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ABSTRACT 
 
This paper reports on sociolinguistic research conducted among speakers of five Austro-
Asiatic language varieties in northwest Bangladesh: Koda, Kol, Mahali, Mundari, and 
Santali. These are collectively referred to as the Santali Cluster because Santali is the most 
populous and developed language among these five varieties. Linguistic variation within 
and across these varieties, long-term viability of each variety, and attitudes of speakers 
towards their own and other language varieties were investigated. The degree of 
intelligibility in Santali by speakers of the other varieties and the bilingual ability in Bangla 
of speakers from each variety were also studied. This research was carried out from 
November 2004 through January 2005 through the use of word lists, questionnaires, a 
Bangla Sentence Repetition Test, and stories recorded in Santali, Mundari, and Mahali. 
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PREFACE 
 

As part of SIL Bangladesh’s project to develop the minority languages of Bangladesh, we 
researched the cluster of Austro-Asiatic languages centered around Santali. This report is the 
fruit of the field research conducted in November and December 2004, and January 2005. 
 
For the first time, we had the able help and cheerful companionship of two full-time 
Bangladeshi language surveyors: Sayed Ahmad and Mridul Sangma. They had received 
linguistics training earlier in the year, and this survey was their first field experience. We 
commend them for their quick learning and their valuable contribution. The survey would 
have taken longer without their help, and it would not have been as enjoyable without their 
fellowship. We look forward to seeing them develop into experienced surveyors/linguists 
who will contribute much to many other minority language communities through their 
knowledge, skills, and character. 
 
Many thanks also go out to the people who helped us in numerous ways: the staff at various 
BNELC (Bangladesh Northern Evangelical Lutheran Church) guest houses who met our 
physical needs when we needed food and lodging, Sister Gertrude and others at Beniduar 
Mission who provided a place to stay on short notice, the smiling boys and girls who led us 
around their villages, and particularly the story tellers who worked many hours for the 
development of the recorded stories. 
 
Finally, we reserve our deepest appreciation for the people and leaders of all the villages we 
visited—Abirpara, Amnura Missionpara, Babudaing, Begunbari, Bodobelghoria, Jabri, 
Karimpur, Krishnupur, Kundang, Matindor, Mundumala, Nijpara, Pachondor, Paharpur, 
Patichora, Rajarampur, Rashidpur, Rautnagar—who, no matter when we showed up, no 
matter how long we stayed, extended warm welcomes and gave their cooperation. We want 
to thank them for making themselves available for this work, and more than that, for 
accepting us not just as researchers but also as friends. They make all the work worthwhile. 
 
            Seung and Amy Kim 
            Language Survey Specialists 
            SIL Bangladesh 
            March 2005 
            Dhaka, Bangladesh 
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1. INTRODUCTION 
 

1.1. Purposes and goals 
 

The purpose of this sociolinguistic survey was to gather information that could be used to 
plan a language development program for the Santali, Mahali, Munda, Kol, and Koda 
speakers in Bangladesh. The reason for lumping these five language varieties together into 
one survey was that they are all Austro-Asiatic languages, they are all mostly found in 
Rajshahi division, and they all have some understanding in Santali due to close geographical 
proximity, linguistic similarity, or both. Also, Santali is clearly acknowledged as being 
central to this group of languages due to its size in population and widespread recognition. 
Hence the term “Santali cluster.” 
 
We wanted to know which language variety, if any, each of these communities wants to 
develop in terms of literature production and literacy programs. We also wanted to know, 
from an objective linguistic point of view, the pros and cons of choosing any particular 
language variety for development. To meet these purposes, the following goals were 
established: 
 

1. To investigate linguistic variation in each of the varieties and across the five varieties 
within the Santali cluster 

2. To determine attitudes for each variety of the Santali cluster towards their own 
language variety and towards other varieties 

3. To measure the degree of intelligibility in Santali by speakers of the other varieties 
within the Santali cluster 

4. To assess the long-term viability of each variety within the Santali cluster in 
Bangladesh 

5. To gauge the Bangla ability of speakers of each speech variety within the Santali 
cluster 

 
To accomplish these goals, this sociolinguistic survey of the Santali cluster was carried out 
in three interrelated parts: 1) a study of the language varieties within the Santali cluster, 2) a 
language use, attitudes, and vitality study, and 3) a bilingualism study. Figure 1 gives a 
summary of the sociolinguistic methods used in this survey. 
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Figure 1: Overview of methods 
Study Method Brief description Focus Sample size 

Lexical 
similarity 

comparison 

307-item word 
list 

• Lexical variation 
within each 
member of the 
cluster 

• Lexical similarity 
with other 
members of the 
cluster 

• 7 Santali 
villages 

• 3 Mahali 
• 5 Mundari, 

incl. 2 
from India 

• 2 Koda 
• 1 Kol 

Study of the 
language 
varieties 

Intelligibility 
study 

Comprehension 
test of recorded 

stories in Santali, 
Mahali, and 

Mundari 

• Intelligibility 
across language 
varieties 

• 64 subjects 
from 4 
villages 

Sociolinguistic 
questionnaire 

A 33-item 
questionnaire 

• 149 
subjects 
from 14 
villages 

Post-HTT 
questionnaire 

3 questions about 
the storyteller’s 

speech 

• 30 subjects 
from 3 
village 

Language 
use, 

attitudes, and 
vitality study 

Post-RTT 
questionnaire 

4 questions about 
the storyteller’s 

speech 

• Language 
preferences 

• Attitudes toward 
various language 
varieties 

• Domains of 
language use 

• Long-term viability 
of varieties within 
Santali cluster 

• 54 subjects 
from 4 
villages 

Sociolinguistic 
questionnaire 

A 5-item 
questionnaire 

• Perceived ability in 
any second 
language 

• 149 
subjects 
from 14 
villages Bilingualism 

study 
SRT (Sentence 

Repetition 
Test) 

A 15-sentence 
test calibrated to 
RPE levels 1 to 

4+ 

• Measured ability to 
speak Bangla 

• 361 
subjects 
from 12 
villages 

 
1.1.1. Study of the language varieties 
 

Lexical Similarity Study 
 

The first method, or tool, used was a 307-item word list taken at a total of 16 villages: 7 
Santali, 3 Mahali, 3 Mundari, 2 Koda, and 1 Kol; in addition, two Mundari word lists from 
India were also used. These villages—particularly the Santali ones—were chosen to capture 
a representative sample of the respective communities in terms of location and religious 
affiliation. Thus, we went to villages as north as Dinajpur and as south as Rajshahi and also 
ones in between; to predominantly Christian villages as well as predominantly Hindu ones; 
and to more remote villages as well as less remote ones. In addition to these 18 word lists, 
we also included a word list in Bangla (dictionary pronunciation) for comparison. These 
lists were compared in order to determine the lexical similarity among all these varieties. 
The results of the comparison were also used to decide which varieties to use for 
intelligibility testing. See Appendix B.1 for standard procedures for counting lexical 
similarity. 
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Intelligibility Study 
 

The second method used to study the Santali cluster was Recorded Text Tests (RTTs). RTTs 
were used primarily to determine how widely intelligible Santali is among Mahalis and 
Mundas. In order to meet this purpose, three stories were recorded: one each for Santali, 
Mahali, and Mundari. Comprehension tests for these were developed and tested at selected 
villages. In addition, a Mundari story previously recorded in India was used in Bangladesh 
to test for comprehension. See Appendix C.1 for standard RTT procedures. 
 
1.1.2. Language use, attitudes, and vitality study 
 

A sociolinguistic questionnaire was used to assess patterns of language use among speakers 
of the Santali cluster, their attitudes towards their own and other languages, and the long-
term vitality of each language variety. Post-Hometown Test (HTT) and post-RTT 
questionnaires were used to shed further light on attitudes towards languages within the 
Santali cluster. This information gives an indication as to whether the various language 
communities would accept and use materials translated into their own language variety or 
into another language variety which is highly intelligible with their own. The sociolinguistic, 
post-HTT, and post-RTT questionnaires are given in Appendices E.1, E.2, and E.3, 
respectively. 
 
1.1.3. Bilingualism study 
 

A Bangla SRT was specifically developed to assess the level of bilingualism among 
minority language speakers in Bangladesh. This test focuses on people’s ability to speak in 
Bangla, although it also gives an indication of people’s Bangla comprehension ability. In 
addition to using the Bangla SRT to measure members of the Santali cluster’s Bangla ability, 
five questions from the above-mentioned sociolinguistic questionnaire were used to assess 
how they perceive their abilities in Bangla as well as other language varieties. 
 
In addition, the Community Information Questionnaire (CIQ) was used to gather 
information about language vitality and the depth and breadth of bilingualism. See 
Appendix G.1 for standard SRT procedures; see Appendix E.5 for the CIQ and Appendix I 
for the community information itself. 
 

