
N3 | Mu Y B Y Y B Mu Mu
N4 | Mu Y B Y N NA Mu Mu
N5 | Mu Y S Y N NA Mu Mu
N6 | Mu Y S B Y N NA Mu B, Mu
N7 | Mu Y B,S Y N NA Mu Mu
N8 | Mu Y Y N NA Mu Mu
N9 | Mu Y B,S Y N NA Mu Mu
N10 | Mu Y B Y Y S Mu Mu
N1l | Mu Y B Y N NA Mu Mu
N12 | Mu Y ND Y Y S Mu Mu
Bgl | Mu Y B Y N NA Mu B
Bg2 | Mu Y B Y N NA Mu Mu
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Subj. 8 . 10a. Kids 10b. 11. Kids | 12a. Kids 12b. 13. Kidsw/ 14. Lguse
No. | Kids | speak | \yiop, | Speak | speakother |\ s | each other next
" | firstlg | other? " wel? better? ’ generation
Mu w/ Mu,
Bg3 | Mu Y B Y N NA Swi'S, B
B w/ others
Muw/ Mu,
Bgd | Mu Y B,S Y % B Swi/'S, Mu
B w/ others
Mu w/ Mu,
Bg5 | Mu Y S Y N NA Swi/'S, Mu
B w/ others
Bg6 | Mu Y B Y N NA Mu B
Bg7 | Mu Y B.S Y N NA Mu Mu
Bg8 | B Y B N N NA B B
Mu, Muw/ Mu,
BYY | o b N NA Y DK NA Bl B Mu
Muw/ Mu,
Bglo | Mu Y B Y N NA Bl B Mu
KL | Kd % B Y N NA Kdw/ Kd, Kd
Bw/B
K2 | Kd Y B Y N NA Kdw/ Kd, Kd, B
Bw/B
K3 | Kd N NA Y N NA Kdw/Kd, Kd
Bw/B
K4 | Kd N NA Y N NA Kdw/Kd, Kd
Bw/B
K5 | Kd Y B Y N NA Kd Kd
K6 | Kd N NA N N NA Kd Kd
K7 | Kd Y B Y Y B Kdw/ Kd, Kd, B
Bw/B
K8 | Kd Y B Y N NA Kd Kd
K9 | Kd N NA Y N NA Kd Kd
K10 | Kd N NA Y Y B Kdw/ Kd, Kd
Bw/B
Bdl | Kol Y B Y N NA Kol Kol
Bd2 | Kol N NA Y N NA Kol w/'Kal, Kol
Bw/B
Bd3 | Kol N NA Y N na | Kolw/Kal, B Kol
w/ others
Bd4 | Kol Y B Y N NA Kol Kol
Bd5 | Kol N NA Y Y B Kol w/ Kal, Kol
Bw/B
Bd6 | Kol Y B Y N NA Kol Kol
Bd7 | Kol Y B Y N NA Kol Kol
Bdg | Kol Y B Y Y B B Kol, B
Bd9 | Kol Y B Y Y B Kol Kol
Bd10 | Kol N NA Y N NA Kol Kol
Bdll| Kol N NA Y N NA Kol Kol
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. 4. | 5.2" | 6. Always | 7a. Speak 7c. How

SUNSJ 3 lz;r?j j;(e;ak Best | best say in difoper- 7b. Where? much

Ig lg 2"%pest? | ently? under stand?
Rj1 B:6 S B Y N NA NA
Rj2 B:6 S B Y N NA NA
Rj3 B:3 S B Y N NA NA
Rj4 B:3 S B Y N NA NA
Rj5 B:7 S B Y N NA NA
Rj6 B:at old age S B N N NA NA
Rj7 B:4 S B Y N NA NA
Rj8 B:6, E:9 S B Y N NA NA
India (has never
Rj9 B:6 S B Y Y been there but has little
heard about it)

Rj10 B:13 S B Y N NA NA
Rt1l B:8 S B Y DK NA NA
Rt2 B:7 S B Y N NA NA
Rt3 | B:7,E:11, H:20 S B Y N NA NA
Rt4 B:8 S B N N NA NA
Rt5 B:6 S B Y N NA NA

DK: hasn't
B:6, H:15, been there
Rt6 Urao:22 B S Y Y Thakurgaon | p i as heard
from others
Rt7 B:8 S B Y N NA NA
Rt8 B:7 S B Y N NA NA
Rt9 B:7 S B Y N NA NA
Rt10 B:8, Pahan:3 S B Y N NA NA
Rt11 B:9 S B Y N NA NA
DK:hasn't
Rt12 B:6, E:6 s B Y Y India talked w/
anyone from
there

Ppl B:6, E:14 S B Y N NA NA
Pp2 | B:15, little E:20 S B Y N NA NA
Pp3 B:5 S B N N NA NA
Pp4 | B:5, little H:ND S B Y N NA NA

B:6, Robidas.9,

Pp5 K ormakar:9 S B Y N NA NA
Pp6 B:4 S B Y N NA NA
Pp7 B:6 S B Y N NA NA
Pp8 | B:§,E:14,H:22 S B Y N NA NA
Pp9 B:10, E:14 Sbgtré NA Y N NA NA

Ppl10 | B:5, littleE:12 S B Y N NA NA
Pt1 B:7, H:25 S B Y N NA NA
Pt2 B:7 B S Y N NA NA
Pt3 B:10 B S Y N NA NA
Pt4 B:7 S B Y DK NA NA
Pt5 little B:30 S B N DK NA NA
Pt6 B:7 S B Y N NA NA
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_ 4. | 5.2" | 6. Always | 7a. Speak 7c. How
SUNSJ 3 Iz;r?j Zgiak Best | best say in difoper- 7b. Where? much
Ig Ig 2"%pest? | ently? under stand?
Pt7 B:15 S B N N NA NA
Chanpur (1 km
P8 B:2 S B Y Y et opr at(i chord) most
Pt9 B:4 S B N N NA NA
Pt10 B:2 S B Y N NA NA
J1 B:12 S B Y N NA NA
J2 B:11 S B Y N NA NA
J3 B:7 S B Y N NA NA
M B:4 S B Y Y Godagari, Nazipur most
J5 B:5 S B Y N NA NA
J6 B:8 S B N N NA NA
J7 B:15 S B Y DK NA NA
J8 B:6 S B N N NA NA
J9 B:12 S B N N NA NA
J10 B:7 S B N N NA NA
J11 B:13 S B Y N NA NA
. both
Bl1 B:11 S&B NA Y N NA NA
BI2 B:6 S B Y N NA NA
BI3 B:8 both | \ja Y N NA NA
S&B
Bl4 B:10, E:15 B S Y Y Madinipuri, India al
BI5 B:10 S B Y N NA NA
BI6 B:DK S B Y DK NA NA
BI7 B:4 S B N Y DK al
BI8 B:4 S B Y DK NA NA
DK: She's heard
BI9 B:2 S B Y Y of such people but NA
hasn't met them.
BI10 B:DK S B Y DK NA NA
Bl11 B:2 B S Y N NA NA
. both
Aml B:11 S&B NA Y N NA NA
Am2 B:8 B N % Benagaria half
mission, India
Am3 B:5, E:14 both NA Y N NA NA
! S&B
Amd | B8 E12 Y Y Bakura, Hughlie, all
Assam
Amb B:11, H:12 S B Y N NA NA
Am6 B:7 S B Y DK NA NA
Am7 B:7, little E:15 Sbgtfé NA Y N NA NA
Am3 B:10, E:10 B S Y N NA NA
Am9 B:3 S B Y N NA NA
Am10 B:12 S B N N NA NA
Al B:6, S.7, H:12 Ma B Y Y Mariampur al
A2 B:9, S4 Ma both Y Y herein Abirpara al
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. 4. | 52" | 6. Always | 7a. Speak 7c. How
b 3. ;?j 2‘;‘?‘ Best | best | sayin | differ- 7b. Where? much
Ig lg | 2"-best? | ently? under stand?
A3 M?J':lli” fxﬁ—xlil Ma | s Y N NA NA
A4 B:10, S.;5 Ma B Y N NA NA
A5 B:9, S:9 Ma B Y N NA NA
B:7, S:10,
A6 Urao-Sadri-12 B Ma Y N NA NA
A7 B:15, S5 B Ma Y Y Nayanagar & Hili all
A8 B:3, S:1 Ma B Y N N NA
A9 B:6, S:12 Ma B Y N N NA
Al10 | B:6,S:9, Urao:20 | Ma B Y Y Balughat, India little
. . . B, S, Lowpara,
M1 B:5, S5, E:15 & Ma NA Y Y Patnitala al
M2 B:5, S:3, E:6 Ma B Y Y Banilowpara al
M3 B:4 Ma B Y Y Banilowpara all
B:12, S:3, Lowpara &
M4 Urao:14 Ma B Y Y M ungumal a al
M5 B:10, S5 Ma S Y Y Mundumala al
M6 B:7,S:3 Ma B Y Y Mundumala al
M7 B:10, S5 Ma B Y N NA NA
M8 B:8 Ma B Y N NA NA
M9 B:4, S:5 Ma B Y N NA NA
Lowpara, Patnitala
. : & Chandpukur,
M10 Buzoslg ’ Ma B Y Y Patnitala & all
) Kijirbonna,
Badol gachi
Pcl B:5, S:15 Ma N Y Matindor most
P2 | B17,S10 | Ma Y Matindor & half
Beniduar
Niamatpur
subdistrict &
Pc3 B:10 Ma B Y Y Matindor & al
Dingjpur
Pc4 B:5, S7 B | Ma N % Matindor 'ef‘,:lrf‘a”
both
Pc5 B:5, S:12 B & NA Y Y Matindor al
Ma
Matindor &
Pc6 | B10,S10 | Ma | B Y Y Bakrol & little
Dhamoir &
northern area
Chanpukur &
Matindor &
Pc7 B:7, S:3, E:15 Ma B Y Y Muskor & Balator little
& Geeolbarie &
Beniduar
Naogaon & Joypur
Pc8 B:2,S:2,E10 Ma B Y Y & Khanjhanpur & all
Bodol gachi
Pc9 B:8, S:2 Ma B Y Y Naogaon all
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. 4. |5.2"- | 6.Always | 7a. Speak 7c. How
ol B jo‘zak Best | best |sayin2™- | differ- 7b. Wher €2 much
] 9 Ig Ig best? ently? under stand?
Pc10 B:5, Si2 Ma bgthBS % N NA NA
Pcll | B, S3 Ma | S Y Y Niamatpur & al
Dinajpur
Pc12 B:6, S:2 Ma B Y Y Naogaon & DK
northern area
N1 | B:8 S5 E14 | Mu b;”l‘gs Y N NA NA
N2 B8 S:15 Mu B Y N NA NA
N3 B:5 S7 Mu B Y N NA NA
N4 B:10, S:15 Mu B Y N NA NA
N5 B:6, S:6 Mu S N N NA NA
N6 B:7,S7 Mu S Y N NA NA
N7 B8, S5 Mu S Y N NA NA
N8 B:14, S.14 Mu S Y Y Rajshahi half
B:8, S:10, both B
N9 Core Mu | Pg's Y N NA NA
N10 B:10, S:3 Mu B Y N NA NA
N1l | B:10,S38 Mu bgthBS % N NA NA
N12 B:2, S22 MU B N N NA NA
Bgl B:f/’l::?l?" Mu B Y Y maybe Ranchi most
Bg2 B:3, S8 Mu B Y Y Sylhet most
B:2, S:15, . amost
Bg3 Ma 15, Urao:10 Mu B Y Y India everything
Bg4 B:3, S:3 Mu B Y Y Ranchi, India all
Bg5 B:5, S5 Mu B Y N NA NA
B:5, S:7,
Bg6 s Mu B Y N NA NA
B:5, S5, B, S, )
Bg7 Sadri: 12 & Mu NA Y Y India al
B:8, Mao6, S:2, )
Bg8 Sadri:12 Mu S Y Y India al
Bg9 B:7,S:15 Mu B Y N NA NA
B:12, S:12,
Bgl0 Oreciis Mu s Y N NA NA
K1 B:5, 510 Kd B Y N NA NA
K2 B:7, S0 B Kd Y N NA NA
K3 B:8 Kd B Y N NA NA
K4 B:5, S:10 B Kd Y N NA NA
K5 B:5, S:10 B Kd Y N NA NA
K6 B:5, S:10 Kd B Y N NA NA
K7 B:3 B Kd Y N NA NA
K8 B:3 B Kd Y DK NA NA
K9 B:10 Kd B Y N NA NA
K10 B:2 B Kd Y N NA NA
Bdl B:11 Kol B Y N NA NA
Bd2 B:3 Kol B Y N NA NA
Bd3 B:7,S7 S Kol Y N NA NA
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. 4. | 52" | 6.Always | 7a. Speak 7c. How
8,32] 3 ;?j Z%eeak Best | best | sayin2™- difoper- 7b. Where? much
Ig Ig best? ently? under stand?
Bd4 B:7, S:7 Kol B Y N NA NA
both
Bd5 B:7 Kol NA Y N NA NA
& B
Bd6 B:8 Kol B Y DK NA NA
Bd7 B:7 Kol B Y DK NA NA
Bd8 B:7 B Kol Y DK NA NA
Bd9 B:10 Kol B Y N NA NA
some herein
Bd10 B:6 Kol N Y Babudaing al
both
Bdi1l B:9 Kol NA Y N NA NA

& B




175

G. BANGLA SENTENCE REPETITION TEST

G.1. Standard Sentence Repetition Test procedures?

A sentence repetition test (SRT) is based on the premise that people's ability to repeat
sentences in asecond language is limited by the level of their mastery of the morphology and
syntax of that second language. The greater proficiency they havein that language, the better
able they are to repeat sentences of increasing length and complexity. An SRT is developed
separately for each language to be tested. Detailed procedures for developing and calibrating
a sentence repetition test are presented in Radloff (1991).? The sentences selected are
calibrated against an evaluative instrument called the Reported Proficiency Evaluation (RPE),
where mother tongue raters are provided with a detailed framework of proficiency
descriptions against which to evaluate the proficiency of their second-language speaking
acquaintances.® The half-levels of the RPE describe increasing levels of proficiency ina
second language, as elaborated in Figure G.1.

Figure G.1: Descriptions of RPE proficiency levels

RPE proficiency level Brief description
o+ Very minimal proficiency
1 Minimal, limited proficiency
1+ Limited, basic proficiency
2 Adeguate, basic proficiency
2+ Good, basic proficiency
3 Good, general proficiency
3+ Very good, general proficiency
4 Excellent proficiency
4+ Approaching native speaker proficiency

An SRT provides arapid assessment of a person's second language proficiency, suited to the
purposes of abilingualism survey. It is often the goal of a bilingualism survey to obtain a
profile of the second language proficiencies in the community under investigation, that is, a
picture of what percentage of the population can be projected to be at each of the different
levels of proficiency. In order to do this, alarge and representative sample of the population
must be tested. This speaks to the need for an assessment instrument that is quick and easy to
administer.

The short administration time, however, is offset by careful attention to the devel opment and
calibration of a sentence repetition test. The SRT provides a general assessment; thus, the
researcher must be able to place full confidence in the results through strict attention to the
quality of each developmental step. A compl ete step-by-step methodology for devel oping and
calibrating an SRT is given in Radloff (1991).

! The description of procedures for sentence repetition testing is quoted from Appendix A of O'Leary (ed. 1992);
it was authored by Carla F. Radloff. It is used by permission of the author.

2 Radloff, CarlaF. 1991. Sentence repetition testing for studies of community bilingualism. Dallas: Summer
Institute of Linguistics and The University of Texas at Arlington.

® RPE levels as assigned by mother tongue raters show an internal consistency, but have not yet been correlated
with any other, more widely recognized, scale of second language proficiency. The rationale and methodol ogy
for the Reported Proficiency Evaluation is aso included in Radloff (1991).
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The development and calibration of an SRT proceeds through several steps: A preliminary
form of thetest is developed through the assistance of mother tongue speakers of the test
language. A large group of second language speakers of the test language have their
proficiency assessed through a second, more descriptive proficiency standard instrument, in
this case the RPE. These people are then administered the preliminary form of the test. Based
on their performances, fifteen sentences are selected, which prove to be the most
discriminating of performance and also represent increasing complexity and length. These
fifteen sentences are calibrated against the proficiency assessments from the RPE. This
fifteen-sentence final form of the test is used in the bilingualism survey, and the resulting test
scores are interpreted in terms of equivalent RPE proficiency levels.

The ranges of Bangla SRT scores corresponding to RPE levels are presented in Figure G.2
(Kim 2003).

Figure G.2: Bangla SRT scoresand predicted RPE levels

Bangla SRT Score Predicted RPE Level
0-2 1
3-8 1+
9-14 2
15-21 2+
22 -27 3
28 -33 3+
34-39 4
40-45 4+

G.2. Bangla Sentence Repetition Test

In the following transcription of the Bangla SRT, these line codes are used:

Code Meaning
\# Sentence number
\b Bangla sentence
\p Phonetic transcription
\g Word-by-word English gloss of transcribed text
\f Free (natural) English trandation of the text
\P1
\b wEE  ©F oIEC I
\p adzke tar dzonmodin

\g today 3s-poss hirthday
\f Today ishis birthday.



\P2
\b

\p
\g
\f

\P3
\b

\p
\g
\f

\P4
\b

\p
\g
\f

\P5
\b
\p

\g
\f

\1
\b

\p

\g
\f

\2
\b

\p

\g
\f

\3
\b

\p

\g
\f

177

O Q[ AR 94 |
amar  baba matf d"ore
1s-poss father fish  catches
My father catches fish.

RS O[ AEIvE e S|
fek"ane taro faradin kad3 kore
theresin  3p dl-day work do
They work there all day long.

ffg S FE 9B SN AR

kintu agami kal eta amar lagbe
but coming day this 1sposs will-need
But tomorrow | will need this.

PICOA @ aF6] W TR QIR |
kat"er mistri a&kto notun dzanala banaff"e
wood-poss craftsman one  new window is-building
The wood craftsman is making a new window.

i fkfeg SEICE] fafe  onem  Tw |
dokane bib"n:io d"oroner mifti paowa d3aj
store-at various type-poss sweet getting goes
Various types of sweets can be found in stores.

o e teww @ AR A
taro bisramer temon [udzog paj na
3p rest-poss such opportunity get not
They don’t get much opportunity to rest.

o I oE TE e TR

adz  bikale take ¢ol kinte hobe
today afternoon-in 3sto fruit to-buy will-have-to
He has to buy fruit this afternoon.

oy WWE @ IR @F TR AR

ami amar  boner kats" t"eke  upohar pejetf"i

1s 1sposs sSister-poss nearness from  gift have-received
| received a gift from my sister.