1.2. Geography 
 

The Santali cluster is not simply a linguistic description, but also a geographical one, for 
almost all speakers of the Santali cluster in Bangladesh live within the relatively limited 
space of the western half of Rajshahi division. Moreover, it is rare to find a Mahali, Munda, 
Kol, or Koda community that doesn’t have a Santali community close by. Thus, it is not 
simply a cluster, but a Santali cluster. 
 
Rajshahi division lies in the northwestern corner of Bangladesh. It is bordered on the north, 
northeast, west, and southwest by India, and it is divided from the rest of Bangladesh by the 
Padma River on the south and by the Jamuna River on the east (see Figure 2). At 34,513 
square kilometers, it constitutes about one-fourth the area of Bangladesh. It is known for its 
fertile flatlands that are nevertheless flood-free (relatively speaking), and thus is popularly 
called the country’s storehouse of food grains. Indeed, during our travels, we enjoyed vistas 
of seemingly endless rice paddies that were only occasionally broken up by potato and 
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sugarcane fields. And other than the Mahalis who make and sell bamboo products, the vast 
majority of the other Santali cluster speakers work on, and live off, of this land. 
 
Figure 2: Rajshahi Division, Bangladesh  
 
 

                         
 
Almost every village we visited was quite accessible. Because Rajshahi division boasts a 
good transportation system of regular buses running on good roads, no village was more 
than a 2-km walk away from the nearest road that allowed for some sort of a vehicle. The 
most remote (meaning requiring walking) were the Kol village of Babudaing and the Santali 
village of Rajarampur. The Mahali villages (Mundumala/Pachondor, Matindor, Abirpara) 
tended to be the most accessible as Mahalis live along roads in or very near market towns in 
order to sell their bamboo products easily. Thus, we were able to reach almost every village 
easily (even if bumpily) by a combination of buses and van gari/rickshaw. See Figure 3 for 
the approximate location of each village. Also, see the community information in Appendix 
I for details on the district and subdistrict of each village.  
 

 Padma River 

Jamena River 
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Figure 3: Approximate location of villages surveyed within Rajshahi Division  
     

 
 
                                

S 

S 

S 

S 

S 

S 

S 

Ma 

Ma 

Ma 

Mu 

Mu 

Kl 

Kd 

S 

Kd 

Village Code 
 

S = Santali 
Ma = Mahali 
Mu = Mundari 
Kd = Koda 
Kl =  Kol 
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1.3. History 
 

For the purposes of this report, the histories of the Santali cluster will be limited in scope: it 
will just briefly touch on recent history, particularly their history in Bangladesh. And due to 
their larger population (and thus attracting more research), longer written history, and wider 
availability of secondary source materials, the history of the Santals is necessarily more 
detailed than those of the other groups. By this imbalance, we do not mean to slight the 
other groups—especially for the Koda and Kol for whom we could not find information 
specific to them; this could be because, being small in number, the Koda and Kol people’s 
histories have been subsumed under the rubric of Santali, or more likely, Mundari history. 
Though far from complete, it is hoped that this basic introduction to these language groups 
will provide a base from which to gain further knowledge of their rich history, oral and 
written. Even more, it seems especially important for these minority groups to write and 
preserve their undoubtedly rich histories, especially when the internet makes it so easy, 
quick, and inexpensive to disseminate such information. 

 
1.3.1. Santal 
  

The Santals have a saying: “The spoken word is better than the written word.” As is the case 
with all the other groups within the Santali cluster, this outlook is reflected in their rich oral 
tradition of songs, stories, and histories. Unfortunately for researchers, this means that there 
is a dearth of written history, particularly about their distant past, their origins. 
 
There are various stories to account for the presence of Santals on the Indian Subcontinent. 
For example, they may have settled in the Indian state of Bihar starting in the mid-16th 
century (Hasda, M. 2002:108), or they may have come from Australia some 10,000 years 
ago by way of Indonesia, Myanmar and Assam (Hossain 2000:4). Whether they came from 
Australia, or perhaps from China, or from Nepal, no one is sure. What is more established is 
that between 1870 and 1920, Santals began to settle in present-day Rajshahi division and 
Assam. The census of 1881 shows that there were Santal settlements in the districts of 
Pabna, Jessore, Khulna, and even in Chittagong (SDNP Bangladesh). They had been driven 
out of their well-established areas of India (Bihar, Jharkhand, etc.) by floods, crop failures, 
famines, and the oppression of landowners who had virtually enslaved them through a 
scheme of unfair loans that took advantage of the Santals’ illiteracy. When they arrived in 
Rajshahi division, they cleared jungles and started to farm (Hasda, M. 2002:108), and now 
they are the largest minority language group in northern Bangladesh. (In addition, there are 
Santals in the Sylhet region who first came as workers on the tea gardens even before those 
who settled in Rajshahi; but these Santals are not a part of the main Santal community, and 
we were told that a majority of the Santals living in Sylhet division have forgotten Santali. 
Thus, only  a word list was gathered at the Rashidpur Tea Estate in Habiganj district of 
Sylhet division. The results are discussed in section 3.1.3.) 
 
In their more recent history, the traffic flow is reversed. Since 1947, there has been a steady 
stream of Santals who have fled to India due to the lack of security and pressure from 
Bengalis. Many Santals we interviewed could remember that during the Liberation War, 
they left their homes and took refuge in India. Those who returned to Bangladesh after about 
9 months found that they had to start their lives over as almost everything had been 
destroyed. But this return from the 9-month exile notwithstanding, the movement to India 
continues to this day as Santals struggle to live with landlessness and insecurity in 
Bangladesh. 
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1.3.2. Mahali 
 

The Mahali consider Ranchi, Dumka and Chotonagpur in India as their ancient homes. 
Again, it is not known how or how long ago they came to reside there originally, but unlike 
the Santals, their journey to Bangladesh was not so much a migration as an escape. In the 
17th-century, Mahalis began arriving in Bangladesh as a result of the famine and oppression 
they suffered in India (Hasda, A. 2002:96).  
 
1.3.3. Munda 
 

One theory holds that Mundas came to the Indian subcontinent some 600 years ago, but 
since there is no proof, their origin is as cloudy as that of the Santals and the Mahalis. But 
where they ended up in India is very clear: Chotonagpur of southern Bihar is their home and 
is still viewed as a haven/heaven of sorts (Topna 2002:94). Of course, the modern-day 
Mundas who live scattered throughout Rajshahi do not have personal experience of the 
landowners’ oppression that caused their forefathers to abandon Chotonagpur and head east 
and first settle in Begunbari (near Dhamoirhat) in 1888. Still it is clear that Chotonagpur 
remains their ancestral home. 
 
Like the Santals, there is also a small group of Mundas living on the tea gardens of Sylhet 
division. They came earlier (around 150 years ago) as a part of a large group brought to 
Sylhet for the specific purpose of working the tea gardens. Not only do these Mundas have a 
separate history from those who ended up in Begunbari, but they have no points of 
connection in the present either, for there is virtually no contact between those in Rajshahi 
and those in Sylhet. For this reason, the Mundas of Sylhet were not studied extensively for 
this survey. 
 

1.4. People 
 

Giving a complete and accurate description of the people who are the subject of this report 
is a difficult task. It has been stated that “Santals and related aborigines are among the 
earliest settlers of the subcontinent and are acknowledged as the progenitors and maintainers 
of the agricultural production system and agro-based culture” (SDNP Bangladesh). Though 
we have met many members of the Santali cluster during our fieldwork over three months, 
the description seems no easier, for we now know that there’s far more to each of these 
groups than anything we read (or could have read). As language surveyors, we can only 
envy the ethnographers who get to spend days, weeks, and months living among people 
groups to truly understand and appreciate them. Alas, that is neither our privilege nor our 
job. Thus, while we might avoid an unfair caricature, we probably cannot avoid the 
simplistic half-picture of the people we met during our research. The best we can hope for is 
that the description will be accurate in capturing a bit of the spirit of the people behind the 
facts and figures. 
 
1.4.1. Santal 
 

The majority of the 6 million or so Santals live in the Indian states of Jharkhand, Orissa, 
Bihar, Assam and West Bengal, along with some living in Morang and Jhapa districts in 
Nepal. There are various population figures for the Santals in Bangladesh ranging from 
100,000 to 500,000+. The figure 225,000 given by a Santal writer (Hasda, M. 2002:108) 
seems to us to be the most reasonable one to account for the Santals in Bangladesh, the 
majority of whom live spread out throughout Rajshahi division, with perhaps the highest 
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concentrations in Tanor, Godagari, Chapai-Nababganj, Naogaon, and Nachole subdistricts. 
As noted, there are also Santals living on the tea gardens of Sylhet division, though there is 
virtually no contact between the two divisions. 
 
Racially, the Santals are part of the proto-Australoid stock that came to the Indian 
subcontinent. Their features—typically very dark-skinned and possessing flat noses (Hasda, 
M. 2002:108)—still set them apart from their Aryan Bengali neighbors, for, though they 
have lived in the midst of Bengalis for many generations, there are very, very few cases of 
marriages outside the Santal community. Santals divide themselves into 12 clans with 
everyone having one of the following as their family name: Hasda, Murmu, Kisku, 
Hembrom, Mardi, Soren, Tudu, Baski, Besra, Chaure, Pauria and Bedea, with the first seven 
clans being predominant in number. It is believed that the various clans were divided 
originally by occupation: Kiskus were kings, Sorens were warriors, Murmus were priests, 
etc (Hossain 2000:9). 
 
The Santals use the term “hor” (meaning man) to refer to themselves, and sometimes, even 
to their language. And their lives, at least on the surface, reflect this simple and humble term. 
The Santals in Bangladesh still live and work probably much the same as their forefathers—
the progenitors of agro-based culture in the subcontinent—did for many generations. The 
vast majority live in simple mud-walled houses and live off of the land doing farm work. 
Their agro-centeredness is reflected not only in the type of work they do, but also in the fact 
that their cultural festivals revolve around the crop cycle. But while it’s true that they work 
the land, for 90% of them it is not their own land (Hasda, M. 2002:109). Thus, with 
landlessness as an overriding factor in their lives, trying to make a living as day laborers 
means that their lives are mired in poverty and insecurity. Lacking economic and political 
power, they have been victims of land grabbing which is often preceded by threats and 
crimes. It is this kind of living condition that drives many to escape to India. 
 
Santals have traditionally followed a religion called Sonaton, which means ‘that which 
existed from the beginning of time’ (The Sonaton Religion 2002:1). Today followers of this 
religion combine worship of nature with some of the more common Hindu worship 
ceremonies. Thus, Sonaton can be thought of as a mixture of animism and Hinduism,  
though there seems to be the crucial absence of a complex caste system among those who 
follow the Sonaton religion. In Bangladesh, however, perhaps 50% of the Santals have now 
embraced Christianity. Two results seem important to note regarding the impact of 
Christianity on the Santali community: first, Christianity has brought with it a greater 
awareness of, desire for, and thus achievement in, education; second, it has been a divisive 
factor in the Santali community. 
 
Most of the educated Santals we met were educated through some sort of mission school, be 
it Catholic, Lutheran, or some other Christian denomination. As education has increased, so 
has urbanization as students have gone off to boarding schools and afterwards have found 
jobs in cities like Dhaka, Rajshahi, and Dinajpur. (It should be noted, however, that even 
with several Christian denominations providing education, the education/literacy levels are 
still rather low. One organization found that for all people in Birganj subdistrict, for 
example, only 25% of the adults were literate (34% of the males and 16% of the females), 
and the rate is even lower for Santals. This is considerably lower than the national average 
of about 40–50% (Histosearch). 
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Not only can education (and the types of jobs that it makes possible) in itself be a divisive 
factor, but there seems to be a fissure of sorts between the Christian Santals and the Sonaton 
Santals. For example, there are Christian villages (e.g. Amnura Missionpara) versus Sonaton 
villages (e.g. Jabri) where religion seems to be the only difference. Also, there seems to be a 
difference of opinion and attitudes between the two camps towards matters of culture and 
identity. A prime example is the issue of script: while Christian Santals want to continue to 
write Santali using a modified Roman alphabet (which was given by the missionaries and is 
used for the Holy Bible), some Sonaton followers have no such loyalty to the Roman 
alphabet, which they see as foreign. Thus, they prefer either the Bengali alphabet or the Ol 
Chiki alphabet, developed in 1925 in India as a unique system of writing for Santals. These 
types of divisions may not be foremost on the minds of most Santals when just surviving is 
hard enough, but it remains to be seen what changes and challenges will need to be 
confronted when the Santali community has the luxury(?!?) of dealing more pointedly with 
the issues of modernization, urbanization, cultural preservation and self-identity. 
 
1.4.2. Mahali 
 

The Mahali people living in Bangladesh also belong to the proto-Australoid stock and have 
many things in common with the Santals. They also used to follow the Sonaton religion, and 
they also have the same last names as the Santals. In fact, some have called the Mahalis one 
of the “lost tribes” of the Santals. This close affinity obviously still exists, because they 
almost always live very close to Santal villages (or sometimes together in the same village). 
The Mahalis are not so much identifiable by the districts or subdistrict  where they live, but 
their villages are almost always found alongside big roads near markets. 
 
But what makes the Mahalis more interesting as a distinct people is in some of the ways 
they differ from the Santals. For one, almost all of the 3000–5000 Mahalis are now 
Christians, in particular Roman Catholic (Hasda, A. 2002:96). Along with the Garos, Khasis, 
and Mundas, this makes them one of the most Christian of any minority group in 
Bangladesh. The Catholic church plays an important part in their lives; all three of the 
Mahali villages we visited were situated very close to a Catholic mission, and the children 
were able to attend the mission schools at least for some primary education. Thus, the 
Mahali community does not face some of the divisive issues that most other recently 
Christianized people groups do. 
 
Anyone even remotely acquainted with the Mahalis would say that they are united most 
strongly by their work. Just as Khasis are associated with paan cultivation (betelnut leaves), 
Mahalis have also put their entire economic survival in one basket, literally, for they work 
almost exclusively in producing bamboo baskets. The old and young, male and female—
everyone is involved in some step in the manufacturing process (even 10-year olds seemed 
like experts at their task). One of our favorite scenes during our research was going to 
Mahali villages and seeing groups of men and women sitting around in the shade working 
on bamboo weaving, trying to make enough to sell at the next market day. Even though 
mass-produced machine-made bamboo products are increasingly encroaching on their 
livelihood, they still manage to eke out a living. 
 
Though their future is far from secure, there doesn’t seem to be a change on the horizon. 
There are very few educated Mahalis who have salaried jobs and fewer still who seem to be 
seeking other options. Most young men, even those who have passed the class 10 (SSC) 
exams, were found doing bamboo work. It remains to be seen whether hand-made baskets 
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will slowly disappear as with many other traditional Bengali crafts and along with them the 
Mahali people’s livelihood. 
 
1.4.3. Munda 
 

The 2000 or so Mundas living in Rajshahi division are mainly day laborers doing 
agricultural work. Our survey, which was conducted in November and December, coincided 
with the rice harvest. Everywhere we went we witnessed the intensive labor required in 
getting the sheaves from the paddy fields and taking the rice through the husking, drying, 
and storing or selling process. The Mundas who have a bit of their own land also plant 
banana trees, potatoes, tomatoes and various other marketable crops. This was not always so, 
however. The Mundas used to be hunters long ago in India. It was only after the Uraos came 
to Chotonagpur (to escape from a war) and taught the Mundas about farming that their 
livelihood became tied to working the land (Topna 2002:94). 
 
While it is difficult to distinguish the Mundas from their Bengali neighbors in their daily 
activities, there are three important distinctives. 1) Being of proto-Australoid stock, they 
share a common racial heritage with the Santals and Mahalis. 2) Almost all Mundas are 
Christian (Roman Catholic). Historically, Mundas used to follow the Sonaton religion until 
the convergence of two events in 1845. That year, great oppression from landowners 
coincided with the coming of Christian missionaries to the Chotonagpur area (Topna 
2002:94). Thus, at least partly to escape the oppression, Mundas began to turn to 
Christianity. 3) The Mundas can nearly always be identified simply by where they live 
because almost all the Mundas in Rajshahi division live in two villages: Begunbari and 
Nijpara. More than any of the other groups of the Santali cluster, the Mundas can point to a 
specific place as their center of community life, for Begunbari is where the first Christian 
Mundari families settled in Bangladesh in 1888. This is where their first church was 
established; this is where their biggest cultural celebrations are still held. 
 
1.4.4. Koda and Kol 
 

The Koda and Kol are very few in number in Bangladesh—perhaps not even 1000-1500 
each. Whereas the Santali, Mahali, and to some extent, the Mundari communities were 
generally well-known in Rajshahi, very few people had even heard of the Koda or the Kol. 
As such, they are very much overlooked/ignored by the government, the society, and even 
by the ubiquitous NGOs. The Christian church, too, seems to have had little contact or effect 
on them, as many of the Koda and Kol still follow the Sonaton religion, and others are 
Hindu. 
 