\b2

\11
\bl
\pl
\gl
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/TS @FEOENFE SR A N B I
barite kono lok atf"e bole mone  hoj na
home-in  any person is says mind-in becomes not

It doesn’t seem asiif there' s anyone home.

@ GEK S | < S < N L R AT A |
dze  pordzonto briffi na t"ame fe  pordzonto amra ek"ane t"akbo
when  until ran not stops then until 1p here-at  will-stay

We will stay here until the rain stops.

aFG WA AR (@A GF61 e W' R R |
ekju age badzar t'eke akta ilif matf® kine enetf™
alitttle ago maket from one hilsa fish having-bought have-brought
Having bought a hilsafish at the market alittle while ago, | brought it.

T Tecel IW@EE@ @ wg@Rd fam 7 |
fe dzanto banorera k"ub onukoron prijo hoj

3s did-know monkeys very imitation favorite becomes
He knew monkeys redlly like to imitate.

I W W e\ W JeW SEe T Ol
dzodi apni manufke b"alo na bafen manufo apnake b"alo
if 2s people-to  well not deem people-aso 2sto well
AR CIN
bafbe na

will-deem not
If you don't treat people well, they won't treat you well either.

W3R R\ owemw ey fw ww Pl T |
ebon dzibone fobfomoj kitf"u nijom mene tfolte hobe
and life-in al-time some rules having-followed to-move will-have-to

Andin life at al times one must follow some rules.

Bi\CEI O L B i S [ R CL | IE @R AT
futoran  nodi amader onek upokar kore ebon mad3"e-madz"e
therefore river 1p-to much benevolence do and sometimes
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\D2 TS I

\p2 opokaro  kore

\g2 harm-dso do

\f  Therefore, rivers benefit us alot and sometimes also harm us.

\12

\bl #ABe  HGE @ RS qECs Ave; IW O ® Wl
\pl potol namer kono sobdzi badzare paowa d3aj ta  age

\gl patol name-poss any vegetable market-in getting goes that before
\b2 Wi @™ Ao

\p2 ami dzantam na

\g2 1s did-know not

\f | didn’'t know before that there is such avegetable as “patol” available in the market.

\13

\bl T SR & [R AT Rk I L B A

\pl nodi amader dzon:o k"ubi projodzonijo karon mnodi pote
\gl river 1p-poss for very-emph important because river route-on

\b2 wE [N FWee AN |

\p2 amra babfa  korte pari

\g2 1p business to-do are-able

\f Rivers are very important for us because we are able to do business along river routes.

\14

\b wge - e swmw o /g wam-gs E |
\p tobuo mad3"e-madz"e bifef fomoje taro kiff"u anondo-durti kore
\g nevertheless sometimes special time-in 3p  some  joy-delight do

\f  Nevertheless, sometimes on special occasions they have some fun.

\15
\bl «A= IS IS Rk TS s
\pl nodir pani gob"ir howaj onek kMidzeo

\gl river-poss water deep happening-because much having-searched-although

\b2 &1 ®[™ FORGI | A
\p2 fe tar kut"ara pelo na
\g2 3s 3sposs axe did-find not
\f  Although he searched alot, he didn’t find his axe because the river was deep.
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G.3. Sentence Repetition Test scores

The tables in this section display the SRT scores for all 361 SRT subjects. The subject

numbersin the far left column correspond with the subject numbers given with the biodatain
Appendix H.5. For each of the 20 sentences (five practice sentences and 15 test sentences),

each subject’ s scoreis given. Thisis based on afour-point scale (0-3) for each sentence. The

total score at the far right is a summation of the subject’s scores for only the 15 test sentences.

Total

26
27
6
16

29
12
21

25
31

1

4

9
20

12
25

15
7
8

15
27
6
9

16
22

13
25

14
18
3
29

12
13
17

Bangla SRT sentence number

No. [P1|P2|P3|P4|P5| 1|2 |3|4|5]|6|7|8]9]10/11/12|13|14|15]| Score

Subj.

PlL [3|3|3]|3[2]|3]|3|3|3|1]|2[3]|2]|2]2[(2|0]0]0]|0

P2 13]3|3[3(3]|3|3|3[3(3]|3|3|1|0(2]3]|0|0]0]|O0

P3 12/3|1|]0{0]2]0({2|1|1]0]|0]|0]|0]|0O|0O|0O]0O]O]|O
P4 3|3|3]2|0|3]2(2|1|2]|0]|3|0]|1]1/0|0]|0O0]1]|O0

PS5 [3|3]|3]3[3[3[3|3|3]|3[3[|3]2(2|3]|0]2[1]|1]0| 32
P6 13]3|3[3(3]|3|3|3[3|3]|3]2|1|3|2]2]1|0]0]|O0

P7 |3|3|3]2|0]3]1(2|2|0]2]1|0/0/0|0|1]0]0]|O0O
P8 1313]3]1|3|3(3[3]2|3[3|1|]0/2(1/0]/0]|0|0]O0

PO [3|3|3]|3[3[3]2(2|2|3]|3[1]2]|3]2|1|1]0]0]|0

P10 (3(3[3[3[2|3|2|3|3(3[3]3[2[|3]|2|2|2|(0]/0]|0

P11/1/3/0/0]0|1/0|0|/0]0]|0|0|0O|0O]0O]|0O|0O]|O|0O]O

P12/1/3;1;1{1{2]0,1/0({0{0]1]0|{0|0]0|0|0|0]|O

P13/2/3{3(0]0(3|2|0(2]1]/0/1|0(0]0]|0|0|0|0]O

P1411(3]2/0/0|2]2]3|3[3|3|3|/0]0[1]0]0|0|0]|O0

P1511(3]3]1/0|2]1]1|2[2]3|0|0]0]|0]|1]|0|0|0]|O

PI613[3[3/2|2|3]3[3|3[3|3|1]1]3[2|0]/0(0|0]|0

P1711(3]2]1|1/2]2]|3|2[3]/0/2|/0]0]|0]|0]|1|0|0]|O0

PI8123/3/0/0/3]1|0|1(1/0/21/0]0]|0]|0]|0|0O|0O]O

P19/0(3/1]0{0]|2]2|/0/0({2]0]2|0|0]0|0|0|0|0O]O

P2011(3]2]1|1/3]2|0]2[3|3|1/0]0[1]0]|0|0|0]O0

P21 3(3(3[3[3[3|3|3|3(3[3[3]1{0]2|3|/0/0]|0]|0

P2212(3]1/0/0|2]0]2]1[1/0/0|0]0]|0]|0]|0|0O|0O]O

R13(3/3|0{2]2]1/0(2(1/0]3|0|0]0|0|0|0|0]|O

R2 13[3[3[3|3|3|3]|3[3[3|3|3|3]1]3[3[3[0]1|0] 35

R312[3|3/0(2|3|2]|2|1]2]|3|3|/0|0]0|0]|0j0|0|O0
R4 10(3|3[3|3|3|2]|3[3|3]2|1]|1]|0]1]|0]1j0|2|0

R510{0|0|0(0|2|0]3]|0]|2]2|3|1|0]0]|0]|0j0|0O]|O0

R6 [3/3]3|3[3]|3]|3|3|2(2]1|3|2]|0]3]1]1|0j1]|0

R712(3|3]1(2|2|1]2|3|1]2|/2|/0|0]1]0[0j0|0|0
R8 |[3[3]2|1([2]|3]1|2|2(3]1]2|1]1]2|/0/0/0]|0]|0

R9 11{3/0/0/0j2)1]0|0|1]/0/0|0O]0O]0O|0O]|O|0O|0O]O

R10|13|3|3|2(3[3]2|3[3]|3|3|3[1({2|2|0]1]0]1)2

R11/3(3|3|1]|2(3]|2]2|2|1|/0]2[{0]0/0/0|0]0]0]|O0

R1211|3|2(1(0(2]|1[|2]1|3|2(2{0{0]0|0]|0]0]|0]|O0

R13|3|3|3|0]3[3]2]2[2|3]2]2[{0]0]1/{0|/0]0]0]|O0
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Total

36

17
22
30

10
32

3
17

6
14

21

31

32

18

I
14

21

31

32

18

7
36
32
30

19
41

32

18
14
26
29
26
33

14
24
24
13
22

24
33
37

28
25
22
41

Bangla SRT sentence number

Subyj.

No. |P1|P2(P3|P4|P5| 12| 3|4|5|6|7[8]9]10/11|12|13|14|15] Score

R14|{3|3|3|3[3[3|3|3[3]|3|2|3[3[2[3[2][3]0]3]|0

R15/3|3|3|3|3|3]1|3[2|3|3]1|0]1/0(0|0]0]0O]|O

R16/3(3(3|3[2|3|2[3|3|2|3|3|2|0]1]/0]/0]0]0]0

R17{3(3(3|3|3|3|3|3|3|3|2|1|3]|1]2|2]1]2]1]0

R18/2(3(3(1(3[2|1]2|3|/2|/0/0/0|/0]0]0]0]0]0]0

R19(3(3(3|3|3|3|3|3|3|3|3|3|2|0]3|2]2]1]1]0

R20/0({3(2/0/0|1/2]{0|0|1/0|/0|0|0]0]0]0]0]0]0

R21(3(3(3|2|3|2|1]2|3|2|2|2|1|/0]1]/0]1]0]0]0

R22/1(3(1/0/0|2|21{0|0|1/0|2|0|/0]0]0]0]0]0]0

R23(3(3(2|0(2|2|2|3|1|1|2|1|1|/0]1]/0|0]0]0]0

R2412(3(2|0(2|2|2[3]1|3|3|3|2|1]1]/0|/0]0]0]0

R25(3(3(3|3[3|3|3[3|3|3|2|3|3]2|0]3]2]0]0]1

R26(3(3(3|3[3|3|3[3|3|3|3|3|2]2]3]|2|1]0]1]0

R2713(3(3[2|3|3|2[3]2|2|3|2|0]1]0]/0]0]0]0]0

R28/2(3(2(1(0(/2|1{3|0|/1/0/0|/0|/0]0]0]0]0]0]0

ui|3|3|2|0]2]2]2(3]1]1]2]1]1|0|1]|0|0]|0]|0O]O

u21213|12|0]12]12]12(3]1]3]|3]|3[|2[1|1|0|0]|0]0]O0

U3 |3(3|3[3[3|3[3|3|3[3[2|3[3[2|0]3]2|0]0]1

U4 13|13|13|3|3]|3]3(3]3]3]3]|3]|2|2|3]|2[1|0]1]|0

Us|3(3|3[|2|3|3|2|3|2[2[|3|2]|0]1|/0]0]|0|0]O0]O

u6 |12|13|2|1)0]2)1(3]0]1]0]0|0|0|0]|0|0]|0]0]O0

U7 |3(3]|3[3[3]|3[3]3|3[3[3|3[|3]2|3]|3]1|2]1]0

Ug |3(3|3[3|3|3[3]|3|3[|3[2]|3]|2]2|2]2]2|1]1]O0

U9 |3(3]|3[3|3|3[3]3|3[3[3|3]2]2|3]|]0]2|0]0]O0

Uio|3|(3[(2[1(3|1(2|2(2|3|1|1|2|1|2|2|0]0]0]0

U11|3[3[3|3]|3|3[2(3|3|3|3[3|3|3[3[2|3]|3[2]|2

Ul2|3[3[3|3]|3|3|2(3|3|3|3[3[2]|2[2][1|3]|0]|0]2

Ui3|3[3[3|1]|3|3|1{3|3|2]|2[2]2|0[{0[0|0]|0]0]O0

Ui4|3|3[3[3[1(2(1|0f1|2|3|2|1|2|/0/0|/0]0]0]0

Uis|3[3[3|3|3|3|3(3|3|3|3[3|1|0[|2[1|0]|0[1]0

Ui6|3[3[3[3[3|3(2[3(3|3|3|3|3|0|1]2]1]1]1]0

Uil7|3[3[3|3]|3|3|3(3|3|3]|2|3|1]1|2][0|2]0]0]0

UlB|[3|3[3[3|3|3(3[3(3|3|3|3|2|3|3|2|1]1]0]0

ui9|2|(3[(3[(2](2|3[(0|3(3|1(2|2|/0/0/0|/0]0]0]0]0

U20{3[3[3[2]2|3(2[3|3|3|3|3|1|1]2|/0]0]0]0]0

U21[3[3[3[2[3|3(3[3(3|3|3|2|1|1]1]1/0]0]0]0

U22(1[(3[(3[0(3|2(2[2(2|2|0[/2|/0/0|1/0|0]0]0]0

U23{3[3[3[1|3|3(3|3(3|3|1|2|1|1|/0|1]1]0]0]0

Uu2412(3[3[3[3|3(3[3(3|3[2|3|/0]1]2|0]1]0]0]0

U25(3[3[3[3]3|3(3[3(3|3|3|3|0|3|3]1]3]0]2]0

U26[3[3[3[3]3|3(3[3(3|3|3|3|3|3|3|1|]3]0]2]1

U27[3[3[3[2[3|3(3[3(3|3|2|3|1]2|2|0]2]1]0]0

U281 3[3[3[3[3|3(2[3(3|3|3]2]2|1|1]/2|/0]0]0]0

U29{3[3[3[0|3|3(3[3(3[1|2|3|0]2|0|/0]2]0]0]0

U30|3[3[3|3]3[3|3[3|3|3]|3[3]2|3[3[3|3[|3[2]1
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Total

26
22
17
22
33
41

22

17
30
32

26
39
32
25

18
22
27
28
23
29

15
26

14
27
31

29
40

24
26

13

4
4
39
25
32

19
19
37

20
33
26

17
27
28

15

Bangla SRT sentence number

Subyj.

No. [P1|P2|P3|P4|P5/ 1|2 |3|4|5[6|7|8]9]10(11|12|13|14]|15| Score

U3l|[2|3[3[3[3|3(3|3(3[2|3(3|0]1]2]2|1]0]0]0

U2 3[3[3[3[3|3(3|3(3|2|1|2|2|1|1|/0]0]0]1]0

U33|3|3[(3|3|]0|3|2]3|3(3|0{2]/1]0|{0]|0|0]|0]0]O0

U34|3[3[3|1]2]2|3|3|3|3|3[3|0]1|1]/0|/0]|0]0]O0

U35 [3[3[3[2[3|3(3[3(3[3|3(3|3|1]1]2|]2]1]1]1

D1 [3|3]|3|3|3]|3[3|3|3[3(3|3[3|3|3[|3]2]|3]2]1

D2 |3|3]3]2|3]|3]2|3|3|3(2|3|2|0|0]1]|0|/0]0]O

D3 [3|3]2]2|3]|3|2|3|3|2(3|1|0/0|0]|0]|0O|O]O]O

D4 [3|3]3]2|3]|3|3|3|3|3(3|2[1]2|3]|1]|2|1]0]O0

D5 [3|3]|3|3|3]|3|3|3|3|3|2|3[|3|3|1]|2]|2|1]0]O0

D6 [3|/3]3]3|3]|3|3|3|3|3(1|3[|2]|2|2]|0]1|/0]0]O0

D7 [3|3]3|3|3]|3[3|3|3[3(3|3[3]2|3[3]2|3]1]1

D8 [3|3]3[3|3]|3|3|3|3|3(3|3[2|3|3[|2]|1|/0]0]O0

D9 |3[3|3[3[3|3[|3|3|3|3|2|3[1|1|1|0f1f{1f{0/|0
D10|3|3[3[2]2|2(2]|2|3|3|2|1|/0/0|1/0]2]0]0]0

D11|{3|3(3(3(2(2({2(3(3(3|3(3|1|1|1/0]0]0]0]0

D12 3|3[3[3]1(3(2|3(3|3|3|3|2|2|0/0]2]0]1]0

D13|3[3[3|3|3|3|3]|3|3|3|3[|2|3|1|2][1|/0]|0[1]|0

D14{3|3[3[0|3|3(3|3(3|2|3|3|1/0/0|1]1]0]0]0

D15/3[3[3[2|3|3(3|3(3|3|0|3|3|1|2|3|1]0]1]0

D16{3[3[(2[0]2|3(1]2(3|2|0(2|/2|/0/0/0]0]0]0]0

D17|3[3[3[2|3|3(3|3|3|3|2|3|1|1]2|2|0]0]0]0

D18 3|3(3[3|3|3(2(3(3|1|/0|1/1/0|/0|/0]0]0]0]0

D19 3|3[3[3]2|3(3|3(3|3|3(3|1|3|]2|/0|0]0]0]0

D203 [3[3[3]2|3(3|3|3|3|3|3|2]|1|]2|2|0]0]2]1

D21[3|3[3[2[3|3(3|3(3|3|3|3]2|0|3|0]2]1]0]0

D223 |3[3[3[3|3(3|3(3|3|3|3|1|3|3|3|2]3]1]3

D23[3[3[3[3[3|3(2|3(2|3|3|3|1|1|]2|1/0]0]0]0

D24/3|3[(3|3]|3|3|3|3|3|3|3[3|1|]0|2][0|J1]0]0]1

D25/3|3[3[1(2(3(1(3(3(2|(0(1/0/0|/0|/0]0]0]0]0

D26({2|3|(2(/0/0}1({1/0(1/0|0|1/0|/0|0|0]|0]0]0]0

p27{3/3(3(0(1(2({0/{0(0|1|/0|1/0|/0|0|0|0]0]0]0

D28|3[3[3|3]|3|3[3]|3|3[3]|3[3[3]|]2[3[2|3[3[2]0

D29|3|3[3[2|3|3(3|2(2|3|3|3|1|1|/0]2]1]0]1]0

D30/3[3[3|3]|3|3[3|3|3[3|3[3[3|0[|3[3|1]1]0]0

D31|3|3(2[2(1(3(0f1(3|3|1(3|0|2|2|1/0]0]0]0

D32{1|3(3[2(3(3(2(3(2(3|0(3|2|/0/0/1/0]0]0]0

D33|3[3[3|3]|3|3[3]|3|3[3]|3[3[3|0[|3[2|2]|3[2]1

D34[3[3(3[1(2(3(2(3(3(2|3[(2|/0/0|1]/1/0]0]0]0

D35/3[3[3|3]|3|3|3|3|3|3]1[3|3|0[|2[3|2]|3[0]1

Al |[3|3|3|3|3[3[3|3[3[3|3[3|0|0]2]2|1]0]0]0

A2 1|13|3]|2|0[3[|2|3[|3|2|3|[0]|0|0]1]|0|0]0O]O0O]O

A3 |3|3[|3|3|2|3|2|3|3[3[1[2]|2|3|2|1|0f(0f1]1

A4 |3|3[|3|3|2|2|3|3|3[3[2[2|3|1|1|3|1(0f0]1

A5 (3|3|3|2|2|3|2|2|2|2|1|2]|1]|0f0]j0O|j0O|OfO]|O




183

Total

20
16
17

7
26

32

24
27
29
29
18
24
34
23
36

8
25
29

14
27
20
26
22
30
25

17
25

8
24
24
29
21

19
22

15
12
39
34
21

23

18
32
21
29

16

Bangla SRT sentence number

Subyj.

No. [P1|P2|P3|P4|P5| 1|2 |3|4|5]|6]|7]|8]9]10/11|12{13|14|15]| Score

A6 |3|3[|2|2|2|3|3|3]1|2|2|2]|1]|0|2]|0|1|/0f0]|O0O

A7 |3|3|2|2|2|3|2|3|3|[2|1|2|0|j0|0O0|0O|0O|OfO]|O

A8 |3|3[|3|3|2|3|1|3|]2|3|0|2]1|0f1|0f1|{0f0]|O

A9 |3|3|2|1|2|2|2|2|0]|0|0O0|21]|0]|0O|O|O|O|OfO]|O

A10{3[3[3|3|3|3(3(3[3|3|2|2|2|1|0|0]2]|0]1]1

A1113|3|3|3[3|3|3|3]3|3[3[3|2[0[2|3]|3]1|0]0

Al1213[3(3|3|2|3(3[2|3|2|2|3|2|1|2|0]1]0]0]0

Al13[3(3(3(2(3(2(3(3[3|3|3|3[2|0|2|1]0]1]1]0

Al413[3[2]|0|3|3[2(3|3]|3|2]|2|3|2|2|0]2]1]|0]1

A1513|3(3|2[3|3|3[3|3|2[3]|3|1|0[3|3]1]1|0]O0

Al16({3(3(3(2(2(2(1(3[2|2|3|3|/0/0|1|1]/0]0]0]0

Al7|13|3(3|2|3|3|3[3|3|2[3|3|1|1[2|0]0]0]|0]O0

A18|13|3|3|3[3|3|3[3|3|3[3]3|1|3[2|3]0]3]|1]0

A1913|3(3|0[3|3|3[3|3|3[2]|3|2[0[1|/0]0]|0]|0]O0

A20[3[3[3[3|3|3(3(3|3|3|3|3|3|2|3]|2|2]2]|0]1

A21(2(3(2(0(1(2(1(1(2|2|0(0|/0|0|0|0]0]0]0]0

A2213[13[3|3|3|3(3(3|3|3|3|2|1|1|]2|0]1]0]0]0

A2313[3[3[3[3|3[2]|0|3|3|3|3|2]2]|2|3]|]2]1]0]0

A241213[2]2(2|2(2|3|2|1|2|1|/0/0|1|/0]0]0]0]0

A2512[3|3|3|3|3(3|3|3|3|3|3|1/0|3|0]1]1]0]0

A26[3[(3(3[1(2|3(2(3[2|0]2]|2|2|1|0]2]1]0]0]0

A2713[3[3]1(2|3(3|2|3|3|3|3|1|/0|2|0]1]1]1]0

A2813[3[3]1(3|3(2[2|2|3|3|1|2|2|0|1]1]0]0]0

A2913[3[3]2|3|3(3(3[2|3|3|3|2]1|3|2]2]0]0]0

A30[3[3[3|3|3|3(2(3|3|1|3|3|3|0|1]2]1]0]0]0

M1|3|3|2|2|2|2|1|1]|2|3|1|2]|2]|0|0O0|1|0O0f1f1]|O0

M2|3[3[3[2[1|3|2|3|3[3[|2|3]2]|0f1|3|0fj0f0]|O0

M3|2|3|2|1|1|2|2|1]1|2|0|0]|0O]|OfJO|O|O|OfO]|O

M4[13[3[3|2|3|3|2|3]2[2|3[3|2|1|2]|0]1(0f0]|O0

M5(3|3[3[3|3[3[2|3[3[3|0]|3]|3|1]|2]|0|/0]0]0]1

M6 |[3[3[3[3[|3|3[2|3|3[3[3[3[2]|0f2]2]2(0f(0]1

M713[3[3[3[|3]|2|2|3|3[2|3|2|0]2|1]|0]1|(0f0]O0O

M8|3[3[3|0]|2|2|2|3|2|3[|1|2|2]|1|0|1]/0f(0f0O]|O

MO [3[|3[3[|1|2|2|2|3|3[2|2|2]|2|0f1]|2]|1(0f0]|O0O

M10{3|(3(3(1(2(3(2(3|2|2|0|1|1/0|1|/0]0]0]0]0

M11{3(3(3(2(3(3(2(1|/0|1|2|2|0|/0|1|/0]0]0]0]0

M121213(3|3[3|2|2[3]3|3[3[3|3[2[3|3]|3]2]|3]1

M13|3|3[3|3[3|3|3[3|3|3[3]2|3[3[2|3]1]1]1]0

M14{3[(3(3(3(2(3(2(3[2|2|3|2|1|1|1|/0]1]0]0]0

M15/3(3(3(2(2|3(3(3|3|1|2|1|2|2|1|]2|/0]0]0]0

M16{3(3(2(2(2(3(2(3|3|2|2|1|0|1|1/0]0]0]0]0

M17{3 (33333333333 |2|2|2|2]1]1]1]0

M18|2|3|3|3[3|3|2[3]|3|2[1]3|0|1[2|1]0]|0]|0]O0

M19/2(3(3|2|3|3(2|3|3|3|3|3|3|1|2|2|1]0]0]0

M2013|3(3|3[2|3|2]2]|1|2[0]2|3][1[0|/0]0]J0O0]|0O]O
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Total

12
17
24
20
23

9
31

11

6
20
33

9
19
11

5
23

15
23
35
34
27

24
21

16
20

24
31

25
22
25

14

5
4
22
20
21

14
30
23

12
23
22
26
39

15

Bangla SRT sentence number

Subyj.

No. [P1|P2|P3|P4|P5| 1|2 |3|4|5]|6]|7]|8]9]10/11|12{13|14|15]| Score

M21{3(3(2/0(1/3(2(2|2|1|/0|1|/0/0|1|/0]0]0]0]0

M22]2(3(2]0(2(3(2(2|2|1|2|2|1|0|2|0]0]0]0]0

M23]2[3(3]2|3|3(3(3[3]2|2|3|1]2|2|0]0]0]0]0

M2413[3(3[2(2|3(2(3[2|2|2|]2|0/0|1]1]/0]0]2]0

M25/3[3(3(3|3(3(2(3|3|3|3]2|1|/0|0]2]1]0]0]0

M26{1(3(2(1(0(2(1(2|2|1|/0|1|/0/0|0|0]0]0]0]0

M27]3[3[3[3[2|3[2]2|3|1|2|3|3|2|3]|2]|2]|2]|0]1

M28{3(3(3(2(0(2(2(2|2|1|/0|1|/0|1|/0|/0]0]0]0]0

M29|12|3(2|0|0|2|1]|1]2|0|0]|0|0|O]|0O|O]0O]0O]|O]O

M30{1({3(0(1(2(2(1(3(3|2|2|2|2|1|2|0]0]0]0]0

Gl1|3|3|3|3|3[3]|3[2|3]|3[3]2|0]2|3|3]|3]2]|1]0

G212|3|2|3|3|2]|2|1|2|2|0]/0|0|0|0O|0O]0O]0O]|O]O

G3|138|3|3]|2|3|2]|3|3|2|3|3|2|1|0|j0|0]0]0O]|0O]O

G413|3(3|0|3|3]2|2|2|1|0]j0|0]|0|1|0]0]0O]|0O]O

G5(2(3(2(1|/2|2|/0/2|/0|/1/0/0|/0|/0]0|0]0]0]0]0

G6|3|3[3]|1|1(3]2|3|3]|2[2]2|2[0]1|3]|0]0]|0]O0

Gr|2|3|3|2|2|3]2|3|3|]2|/0/2|/0/0]0|0]0]0]0]0

G8 3|3[3|2|2]|3|3]2|3|3|3|/0]2]0]2]2]0]0]0]0

G |1|3|3|3|3|3|3|3|3|3|2|2|3]|3]|3|3]|1]1]2]0

Gl1013]|3]|3]2]3]3]3]3]3[3]3]|3[2][0]|3[|3[|2]|1]|2]|0

G11|13]|3]|3|3]3]3]3]|3]3[3]|3]|3[|2]|2]|2]|0]0]|0]0]O0

G1213]13]|12]12]13]|3]|3]|2]3]|3]|3[|3[1|0]1]|2]|0]|0]0]O0

G13|13|3|3]|2]0]3]1]2]3]|2]|2]|2|0]1]|2]|2[1|0]|0]|0

Gl41213]|12]|12]|10]2]2]|3]2]|2]1]2|0|0]|1]|1]|0]|0]0O]|O

G1513|3|3|3|3]|2]2]|3]3|3]|2]|2[1|0]1]|1]|0]|0]0O]O

G16|13|3|3]|2]|3]|3]|3]2]|3]|2]|3]|2[1|2]|2]|1|{0]|0]0]O0

G1713]13]|3]|3]|3]|3]|3]|3]|3[3]|3]2[|3[|2]|2]|0]2]|0]2]|0

G18|13|3|3|3]2]|3]|3]|2]|3|3]|2|3[1|1|2]|1]|0]|1]|0]|O0

G19|13|3|3]|2]2]|3]2]|3]|3|3]|1]|2|1|0|1]|1]|2]|0]0]|O0

G2013]13|3|3]|3|3]|3]2]|3[|3]1]|3[|1|2]|0]2]|2]|0]0]O0

G2113|3|3|3|3|3]1|]0]2]2]2]|2|0|1|1|0|0|0]0O]|O

G221213]12]1]0]2]2]0]0]0]0]0]|0[|1]|0]|0]|0O]|0O]0O]O

G23|12|3]1]0]0]2]0]1]0]1]0]0]|0O|0O]|0O]|0O]|0O]|0O]O]O

G241213|3]|113]|2]2]|3]|3|2|3|2[1|2]|2|0]|0]|0]|0]O0

G25|13|3|3|3]|2]|2]2]2]|3|3]|1|2|0|0]|1]|2]|2]|0]0]|0

G26(3[3]|3|2(3]|3[|2|3]|3|3[2|2|0j1|2]|0]0|J0]0]O

G271113]|3|3]2]|3]2]|3]2|2]|0]1]|1|{0|0]|0]|0]|0]0O]|O

G2813[3]|3|3(3]|3|3[3|3|3[2|3[2]2|2]|2]2|0]0]O0

N1|3[3|3[2[3|3[3|0|3[|2|3|3[1[1[2]|2[0f/0f0]|O0

N2]0|2|0|0|0|2]|2]|2|1|1|2|1|0|0f1]|0f0Of0Of0O]|O

N3 [3[3|3[3[2|3[3|1|3|3|0]2[|1]|0f2]|2[1[2|[0]|O0

N4 |12[3|3[3[1|2|2|3|3|3|2|3|2|0f1]|1(0f0f0]|O

NS |0/0]3]3|3]|3|3|3|3|3|1|2[|1|3|2]|0]1|0]1]O0

N6 |3[3[3[3[3[|3[3|3|3[3|3[3[2]1[3[3[3|2[3]|1

N7 13[3|3[1|3]|2]|2|2]|1]|1]|2]|2|0]1][0]|0f2|0f0]|O
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Total

21

18
17
13

8
15
13
26
13
11

6
29
33
27

8
10

31

8

8
18

32

30

12
15
18
17
21

15
10
31

6
19
18

9
24
10
14
12
11
15

9
17

6
19

5

Bangla SRT sentence number

Subyj.

No. [P1|P2|P3|P4|P5| 1|2 |3|4|5]|6]|7]|8]9]10/11|12{13|14|15]| Score

N8 |12[3[|3[2|3|3[|2|3|3|2|3|2|1]|1|1]|0|0|0f0O]|O

N9 |12[3|3[1|3|3[|3|2|2|1]|1]|2|0]|0|2]|1(0f1|{0]|O0

N10|3|3[3[2|3|2(2]|2(3|2|2|2|1|/0|1/0/0]0]0]0

N11|{3|3[2(3|2|3(3(1(2|1|/0(2|/0|/0|1/0|0]0]0]0

N12|2|3[3[(2(2(2(2(/0(2|2|0/0/0|/0|0|0|0]0]0]0

N13|2|3[3[1(2(2({1(3(2(2|2|2|/0/1|/0/0]/0]0]0]0

N14{3|3[3[2|2|2(1(3(2|0|1(2|/0|/0|1|/0|1]0]0]0

N15{3[3[3[3(3(3(3(3(2(3|3(3|2|1|1/0)/0]1]1]0

N16{3|3[(3(0}(1(1({2(3(1(3|0|1|/1/0|1/0|0]0]0]0

N17{0|3(2[1(0(2({2(2(1(2|0(2|/0/0|0|0|0]0]0]0

N18|{2|3(1(1(2/2{0({2(1/0(0|1/0|/0|0|0|0]0]0]0

N19/3[3[3|3]|3|3|3]|3|3|3|3[3[3|0[1][2|2]0]0]0

N20/3[3[3|3]|3|3|3]|3|3|3]|3[2]3]2[3[3|0]0[2]|0

N21|3[3[3|3]|3|3|3]|3|3|3]|2[3]|2]|1[2][2|0]0]0]0

N22|{2[1(1({2/1/3(1(1/(2/0(/0/0|/0|0|1/0|0]0]0]0

N23|2|[3(3[1(1(3(2(2(1(1|({0(1|/0/0|0|0]0]0]0]0

N2413[3[3[3[3|3[3|3(3|3|3|2|2|2|3|1]1]1]1]0

N25(2[3[2[1(2|2(1]1(1/0(0|2|/0|/0|1/0|0]0]0]0

N26{1(2[1(1/0}2(1(1(2|2|0/0/0|/0|0|0|0]0]0]0

N2712|3[2[2]1|3(1|3(3|2|3|3|/0/0|/0|/0]0]0]0]0

N28[3[3[3[3]3|3[3|3|3|3|3|3|3]1|2|2]2]0]1]0

N29|[3[3[3[2[3|3(3|3(3|3|3|2]2|0]2]2|3]1]0]0

Ki]2[|3|2[1|0|3|2|2|1]|2|0]2|0]|0|0O]|0O|0O|O|O]|O

K213[3|3[1|3|2|2|3|2|2]|2]|1|0|1|0|0O0|0O|0O|O]|O

K312[3|3[1|1|2|2|2|3|2|3|3|0|0|1]|0|j0|0OfO0O]|O

K413[3[|1|2|3|2|2|3|2|2]|3]|]2|0]|0|1]|0|0|0O|0O]|O

K513[3[3[3[3|3[|3|3|2|3|3|2|1]|1|0|0|j0|0O]f0O]|O

K6 |3[3[|3[1|2|2|3|3|1|3|2|1|0|j0|0O0|0O|0O|O|O]|O

K713[|3|3[|2|2|2|1|3|1|2|0]0|0O|0Of1]|0|0O|0Of0O]|O

K8 |13[3[|3[3[3[3[3|3|3[|3|3]|2[1]1]|2|3[2|0f2]|0

K912[3|3|0|1|2|2|0]|1|1|0]|0O|0O]|0O|O|O|O|OfO]|O

Ki0|{3|3[3[0|3|2(2|2(1|3|3|2|2|1|1/0/0]0]0]0

K11|3|3[3[1(2|2(2|2(1|2|2|2|1|2|1|/0]1]0]0]0

Ki2|2|3(2(1(2(2({2(3(1(/1/0/0/0|/0|0|0|0]0]0]0

Ki3|2|3[3[3]|0(3(2|3(2|2|3|3|1|]2|0]2|1]0]0]0

Ki4{3|3[3[2|3|3(2(2(0(2|0/0|/0|/0|1/0|0]0]0]0

Ki5{3|3(1(1(3(3(2(3(2(2|0(1/0/1/0/0]0]0]0]0

Ki6|3|3[3[2(1(2({0(2(1|2|2|2|0/0|1/0|0]0]0]0

Ki7{3|3(3[1(2(2({2(2(1/0(1(2|/0|/0|1/0|0]0]0]0

Ki8|3|3[3|3|3|3|2]1|3|2|1|2]|1|]0|0[0|0]|0]O0]O0

Ki9|{1|3(2(1(1(1({2({2(2(1|(0(1/0/0|0|0|0]0]0]0

K20[{3|3[3[2(1(2({2(3(2(3|3(1|/0/1/0/0]0]0]0]0

K21{2|3(1{0{0(2({1({2({1/0/0(0|0|0|0|0|0]0]0]0

K22|3|3[3[2]3|2(2|3(1|2|2|2|2|0]1]/2|/0]0]0]0

K23|2|3[2|2]1]2|1]2|0|/0]0|0]j0O|J0O|O]O|O]O]O]O
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Total

22
17

9
5
9
25
15
16
11

8
35
20
26

10
14
36
28

17
13
11
11
20

11
12

7
11
14
17

4
14
12
11
17
13
20
23
10
22
22
17
38
22
22
22
21

Bangla SRT sentence number

1{3|1|2|0]2|1|3|]2|3|[0]|2]|0|0|2]|0|0|0Of0O]|O

Subyj.