Even though we visited only two Koda villages and one Kol village, we saw clear evidence 
of such neglect. The Koda and Kol have significantly lower literacy and education levels 
than the rest of the Santali cluster, and there is little sign of improvement as very few of the 
children attend school. As children, they begin to work as day laborers, which, just like their 
parents and grandparents, will likely be the only kind of work they’ll know. Thus, while 
they share linguistic, racial, and geographical origins with Santals, Mahalis and Mundas, the 
Koda and Kol in Bangladesh are on the periphery of the Santali cluster. Far more than the 
other three groups, the Koda and Kol seem to be on the extreme fringes of the Bangladeshi 
society.  
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1.5. Language 
 

Santali, Mahali, Mundari, Koda, and Kol all belong to the North-Munda branch of the 
Austro-Asiatic language family (Grimes 2000:393–395). Of these, Santali has the largest 
number of speakers and is most developed in written form (Fisher 2009). In Bangladesh, it 
was acknowledged by all the groups that Santali functions as a language of wider 
communication (LWC). Mahalis, Mundas, Kodas and Kols all said that they could (to 
varying degrees, of course) understand and speak Santali. Thus, linguistically, too, the group 
of languages we surveyed can aptly be called the Santali cluster. 
 
Within the North-Munda branch, the five varieties can be more specifically grouped as 
Kherwari languages: “Santali, Mundari…Koda, Ho [which may be another name for 
Kol]…are only slightly differing from of one and the same language, which can be called 
Kherwari, a name borrowed from Santali tradition” (Encylopedia Brittanica Online 
Encylopedia). In “Munda languages,” Mahali is listed as a dialect of Santali, while Koda 
and Kol are listed as dialects of Mundari (Wikipedia 2004). Thus, while all five certainly 
share family traits under the labels North-Munda and Kherwari, Santali and Mahali form 
one subgroup while Mundari, Koda, and Kol form another. The language classification is 
shown in figure 4. 
 
Figure 4: Language classification of the Santali cluster 

 

 
 
Of course, the above classification comes from a study of the languages as found in India. It 
remained to be seen how much the effects of migration and isolation, plus the influence of 
Bangla had changed the nature of each language variety as well as the intra-familial 
relationships among the Santali cluster in Bangladesh (see section 3 for details of the results 
of the lexical similarity study). 
 
Santali is clearly the most developed language in the Santali cluster. While Mundari has 
some written literature in Devanagri script—Christian scriptures, song books—as well as 
some books about the language written in English—there is little if anything written in 
Mahali, Koda, or Kol; this perhaps reflects their status as dialects of Santali and Mundari. 
Santali, in contrast, has a far richer literature consisting of newspapers, magazines, 
dictionaries, grammars, scriptures, song books, collections of folklore, novels, poems and 
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dramas. As stated in the Wesanthals E Group website, Santali is even recognized enough to 
be a subject of study at the university level in India. However, as is the case with almost 
every minority language in Bangladesh, Santali is far less developed here, with very little 
literary activity present in the Santali community.  
 
In addition to the wealth of written literature, Santali has a wealth of scripts that perhaps few 
other languages can match. Currently, Santali literature is still being written in no fewer than 
five scripts: Roman, Bengali, Devnagri, Oriya, and Ol Chiki. A modified Roman script was 
devised by Christian missionaries for disseminating education as well as translating 
scriptures, while the Bengali, Devnagri, and Oriya scripts were the results of wanting to 
adapt to life in India. Perhaps the most interesting raison d’etre belongs to the Ol Chiki 
script which was created in 1925, not only to promote the uniqueness of the Santali 
language and unite the Santals under one original script, but to represent the Santali 
phonology more accurately. Proponents of the Ol Chiki script claim that the distinguishing 
features of Santali phonology—namely, the checked consonants, the short/long nasalized 
vowels, and glottal stops—are not readily or fully represented by the other scripts 
(Wesanthals E Group). 
 
Those outside the Santali community seem to be quite unaware of Santali and the extent of 
its development. For example, Banglapedia states that “all sounds of Santali are found in 
Bengali” and that “no Santali books are available in Bangladesh,” both of which can be 
easily shown to be untrue. The website of the Sustainable Development Networking 
Programme for Bangladesh (SDNP is a United Nations sponsored initiative) proclaims that 
“there is no written Santali literature” and that “Santals have a language but no alphabet.”  
Santali is one of the largest minority language groups in Bangladesh, but it seems clear that 
more needs to be done to understand and promote it and the languages related to it. 

 

2. SUMMARY OF FINDINGS 
 

2.1. Study of the language varieties 
 

2.1.1. Lexical similarity study 
 

A comparison of word lists shows a high degree of lexical similarity among the Santali 
language varieties in Rajshahi division. This confirms what we repeatedly heard: that all the 
Santals “speak the same.” This was generally in reference only to the Santals in Rajshahi 
division. Comparing the word list taken from Rashidpur Tea Estate in Sylhet division with 
those from Rajshahi division shows a marked drop in lexical similarity. 
 
Two patterns emerge with the other members of the Santali cluster. First, internally, there is 
a high degree of lexical similarity. That is, among Mahali villages there is a high percentage 
of lexical similarity, between the two Koda villages there is an even higher degree of lexical 
similarity, and between the two Munda villages that we visited in Rajshahi division, there 
was a very high degree of lexical similarity. As was the case with Santali, when the Mundari 
of Rahshahi is compared with a Mundari word list from a Sylhet tea estate, there was a 
decrease in lexical similarity. 
 
A second pattern is that when each word list is compared to the Santali word lists from 
Rajshahi division, the lexical similarity is noticeably lower. While there’s enough family 
resemblance to group these five language varieties together as members of the Santali 
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cluster, only the Mahali, with lexical similarity percentages above 74%, can possibly be 
called a dialect of Santali. Section 3.1.3. has a detailed discussion of the lexical similarity 
findings. 
 
2.1.2. Intelligibility study 
 

Tests done using a Santali story show that Santali is understood well by Mahalis and 
Mundas. This was not surprising in that Mahalis and Mundas had told us: “We can easily 
understand Santali.” However, what was surprising was there were Mahalis who understood 
the Santali story better than a Mahali story.  
 
Among the Mundas, tests were also done using a Mundari story from India. Results show 
that the Mundas of Bangladesh can understand the Mundari spoken in India fairly well. The 
scores did suggest, however, that the language varieties are different enough to cause some 
problems in intelligibility, and a high standard deviation in scores suggests that only with 
increased contact and exposure will the Mundas of Bangladesh understand the Mundas of 
India well—just as their constant interaction with their Santali neighbors has allowed them 
to understand Santali well. Refer to Section 3.2.3. for intelligibility study details.  
 

2.2. Language use, attitudes, and vitality study 
 

2.2.1. Santal 
 

The Santals are a relatively populous group whose language is used as an LWC among 
speakers of related languages. Though they use Bangla in settings such as the marketplace, 
they seem to use Santali in most domains where this is feasible. In addition to using their 
language widely, it is clear that most Santals hold a positive attitude towards their own 
language. At the same time they acknowledge the need for Bangla and want their children to 
be bilingual. 
 
Of the five language varieties studied, Santali is the most vital. It is a written language and is 
spoken by a relatively large minority population within Bangladesh. Although it does not 
seem to be in danger of dying out, it is very likely that more and more Bangla words will 
become mixed with oral Santali if the current trend continues. 
 
2.2.2. Mahali 
 

Mahalis appear to use their mother tongue most of the time when they are speaking with 
other Mahalis. They also seem to have an idea of which languages should be used in which 
domains. Several factors indicate that the Mahalis have a positive attitude towards their 
language and would like to be able to use it more. They express interest in having their 
children learn Mahali better, but they also want their children to know Bangla. 

 
The vitality of Mahali is threatened not only by Bangla but also by Santali. Many Mahalis 
interact with Bengalis on a regular basis, and they also live close to Santals. They follow 
Christianity as do many Santals, and the two language varieties are closely related. Thus, 
while their language is being influenced by Bangla, it seems more likely that Mahali will be 
lost to Santali in time. That is, the distinction between Mahali and Santali may diminish with 
time. 
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2.2.3. Munda 
 

Although Mundari is written in Devnagri script, which is used in India, within Bangladesh 
its use is primarily oral. Also, because Mundas live very near to Bengalis and have 
intermarried to a small extent with people of other language groups, they use a mix of 
languages even within the village setting. Still, Mundari is the language they generally use 
with other Mundari speakers. 
 
There are signs that the Munda have pride in their language; however, compared to the other 
languages studied, more Mundas express a desire for Bangla to take a prominent role in 
their children’s lives. At this point in time, most children do not speak Bangla better than 
their own language, but because the Mundari population within Bangladesh is small and as 
people become more educated, it is likely the group as a whole will use Bangla more and 
more. 
 
2.2.4. Koda 
 

The Koda still use their mother tongue in most village domains, but they appear to have a 
less-positive attitude towards their mother tongue than the other four groups studied. 
Relatively few Kodas think mothers should speak Koda with their children, and few are 
interested in mother tongue literacy classes. For them Bangla is their most useful language, 
and they want their children to speak Bangla well. 
 