No. [P1|P2|P3|P4|P5| 1|2 |3|4|5]|6]|7]|8]9]10/11|12{13|14|15]| Score

K2413|3[3[3|3|2(2|3|3|3|3|3|1|/0|1]/1/0]0]0]0

K25[3[3[3[0(3(2(3|2(2|2|1(2|1|/0]2|0]0]0]0]0

K26[{3[3[1(2(0(2(1(2(2|/0/0|2|/0/0|0|0]0]0]0]0

K27{3/3(3/0/0}{2({1({1/{0/0|1|/0|/0|0|0|0]|0]0]0]0

K28|{2|3[(2[1(0(2({2(|2(1/0/0|2|/0|/0|0|0]0]0]0]0

1 [3[3|3[2|3|3|3|3|3[2|3|2|2|0(2]|2|0(0f0]|O0

12

I3 13{3|3|0|0|3|2|3|2|1|0]1|2]|1(1][0|j0f0Of0O]|O
4 13/3]|3[3|0]2]|2|2]|3|2|(0|0|0]j0|0]|0O]|0O|O]O]O
5 12|3]|3]1|/0]2|0f3]1|1|/0|J1|0]j0O|O]|O]|O|O]O]O
6 [3[3[3[3[3|3|3[3|3[3[|2|3[3[2(2|3[1(2(1]1
I7 13]3[|3|0]|2|2|2|3|2|3|2|2|2|1[(1][0|j0f0f0O]|O
8 12|3|3[1|2|3|3|3|3[1|3|3[1|2(1[0f1(1f1|0
9 12|3|2|2|0|2|1|3|0|1|1]1|0|0|0O|0O|j0OfOf1]|O0O

10 {3|3(3(1(1/3(1(3(1(/2(0/2|/0/0|1|/0]1]0]0]0

111 [3[3[3[3[3[3(3[3(3[3[3[2]|2]|2|3|2|2]|1]|2]|2

12 |3]3[3[3[2|3(2|3|3|3|3|3|2|2|0|2]1]0]1]0

13 [3|3[3[3[2|2(2|3|3|3(1/2/0/0|/0|0]1]0]0]0

114 {3|3(2]0]2|2(1(3|3|2(0/2|/0/0|/0|/0]0]0]0]0

1512331/ 0|3(2|2(1|/2/0/1/0/0|0|0|0]0]0]0

116 [3|3(3[2]2|1(2|3|0/0(2|2|/0/0|1|/0|0]0]0]0

117 12]3[3[3]2|3(2|3(3|3[2]|2|0]1]1/0|/0]0]0]0

18 [3(3(3(1}1}/2(1(3(1|1[/2|1/0/0|/0|/0]0]0]0]0

19 (3(3(3/0}1/2(0|3(1|2|1|/2|1|/0|/0|/0]0]0]0]0

202|3(1(2(2|2({0(1(1|/2/0|/1/0/0|0|0]0]0]0]0
121 2]3[(3]2|0}2(1|3|2|1/0/2|/0/0|0|0]0]0]0]0

122 13]3[(2]|0]2]2(2]1|3|2|0|1|1]/2|0|/0]0]0]0]0

2312|3101 |3(2|2|2|1|2|2|1|1|1|/0|/0]0]0]0

12411/3(1/0(2/1(1(1/0|/1/0/0|/0|/0|0|0]0]0]0]0
125]12|3[(1/0|/0|2|1|3|0|3|2|2|0|/0|1|/0|0]0]0]0
126 [2]2(3]0(0|2({0(2|1|2|3|2|0/0|/0|/0]0]0]0]0
127 1|3]3[2]2]2|2(2|3[2|/0/0|/1/0|/1|/0|/0]0]0]0]0

128 13|3[2(2]0]3[2]3|3(3|1|1/0|0]|1]/0|0]|0]0]O0

129 [3|3[3]2(2|2(2]2|2|1(2|2|/0/0|/0|/0|0]0]0]0

130 [3[3[3[3[1/2(2|3|3|3[2|2|0]/2|1|/0|/0]0]0]0

Bl1|3|3[3|3|3[3[3[3|3|1|3|2|2|1(1|0fj0f0f1]|O0

B2 12|3|2|0|3|3|2|2|0|2|1|0j0|0Of0O|0O|0O|OfO]|O

B3[3|3|3[2|3|3(1|3|2|3|3[|2[0|1|2]0|1]|0]0]1

B4 |12|3|2|2|2|3[2|3|3|3|3|3|0j2(0|0|j0|0f0O]|O

B5(3|3[3[3]|3|3(2|3|2]|2|1|2][1|0[1]/0|/0]|0]0]O0

B6 [3|3[3[2]2|3(3|3[3|3|3[3[3|2[3[3|2]1]1]|2

B7 [3]|3[|3[2]|3]2(3|3|3|3|3[3|[0|0|0]1]1]0]0]O0

B8 [3|3[3[2]|3|3(3|2|3|3|2[2]|2|0|1]|0]1]0]0]O0

B9 |3|3|3|3|3|3[2|3|3|3|3|3|1j0f1|j0j0|/0f0O]|O
B10{3(3(3(2(2|3|3|3|3|3|3|1|1/0)J0]0]1]0]0]0
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Total

19
24
12

I
17
14
24
27
31

34
24
15
21
21
31

19
27
23

2
12
16
20
25
41

29

13
17
32

14
12
37

26
34
28
30
29
23
29
27

24
35

14
32
43

40

Bangla SRT sentence number

Subyj.

No. [P1|P2|P3|P4|P5| 1|2 |3|4|5]|6]|7]|8]9]10/11|12{13|14|15]| Score

B11(3(3(3|2(3|3|2|3|3|3|1|/3|/0|/0]1]/0|0]0]0]0

B12{3(3(3|3(3|3|2|3|3|3|3|2|1|]2|0|/0]1]0]1]0

B13/2(3(3(2(1(3|2|3|2|1|/0/1/0|/0]0]0]0]0]0]0

B14/2(3(3/0(1/1/0|3|1/0|1|/1/0|/0]0]0]0]0]0]0

B15(3(3(3[2(3|3|2|2|3|2|1|2|0|/0]2|0|/0]0]0]0

B16{3(3(3(3(3|3[2|3]1]/2|0/2|0]1]0]/0|0]0]0]0

B1713|3(3]2]|2|3]|3|3|3|3|3[3|2[0(0|0]0]1]0]0

B18(3(3(3(3(3|3(3|3|3|3|1|3|0]2]1]2]2]1]0]0

B19(3(3(3[2|3|3|2|3|2|3|3|2|2|1|2|1|3]|]1]1]2

B2013|3(3|3|3|3|3|3|3|3[|3[3|2[2[3|3]|0]1]1]1

B2113|3(3|3|3|3]|2|3|3|3[|1]3|2[1[2|0]0]j0|1]0

B22(1(3(2(3(1(3|1|3|1|/2|1|3|0|1]0|/0|0]0]0]0

B23(2(3(3(1(0|3|2|3|2|2|1|2|0]1]2|1]0]1]1]0

B2413|3(3]2|3|3|3|2|3]1|3[|3|2[0]j0]1]0]0]|0]O0

B25(3(3(3(3[3|3|2|3|3|3|2|3|3|2]|2|2|2]0]1]0

B26|3|3(3]1|3|3]|3|3|3|3|3]1|/0[0j0|0]0]0O]|0O]O0

B27{3(3(3(1(3|3|3|3|3|3|3|3|1]1]2]2|0]0]0]0

B28(3(3(3|2[2|3|3|2|3|3|3|2|0]1]1]2|/0]0]0]0

B29/1(3(1/0/0/0|1|/1/0/0|0|0|0|0]0]0]0]0]0]0

Z1 12|3|3[|2|2|3[|1|3|2|2|0]1|0j0|0O|0O|O|O|O]|O

Z2 13|3|3[|2|3|3|2|3|1]|1]|2]|2|0|0|2]|0|0|0f0O]|O

Z313|3|3[|2|3|2|2|3|3|3|3|3|0|1|0|0|j0|0Of0O]|O

Z4 13|3|3[3[3|3[2|3|3|3|3]1[|2|0|2]|0f1f1f1]0

Z513[3|3[3[3[3[3|3|3[3|3]2[3[3[3]3[2]|3][2]|2

Z6 |3|3|3[2[3|3[2|3|3|3|3]2[2]|2|3]1]2|0f0]O0

Z7 12]13|2|0|3|3|2|2|3|3|0]0|O0|0O|0O|0O|O|O]|O]|O

Z8 13|3|2[|2|3|2|0]2|2|3|3]|1|0|1|1]|0[2|0f0]|O0O

Z9 |3|3|2[3[3[|3[3|3|3|3|3|3[1]|2|3]1]2|0f2]|0
Z10[3|3[3[2(2|3[(0|3(2|2|2|2|/0/0/0/0]0]0]0]0

Z11|3|3[(3[3|0(2({2]/0(2|2|0|1|/0|1|2|0]0]0]0]0

Z12 333333333333 ]|2|3|3|2|3]2]1]|0

Z13[3|3[3[2[3|3(2|3|3|3|3|3]2|1|]2|0]1]0]0]0

Z141313[3|3]|3|3[3]|3|3[3]|3[2[3]|3[2[2|2]2]0]0

Z15|/3|3[3|3]|]0|3|3]0|3|3]|3[3[|2]2[3[1]2]0]0]0

Z16|13|3[3|3|3|3|3]|3|3|3|3[|3|3|1|3[1|1]0]0]0

Z1712|3[2[3]2|3(3|3(3|3|2|2|1|1|3|2|1]2]0]0

Z18|3|3[3|2]|3|3|3|3|3|3|1|3|1]2|0][1|/0]|0]0]O0

Z19|13|3[3|3]|3|3[2]2|3|3]|3[3[2]2[2]0]2]2]0]0

Z20[3[3[3[2(3|3(1(3(3[2|3(3|1|]2|]2|0]2]1]1]|0

Z21[3|3[3[2(2|3(2(3(3|3|2|0|1|/0|1|2|2]1]1]|0

Z22|13|3[3|3]|3|3[3]|3[|3|3]|3[3|3|3[3[2|0]1]1]1

Z23[3|3(2[1(2(2({1({2(2|3|2|2|/0/0/0/0]0]0]0]0

Z241313[3|3]|3|3|3]|3[3|3]|3[3[2]|2[2[3|2]|0]0]0

Z25|3|3[3[3]3|3(3|3(3|3|3|3|3|3|3|3|3]|3]|2]|2

Z26|3]|3[3|3]3|3[3]3|3|3]|3[3|3|3[3[3|3]0]2]2
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H.1 Biodata notes

H. SUBJECT BIODATA

The following abbreviations are used in the biodata tables bel ow:

Column headings:

Educ = education

MT = mother tongue
M’sMT = mother’s mother tongue
F'sMT = father’s mother tongue

Rel =religion

Education:

SSC = secondary school certificate

HSC = higher secondary certificate
10 = completed class 10 but did not pass

SSC exam

BA = Bachelor’s degree
MA = Master’'s degree

Other:
ND = no data

H.2 Word list (WL) and CIQ informant biodata

L anguages:

S = Santdli
Ma= Mahali
Mu = Mundari
Kod = Koda

Religions:
C = Christian

C (RC) = Christian, Roman Catholic

C (P) = Christian, Protestant

Sn = Sonaton
H = Hindu

| =ldam

T = Traditional

189

Note: Dates are given as MM/DD/YY

C s . Other
\va I Date Location | Age | e | Educ | MT '\,\;:TS EHS. ;ﬁ?g}‘;ﬁ Rel
Q X (in years)
X 11/6/04 | Rgjarampur | 44 | M 10 S S S Dinajpur:11 C (RC)
X | 11/6/04 | Rgjarampur | 60 | M 0 S S S none C
X 11/8/04 | Rautnagar | 60+ | M 0 S S S Isanpur:34 H
X | 11/8/04 | Rautnagar 47 | M | SSC S S S Birisiri:1 C
X | X | 11/9/04 Nijpara 55 |M | SSC | Mu | Mu | Mu | Begunbari:22 C
X 11/10/04 | Paharpur 27 F|HSC| S S S Hasarpara:l9 | C(RC)
X | 11/10/04 | Paharpur 50+ | M | SSC S S S none C
X | X | 11/12/04 | Abirpara 45 | M 7 Ma | Ma | Ma Bogra:4 C (RC)
X | X | 11/14/04 | Matindor 56 | M 10 Ma | Ma | Ma Rajshahi:24 C(RC)
X 11/15/04 | Patichora 27 F 2 S S S none C(P)
X | 11/15/04 | Patichora | 40+ | M 9 S S S none C
X 11/16/04 Jabri 26 | M 10 S S S none Sn
X | 11/16/04 Jabri 5 | M 8 S S S none Sn
X 11/18/04 | Begunbari 18 |M | SSC | Mu | Mu | Mu none C (RC)
X | 11/18/04 | Begunbari 54 | M| SSC | Mu | Mu | Mu none C (RC)
X | X | 11/21/04 | Pachondor 74 | M 6 Ma | Ma | Ma none C (RC)
X | X | 11/21/04 | Kundang 18 | M 3 Kod | Kod | Kod none H




Word list and CIQ informant biodata, cont.
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c S Other
w . M's| F's residences
L IQ Date Location | Age i Educ | MT MT | MT and length Rel
(in years)
X | 11/21/04 |  Amnura 22 F 10 S S S none C

X | X | 11/22/04 | Babudaing 2 | M 5 Kol | Kol | Kal none Sn

X | X | 11/23/04 | Krishnupur | 39 | M 7 Kod | Kod | Kod Natore:19 Sn

X | x| 1124004 |  BOdO- 25 |M|SsC| S| S| S | Rgshani:l6 C

belghoria

X | X | 01/25/05 | Karimpur 37 | M 4 Mu | Mu | Mu none C

X | X | 01/26/05 | Rashidpur 20 | M 0 S S S none H

H.3 RTT subject biodata

H.3.1. Santali HTT validation subject biodata

. AlS .

Subj. . M's | F's Other residences and
No. Date L ocation g i Educ | MT MT | MT length (in years)
RL | 05/17/07 | Agatda |48 |M| HSC | KB | KB | KB Basurampara (22 km

away):15
R2 | 05/17/07 | Agatda |38 |M| BA | KB | KB | KB Bisramgany (35 km
away):22
R3 05/17/07 Agartala |54 | M| SSC | KB | KB KB Odaipur (62 km away):40
R4 | 05/17/07 Agatadla | 15| F | SSC | KB | KB KB none
Telianura (45 km east): 10;
R5 | 05/17/07 Agatada |45 F| MA | KB | KB KB Shillong:10; North
Mohanpur (37 km north):10
R6 | 05/17/07 | Agatda |42|F| 6 |kB| KB | KB Bisramgan): 16;
Rangamatia:4
R7 05/17/07 Agartala |47 |M| BA | KB | KB KB Mohanpur:17; Shillong:6
R8 05/18/07 Agartala | 32 | M 0 KB | KB KB Simna (37 km away):32
R9 05/18/07 Agatda | 40 | F 0 KB | KB KB Kwai, Kolanpur:18
R10 | 05/18/07 Agartala | 22 | M 6 KB | KB KB Jiraniya:21; Shillong:1
H.3.2 Mahali HTT validation subject biodata
A|S Other residences
Subj. . M M's | F's
No. Date | Location | g | e | Educ T MT I MT and length Rel
e | x (in years)
Al | 12/13/04 | Abirpara | 22 | F | 10 | Ma| Ma | Ma none C
A2 | 12/13/04 | Abirpara | 45 | M 7 Ma| Ma | Ma Chothra:4 C
A3 | 12/13/04 | Abirpara | 23 | M 8 Ma| Ma | Ma none C
. Dhaka: 7, Naogaon:1,
A4 | 12/13/04 | Abirpara | 32 | M | SSC | Ma| Ma | Ma Panchbibi 2 C
A5 | 12/13/04 | Abirpara | 20 | F 9 Ma| Ma | Ma Panchhibi:17 C
A6 | 12/13/04 | Abirpara | 25 | F 7 Ma| Ma | Ma none C
A7 | 12/13/04 | Abirpara | 46 | M 7 Ma| Ma | Ma none C (RO
A8 | 12/13/04 | Abirpara | 45 | F 0 Ma| Ma | Ma none C
A9 | 12/13/04 | Abirpara | 25 | M | SSC | Ma| Ma | Ma none C
A10 | 12/13/04 | Abirpara | 22 | F 10 | Ma| Ma | Ma Rangpur:14 C




H.3.3 Mundari HTT validation subject biodata
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. A S . . Other residences
S,l\ljgj Date L ocation g | e | Educ '\1/_' M'? I\ljﬂs' ar_1d length Rel
e | x (in years)
Gl | 12/26/04 | Begunbari | 40 | M| 7 Mu | Mu Mu none C
G2 | 12/16/04 | Begunbari | 28 | F 0 Mu| Mu Mu Nijpara:20 C
G3 | 12/16/04 | Begunbari | 30 | F 2 Mu| Mu Mu Dhaka:3 C
G4 | 12/16/04 | Begunbari | 55 | M| 8 Mu | Mu Mu none C
G5 | 12/16/04 | Begunbari | 18 | F 7 Mu | Mu Mu none C
G6 | 12/16/04 | Begunbari | 30 |M| 10 | Mu| Mu Mu none C
G7 | 12/16/04 | Begunbari | 40 | F 3 Mu | Mu Mu Nijpara:19 C
: Dinajpur:4,
G8 | 12/16/04 | Begunbari | 25 | M| 10 | Mu | Mu Mu Bonnpara, Natore: 1 C(RC)
G9 | 12/16/04 | Begunbari | 45 |F| 7 |[Mu| Mu | Mu B;U'd.“ar :20, c
ingpur:2
G10 | 12/16/04 | Begunbari | 50 9 Mu | Mu Mu none C
H.3.4 Santali RTT subject biodata
. A|S . . Other residences
Sﬁgj Date Location | g | e | Educ | MT m.ﬁ l\'jl'ls' and length Rel
e | x (in years)
Al | 12/13/04 | Abirpara | 22 | F 10 Ma | Ma Ma none C
A2 | 12/13/04 | Abirpara | 45 | M 7 Ma | Ma Ma Chothra:4 C
A3 | 12/13/04 | Abirpara | 23 | M 8 Ma | Ma Ma none C
Dhaka:7,
A4 | 12/13/04 | Abirpara | 32 | M | SSC | Ma | Ma Ma Naogaon:1, C
Panchhbibi:2
A5 | 12/13/04 | Abirpara | 20 | F 9 Ma | Ma Ma Panchbibi:17 C
A6 | 12/13/04 | Abirpara | 25 | F 7 Ma | Ma Ma none C
A7 | 12/13/04 | Abirpara | 46 | M 7 Ma | Ma | Ma none C(RC)
A8 | 12/13/04 | Abirpara | 45| F 0 Ma | Ma Ma none C
A9 | 12/13/04 | Abirpara | 25| M | SSC | Ma | Ma Ma none C
A10 | 12/13/04 | Abirpara | 22 | F 10 Ma | Ma | Ma Rangpur:14 C
A1l | 12/13/04 | Abirpara | 55 | M 3 Ma | Ma | Ma none C(RC)
Al12 | 12/13/04 | Abirpara | 60 | M 0 Ma | Ma | Ma none C (RO
C1 | 12/20/04 | Pachondor | 17 | F | SSC | Ma | Ma Ma Rajshahi:3 C
C2 | 12/20/04 | Pachondor | 25 | M 5 Ma | Ma | Ma none C
Dampara,
C3 | 12/20/04 | Pachondor | 40 | F 0 Ma | Ma Ma Rajshahi: 16, C
Makanda:5
Damkura,
C4 | 12/20/04 | Pachondor | 50 | F 0 Ma | Ma Ma Rajshahi:17 C
C5 | 12/20/04 | Pachondor | 26 | M | SSC | Ma | Ma Ma none C (RO
C6 | 12/20/04 | Pachondor | 45 | M 5 Ma | Ma Ma Narayanpur:2 C
C7 | 12/20/04 | Pachondor | 23| F | SSC | Ma | Ma Ma none C (RC)
C8 | 12/20/04 | Pachondor | 35 | M 8 Ma | Ma Ma none C (RC)