Though they want Bangla to have a greater presence in their lives, the Koda are relatively 
uneducated and are therefore not learning standard Bangla, nor are they literate in Bangla. 
Thus, it is likely that within Koda communities the two languages will continue to exist 
side-by-side for some time, with colloquial Bangla slowly becoming the more dominant 
language. 
 
2.2.5. Kol 
 

The Kols’ attitude towards their mother tongue may not be any more positive than that of 
the Koda. Most Kol said they find Bangla to be more useful than their mother tongue, and 
many want their children to speak Bangla well. Although the Kol use their mother tongue 
more than the Koda do, it may be that the Kol would prefer to use Bangla more and to be 
better Bangla speakers. They are not able to do so, however, because their relative isolation 
from Bengali speakers and their lack of education afford them few opportunities to improve 
their Bangla. 
  
A lack of education also plays a role in the vitality of the Kol language. The Kol are fairly 
eager for their children to learn Bangla and show a seeming indifference to their own 
language, both of which indicate that Kol is not a very vital language. Their lack of 
education and their relative isolation, however, suggest that the process of losing their 
mother tongue will be slow. 
 
Section 4 gives a full description of the language use, attitudes, and vitality study on each of 
these five groups. 
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2.3. Bilingualism study 
 

All of the sociolinguistic questionnaire subjects in each of the five groups studied reported 
that they are bilingual to at least some extent in Bangla. Among the Mahali and the Mundari, 
most people actually seem to be multilingual in that they can reportedly speak not only their 
mother tongue but also Bangla and Santali and possibly other languages. Furthermore, most 
of the respondents are confident in their ability to communicate in their second-best 
language, though – possibly with the exception of the Koda – they still speak their mother 
tongue with the greatest ability. 
 
When they were given a standard Bangla production test, a significant portion of the sample 
from each of the five groups scored at an “adequate, basic proficiency” level or lower. This 
means that these people would generally have difficulty communicating in Bangla in 
domains they are not familiar with. On the other end of the spectrum, a number of Santali 
subjects and a few Mahali and Mundari subjects scored at an “excellent proficiency” level 
or higher. These subjects’ Bangla ability is likely as good as that of most mother tongue 
Bangla speakers. 
 
Not surprisingly, those minority language speakers who have been educated in Bangla 
medium schools are more fluent in standard Bangla. When the factor of education is 
controlled, Santals and Mahalis have similar production abilities in standard Bangla as do 
Bengalis from Rajshahi division. It is possible that uneducated people in any of these groups 
could use literature produced in standard Bangla equally well – or equally poorly. It also 
appears that the uneducated Mundas’ Bangla ability is lower than that of their Bengali 
counterparts and that the Munda would therefore have a more difficult time with materials 
in Bangla. Finally, both the Kol and the Koda scored significantly lower than did the 
uneducated Bengalis, which indicates that they would have quite a difficult time with trying 
to use Bangla materials. 

 
Proficiency data must be seen as indications of general trends. As people in these minority 
groups become more educated and as they interact more with Bengalis, it is likely that these 
communities on the whole will become more fluent in Bangla, but there is no evidence that 
this will happen any time soon. See Section 5 for a detailed description of the bilingualism 
study and its results. 
 

3. STUDY OF THE LANGUAGE VARIETIES 
 

3.1. Lexical similarity study 
 

3.1.1. Procedures 
 

Comparing the vocabulary of language varieties is one way to measure the lexical similarity 
among them. During the survey of the Santali cluster, lexical similarities within and among 
Santali, Mahali, Mundari, Koda, and Kol were calculated as a percentage of words from a 
307-item list which resemble each other in sound (Blair 1990:28–29). In each village, a 
word list was gathered from one person, but always there were others around the primary 
word list giver who could confirm or correct the word given. Thus, a separate word list from 
a second person was not needed. The researchers transcribed the word lists using the 
International Phonetic Alphabet given in Appendix A. They then compared the word lists by 
following the established procedures outlined in Appendix B.1. The WordSurv© computer 
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program designed by SIL (Wimbish 1989) was used to do the final lexical similarity 
calculations. 
 
3.1.2. Discussion of sample 
 

Word lists were taken at the following 16 villages from speakers who had lived there for a 
number of years. The Santal villages were Rajarampur, Rautnagar, Paharpur, Patichora, 
Jabri, Bodobelghoria, and Rashidpur (a tea estate in Sylhet division). The Mahali villages 
were Abirpara, Matindor, and Pachondor. The Mundari villages were Nijpara, Begunbari 
and Karimpur (a tea estate in Sylhet division). The Koda villages were Kundang and 
Krishnupur. The Kol village was Babudaing. In addition, word lists taken from two Mundari 
villages in India were obtained from colleagues and added to the 16 from Bangladesh. 
 
When possible, these villages were first of all selected to give a geographically diverse 
sampling; thus, the Santali villages are spread out throughout Rajshahi division to represent 
the various population centers of the Santali community. This is similarly true of the 
Mundari and Mahali villages, though fewer villages were chosen since their populations are 
comparatively small and less spread out. Also, as much as possible, they were chosen to 
represent various degrees of remoteness, some being close to towns and cities (Rautnagar, 
Patichora, Abirpara, Matindor, Pachondor, Krishnupur), and others more remote 
(Rajarampur, Paharpur, Jabri, Bodobelghoria, Rashidpur). Since the Santals follow 
Christianity and Sonaton, villages were chosen to also represent both; for example, Jabri and 
Patichora were predominantly Sonaton villages, whereas Rautnagar and Paharpur were 
predominantly Christian. However, for the less populous Koda and Kol, word lists were 
taken at the only villages about which we had enough information to find. 
 
Generally, only one full word list was taken from each site. However, as hinted at above, 
there was always more than one source of information. In cases where two different but 
valid words were given by two people, both were accepted. 
 
3.1.3. Results 
 

Figure 5 shows the results from analyzing the word lists from the 18 villages mentioned. 
The letter in parentheses is that village’s code letter for the word lists given in Appendix B.3. 
 

 The first set of villages is Santal: the first six are villages in Rajshahi, while 
Rashidpur is a Santali village on Rashidpur Tea Estate in Habiganj district, Sylhet. 

 The second set of villages (Abirpara to Pachondor) is Mahali. 
 The third set of villages is Mundari. Nijpara and Begunbari are in Rajshahi 

division; Karimpur Tea Estate is in Moulvibazar district, Sylhet. Chalagi and 
Jharmunda are in Bihar and Orissa states of India, respectively. 

 The fourth set of villages (Kundang and Krishnupur) is Koda. 
 The lone village in the fifth set (Babudaing) is Kol. 
 Finally, the Bangla word list represents standard dictionary pronunciation. 
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Figure 5: Lexical similarity chart 
Rajarampur (a) 
97    Rautnagar (b) 
96    96    Paharpur (d) 
97    96    96    Patichora (h) 
96    95    96    96    Jabri (i) 
98    97    97    98    96    Bodobelghoria (o)   
74    73    73    74    74    74    Rashidpur (q) 
 
75    75    77    77    78    77    70    Abirpara (e) 
74    75    75    75    76    76    68    88    Matindor (g) 
83    84    85    86    85    87    68    88    83    Pachondor (k) 
 
60    59    61    59    62    61    55    61    58    62    Nijpara (c) 
58    57    60    59    59    58    55    62    59    60    94    Begunbari (j) 
49    48    51    50    51    50    55    56    50    51    80    78    Karimpur (p) 
53    51    53    53    55    52    46    51    48    51    67    62    61    Chalagi (E) 
52    51    54    54    54    52    52    52    51    53    73    71    68    66    Jharmunda (M) 
 
50    49    52    52    52    51    53    59    58    55    61    63    56    48    50    Kundang (l) 
53    53    54    55    55    54    55    62    60    57    64    67    59    50    51    94    Krishnupur (n) 
 
62    63    63    64    64    64    62    71    68    67    58    58    51    47    50    57    60    Babudaing (m)  
 
10    10    10    10    10    11    16    15    16    11    13    14    14     6       7    19    19    18   Bangla (0) 
 
  

Santali 
 

The 95–98% similarity among the first six Santali villages indicates that there is very little 
variation in the Santali spoken throughout Rajshahi division and no clear central dialect. 
Thus, a village in the northeast of Rajshahi (Rajarampur) has 98% similarity with a village 
in the south (Bodobelghoria); distance does not seem to have effected change. One reason 
could be that there are so many Santali villages between the two that there is, in effect, a 
continuous chain of contact and communication—bolstered by marriages between 
villages—that has prevented the language from varying much from place to place. Indeed, 
as is usually the case, the sheer number of speakers acts as an important conservational 
factor that negates the usual effect of distance on language variation. 
  
The fact that the Santali in Rashidpur has a significantly lower 73–74% similarity with that 
found in Rajshahi emphasizes the fact that there are very few links between the Santals of 
Rajshahi and Sylhet. It’s possible that originally those who settled on the tea gardens came 
from a different part of India than those who settled in Rajshahi. However, a more likely 
explanation is that, over time, the Santals in Rashidpur have forgotten some of their original 
mother tongue and replaced the forgotten items with words from other languages, like 
Bangla and Bagani. (Bagani is used to describe the language of the tea gardens—“bagan” 
means garden in Bangla—which seems to be a pidgin made up of Bangla, Sylhetti, and 
several minority languages found on tea gardens such as Santali, Oriya, Urao.) 
 
Two pieces of data seem to back this up: first, Rashidpur has a 16% similarity with the 
Bangla compared to 10–11% for the Santali village in Rajshahi, which says that in 
Rashidpur more Bangla has entered common usage than in the other Santal villages; second, 
Rashidpur has a 55% similarity with Karimpur, another tea garden, compared to the 48–51% 
similarity shown by the other Santal villages, which suggests that Bagani accounts for some 

Santali 

Mahali 

Mundari  

Koda 

Kol 
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of the increased points of similarity (pure Sylhetti might account for some as well). Indeed, 
on word list items #81, #145 and #288, Rashidpur and Karimpur share the same word not 
found on any other word list; on other items like #160 and #266, their words are very close 
only to one another. Even more commonly, even when the two don’t share a word, there are 
many cases when the word taken in Rashidpur is different from any other word list: e.g. #94, 
#111, #122, #204, #209, #214, #218, #249, #272, #281, #290, #293, #295, #297, #298. My 
assumption is that these Rashidpur words may be Bagani/Sylhetti words. Thus, they didn’t 
match the Karimpur word list because Mundari words were given for these items by the 
Karimpur speaker. All this suggests that there has been a replacement of Santali by 
languages in Rashidpur which accounts for the lower lexical similarity. 
 
Questions 7a-c in the sociolinguistic questionnaire (see section 4 and Appendices E and F) 
also sought to shed light on language differences for each of the five language communities. 
When Santals in these villages were asked whether or not they knew of Santals who spoke 
differently, 14% said “yes”, 76% said “no”, and 11% said “don’t know.” Half of those who 
said they knew of such people said they were referring to Santals living in India. In a follow-
up question, 20% of those who knew of such people said that intelligibility was “little” or 
“half” while 50% said that intelligibility was “most” to “all.” The other 30% said “don’t 
know.” This further confirms the widespread similarity in the Santali spoken in Bangladesh, 
at least in Rajshahi. 
 
Mahali 
 

Among the Mahali word lists, the lexical similarity is lower: 83–88%. In particular, the 83% 
similarity between Matindor and Pachondor (located close to Mundumala) was quite a bit 
lower than any other intra-language comparison within Rajshahi division. Indeed, the 
Pachondor word list showed higher similarity with most of the other Rajshahi Santali 
villages (83–87%) than with Matindor. 
 
What might account for this? In this case, the simple answer might be the right answer: the 
Mahalis of Pachondor have much more contact with Santals and over time have come to 
borrow heavily from Santali—to the point where they aren’t sure sometimes what is Mahali 
and what is Santali. In fact, it was discovered during the intelligibility testing that these 
Mahalis understand Santali better than Mahali (see Intelligibility Study in section 3.2 for 
more details). But even for Abirpara and Matindor, the similarity with Rajshahi Santali (74–
78%) shows that Mahali can possibly be considered a dialect of Santali. 
 
Another point of interest is the relatively high similarity with Bangla (11, 15, and 16%). 
Compared to the Santals who show only a 10–11% similarity with Bangla, Mahalis seem to 
incorporate more Bangla into their everyday vocabulary; the 11% at Pachondor might have 
been higher, but perhaps there Santali words were given instead of the Bangla. Thus, it 
could be that more and more, the Mahali community will in time be held together 
linguistically by the joint forces of Santali and Bangla, as much as by Mahali itself. 
 
The results for the sociolinguistic questionnaire questions 7a–c showed that Mahalis are 
much more aware of dialect differences—or at least more willing to admit such an 
awareness. Seventy-two percent of the questionnaire subjects said that there were Mahalis 
who spoke differently than themselves, and, unlike the Santals, they referred to places within 
Rajshahi division. In spite of that, the level of reported intelligibility among the Mahalis 
seems to be quite similar to that reported by the Santals: 65% said that they could 
understand everything in those other Mahali places, while 22% said that they could 
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understand little or none. Also, one person (4%) each said “half,” “most,” and “don’t 
know.” Thus, even though the Mahali spoken in Bangladesh is not perceived to be uniform, 
the differences in dialect are not great enough to influence intelligibility too much. 
 
Mundari 
 

Between Nijpara and Begunbari, there was a 94% lexical similarity. This was hardly 
surprising since they are recognized as the two main centers of Munda population in 
Bangladesh. Moreover, there is much regular contact between the two villages. Marriages 
are common between the two villages, so many people have family in both villages. Perhaps 
because they are a more tight-knit group than the Mahalis, and because they live in more 
remote areas and have less interaction with Bengalis, the Mundas seem to have been 
affected slightly less by Bangla (13–14% similarity). 
 
When comparing Karimpur to the two Rajshahi Mundari villages, the similarity drops to 
78–80%. The reasons are very much similar to those given in the Santali discussion 
regarding Rashidpur. Thus, the following items on the word list were unique to Karimpur: 
#12, #14, #23, #26, #41, #131, #140, # 144, #148, #172, #191, #206, #214, #243, #252, 
#271, #275. To confirm the origin of such unique words, it would have been interesting to 
gather a Bagani word list in both Rashidpur and Karimpur; in hindsight, it was an oversight. 
 
Nijpara and Begunbari show 57–62% similarity with the Rajshahi Santal villages. Clearly, 
there’s some linguistic resemblance with Santali, but not enough to call them dialects of 
Santali. Because of the dominance of Santali as an LWC among speakers in the Santali 
cluster, it is possible that the similarity is actually somewhat inflated. That is, in India, 
where both Santali and Mundari are said to be more pure and perhaps more independent, the 
lexical similarity percentage might be less. This would be another interesting question to 
pursue given time and resources. 
 
In addition to these Mundari word lists, we obtained two word lists taken in Mundari 
villages in India (Chalagi in Bihar state and Jharmunda in Orissa state); these came from a 
sociolinguistic survey conducted in India in 1997. There were only 210 words on these word 
lists, and the 170 or so comparable words were compared to the 307-item word lists taken in 
Nijpara, Begunbari, and Karimpur. The results show that there is 61–67% similarity 
between Chalagi and the three Mundari villages of Bangladesh, while the number rises to 
68–73% for Jharmunda. It is not surprising that all these numbers are lower than any intra-
Bangladesh comparison, since 1) fewer Bangla words show up in the Chalagi and 
Jharmunda word lists (only 6–7% lexical similarity), and 2) there are bound to be some 
changes to pronunciation and the lexicon when two groups of people are separated by 
distance and both come under the pressure of two different national languages. 
Not insignificantly, it is also likely that some differences could have been caused by the 
different transcription styles of the surveyors. As much as possible, we tried to minimize 
such differences by being liberal in accepting similar phonetic segments: for example, the 
surveyor who took the Chalagi and Jharmunda word lists consistently heard dentals (t ̪d)̪, 
whereas we did not (t, d); in these and other cases where we felt that the differences would 
probably not have existed had the same surveyor taken all the word lists, we counted the 
segments as being the same. Clearly, this is not the ideal method for word list comparisons, 
but we still felt that the comparison was worth doing. In the end, we can say with a certain 
amount of confidence that there is a dialect relationship between the Bangladeshi Munda 
and the Indian Munda. While it may not be a strong relationship, the 66% similarity between 
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Chalagi and Jharmunda suggests that the Bangladeshi Mundas are within the cluster of 
dialects that make up the Mundari language. 
 
Thirty-two percent of Mundari sociolinguistic questionnaire subjects said that there are 
varieties of Mundari that are different than their own. However, 71% of those who were 
aware of differences mentioned India as the source of those differences, and 86% of those 
who were aware of different varieties of Mundari said that they could understand most to all 
of those speech forms in spite of the differences. This level of perceived uniformity is proven 
to match the actual uniformity shown by the word lists and the intelligibility shown by the 
intelligibility study (see section 3.2). 
 
Koda 
 

Between Kundang and Krishnupur, there was 94% lexical similarity. Both communities 
were aware of one another, and during our fieldwork, we witnessed visits between family 
members of these two villages. Even though the Koda are quite small in number, it seems 
that this type of contact is helping to keep the lexical similarity high. However, as with the 
Mahali, the high percentage of Bangla words found in the Koda word lists (19%) suggests 
that Bangla is another important factor that accounts for the high lexical similarity. With so 
many Bangla words already in their vocabulary, it could be that the Koda have started to 
adopt Bangla as their main language. Of course, attitudes also play an important part in a 
language’s vitality; for information on that, go to the Language Use, Attitudes and Vitality 
Study in section 4. 
 