Santali RTT subject biodata, cont.
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A

Other residences

. S
subj. . M's | F's
No. Date L ocation g | e | Educ | MT MT | MT ar_1d length Rel
e | x (in years)
Co | 12/20/04 | Pachondor | 19 |M | SSC | Ma | Ma | Ma Makanda, C
Lalitnagar:9
Pakri (7 km):186, C
C10 | 12/20/04 | Pachondor | 55 | F 0 Ma | Ma | Ma L alitnagar-20 (RQ)
C11 | 12/20/04 | Pachondor | 50 | F 0 Ma | Ma | Ma | Bautala, Rampur:14 C
Gl | 12/16/04 | Begunbari | 40 | M 7 Mu | Mu | Mu none C
G2 | 12/16/04 | Begunbari | 28 | F 0 Mu | Mu | Mu Nijpara:20 C
G3 | 12/16/04 | Begunbari | 30 | F 2 Mu | Mu | Mu Dhaka:3 C
G4 | 12/16/04 | Begunbari | 55 | M 8 Mu | Mu | Mu none C
G5 | 12/16/04 | Begunbari | 18 | F 7 Mu | Mu | Mu none C
G6 | 12/16/04 | Begunbari | 30 | M 10 Mu | Mu | Mu none C
G7 | 12/16/04 | Begunbari | 40 | F 3 Mu | Mu | Mu Nijpara:19 C
. Dinajpur:4, C
G8 | 12/16/04 | Begunbari | 25 | M | 10 Mu | Mu | Mu Bonnpara, Natore'1 | (RC)
GO | 12/16/04 | Begunbai | 45| F| 7 |Mu| Mu | My | Bemdur2o, C
Dingjpur:2
G10 | 12/16/04 | Begunbari | 50 | F 9 Mu | Mu | Mu none C
G11 | 12/16/04 | Begunbari | 18 | F | 10 Mu | Mu | Mu Rajshahi:6 C
G12 | 12/16/04 | Begunbari | 45 | M 9 Mu | Mu | Mu none C
. Nijpara:14, C
G13 | 12/16/04 | Begunbari | 38 | F | 10 Mu | Mu | Mu Dinajpur:9 (RQ)
Gl14 | 12/16/04 | Begunbari | 56 | M Mu | Mu | Mu none (FSC)
G15 | 12/16/04 | Begunbari | 44 | M 5 Mu | Mu | Mu Dinajpur:27 C
G16 | 12/16/04 | Begunbari | 35 | M 5 Mu | Mu | Mu none C
G17 | 12/16/04 | Begunbari | 15 | M 10 Mu | Mu | Mu none C
G18 | 12/16/04 | Begunbari | 45 | F| 10 | Mu| Mu | Mu|  Beniduar:20 (FSC)
G19 | 12/16/04 | Begunbari | 20 | F | HSC | Mu | Mu | Mu Dhaka:3, c
Dinajpur:3
G20 | 12/16/04 | Begunbari | 23 |M | SSC | Mu | Mu | Mu Dingjpur:12 C
G21 | 12/16/04 | Begunbari | 27 |[M | SSC | Mu | Mu | Mu none C
G22 | 12/16/04 | Begunbari | 30 | M 8 Mu | Mu | Mu none C




H.3.5 Mahali RTT subject biodata
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: A|S .
Subj. . M | M's | F's | Other residencesand
No. Date L ocation g )e( Educ T | MT IMT length (in years) Rel
C1 | 12/20/04 | Pachondor | 17| F | SSC | Ma| Ma | Ma Rajshahi:3 C
C2 | 12/20/04 | Pachondor | 25 | M 5 Ma| Ma | Ma none C
Dampara,
C3 | 12/20/04 | Pachondor | 40 | F 0 Ma| Ma | Ma Rajshahi: 16, C
Makanda:5
C4 | 12/20/04 | Pachondor | 50 | F 0 Ma| Ma | Ma | Damkura, Rajshahi;:17 C
C5 | 12/20/04 | Pachondor | 26 | M | SSC | Ma| Ma | Ma none C(RC)
C6 | 12/20/04 | Pachondor | 45 | M 5 Ma| Ma | Ma Narayanpur:2 C
C7 | 12/20/04 | Pachondor | 23 | F | SSC | Ma| Ma | Ma none C (RC)
C8 | 12/20/04 | Pachondor | 35 | M 8 Ma| Ma | Ma none C (RC)
C9 | 12/20/04 | Pachondor | 19 | M | SSC | Ma| Ma | Ma Makanda, C
Lalitnagar:9
C10 | 12/20/04 | Pachondor | 55 | F Ma| Ma | Ma | P01 (Tkmaway).16, | - ooy
Lalitnagar:20
C11 | 12/20/04 | Pachondor | 55 | F Ma| Ma | Ma | Bautala Rampur:14 C
H.3.6 Mundari (Ranchi) RTT subject biodata
. Al|S .
Subj. . M M's | F's | Other residences and
No. Date | Location g )e(: Educ T I MT | MT length (in years) Rel
N1 | 2/12/05 | Nijpara |29 | F | HSC [ Mu | Mu | Mu Dingjpur:10 C
N2 | 2/12/05 | Nijpara | 70 | M | SSC | Mu | Mu | Mu Begunbari:21 C
N3 | 2/12/05 | Nijpara | 49 | F 5 Mu | Mu | Mu none C
N4 | 2/12/05 | Nijpara | 30 | M 7 Mu | Mu | Mu none C
N5 | 2/12/05 | Nijpara | 65 | F 2 Mu | Mu | Mu Ranchi:8 C (RC)
N6 | 2/12/05 | Nijpara | 20 | F 10 | Mu| Mu | Mu Beniduar:20 C (RO
N7 | 2/12/05 | Nijpara | 20 | M 8 Mu| Mu | Mu none C
. Begunbari:7,
N8 | 2/12/05 | Nijpara | 50 | M | HSC | Mu | Mu | Mu Dinajpur:6, Dhaka:3 C
N9 | 2/12/05 | Nijpara |50 | M | SSC | Mu | Mu | Mu Begunbari:22 C




H.4 Sociolinguistic questionnaire subject biodata
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A S Other
Subj. . M | M's | F's | residencesand
No. Date L ocation g i Educ T MT | MT length Rel
(in years)
Rj1 | 11/6/04 | Rajarampur | 45 | M 4 S S S none H
) . Joganatpur,
Rj2 | 11/6/04 | Rajarampur | 25 | F 3 S S S Pirgani:3 C
Rj3 | 11/6/04 | Rgjarampur | 19 | F 0 S S S none C
Rj4 | 11/6/04 | Raarampur | 35 | F 1 S S S | Sankat, Birganj:15 Sn
Rj5 | 11/6/04 | Rajarampur | 42 | M 0 S S S none C
Shivbari, India7,
. ) Bhagpur,
Rj6 | 11/6/04 | Rajarampur | 65 | F 0 S S S Khaharol: 10, C
Paharpur, Garol:3
Rj7 | 11/6/04 | Rajarampur | 80 | M 3 S S S none C (RO
Rj8 | 11/6/04 | Rajarampur | 44 | M 10 S S S Dinajpur:22 C (RO
Rj9 | 11/6/04 | Rajarampur | 20 | F 5 S S S none C
Rj10 | 11/6/04 Rgaampur |25 M 0 S| S | S Bg'i?‘;?fjfg’ C (RC)
Rtl | 11/8/04 | Rautnagar | 30 | F 0 S S S Patandoba: 15 T
Rt2 | 11/8/04 | Rautnagar | 18 | F | SSC | S S S none C
Rt3 | 11/8/04 | Rautnagar | 22 | F | HSC | S S S Dinajpur:3 C
Rt4 | 11/8/04 | Rautnagar | 60 | M 0 S S S none C
Birganj
Rt5 | 11/8/04 | Rautnagar | 20 | F 10 S S S subdistrict: 16 Sn
Rt6 | 11/8/04 @ Rautnagar | 22 | M | HSC | S S S none C
Rt7 | 11/8/04  Rasragar |70 F 0 | S| S | S Kodakat, c
Parbotipur:20
Jaydahadarpara,
Rt8 | 11/8/04 | Rautnagar | 22 | M 10 S S S Rejshahi:ND C
Rt9 | 11/8/04 | Rautnagar | 60 | M 0 S S S India:6 Sn
Rt10 | 11/8/04 | Rautnagar | 47 | M | SSC | S S S Birisiri:1 C
Rt11 | 11/8/04 | Rautnagar | 80 | M 0 S S S none Sn
Rt12 | 11/8/04 | Rautnagar | 20 | F | SSC | S S S none C
Ppl | 11/10/04 | Paharpur 18 | M 10 S S S none C
Pp2 | 11/10/04 | Paharpur 448 | M 10 S S S none C
Khabar Dhebipur
Pp3 | 1/10/04  Paharpur | 60 | F 0 S S S (15 km north):15 T
Pp4 | 11/10/04 | Paharpur 7| M 0 S S S none T
Khonyonpur
Pp5 | 11/10/04 | Paharpur | 22 | F | HSC | S S S Mission:4, Hili:5, C
Panchbibi:11
UttarLaxmipur:16,
Pp6 | 11/10/04 | Paharpur | 22 | F | SSC | S S S Rangpur: 1 C
Pp7 | 11/10/04 | Paharpur | 43 | F 4 S S S none C
Pp8 | 11/10/04 | Paharpur 24| M | SSC | S S S none C
Pp9 | 11/10/04 | Paharpur 50| M | SSC | S S S none C
Pp10  11/10/04 Paharpur | 27  F HSC S| S | S Hasarpara, C

Nababgan]:19




Sociolinguistic questionnair e subject biodata, cont.
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A

S

Subj. . M M's | F's | Other residencesand
No. Date L ocation g i Educ T MT | MT length (in years) Rel
Pt1 | 11/15/04 | Patichora | 45 | M 9 S S S none C
Pt2 | 11/15/04 | Patichora | 22 | M 10 S S S none Sn
Pt3 | 11/15/04 | Patichora | 25 | F 0 S S S none Sn

: Zahanpur (by
Pt4 | 11/15/04 | Patichora | 35 | F 0 S S S Mang]ebari):20 Sn
. Pongidor (south of

Pt5 | 11/15/04 | Patichora | 58 | F 0 S S S Shibpur): 18 Sn
Pt6 | 11/15/04 | Patichora | 19 | M| SSC S S S none Sn
Pt7 | 11/15/04 | Patichora | 45 | F 0 S S S Jogdol:18 Sn
Pt8 | 11/15/04 | Patichora | 35 | M 0 S S S none H
Pt9 | 11/15/04 | Patichora | 60 | M 0 S S S none Sn

. Shibpur,

Pt10 | 11/15/04 | Patichora | 45 | F 0 S S S Mahanandpur:15 Sn
Ji 11/16/04 Jabri 52 | M 8 S S S none Sn
2 11/16/04 Jabri 47 | M 0 S S S Desipara, Porsha:35 Sn
J3 11/16/04 Jabri 2 | M 9 S S S none H

Caritas
A 11/16/04 Jabri 30 | M| adult | S S S none Sn
educ.
N'S) 11/16/04 Jabri 22 | M| 10 S S S none Sn
J6 11/16/04 Jabri 50 | M 0 S S S none Sn
J7 11/16/04 Jabri 50 | F 0 S S S none Sn
B | 1116/04 | Jbri (322 F 0 | S| S S Babhanga, Sn
Gomestapur:6
0 | 1U16/04  Jabri |35 F s Adda Tungklepur, s
Niamatpur:21
J10 | 11/16/04 Jabri 30 | F S S S Desipara, Porsha:18 Sn
. Panihara,

J11 | 11/16/04 Jabri 45 | F S S S Niamatpur: 12 Sn
BIL | 112404 | B> 4 iml 9 | s | s | g | AmnuaMision2, C

belghoria Naogan:3

Bl2 | 112404 | B9 35 imlssc s | s | s none c

belghoria

B3 12404 B9 laiml 5 s | s | s none c

belghoria
Khonjonpur,
Joypurhat:2, Barisal:2,
B4 | 112404 B9 ey im| ssc s | s | g | BifisfiS Rashahicl o
belghoria Paitapukur,
Godagari:7,
Naogaon:7, England:1
Bodo- Beniduar:5, Dingjpur:3,
BI5 | 11/24/04 belghoria 31/ M| 10 S S S Mominpur:1, C
9 Boidharhat, Chittagong:3
BI6 | 1124004 B9 4 lEl o s s | s Jogdol:18 C

belghoria
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Bodo- Rampara, Natore:8,
BI7 | 11/24/04 belghoria 55 |F| O S S S Jalabai, Natore:6 C
BIg | 1w24004 2% 35 F 3 5| s | s none C
belghoria
Bodo- Fazilpur,
BI9 | 11/24/04 belghoria 20 |F| 10 S S S Nawabgonj 19 C
BI10 12404 2% 75 F 3 | s| s | s Panchbibi:15 C
belghoria
BI11 | 1124004 B9 o5 M ssc| s | s | S Rajshahi:16 C
belghoria
Aml | 11/22/04 | Amnura | 43 | M| 10 S S S Mirjapur:12 C
Am2 | 11/22/04  Amnura | 29 M SSC | S| S | S Pipra mission:6, c
Dinajpur: 8
Am3 | 11/22/04 | Amnura | 19 | M| SSC | S S S | Rahanpur, Mirakathal:1 C
Am4 | 11/22/04 | Amnura | 60 | M| BA S S S Chautpur, Tanor:25 C
Amb5 | 11/22/04 | Amnura | 22 |[M| 9 S S S Mirjha: 4 C
Am6 | 11/22/04 | Amnura | 18 | F 8 S S S Kochuakgjipara:14 C
Am7 | 11/22/04 | Amnura | 19 |F| SSC | S S S none C
Lolitnsagar,
Am8 | 11/22/04 | Amnura | 40 |F| SSC | S S S Godagari:20, Natore:1 C
Rahanpur,
Mirakathal:15,
Am9 | 11/22/04 | Amnura | 45 | F 5 S S S Chatnaka (5 km from C
Sisatola):20
Aml0 | 11/22/04 | Amnura | 42 | F 0 S S S Mundumala:15 C
Al | 1112/04 | Abirpara | 27 | M| SSC | Ma| Ma | Ma none C
A2 | 1112/04 Abirpara | 47 |F 3 | Ma Ma | Ma Bochapukur, C
Birganj:18
A3 | 11/12/04 | Abirpara | 60 | M| 5 Ma| Ma | Ma Balughat,India:8 C
A4 | 11/12/04 | Abirpara | 35 | F 0 Ma| Ma | Ma | Gulapbak, Rampura:18 C
Malgura,
A5 | 11/12/04 | Abirpara | 55 | F 0 Ma| Ma | Ma Ghoraghat: 10, C
Raniganj:7
A6 | 11/12/04 | Abirpara | 23 |M| 9 Ma| Ma | Ma none C
) Chotrai, Rangpur:11,
A7 | 11/12/04 | Abirpara | 45 | M| 4 Ma| Ma | Ma Balughat, India'1 C
A8 | 11/12/04 | Abirpara | 22 |F| 10 |Ma| Ma | Ma Panchbibi:19 C
A9 | 11/12/04 | Abirpara | 18 | F| 10 | Ma| Ma | Ma | Ruiha Thakurgaon:5 C
A10 | 11/12/04 | Abirpara | 45 | M| 7 Ma| Ma | Ma Balughat, India:2 C
M1 | 11/14/04 | Matindor | 56 | M| 10 | Ma| Ma | Ma | Sushnipara Rajshahi:24 | C (RC)
M2 | 11/14/04 | Matindor | 52 | F | SSS | Ma| Ma | Ma Dingjpur:8 C (RO
. Chandpukur Mission,
M3 | 11/14/04 | Matindor | 23 | M| 10 | Ma| Ma | Ma Patnitala 11 C(RC)
M4 | 11/14/04 | Matindor | 36 | M| SSC | Ma| Ma | Ma | Karkaria, Niamatpur:10 | C (RC)
M5 | 1U14/04 Matindor | 25 F SSC |Ma| Ma | Ma | Dnamorhatid, o e

Bonpara, Natore:4
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M6 | 11/14/04 | Matindor | 33 | M| 8 Ma | Ma Ma Niamatpur:2 C (RC)
Goyapur (near
M7 | 11/14/04 | Matindor | 52 | M| O Ma | Ma Ma Shibrajpur):10, C(RC)
Kuarn, India:1
M8 | 11/14/04 | Matindor | 50 | F 0 Ma | Ma Ma none C
M9 | 11/14/04 | Matindor | 30 | F 0 Ma | Ma Ma | Bakrul, Chanpukur:3 C
M10 | 11/14/04 | Matindor | 41 | F 2 Ma | Ma Ma none C
Pcl | 11/21/04 | Pachondor | 20 | M| SSC | Ma & Ma | Ma Lolitnagar, c
Godagari:5
P2 | 11/21/04 | Pachondor | 50 | F| 0 | Ma Ma | Ma | Badialaranpur, c
Godagari:16
Pc3 | 11/21/04 | Pachondor | 40 |M| 1 | Ma Ma | Ma Lalitnagar, c
Godagari:2
Pc4 | 11/21/04 | Pachondor | 15 | F| SSC | Ma| Ma | Ma Rajshahi:10 C
Pc5 | 11/21/04 | Pachondor | 18 | M| 10 | Ma| Ma Ma none C
Pc6 | 11/21/04 | Pachondor | 41 | F | KG1 | Ma| Ma Ma none C(RC)
Pc7 | 11/21/04 | Pachondor | 17 | F| SSC | Ma | Ma Ma Rajshahi:3 C(RC)
Pc8 | 11/21/04 | Pachondor | 27 | M| SSC | Ma | Ma Ma none C
Pc9 | 11/21/04 | Pachondor | 32 | F| SSC | Ma| Ma Ma none C(RC)
Pc10 | 11/21/04 | Pachondor | 65 | M| O Ma| Ma | Ma | Pipirakanda Tanor:25 | C(RC)
Pcll | 11/21/04 | Pachondor | 45 | M 0 Ma | Ma Ma Deemka, India:12 C
Pcl2 | 11/21/04 | Pachondor | 28 | F 0 Ma | Ma Ma none C
N1 11/9/04 Nijpara | 28 |M| BA | Mu| Mu Mu Barisal:2 C
N2 | 11904 | Nijpwa | 20 (M| 2 | Mu Mu My | Dheka4, Kaigan, c
Gajipur:4
N3 11/9/04 Nijpara | 35 | M| 3 Mu | Mu Mu none C
N4 11/9/04 Nijpara | 32 | F 0 Mu | Mu Mu Dhamoipara:3 C
N5 11/9/04 Nijpara | 55 | F 0 Mu | Mu Mu none C
N6 | 11/9/04  Nijpaa | 39 |M| SSC  Mu Mu | Mu Rejshahi:2, c
Beniduar:1
N7 11/9/04 Nijpara | 70 | M| 3 Mu | Mu Mu Rairanj:2 C
N8 11/9/04 Nijpara | 42 | F 0 Mu | Mu Mu none C
. Beniduar:25,
N9 11/9/04 Nijpara | 70 | M| SSC | Mu | Mu Mu Jamalganj:1 C
N10 | 11/9/04 Nijpara | 29 | F | HSC | Mu | Mu Mu none C
N11 | 11/9/04 Nijpara | 53 | F 5 Mu | Mu Mu Beniduar:20 C
N12 | 11/9/04 Nijpara | 55 | M| SSC | Mu | Mu Mu Beniduar:22 C
Bgl | 11/18/04 | Begunbari | 54 | M| SSC | Mu | Mu Mu Nijpara:5 C (RC)
Bg2 | 11/18/04 | Begunbari | 18 | M| SSC | Mu | Mu Mu none C
Bg3 | 11/18/04 | Begunbari | 22 | M| SSC | Mu | Urao | Mu Dingjpur:12 C (RO
Bg4 | 11/18/04 | Begunbari | 27 | M| SSC | Mu | Mu Mu none C(RC)
Bg5 | 11/18/04 | Begunbari | 45 | F 0 Mu | Mu Mu Tore, India16 C
Bg6 | 11/18/04 | Begunbari | 24 | F 5 Mu | Mu Mu none C
. Beniduar:2,
Bg7 | 11/18/04 | Begunbari | 28 | F| 10 | Mu | Mu Mu C(RC)