Even though linguists have categorized Koda as a dialect of Mundari, the two Koda villages 
in our study share only a 61–67% similarity with the Mundari villages of Rajshahi. This 
could be due to the influence of other languages like Bangla and perhaps even Santali 
(though to a lesser degree). Thus, it’s possible that the influence of Bangla and Santali have 
over time decreased the lexical similarity of Koda with Mundari. 
 
Among the Koda, none of the 10 sociolinguistic questionnaire subjects said they knew of any 
Koda who spoke differently. This suggests that the Koda perceive themselves to have a 
uniform speech. This is borne out by the results of the lexical similarity study. 
 
Kol 
 

A word list was taken from only one Kol village (Babudaing), so there is no other Kol word 
list with which to compare. However, in comparison to the other members of the Santali 
cluster, we note that it had the highest lexical similarity with the three Mahali villages (67–
71%), followed next by the Santali villages in Rajshahi division (62–64%), and then by the 
Mundari and Koda villages in Rajshahi division (57–60%); this is surprising since Kol is 
supposed to be closer linguistically to Mundari and Koda than to Mahali and Santali. This 
suggests that contact over a long period with the highly populous Santals has left its mark on 
the Kol. Furthermore, the 18% similarity with Bangla suggests that Bengalis have also left a 
strong mark on the Kol language. 
 
In response to questions 7a–c in the sociolinguisic questionnaire, only one of 11 of the Kol 
subjects said there were Kol who spoke differently; and interestingly enough, this person 
said that such different speakers lived right in the same village. This suggests that either the 
person wasn’t fully aware of what was meant by mother tongue or that he was referring to 
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individual idiosyncracies of speech that are unique to any person. As with the Koda, then, 
the Kol at least perceive themselves to have a uniform speech. 
 
 

3.2. Intelligibility study 
 

3.2.1. Procedures 
 

RTTs were used to assess how well speakers of one language variety are able to 
comprehend another. (For a detailed description of standard RTT procedures, please refer to 
Appendix C.1.) Naturally, in surveying the Santali cluster, our primary desire was to know 
how well non-Santali speakers understood Santali. We developed an RTT to test the Mahali 
and the Mundari communities’ ability to understand Santali. Even though some Koda and 
Kol also said that they could understand Santali, we did not include them in this study due to 
time limitations. As the following paragraphs show, it is no simple task to test even one 
language. 
 
First, a Santali hometown test (HTT) was developed in Rajarampur village since this village 
shared the highest lexical similarity percentages with most of the other Santali villages. In 
Rajarampur a text was recorded and transcribed. Questions were then inserted into the text 
as a means of testing subjects’ comprehension of the Santali language. This text is given in 
Appendix C.3.1. After the story was developed, it was validated by testing 10 residents of 
Rajarampur, to ensure that the story and questions made sense and produced the predicted 
answers. The scores from the validation test are given in Appendix D.2.1. 
 
Later, an HTT was developed at one village per language variety: for Mahali it was 
developed at Abirpara; for Mundari, it was Begunbari. The Mahali story is given in 
Appendix C.3.2. and the scores from the validation test are given in Appendix D.2.2; the 
Mundari story is given in Appendix C.3.3 and the scores from the validation test are given 
in Appendix D.2.3. 
 
Once the reference HTT (in this case, Santali) and the target HTTs (in this case, Mahali and 
Mundari) were developed and validated, it was possible to test the target speakers’ ability to 
understand Santali. First, in Abirpara, Mahali subjects were tested using the Abirpara HTT. 
This served as a control test by familiarizing subjects with the testing procedure and by 
alerting the researchers to subjects who may not have sufficiently understood the procedures 
or who for some other reason were unable to adequately complete the testing. Those who 
scored at least 65% on the Abirpara HTT were then tested using the Santali RTT (see 
Appendix C.1. for RTT procedures and Appendix D.2.5. for these specific scores). 
Originally, we had planned to test only one Mahali village. However, because the lexical 
similarity study showed that Pachondor—a Mahali village—had a higher similarity with 
Santali than with Mahali, we decided to test the Santali RTT there as well using the same 
procedures. We wanted to see if Pachondor speakers would understand the Santali story 
even better than the Mahali story (see Appendices D.2.5 and D.2.7 respectively). Later, to 
test the Mundari speakers, this procedure was repeated in Begunbari using the Begunbari 
HTT and then the Santali RTT (see Appendix D.2.6 for these scores). (Note: the Santali 
RTT is the same story as the Santali HTT, except that it contains only the 10 best and 
validated questions; when tested among non-MT speakers, the HTT is called an RTT.) 
 
Finally, and unexpectedly, we were able to conduct a Mundari RTT using a story taken from 
a village very close to Ranchi, India, in order to see how well the Mundas in Bangladesh 
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understand the Mundari spoken in India. Though not strictly needed for the study of the 
Santali cluster in Bangladesh, we decided to take advantage of an available Indian Mundari 
HTT. If the level of intelligibility was high, then the Bangladeshi Mundas could possibly 
have another source of mother tongue materials. Thus, the Mundari subjects were first tested 
with the Begunbari HTT (see Appendix D.2.4 for these scores), and those who scored at 
least 70% were then tested using the Ranchi RTT (see Appendix D.2.8 for these scores). 
 
After each HTT and each RTT was administered, the subject was asked a set of post-test 
questions. Data from these questions were used to gather further information about 
intelligibility and about people’s opinions on the quality of the storytellers’ speech. Post-
HTT and post-RTT questionnaires are in Appendices E.2 and E.3, respectively, and 
responses to these questions are in Appendix D.3. The biodata for all of these HTT and RTT 
subjects is presented in Appendix H.3. 
 
3.2.2. Discussion of sample 
 

For validating a hometown test, it is not necessary to sample the subjects based on factors 
such as age, sex, or education. The test is in their own mother tongue, so they should all 
understand it equally well. Still, in finding subjects we did attempt to get some variety in 
these categories. Thus, of the 10 people who validated the Santali HTT from Rajarampur, 
four were male and six were female; seven were younger than age 40 and three were older. 
Of the 10 people who validated the Mahali HTT from Abirpara, five were male and five 
were female; seven were younger than age 40 and three were older. Of the 10 people who 
validated the Mundari HTT from Begunbari, four were male and six were female; five were 
younger than age 40 and five were older. 
 
Because lexical similarity results showed Mahali to be closely related to Santali, a small 
sample of 10–12 people in each of two villages was tested with the RTT. Thus, a total of 23 
Mahalis took the Santali RTT in Abirpara and Pachondor/Mundumala. These subjects were 
all mother tongue Mahali speakers and can be categorized in the following manner: 12 male, 
11 female; 6 educated (defined as SSC pass) and 17 uneducated; 8 older (defined as 40 
years old or older) and 15 younger. However, because Mundari and Santali had lower 
lexical similarity and thus were judged to be non-dialects, more people were used in 
Begunbari; in effect, we used the RTT to test for bilingualism, which requires a larger 
sample size. A total of 22 Mundas in Begunbari took the Santali RTT: 12 men, 10 women; 3 
educated, 19 uneducated; and 9 older and 13 younger. 
 
For the Ranchi Mundari RTT, we felt that there was enough of a dialect relationship to use 
the smaller sample size appropriate for dialect intelligibility testing. For this test we decided 
to use subjects from Nijpara because the Mundas in Begunbari had already given us so 
much of their time during the Santali RTT process. Nine subjects were tested: 5 men, 4 
women; 4 eduated, 5 uneducated; 4 younger, 5 older. It would, of course, have been better to 
test at least ten, but time constraints and availability of subjects prevented this. 

3.2.3. Results 
 

RTT results  
 

An RTT is typically used to test intelligibility among dialects of a given language, as is the 
case with Mahali and Santali and also with the Indian Mundari and Bangladeshi Mundari. 
However, as determined by the lexical similarity study discussed in Section 3.1, Mundari is 
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not a dialect of Santali but rather a separate language variety that shares some similarity 
with Santali. RTT results in this type of situation are generally marked by a high standard 
deviation (greater than 12). Figure 6 shows the meaning of the four possible combinations of 
results for the average score and standard deviation (Blair 1990:25).  
 
Figure 6: Relationship between standard deviation and average score on RTT 

Standard Deviation Average 
Score High (>12) Low (<10) 

High (>80%) 

Situation 1 
Many people understand the story 
well, but some have difficulty. 
Suggests high acquired 
intelligibility 

Situation 2 
Most people understand the story 
of the test tape. Suggests high 
inherent intelligibility 

Low (<60%) 

Situation 3 
Many people cannot understand the 
story, but a few are able to answer 
correctly. Suggests low acquired 
intelligibility 

Situation 4 
Few people are able to understand 
the story. Suggests low inherent 
intelligibility. 