Niamatpur:1
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Bg8 | 11/18/04 | Begunbari | 45 | F 10 | Mu | Mu Mu Beniduar:20 C(RO
Bg9 | 11/18/04 | Begunbari | 50 | M 3 Mu | Urao | Mu none C
Bgl0 | 11/18/04 | Begunbari | 55 | F Mu | Mu | Mu Balughat:ND C
K1 | 11/23/04 Krishnupur | 40 | M Kod | Kod Kod Atral, S
Naogaon:20
Natorpur Bagan,
K2 | 11/23/04  Krishnupur | 35 | M | O | Kod | Kod | Kod Natore: 7, Sn
Basbaria,
Puthia:6
Phulbagan,
K3 | 11/23/04 | Krishnupur | 42 | F 0 Kod | Kod | Kod Natore:10, H
Nosidpur, India:1
Natorpur Bagan,
K4 | 11/23/04 | Krishnupur | 32 | M 0 Kod | Kod | Kod | Natore:7, Basharia H
Puthia:6
. Phulbagan,
K5 | 11/23/04 | Krishnupur | 60 | F 0 Kod | Kod | Kod Natore: 12, H
K6 | 11/23/04 | Krishnupur | 18 | F 4 Kod | Kod | Kod none H
K7 | 11/23/04 | Krishnupur | 50 | F 0 Kod | Kod | Kod Natore:12 H
K8 | 11/23/04 | Krishnupur | 22 | F 0 Kod | Kod | Kod Nodia, India:18 H
K9 | 11/23/04 | Krishnupur | 22 | M 0 Kod | Kod | Kod none H
Nogadi India:3,
K10 | 11/23/04 | Krishnupur | 55 | M 3 Kod | Kod | Kod Bardhaman, H
India:2
Bdl | 11/22/04 | Babudaing | 16 | M 5 Kol | Kol | Kdl Dhaka:3 Sn
Bd2 | 11/22/04 | Babudaing | 20 | M 0 Kol | Kol | Kdl none Sn
Bd3 | 11/22/04 | Babudaing | 40 | M 0 Kol | Kol Kol none Sn
Bd4 | 11/22/04 | Babudaing 27 |M | 0 | Kol | Kol | Kol Jhilimay, Sn
Amnura:12
Bd5 | 11/22/04 | Babudaing | 50 | M 2 Kol | Kol | Kdl none Sn
Bd6 | 11/22/04 | Babudaing | 30 | F 0 Kol | Kol Kol Jetkepara: 14 Sn
Bd7 | 11/22/04 | Babudaing | 42 | F 0 Kol | Kol | Kdl none H
Bd8 | 11/22/04 | Babudaing | 80 | F 0 Kol | Kol | Kdl Rohanpur:50 H
Bd9 | 11/22/04 | Babudaing | 45 | F 0 Kol | Kol Kol Pandua, India:11 H
Bd10 | 11/22/04 Babudaing | 24 F | 0 | Kol | Kol | Kol Da”?;‘Npg‘; gz km H
Bd1l | 11/22/04 | Babudaing | 26 | M 0 Kol | Kol | Kdl none Sn
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P1 | 12/14/04 | Patichora | 16 | M 10 | S S S none Sn
P2 | 12/14/04 | Patichora | 30 | M 0 S S S none Sn
P3 | 12/14/04 | Patichora | 41 | M 8 S S S none C
P4 | 12/14/04 | Patichora | 15 | M 10 | S S S Beniduar:7 Sn
P5 | 12/14/04 | Patichora | 18 | F 0 S S S none Sn
P6 | 12/14/04 | Patichora | 29 | M 3 S S S Bangdong:3 H
P7 | 12/14/04 | Patichora |21 | M | SSC | S S S none H
P8 | 12/14/04 | Patichora | 16 | M 10 | S S S none H
PO | 12/14/04 | Patichora | 21 | M 1 S S S none H
P10 | 12/14/04 | Patichora | 21 | F 0 S S S Kashipur:16 Sn
P11 | 12/14/04 | Patichora | 35| F 0 S S S Sahopur, Dhamoir:3 Sn
P12 | 12/14/04 | Patichora | 18 | F 4 S S S none Sn
P13 | 12/14/04 | Patichora | 80 | F 0 S S S Dumka:2 Sn
P14 | 12/14/04 | Patichora | 21| F 0 S S S Sapahar: 17 Sn
P15 | 12/14/04 | Patichora | 40 | M 0 S S S none Sn
. Ramrampur,
P16 | 12/14/04 | Patichora | 65 | M 1 S S S Dhamoir:40, India:1 Sn
P17 | 12/14/04 | Patichora | 60 | M 4 S S S Phulbari:15 Sn
P18 | 12/14/04 | Patichora | 27 | F 5 S S S Porsha:1 C
P19 | 12/14/04 | Patichora | 70 | M 0 S S S none Sn
. Dangapara,
P20 | 12/14/04 | Patichora | 60 | F 0 S S S Patnitala 16 C
P21 | 12/14/04 | Patichora | 60 | F 0 S S S | Niamatpur:20, India:1 Sn
P22 | 12/14/04 | Patichora | 46 | F 0 S S S none Sn
R1 | 12/8/04 | Rajarampur | 30 | F 3 S S S Pirganj:3 C
R2 |12/8/04 | Rajarampur | 15| F 9 S S S Kosha:4 C
R3 | 12/8/04 | Rajarampur | 40 | F 0 S S S none C
R4 | 12/8/04 | Rajarampur | 15 | F 8 S S S Dhanjuri: 3 C
R5 | 12/8/04 | Rajarampur | 35 | M 0 S S S none C
R6 | 12/8/04 | Rajarampur | 42 | M 7 S S S none C
R7 | 12/8/04 | Rajarampur | 30 | M 0 S S S Gopalganj: 1 C
. Gobindpur:9,
R8 | 12/8/04 | Rajarampur | 50 | M 3 S S S Krishnupur:20 Sn
R9 | 12/8/04 | Rajarampur | 65 | F 0 S S S Gopalganj:20 C
R10 | 12/8/04 | Rajarampur | 20 | F 0 S S S none C
R11 | 12/8/04 | Rajarampur | 43 | M 0 S S S none C
R12 | 12/8/04 | Rajarampur | 20 | F 0 S S S Nazipur:10 Sn
R13 | 12/8/04 | Rajarampur | 45 | M 2 S S S none Sn
Dingjpur:10, St.
R14 | 12/8/04 | Rajarampur | 26 | F | SSC | S S S Joseph, Ganesh C(RC)
Tolal
R15 | 12/8/04 | Rajarampur | 40 | M 0 S S S none C
R16 | 12/10/04 | Rajarampur | 45 | F 0 S S S Kaharol: 8 C(RQO)
R17 | 12/8/04 | Rajarampur | 18 | M 10 | S S S | Dinajpur:7, Dhanjuri:3 C
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R18 | 12/8/04 | Rajarampur | 45 | F 0 S S S Bitura, Birol:12 C
R19 | 12/8/04 | Rajarampur | 21 | F | SSC | S S S Dingjpur:11 C
R20 | 12/8/04 | Rajarampur | 65 | F 0 S S S Bikrampur:25 Sn
. Kashipur,
R21 | 12/8/04 | Rajarampur | 22 | M 0 S S S K hanshama: 18 Sn
. Madhobpur:15,
R22 | 12/8/04 | Rgarampur | 35| F 0 S S S Jhinaikuri: 11 Sn
R23 | 12/8/04 | Rajarampur | 40 | M 4 S S S Jhinaikuri:30 Sh
R24 | 12/8/04 | Ragjarampur | 50 | M 0 S S S none C
. Maheshpur:2,
R25 | 12/8/04 | Rajarampur | 14 | M 8 S S S Suihari-s C
Suihari:6,
R26 | 12/10/04 | Rgjarampur | 14 | M 7 S S S Maheshpur:1, C(RC)
Dhanjuri:1
R27 | 12/10/04 | Rgjarampur | 45 | M 0 S S S none C (RC)
R28 | 12/10/04 | Rgjarampur | 80 | M 1 S S S Dumka:2 Sn
Cheknakha, C
Ul | 12/20/04 Amnura 23| F|HSC | S S S Raj shahi:4
Uz | 12/20/04 Amnura 19| F 10 S S S none C
U3 | 12120004 | Amnura |24 | F| 8 | S| S | S Talbana, C
Naogaon:20
U4 | 122004 | Amnura | 23| M| 10 | S| s | s | Modhumanh, C
Godagari:18
U5 | 12/20/04 Amnura 19| M| SSC | S S S none C
U6 | 12/20/04 Amnura 15| M 5 S S S none C
U7 | 12/20/04 Amnura | 35| F 8 S S S Rajshahi:8 C
us | 12/20/04 Amnura 26| F 10 S S S none C
U9 | 12/20/04 Amnura 2| M 8 S S S none C
Ul10 | 12/20/04 Amnura 2|M|SSC]| S S S none C
Ull | 12/20/04 Amnura 17| M 10 S S S none C
Ul2 | 12/20/04 Amnura 33| M 9 S S S none C
U13 | 122004 | Amnura |50 | F| o | s | s | s | Dilbaie(6km C
west): 15
Uil4 | 12/21/04 Amnura 3B | F 5 S S S none C
Ui5 | 12/21/04 Amnura 50 | F 0 S S S Natore:21 C
U16 | 12/21/04 | Amnura |50 |[M| 0 | s | s | s Piprakanna, c
Tanor:20
Ul7 | 12/21/04 Amnura 60 | M | BA S S S Choitpur:27 C
Ui8 | 12/21/04 Amnura | 65| M 0 S S S Lalitnagar:18 C
Ul19 | 12/21/04 Amnura | 40| F 0 S S S Nachole:2 C
U20 | 12/21/04 Amnura 18| F 10 S S S none C
U2l | 12/2/04 | Amnura |58 |M| 0 | S| S | S lyagpur, C
Lalitnagar:5
U22 | 12/21/04 Amnura |38 | M | HSC | S S S Dinajpur:7 C
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U23 | 12/21/04 | Amnura | 28 | M| SSC S S S none C
U24 | 12/21/04 | Amnura | 16 | M| 10 S S S none C
U25 | 12/21/04 | Amnura | 20 | F| SSC S S S none C
Dinajpur:4,
U26 | 12/21/04 | Amnura | 35 | F | HSC S S S Rajshahi:7 C
U27 | 12/21/04 | Amnura | 60 | F 0 S S S Choitpur, Tanor:13 C
U28 | 122104 | Amnura | 60 |[F| 0 | s | s | s |Dhaur,Dindpur20, | o
Birganj:20
U29 | 12/21/04 | Amnura | 55 | M| 10 s | s | BadharMisson C
(7 km away):23
U30 | 12/21/04 | Amnura | 23 | M| SSC S S S none C
U3l | 12/21/04 | Amnura | 42 | M| SSC S S S | Choknaka, Tanor:40 C
Baydobrie,
U32 | 12/21/04 | Amnura | 38 | M| HSC S S S Dingjpur:10, C
Birganj:7
U33 | 122004 | Amnura | 30 M| SSC| S | S | S | ;gﬂ!‘:g‘j"ﬁzzzi%ur: ,| ¢
U34 | 12/21/04 | Amnura | 24 | F | SSC S S S Rajshahi:2 C
U35 | 12/21/04 | Amnura | 27 | F| SSC S S S Dinajpur:5 C
Naogaon:4,
Khonzonpur,
D1 | 12/13/04 | Adampur | 25 | F | HSC S S S Joypurhat:6, C
Dingjpur:2,
Rangpur:1, Dhaka:4
D2 | 12/13/04 | Adampur | 49 |[F|ssc| s | s | s Dinajpur:13, c
Naogaon:1
D3 | 12/13/04 | Adampur | 43 | F 5 S S S | Sapahar, Naogaon:3 C
D4 | 12/13/04 | Adampur | 19 [M| 9 | s | s | s Laxmitala, c
Dingpur:5
D5 | 12/13/04 | Adampur | 51 | F| SSC S S S | Dinajpur:5, Amnura:1 C
D6 | 12/13/04 | Adampur | 55 | M| 8 S S S none C
D7 | 12/13/04 | Adampur | 20 | F | SSC S S S | Dhaka, Joypurhat:5 C
D8 | 12/13/04 | Adampur | 16 | F| 10 S S S | Pargaripur, Dingjpur:8 C
Nittipara,
D9 | 12/13/04 | Adampur | 25 | F 0 S S S Joypurhat:18 C
Zaalabad, Natore:5,
Bodobelghoria:4,
D10 | 12/13/04 | Adampur | 45 | F 7 S S S | Shibpur:4, Jogdol:3, C
Uzirpur, Patnitala:6,
Sapahar, Naogaon:2
D11 | 12/13/04 | Adampur | 18 | F| 10 S S S none C
D12 | 12/13/04 | Adampur | 16 | F| 10 S S S none C
D13 | 12/13/04 | Adampur | 14 | F 7 S S S none C
D14 | 12/13/04 | Adampur | 17 | M| 9 S S S none C
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Nozipur:6, Nirmol:1,
D15 | 12/13/04 | Adampur | 20 | M| SSC | S S S Sambati-6, Kamalpur-1 C
D16 | 12/13/04 | Adampur | 33 | M| O S S S none C
D17 | 12/13/04 | Adampur | 30 |F| HSC | S S S Amnura: 20 C
D18 | 12/13/04 | Adampur | 43 | M| 5 S S S none C
D19 | 12/13/04 | Adampur | 36 | F 2 S S S Dolla, Dingjpur:14 C
D20 | 12/13/04 | Adampur | 52 | M| 1 S S S Dolla, Dinajpur:39 C
D21 | 12/13/04 | Adampur | 15 | M| 5 S S S Dulal Mission:ND C
D22 | 12/13/04 | Adampur | 36 |F| ssc | s | s | s Chinirbandar, C
Dinajpur:22
D23 | 12/13/04 | Adampur | 42 |M| 9 S S S Dhaka:4, Hili:4 C
D24 | 12/13/04 | Adampur | 30 | M| 10 S S S none C
D25 | 12/13/04 | Adampur | 55 | F 4 S S S none C
D26 | 12/13/04 | Adampur | 60 | F 0 S S S none C
Kutrapara,
D27 | 12/23/04 | Adampur | 50 | F S S S Ghoraghat:18 C
D28 | 12/13/04 | Adampur | 46 | F| BTh | S S S | Atlakhi, Malda, India16 | C
Thuknipara:15, Nirmol,
D29 | 12/13/04 | Adampur | 25 | F| SSC | S S S Patnitala:l C
Kalikandar,
D30 | 12/23/04 | Adampur | 28 | F | BA S S S Tanor:12,Uzirpur, C
Patnitala:4, Rajshahi:8
Dingjpur:2,
D31 | 12/13/04 | Adampur | 50 | M| BA S S S | Joypurhat:3, Bhutgaria, | C
Gaibandha:6
D32 | 12/13/04 | Adampur | 50 | M| 3 S S S none C
Chapai Nababganj:7,
D33 | 12/13/04 | Adampur | 32 | M| HSC | S S S Uzirpur, Patnitala:2 C
D34 | 12/13/04 | Adampur | 35 | M| HSC | S S S Parbatipur:1 C
Rajshahi:5, Amnura:3,
D35 | 12/13/04 | Adampur | 24 | M| HSC | S S S D?nq’ our-10, Sylhet:1 C
Al | 12/12/04 | Abirpara | 50 |M| 7 Ma| Ma Ma Chatra, Pirganj:4 C
A2 | 12/12/04 | Abirpara | 25 | F 0 Ma| Ma Ma | Sotibari, Rangpur:17 C
A3 | 12/12/04 | Abirpara | 45 | F 3 Ma| Ma Ma none C
A4 | 12/22/04 | Abirpara | 20 |F| 10 | Ma| Ma Ma Ruhia, Panchagar:5 C
A5 | 12/12/04 | Abirpara | 25 | M| SSC | Ma| Ma Ma none C
A6 | 12/12/04 | Abirpara | 35 | M| SSC | Ma| Ma Ma | Panchagar:1, Rangpur:l | C
A7 | 12/12/04 | Abirpara | 35 | F 0 Ma| Ma Ma none C
A8 | 12/12/04 | Abirpara | 36 | F 0 Ma| Ma Ma | Badipukur, Rangpur:1 | C
A9 | 12/12/04 | Abirpara | 40 | F 0 Ma| Ma Ma none C
A10 | 12/12/04 | Abirpara | 30 | M| 6 Ma| Ma Ma none C
A1l | 12/12/04 | Abirpara | 16 | F 8 Ma| Ma Ma | Dhanjuri, Phulbari:4 C
Ruhia, Panchagar:2,
Al12 | 12/12/04 | Abirpara | 26 | M| 10 | Ma| Ma Ma | Gopaganj:1, Savar:1, C
Konabari, Gazipur:2
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Al13 | 12/12/04 | Abirpara | 15| F 5 Ma| Ma | Ma none C
Al14 | 12/12/04 | Abirpara | 45 | M 8 Ma| Ma | Ma none C
Uttara:7,
A15 | 12/12/04 | Abirpara | 32 | M | SSC | Ma| Ma Ma Naogaon:2, C
Panchbibi:3
Al16 | 12/12/04 | Abirpara | 45 | F 1 Ma| Ma | Ma none C
Al7 | 12/12/04 | Abirpara | 22 | M 9 Ma| Ma | Ma none C
A18 | 12/12/04 | Abirpara | 38 | F 10 |Ma| Ma | Ma Dingjpur:18 C
A19 | 12/12/04 | Abirpara | 40 | M 2 Ma| Ma | Ma Dinajpur:5 C
A20 | 12/12/04 | Abirpara | 17 | M 10 | Ma| Ma | Ma none C
A21 | 12/12/04 | Abirpara | 80 | F 0 Ma| Ma | Ma none C
A22 | 12/12/04 | Abirpara | 23 |M | 10 |Ma| Ma | Ma Khulna:3 C
Chintaman,
A23 | 12/12/04 | Abirpara | 40 | M 0 Ma| Ma | Ma Phulbari:13, C
Gobindaganj:4
A24 | 12/12/04 | Abirpara | 25 | M 0 Ma| Ma | Ma none C
A25 | 12/12/04 | Abirpara | 40 | M 1 Ma| Ma | Ma | Chotra, Rangpur:5 C
A26 | 12/12/04 | Abirpara | 42 | M 5 Ma| Ma | Ma | Chotra, Rangpur:10 C
A27 | 12/12/04 | Abirpara | 74 | M 0 Ma| Ma | Ma none C
A28 | 12/12/04 | Abirpara | 55 | F 0 Ma| Ma | Ma none C
A29 | 12712/04 | Abirpara | 45| F| 4 |Ma| Ma | ma | Bochapukur, c
Birganj:20
A30 | 12/12/04 | Abirpara | 28 | M | HSC | Ma| Ma | Ma none C
M1 | 12/15/04 | Matindor | 60 | M 7 Ma| Ma | Ma none C(RC)
M2 | 12/15/04 | Matindor | 56 | M | SSC | Ma| Ma | Ma Susnipara:30 C
M3 | 12/15/04 | Matindor | 40 | F 0 Ma| Ma | Ma none C
Bodolgachi,
Naogaon:3,
M4 | 12/15/04 | Matindor | 49 | M 8 Ma| Ma | Ma Dhamoirhat:7, C
Beniduar:5,
Dingjpur:2
M5 | 12/15/04 | Matindor | 36 | M 4 Ma| Ma | Ma none C
M6 | 12/15/04 | Matindor | 58 | M 0 Ma| Ma Ma Dhamoirhat:2 C (RC)
M7 | 12/15/04 | Matindor | 18 | F 5 Ma| Ma | Ma none C
M8 | 12/15/04 | Matindor | 38 | M 1 Ma| Ma | Ma none C(RCO)
Khonzonpur,
M9 | 12/15/04 | Matindor | 35 | M 0 Ma| Ma | Ma Joypurhat:6, C
Panchbibi:11
M10 | 12/15/04 | Matindor |30 | F| 0 |Ma| Ma | Ma Bodolgach, C
Naogaon:25
M11 | 12/15/04 | Matindor | 25 | M 5 Ma| Ma Ma none C
Bodolgachi,
M12 | 12/15/04 | Matindor | 35 | F 10 | Ma| Ma Ma Naogaon: 10, C

Beniduar:4
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Subj. . M | M's | F's | Other residencesand
NoJ. Date L ocation g )L: Educ T I MT | MT length (in years) Rel
M13 | 12/15/04 | Matindor | 26 | F| 10 |Ma| Ma | Ma ﬁggggffg‘s C
. Paikur Barmaonkuri,
M14 | 12/15/04 | Matindor | 20 | F 0 Ma| Ma | Ma Patnitala: 14 C
M15 | 12/15/04 | Matindor | 43 | M 3 Ma| Ma | Ma none C
M16 | 12/15/04 | Matindor | 48 | F 0 Ma| Ma | Ma Pakri, Godagari:12 C
M17 | 12/15/04 | Matindor | 22 | F| 10 | Ma| Ma | Ma none C
M18 | 12/15/04 | Matindor | 27 | M 5 Ma| Ma | Ma none C
M19 | 12/15/04 | Matindor | 60 | M 5 Ma| Ma | Ma none C
M20 | 12/15/04 | Matindor | 75 | F 0 Ma| Ma | Ma none C
M21 | 12/15/04 | Matindor | 40 | F 0 Ma| Ma | Ma none C
M22 | 12/15/04 | Matindor | 45 | M 1 Ma| Ma | Ma none C
M23 | 12/15/04 | Matindor | 33 | M 8 Ma | Ma | Ma | Korkoria, Niamatpur:5 C
M?24 | 12/15/04 | Matindor | 28 | F | SSC | Ma| Ma | Ma | Swapnapu, Phulbari:16 | C
Joypurhat:1,
M25 | 12/15/04 | Matindor | 32 | M 8 Ma| Ma | Ma Panchbibi:1, C
Burikatha, Phulbari:2
M26 | 12/15/04 | Matindor | 45 | F 0 Ma| Ma | Ma | Boldipukur, Rangpur:11 C
Korkoria,
Niamatpur:5,
Mohonpur, Rgjshahi:1,
M27 | 12/15/04 | Matindor | 35 | M | SSC | Ma| Ma | Ma Beniduar:4, C
Boldipukur,
Rangpur:3, Porsha,
Nitpur:6
M28 | 12/15/04 | Matindor | 80| E| 0 |Ma| Ma | Ma Bodolgachi, C
Naogaon:14
M29 | 12/15/04 | Matindor | 80 | M 0 Ma | Ma | Ma | Korkoria, Niamatpur:40 C
M30 | 12/15/04 | Matindor | 55 | M 5 Ma| Ma | Ma none C
Gl | 12/16/04 | Begunbari | 40 | M 7 Mu| Mu | Mu none C
G2 | 12/16/04 | Begunbari | 28 | F 0 Mu | Mu Mu Nijpara:20 C
G3 | 12/16/04 | Begunbari | 30 | F 2 Mu| Mu | Mu Dhaka:3 C
G4 | 12/16/04 | Begunbari | 55 | M 8 Mu| Mu | Mu none C
G5 | 12/16/04 | Begunbari | 18 | F 7 Mu| Mu | Mu none C
G6 | 12/16/04 | Begunbari | 30 |M | 10 |Mu| Mu | Mu none C
G7 | 12/16/04 | Begunbari | 40 | F 3 Mu| Mu | Mu Nijpara:19 C
Siliguri, India:2, Tior,
G8 | 12/16/04 | Begunbari | 25 | M | 10 | Mu| Mu | Mu India:1, Dingjpur:4, C
Bonpara, Natore:1
G9 | 12/16/04 | Begunbari | 45 | F 7 Mu | Mu | Mu | Beniduar:20, Dingjpur:2 | C
G10 | 12/16/04 | Begunbari | 50 | F 9 Mu| Mu | Mu none C
G11 | 12/16/04 | Begunbari | 18 | F | 10 | Mu | Orao | Mu Rajshahi:6 C
G12 | 12/16/04 | Begunbari | 45 | M 9 Mu| Mu | Mu none C
G13 | 12/16/04 | Begunbari | 38 | F | 10 | Mu| Mu | Mu | Nijpara14, Dingpur:9 FSC

—

N—
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. A . . Other residences
Sﬁg’ Date Location | g | Sex | Educ '\.FI m.ﬁ ,\Ijns_ ar_1d length Rel
e (in years)
G14 | 12/16/04 | Begunbari | 56 | M 0 Mu| Mu | Mu none C (RC)
G15 | 12/16/04 | Begunbari | 15| M 10 |Mu| Mu | Mu none C
G16 | 12/16/04 | Begunbari | 45| F 10 |Mu| Mu | Mu Beniduar:20 C (RC)
G17 | 12/16/04 | Begunbari | 20 | F | HSC | Mu | Mu | My | Dnekas3 Balubar, [ o
Dinajpur:3
G18 | 12/16/04 | Begunbari | 23| M | HSC | Mu| Mu | Mu Dingjpur:12 C
G19 | 12/16/04 | Begunbari | 27| M | SSC | Mu| Mu | Mu none C
G20 | 12/16/04 | Begunbari | 30 | M 8 Mu| Mu | Mu none C
G21 | 12/16/04 | Begunbari | 40 | M 5 Mu| Mu | Mu none C
G22 | 12/16/04 | Begunbari | 23 | M 5 Mu | Orao | Mu none C
G23 | 12/16/04 | Begunbari | 60 | M 0 Mu| Mu | Mu none C
G24 | 12/16/04 | Begunbari | 19 | F 5 Mu| Mu | Mu none C
G25 | 12/16/04 | Begunbari | 35| M 5 Mu| Mu | Mu none C
Bonpara:1, Sapahar,
G26 | 12/16/04 | Begunbari | 25 | M 10 | Mu| Mu | Mu Naogaon:6, C
Joypurhat: 1
G27 | 12/16/04 | Begunbari | 50 | F 0 Mu| Mu | Mu Tior, India8 C
G28 | 12/16/04 | Begunbari | 34| F 10 | Mu | Orao | Mu none C
N1 | 12/7/04 Nijpara | 35| M | SSC | Mu| Mu | Mu Beniduar:2 C
N2 12/7/04 Nijpara | 40| F 3 Mu| Mu | Mu none C
N3 | 12/7/04 Nijpara | 20| F 8 Mu| Mu | Mu Beniduar:19 C
N4 | 12/7/04 Nijpara | 35| F 5 Mu| Mu | Mu India:10 C
Pagaldewan,
N5 | 12/7/04 Nijpara | 20| F 6 Mu | Mu | Mu | Naogaon:2, Dhaka:2, C
Rajshahi:10
N6 | 12/7/04 Nijpara | 25| M | SSC | Mu| Mu | Mu none C
N7 | 12/7/04 Nijpara | 20 | M 2 Mu| Mu | Mu Dhaka:5 C(RQC)
N8 12/7/04 Nijpara | 40| F 0 Mu| Mu | Mu India:7 C (RC)
N9 12/7/04 Nijpara |22 | M 10 |Mu| Mu | Mu Begunbari:9 C
Dhaka:9, Mirjapur,
N10 | 12/7/04 | Nijpara |30 F | 3 |Mu| Mu | Mu Dingpur:3, c
Baganpara,
Rajshahi:2
N11 | 12/7/04 Nijpara | 48 | M 10 |Mu| Mu | Mu none C
N12 | 12/7/04 Nijpara | 50| F 5 Mu| Mu | Mu Ranchi, India:3 C
N13 | 12/7/04 Nijpara | 30| F 1 Mu| Mu | Mu none C
N14 | 12/7/04 Nijpara | 40| M 5 Mu| Mu | Mu Balughat, India5 | C(RC)
N15 | 12/7/04 Nijpara | 45| F 5 Mu| Mu | Mu Beniduar:20 C
N16 | 12/7/04 Nijpara | 70 | M 3 Mu| Mu | Mu none C
N17 | 12/7/04 Nijpara | 80 | M 3 Mu| Mu | Mu Begunbari:4 C (RC)
N18 | 12/7/04 Nijpara | 50| F 0 Mu| Mu | Mu none C
N19 | 12/7/04 Nijpara | 30| M 5 Mu| Mu | Mu Beniduar:1 C(RQO)
N20 | 12/7/04 Nijpara | 29| F | HSC | Mu| Mu | Mu Dingjpur:8 C
N21 | 12/7/04 Nijpara |22 | F 10 | Mu| Mu | Mu none C
N22 | 12/7/04 Nijpara |30 | M 5 Mu| Mu | Mu none C
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Sﬁgj Date Location | g | e | Educ | MT m1§ I\Ijl'? and length Rel
e | x (in years)
N23 | 12/7/04 Nijpara | 60 [ M| 4 Mu | Mu | Mu none C
N24 | 12/7/04 Nijpara | 30 | M| 3 Mu | Mu | Mu none C
N25 | 12/7/04 Nijpara | 15 | M| 3 Mu | Mu | Mu none C
N26 | 12/7/04 Nijpara | 49 | F 0 Mu | Mu | Mu Begunbari: 16 C
N27 | 12/7/04 Nijpara | 70 [ M| SSC | Mu | Mu | Mu Begunbari:20 C
N28 | 12/7/04 Nijpara | 28 |[M| BA | Mu | Mu | Mu none (RC)
N29 | 12/7/04 Nijpara | 55 | M| SSC | Mu | Mu | Mu Beniduar:22 C
K1 | 12/19/04 | Kundang | 38 | M| O Kod | Kod | Kod none H
K2 | 12/19/04 | Kundang | 45 |F| O Kod | Kod | Kod Puthia: 12 Sn
K3 | 12/19/04 | Kundang | 60 |F| O Kod | Kod | Kod none H
K4 | 12/19/04 | Kundang | 45 | M| O Kod | Kod | Kod none Sn
K5 | 12/19/04 | Kundang | 20 | F 2 Kod | Kod | Kod Puthia:18 Sn
K6 | 12/19/04 | Kundang | 30 | F 0 Kod | Kod | Kod none Sn
K7 112/19/04 | Kundang | 41 |F| O Kod | Kod | Kod Puthia:10 Sn
K8 | 12/19/04 | Kundang | 37 | M| O Kod | Kod | Kod none Sn
K9 | 12/19/04 | Kundang | 45 | F 0 Kod | Kod | Kod none Sn
K10 | 12/19/04 | Kundang | 22 |F| O Kod | Kod | Kod none Sn
K11 | 12/19/04 | Kundang | 20 | F 0 Kod | Kod | Kod none Sn
K12 | 12/19/04 | Kundang | 50 | M| O Kod | Kod | Kod none Sn
K13 | 12/19/04 | Kundang | 45 |M| O Kod | Kod | Kod none Sn
K14 | 12/19/04 | Kundang | 25 |M| O Kod | Kod | Kod none Sn
K15 | 12/19/04 | Kundang | 40 |M| O Kod | Kod | Kod none Sn
K16 | 12/19/04 | Kundang | 50 | M| O Kod | Kod | Kod none Sn
K17 | 12/19/04 | Kundang | 25 |F| O Kod | Kod | Kod Bhaniganj:20 Sn
K18 | 12/19/04 | Kundang | 22 |F| O Kod | Kod | Kod Bhagmara:15 Sn
K19 | 12/19/04 | Kundang | 50 |F| O Kod | Kod | Kod none Sn
K20 | 12/19/04 | Kundang | 40 | F 0 Kod | Kod | Kod none Sn
K21 | 12/19/04 | Kundang | 50 | F 0 Kod | Kod | Kod Natore: 20 Sn
K22 | 12/19/04 | Kundang | 25 | M| O Kod | Kod | Kod none Sn
K23 | 12/19/04 | Kundang | 50 | F 0 Kod | Kod | Kod none Sn
K24 | 12/19/04 | Kundang | 20 |[M| O Kod | Kod | Kod Calcutta: 10 H
K25 | 12/19/04 | Kundang | 22 | M| 4 Kod | Kod | Kod none Sn
K26 | 12/19/04 | Kundang | 18 |[M| O Kod | Kod | Kod none Sn
K27 | 12/19/04 | Kundang | 30 | F 0 Kod | Kod | Kod Bela15 Sn
K28 | 12/19/04 | Kundang | 45 |[M| O Kod | Kod | Kod Kamarga:30 Sn
11 12/20/04 | Babudaing | 17 | M 7 Kol | Kol | Kol none H
12 | 12/20/04 | Babudaing | 30 | M| 2 Kol | Kol | Kol none H
I3 | 12/20/04 | Babudaing | 15 | F 0 Kol | Kol | Kol Sitni:10 H
14 | 12/20/04 | Babudaing | 25 | F 0 Kol | Kol | Kol none H
I5 | 12/20/04 | Babudaing | 17 | F 0 Kol | Kol | Kol none H
16 | 12/20/04 | Babudaing | 32 | M| SSC | Kal | Kol | Kol Hasundanga: 20 H
17 | 12/20/04 | Babudaing | 14 | M| 2 Kol | Kol | Kal none H
I8 | 12/20/04 | Babudaing | 50 | M| 5 Kol | Kol | Kol none H
19 | 12/20/04 | Babudaing | 25 | F 0 Kol | Kol | Kol | Nitpur, Naogaon:15 H
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110 | 12/20/04 | Babudaing | 18 | F 0 Ko | Kol | Kol Chandila, Tanor:14 H
111 | 12/20/04 | Babudaing | 22 |M| 10 | Kol | Kol | Kol Gongapukur, H
Godagari:18
112 | 12/20/04 | Babudaing | 52 | M 2 Kol | Kol | Kol none H
113 | 12/20/04 | Babudaing | 45 | M 0 Kol | Kol | Kol Dudhai, Godagari:5 H
114 | 12/20/04 | Babudaing | 55 | M 3 Kol | Kol | Kol Mundumala:22 Sn
115 | 12/20/04 | Babudaing | 55 | M 0 Kol | Kol | Kol none H
116 | 12/20/04 | Babudaing | 55 | M 0 Kol | Kol | Kol none H
117 | 12/20/04 | Babudaing | 25 | F| 0 |Kol| Kol | Kol Kepsapara, Sn
Godagari:12
118 | 12/20/04 | Babudaing | 27 | M 2 Kol | Kol | Kol none Sn
119 | 12/20/04 | Babudaing | 50 | F 0 Kol | Kol | Kol none H
. Rohonpur, Chapai-
120 | 12/20/04 | Babudaing | 30 | F 0 Kol | Kol | Kol Nababganj: 10 Sn
121 | 12/20/04 | Babudaing | 65 | M 0 Kol | Kol | Kol none Sn
122 | 12/20/04 | Babudaing | 17 |M| 5 |Kol| Kol | Kol Chotipukur, s
Godagari:5
123 | 12/20/04 | Babudaing | 60 | M 2 Ko | Kol | Kal none Sn
124 | 12/20/04 | Babudaing | 60 | F 0 Kol | Kol | Kol none H
125 | 12/20/04 | Babudaing | 40 | F 0 Kol | Kol | Kol Kalupara, Tanor:18 Sn
126 | 12/20/04 | Babudaing | 48 | F| 0 |Kol | Kol | Kol | Dudhoi, Godagari:14 Kaira'?
127 | 12/20/04 | Babudaing 25 | M 0 Kol | Kol Kol | Porsha, Dhamoirhat:5| Sn
128 | 12/20/04 | Babudaing | 85 | F 0 Kol | Kol | Kol Rohonpur:45 Sn
129 | 12/20/04 | Babudaing | 42 | F 0 Kol | Kol Kol | Agradun, Naogaon:12 Sn
. Roonpur,
130 | 12/20/04 | Babudaing | 20 | F 0 Kol | Kol | Kol Nababganj: 16 Sn
Bl | 12/8/04 | Rajarampur | 22 | M 3 B B B none Sn
B2 | 12/8/04 | Rgarampur | 38 | F 0 B B B Ajitpur:16 Sn
B3 | 12/8/04 | Rajarampur | 40 | M 4 B B B Ajitpur:16 Sn
B4 | 12/8/04 | Rajarampur | 45 | M 9 B B B none Sn
B5 | 12/8/04 | Rgjarampur | 32 | M 0 B B B none I
B6 | 12/8/04 | Rgarampur | 15 | M 8 B B B none I
B7 | 12/8/04 | Rajarampur | 19 | F| 10 B B B Maheshpur:15 I
B8 | 12/10/04 | Rajarampur | 14 | F 9 B B B none I
B9 | 12/10/04 | Rajarampur | 43 | F 0 B B B Rajshahi:5 I
B10 | 12/10/04 | Rajarampur | 15 | F 9 B B B none |
B11 | 12/10/04 | Rajarampur | 50 | F 0 B B B Rajshahi:20 I
B12 | 12/10/04 | Rajarampur | 70 | M 0 B B B Rajshahi:35 I
B13 | 12/10/04 | Rajarampur | 40 | F 0 B B B Rajshahi:22 I
B14 | 12/10/04 | Rajarampur | 40 | F 0 B B B none I
B15 | 12/10/04 | Rajarampur | 36 | M| 10 B B B none Sn
B16 | 12/10/04 | Rajarampur | 15 | F 3 B B B none I
B17 | 12/10/04 | Rajarampur | 80 | M 0 B B B Rajshahi:40 I
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B18 | 12/10/04 | Rajarampur | 26 | M| SSC | B B B none Sn
B19 | 12/10/04 | Rgjarampur | 16 | M| O B B B none |
B20 | 12/10/04 | Rgjarampur | 18 | F | 10 B B B none Sn
B21 | 12/10/04 | Rgjarampur | 18 | F | 10 B B B none Sn
B22 | 12/10/04 | Rgjarampur | 50 | F 0 B B B Aguria:l4 Sn
B23 | 12/10/04 | Rgjarampur | 55 | M| 6 B B B Rajshahi:22 I
B24 | 12/10/04 | Rajarampur | 16 | M| 9 B B B none Sn
B25 | 12/10/04 | Rgjarampur | 20 | F| 10 B B B Belai, Kotoali:16 H
B26 | 12/10/04 | Rgjarampur | 15| M| 5 B B B none Sn
B27 | 12/10/04 | Rajarampur | 22 | M| SSC | B B B none H
B28 | 12/10/04 | Rajarampur | 29 | M| SSC | B B B none Sn
B29 | 12/10/04 | Rajarampur | 70 | F 0 B B B Kahorol:10 Sh
Z1 | 12/20/04 Amnura | 33| F 0 B B B Hopaina, Nachole:21 |
Z2 | 12/20/04| Amnura |40 | F 0 B B B Hopaina, Nachole: 16 I
Z3 | 12/20/04| Amnura | 15| F 5 B B B none I
Z4 | 12/20/04| Amnura |20 | F| 10 B B B Kahon, Godagari: 18 I
Z5 |12/21/04| Amnura |28 | F| BA B B B Rajshahi:18 I
Z6 | 12/21/04 Amnura |22 | F| HSC | B B B Amnura:17, Tangail:7 I
Krishna Gobindapur,
Z7 |12/21/04| Amnura |30 | M| O B B B Nababganj: 20 I
Z8 |12/21/04| Amnura |27 |M| O B B B none I
Z9 |12/21/04| Amnura |18 | F 3 B B B none I
Z10 | 12/21/04 | Amnura | 27 | F 0 B B B none I
Z11 | 12/21/04 | Amnura |22 | M| 9 B B B none I
Z12 | 12/21/04 Amnura |21 |M| SSC | B B B Jhinaidah:1, Kushtia:1 |
Z13 | 12/21/04 | Amnura |20 | M| 8 B B B none I
714 | 12/2104 | Amnura | 22|M| 9 | B | B | B Bardhaman, Indias, |
Dhaka: 1
Z15 | 12/21/04 | Amnura |45 | F 5 B B B Narayanpur, Rajshahi:12 I
Z16 | 12/21/04 | Amnura |40 | M| SSC | B B B Rohonpur, Nababganj: 10 I
L axminarayanpur-
Z17 | 12/21/04 | Amnura |50 | M| 3 B B B Nababgan]: 16, Padnichan, I
Dingjpur:18
Z18 | 12/21/04| Amnura |18 | M| 3 B B B Dhaka'l I
Z19 | 12/21/04 | Amnura | 35| F 0 B B B Bindara, Bogra:6 I
Z20 | 12/21/04| Amnura |26 | M| SSC | B B B Nachole:31 I
Z21 | 12/21/04 | Amnura |19 | M| SSC | B B B Dhaka:1 I
Z22 | 12/21/04 | Amnura |23 | M| HSC | B B B Saidhara, Tanor:16 I
Z23 | 12/21/04 | Amnura |42 | F 0 B B B none I
Z24 | 12/21/04| Amnura |36 | F| SSC | B B B Sirgjganj:8 Sn
Z25 | 12/21/04 | Amnura |22 | F| SSC | B B B none I
Z26 | 12/21/04 | Amnura |50 | F 8 B B B Sirgjganj:15 Sn
Z27 | 12/21/04 | Amnura |50 | F 0 B B B Digram, Godagari:12 [
Z28 | 12/21/04 | Amnura |24 | M| SSC | B B B Kustia5 |
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Z29 | 12/21/04| Amnura | 19 |F| SSC | B B B Nababganj:2

Z30 | 12/21/04 | Amnura | 20 | F| SSC | B B B none

Z31 | 12/21/04 | Amnura | 45 | F| HSC | B B B Ranihati, Sibganj:20
Santahar:1, Iswardi:1,

Z32 | 12/21/04 | Amnura | 52 | M| BA B B B Chapai-Nababganj:3,

Rohonpur:2
Z33 | 12/21/04 | Amnura | 65 | M| 4 B B B none
Z34 | 12/21/04| Amnura | 55 |M| SSC | B B B | swardi:8,Parbatipur:1
Chittagong:9, Nabinagar,
Z35 | 12/21/04 | Amnura | 42 | M| 10 B B B Savar:5, Joydebpur:3,
Sayedpur:3, Mymensingh:2
Z36 | 12/21/04 | Amnura | 53 | M| 5 B B B Dhaka:2
Z37 | 12/21/04 | Amnura | 45 | M 2 B B B none
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|. SANTALI CLUSTER COMMUNITY INFORMATION

SANTALI VILLAGES:

l.1. Rajarampur

Date: November 6, 2004

Transportation to village: From BNEL C guest house near Dingjpur, go north to Baserhat
(College of Agriculture) by bus; go west to Dhepa river and walk northeast 2—3 kms.
la. Subdistrict: Birol, Azimpur union

1b. District: Dinajpur

2. Population: 34 families, 315 people; 300 families total in all of Rajarampur
3. Religions: Christian

4. Mother tongues: Santali

5. Work: farmers, mostly day |aborers

6. Nearest post office: Singol (4 kms)

7a. TNT: no

7b. Mobile: no

7c. Nearest phone: Hasila village has one man who has a mobile phone (2 kms away)
8a. Nearest hospital: St. Phillip’s hospital in Dingjpur; also govt. hospital

8b. Nearest clinic: one doctor in Hasila

9a. Government school: yes

9b. What kinds: primary

10. Non-gover nment education: yes, 3-year BRAC school

11. Children who attend school: nearly al

12. Girlswho attend school: nearly all

13. Most students complete: class 4-5

14. Children who finish 5™: ND

15. Children who finish 10™: 34 (total)

16. Number who have completed BA: 0 (2 people have completed |1A)

17. Electricity: yes

18. Water source: tube wellsfor every 34 families

19a. Radio: very little

19b. Language: DK

20a. Television: yes, little

20b. Languages: Bangla

l.2. Rautnagar

Date: November 8, 2004

Transportation to village: Go from Paschim Shibrampur, Dingjpur to Pirganj by bus
(Tk.30). It takes nearly 2 hours to reach there. Take arickshaw (Tk.5) to Ranisongkoil bus
stand. Take abus from Pirganj to Ranisongkoil (Tk.8). Then go to the south to Rautnagar by
avan (Tk. 7).

la. Subdistrict: Ranisongkoil

1b. District: Thakurgaon

2. Population: 90 families, 700+ people

3. Religions: 50% Christian, 50% non-Christians

4. Mother tongues: Santali

5. Work: farmers, day laborers, drivers
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6. Nearest post office: Rautnagar

7a. TNT: no

7b. Mobile: yes

7c. Nearest phone: NA

8a. Nearest hospital: Ranisongkoil

8b. Nearest clinic: Kathaldangi

9a. Government school: yes

9b. What kinds: primary

10. Non-gover nment education: yes, primary
11. Children who attend school: most

12. Girlswho attend school: most

13. Most students complete: class 8

14. Children who finish 5 most

15. Children who finish 10™: few

16. Number who have completed BA: 2

17. Electricity: yes (only few families)

18. Water sour ce: tube well

19a. Radio: yes

19b. Language: Bangla, Hindi, English (sometimes)
20a. Television: yes

20b. Languages: Bangla, Hindi, English (sometimes)

1.3. Paharpur

Date: November 10, 2004

Transportation to village: From Jora-bridge bus stand (also known as Bogra bus stand) in
Dingjpur take 6:50 am. mail bus to Birampur (Tk.40; 1 hour, 5 min). Take abusto
Nababganj (Tk.5; 30 min). Take van gari to Binodnagar (Tk.4/person; 30 min). From
Binodnagar, ask where Paharpur is, where James Mondol Murmu’s house is; can walk the
one mile distance or take a van gari.

la. Subdistrict: Nababganj

1b. District: Dinajpur

2. Population: 74 families, 500600 people

3. Religions: more than 90% Christian, less then 10% non-Christian

4. Mother tongues: Santali and Bangla

5. Work: farmers, day laborers

6. Nearest post office: Binodnagar

7a. TNT: no

7b. Mobile: no

7c. Nearest phone: Binodnagar

8a. Nearest hospital: Nababgan;

8b. Nearest clinic: Nababganj

9a. Government school: no

9b. What kinds: NA

10. Non-gover nment education: yes (CARITAS primary)

11. Children who attend school: most

12. Girlswho attend school: most

13. Most students complete: class 5-10

14. Children who finish 5™ most

15. Children who finish 10": half

16. Number who have completed BA: 4
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17. Electricity: no

18. Water source: tube well, pump

19a. Radio: not really (2 radiosin whole village)
19b. Language: NA

20a. Television: yes (one TV in whole village)
20b. Languages: Bangla

l.4. Patichora

Date: November 15, 2004

Transportation to village: 15-minute walk to the northwest of the BNEL C Thuknipara guest
house

la. Subdistrict: Patichora

1b. District: Naogaon

2. Population: 50 families, about 250 people
3. Religions: Christian, Sonaton

4. Mother tongues: Santali

5. Work: farmers, day laborers

6. Nearest post office: Ngjibpur

7a. TNT: no

7b. Mobile: yes

7c. Nearest phone: NA

8a. Nearest hospital: Najibpur

8b. Nearest clinic: Najibpur

9a. Government school: no

9b. What kinds: NA

10. Non-gover nment education: yes (primary)
11. Children who attend school: most

12. Girlswho attend school: few

13. Most students complete: class5

14. Children who finish 5™: most

15. Children who finish 10" few

16. Number who have completed BA: 1
17. Electricity: yes

18. Water source: tube well

19a. Radio: yes (sometimes; there are few radios)
19b. Language: Bangla

20a. Television: yes

20b. Languages: Bangla

1.5. Jabri

Date: November 16, 2004

Transportation to village: Take a 1-hour bhatbhati ride east from Manda Ferry Ghat, getting
off at Bhabicha, about 3 km before reaching Niamatpur. Then walk north 1.5 km to the
village.

la. Subdistrict: Niamatpur

1b. District: Naogaon

2. Population: 60 families; 250+ people

3. Religions: Sonaton

4. Mother tongues: Santali
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5. Work: farmers; day laborers

6. Nearest post office: Bhabicha

7a. TNT: no

7b. Mobile: yes

7c. Nearest phone: NA

8a. Nearest hospital: Niamatpur

8b. Nearest clinic: Niamatpur

9a. Government school: no

9b. What kinds: NA

10. Non-gover nment education: Ashroy (NGO) school to class 5
11. Children who attend school: few
12. Girlswho attend school: very few
13. Most students complete: class5
14. Children who finish 5": 20-25%
15. Children who finish 10™: very few
16. Number who have completed BA: none
17. Electricity: no

18. Water source: tube well

19a. Radio: yes, 4-5invillage

19b. Language: Bangla

20a. Television: yes; onein village
20b. Languages: Bangla

|.6. Amnura Missionpara

Date: November 21, 2004

Transportation to village: 1%2-hour bus ride from Rajshahi city via Tanor
la. Subdistrict: Chapai-Nababganj

1b. District: Chapai-Nababganj

2. Population: 37 Santali families with 200 people; al'so 30 Bengali families
3. Religions. Christian; Muslim

4. Mother tongues: Santali; Bangla

5. Work: weavers, farmers, service holders

6. Nearest post office: Amnura

7a. TNT: yes

7b. Mobile: yes

7c. Nearest phone: NA

8a. Nearest hospital: Chapai-Nababganj

8b. Nearest clinic: AmnuraMission

9a. Government school: no; but in Amnura, it' s available up to class 10
9b. What kinds: NA

10. Non-gover nment education: mission school up to class 5

11. Children who attend school: all

12. Girlswho attend school: al

13. Most students complete: class 67

14. Children who finish 5™ all

15. Children who finish 10™: half

16. Number who have completed BA: 2-3

17. Electricity: yes

18. Water source: tube well

19a. Radio: some; fewer than half have radios
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19b. Language: Bangla, Santali
20a. Television: yes; many have them
20b. Languages: Bangla, Hindi

|.7. Bodobelghoria

Date: November 24, 2004

Transportation to village: Busto Natore; 30-minute bhatbhati ride to village
la. Subdistrict: Nordanga

1b. Didtrict: Natore

2. Population: 7 families, 3540 people

3. Religions: Baptist

4. Mother tongues: Santali

5. Work: farmer

6. Nearest post office: Bashudebpur

7a. TNT: no

7b. Mobile: yes

7c. Nearest phone: NA

8a. Nearest hospital: Nosrotpur

8b. Nearest clinic: Belghoria mission, one day aweek
9a. Gover nment school: no

9b. What kinds: NA

10. Non-gover nment education: Baptist mission school KG thru class 3
11. Children who attend school: all

12. Girlswho attend school: al

13. Most students complete: class 7-8

14. Children who finish 5™ all

15. Children who finish 10™: few

16. Number who have completed BA: 0

17. Electricity: no

18. Water sour ce: tube well

19a. Radio: very little; 34 in village

19b. Language: NA

20a. Television: yes; 3invillage

20b. Languages: Bangla

1.8. Rashidpur

Date: January 26, 2005

Transportation to village: Take abus from Srimangal to Kamaichora (towards Habiganj).
Then take rickshaw (Tk.20) north through the Finlay tea garden.
la. Subdistrict: Bahubol

1b. District: Habigan;

2. Population: 75 families; 500 people

3. Redligions: Hindu

4. Mother tongues: Santali

5. Work: tea garden workers, day laborers, farmers

6. Nearest post office: Rashidpur

7a. TNT: yes

7b. Mobile: yes

7c. Nearest phone: NA
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8a. Nearest hospital: Rashidpur

8b. Nearest clinic: Kalighat, Srimangal

9a. Gover nment school: yes

9b. What kinds: primary and high school

10. Non-gover nment education: BRAC (classes 1-5)
11. Children who attend school: fewer than half

12. Girlswho attend school: amost twice the number of boys
13. Most students complete: class 3

14. Children who finish 5™ ND

15. Children who finish 10™: few (5 or 6)

16. Number who have completed BA: none

17. Electricity: yes

18. Water source: government water supply

19a. Radio: yes (most have radios at home)

19b. Language: Bangla, Hindi

20a. Television: yes(3 TV setsin al)

20b. Languages: Bangla, Hindi

MAHALI VILLAGES:

1.9. Abirpara

Date: November 12, 2004

Transportation to village: From the Bogra bus stand in Dingjpur take the 6:50 am. mail bus
to TNT mor/Osmanpur (Tk.65). Get off at TNT mor, walk half km north to the sign for the
Nazarene Mission and walk down the small road. Abirparais near the mission.
la. Subdistrict: Ghoraghat

1b. District: Dinajpur

2. Population: 80 families; 250-300 people

3. Religions. Christians (some Nazarene; most Catholic)

4. Mother tongues: Mahali

5. Work: bamboo weavers

6. Nearest post office: Osmanpur (1 km away)

7a. TNT: no

7b. Mobile: no

7c. Nearest phone: mission-mor (less than 1 km away)

8a. Nearest hospital: Osmanpur

8b. Nearest clinic: Catholic mission, less than 1 km away

9a. Gover nment school: no

9b. What kinds: NA

10. Non-gover nment education: yes, BRAC school, Catholic mission school
11. Children who attend school: all

12. Girlswho attend school: al

13. Most students complete: class5

14. Children who finish 5™ almost all

15. Children who finish 10" few

16. Number who have completed BA: none

17. Electricity: no (because they can't afford it)

18. Water sour ce: tube well

19a. Radio: no (there are only 2—-3 radios)
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19b. Language: NA
20a. Television: no (only 1 TV set in the whole village)
20b. Languages: NA

1.10. Matindor

Date: November 15, 2004

Transportation to village: 90-minute van gari ride from Patnitala; or a 30-minute bus ride
from Mahadebpur

la. Subdistrict: Patnitala

1b. District: Naogaon

2. Population: 45 families; about 300 people
3. Religions: aimost al Catholic, with one Nazarene family
4. Mother tongues: Mahali

5. Work: bamboo weavers

6. Nearest post office: Sisahat

7a. TNT: no

7b. Mobile: yes

7c. Nearest phone: NA

8a. Nearest hospital: Sisahat

8b. Nearest clinic: Sisahat

9a. Government school: yes

9b. What kinds: primary

10. Non-gover nment education: BRAC (to class 5); Catholic mission (to class 3)
11. Children who attend school: most

12. Girlswho attend school: most

13. Most students complete: class5

14. Children who finish 5™: almost all

15. Childre