 
Between close dialects, we would expect RTT results to fit situation 2. Conversely, for non-
dialects, we would expect RTT results to fit situation 1, 3, or 4. Figure 7 shows the actual 
test results of the RTT. 
 
Figure 7: Summary of intelligibility testing results 
 x = average score (%) 
 s = standard deviation 
 n = number of subjects 
 NA = not applicable 
 Mahali 

subjects 
(Total) 

Mahali 
subjects 

(Abirpara) 

Mahali 
subjects 

(Pachondor) 

Mundari 
subjects 

(Begunbari) 

Mundari 
subjects 

(Nijpara) 

Santali 
(Rajarampur 

story) 

x = 84 
s = 14.7 
n = 23 

x = 78 
s = 17.8 
n = 12 

x = 91 
s = 5.4 
n = 11 

x = 88 
s = 11.7 
n = 22 

NA 

Mahali 
(Abirpara 

story) 

(HTT) 
x = 81 

s = 13.6 
n = 23 

(HTT) 
x = 85 

s = 11.7 
n = 12 

(HTT) 
x = 77 

s = 14.9 
n = 11 

NA NA 

Mundari 
(Begunbari 

story) 
NA NA NA 

(HTT) 
x = 91 
s = 9.6 
n = 22 

(HTT) 
x = 93 
s = 6.1 
n = 9 

Mundari 
(Ranchi 
story) 

NA NA NA NA 
x = 69 

s = 20.9 
n = 9 
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The RTT results show that both Mahalis and Mundas understand Santali quite well with an 
average score of about 86%. This fits with what we heard in almost every interview, where 
Mahalis and Mundas all claimed to understand Santali very easily, and even speak it well. 
The standard deviation figures are surprising in that they are higher overall for the Mahali 
subjects than for the Mundari subjects. Since Mahali is more closely related to Santali, one 
would have expected Mahalis to exhibit a stronger inherent intelligibility characteristic. 
 
What is more interesting is that in Pachondor, the Mahalis scored better on the Santali story 
than on the Mahali story. While they scored an average of 91% on the Santali story with a 
standard deviation of only 5.4, they scored an average of only 77% on the Mahali story and 
had a standard deviation of 14.9. Not only could this be due to the high degree of lexical 
similarity that Pachondor showed with Santali (83–87%), but it indicates the degree to 
which their language has been affected by regular contact with their Santali neighbors. It 
seems that the Mahalis living in Pachondor have a fairly uniform and good understanding of 
Santali but that they have more disparate and somewhat lesser understanding of Mahali, or 
at least of Mahali as it is spoken in Abirpara. This presented a challenge at the time of 
testing, for the Pachondor Mahali subjects’ score of only 77% on the Mahali story from 
Abirpara is too low to truly be considered as an HTT. Because understanding how 
intelligible Santali is to the Mahalis was a more primary objective of this research than 
understanding intelligibility issues among the Mahalis, we decided to proceed with testing 
the Santali story. This decision was based on the fairly high lexical similarity between 
Mahali and Santali and on the fact that many Mahalis had self-reported good comprehension 
of Santali. Testing the Pachondor subjects on the Santali RTT even though they had not 
scored satisfactorily on an HTT is unconventional. Still, we believe the Pachondor subjects’ 
uniformly high scores on the Santali test validate the Santali RTT if not the Mahali story 
from Abirpara. Thus, we feel confident in saying that the Mahalis living in Pachondor have 
a good understanding of Santali at least in narrative form. 
 
The situation among the Mahalis in Abirpara appears to be somewhat different. The Mahali 
HTT was developed in Abirpara, so the Abirpara subjects should have scored uniformly 
well on it. Generally the acceptable cut-off for HTT validation is an average of 90%, and 
there would be a standard deviation of 10 or less. The 10 Abirpara validation subjects, 
however, averaged only 88% and had a standard deviation of 10.3. (See Appendix D.3.3. for 
the 10 HTT subjects’ answers and scores.) Unfortunately, we did not realize the score was 
this low until we had left the village and moved on to another area. This happened because 
the score for subject A7 had been miscalculated when we were in the village. It wasn’t until 
later when we re-evaluated the data that we realized the average was lower than the cut-off 
point. In the end we decided to retain the score for subject A7 because he had actually 
scored higher on the Santali test, which demonstrated to us that he did understand the testing 
process. There are at least two possible reasons for his poorer score on his hometown test. 
For one, the Mahali story admittedly was not a very interesting one, and a couple of the 
questions were contrived. Perhaps this man simply had a difficult time giving it his full 
attention. Another possibility is that this subject truly does have a better understanding of 
Santali than of Mahali. (Note that, if subject A7 were excluded from the testing, the average 
score for the remaining nine Mahali HTT validation subjects would be 91%, and the 
standard deviation would be 6.8.) 
 
These results from both Abirpara and Pachondor suggest that Mahali, with a small 
population that has limited contact with one another, has changed enough from village to 
village to the point where intelligibility will continue to decrease. Indeed, if Pachondor is a 
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sign of things to come, then one might conjecture that Mahalis may one day know Santali 
better than Mahali, to the point where, linguistically, the Santali/Mahali distinction is lost. 
The post-HTT and post-RTT question results in the following section shed more light on the 
situation in Pachondor. 
 
The results of the Mundari (Ranchi) RTT conducted in Nijpara show that there are enough 
differences in the Mundari spoken in India that intelligibility is decreased. Whereas the 
Nijpara subjects scored 93% on the Begunbari story with a standard deviation of 6.1, they 
scored only 69% on the Ranchi RTT with a standard deviation of 20.9. This means that, as 
expected, they exhibited high, inherent intelligibility with the Begunbari story, but an 
average, acquired intelligibility on the Ranchi story. It seems that some effort and exposure 
would be needed before the Munda in Bangladesh can fluently handle the Mundari spoken 
in India. 
 
Finally, a few words on the testing done on the tea estates of Sylhet. While we didn’t test 
enough people to draw strong conclusions, we still found the results interesting. When we 
played the Santali story to three young people in Rashidpur, they all understood the story 
quite well and scored high. Similarly, the four Mundas we tested in Karimpur seemed to 
understand both the Begunbari story and the Ranchi story well. In both places, there was 
immediate recognition of their mother tongue, and all seemed to enjoy hearing stories in 
their mother tongue. While this was not a “scientific” study as such, it suggests that at least 
some of the Santals and Mundas on the Sylhet tea estates can still understand their mother 
tongue well. At the same time, it was reported that there are Santals and Mundas in other tea 
estates who no longer speak their mother tongue. Thus, it seems that any considerations 
regarding language development in the tea estates would need to be done on a case-by-case 
basis. 
 
Post-HTT and Post-RTT questionnaire results 
 

The post-HTT and post-RTT responses listed in Appendix D.3. are mostly fairly predictable, 
uniform, and not too noteworthy. For example, almost everyone taking the Santali RTT said 
that they understood most or all of the story; also, almost everyone correctly identified the 
language they heard. What is noteworthy is that while almost all respondents said that the 
stories were pure—meaning unmixed with any other language—to our ears, there were clear 
instances of Bangla in every HTT developed in Bangladesh. This tells us that Bangla has 
become such an influential second language that many Bangla words have lost the sense of 
otherness. Santali cluster speakers often use Bangla words without being aware of using a 
non-mother tongue word; in effect, those words have entered the mother tongue lexicon. 
 
Also, in informal conversations following the post-HTT/RTT questions, the Mahalis of 
Pachondor confirmed the results of the RTT by telling us that, indeed, the Santali story was 
easier to understand than the Mahali story. They said that the Mahalis who live in northern 
Rajshahi division speak a bit differently. This could account for the results—or it could also 
simply be that the Mahalis of Pachondor have started to lose some ability to understand a 
more pure Mahali because of the strong influence of Santali. 
 
The fact that all of the Nijpara subjects identified the source of the Mundari story to be 
Ranchi suggests either that they can at least recognize some of the characteristics of the 
Mundari spoken in India, or that they only know of one other place where a different 
sounding Mundari can be spoken: Bihar state, India, of which Ranchi is a principle city. 
Either way, it was clear to them that the storyteller was not a Munda from Bangladesh. 
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Finally, in both Rashidpur and Karimpur, the post-HTT/RTT responses show that the 
residents recognized the Santali and Mundari stories as being from outside Sylhet. Most of 
the Rashidpur subjects said the Santali story was from Rajshahi. In Karimpur, where 
subjects listened to the two Mundari stories, three of the four subjects could not say where 
the stories were from while one said both the Begunbari and Ranchi stories were from 
Ranchi. Clearly, while they all seemed to understand the stories pretty well, they also 
recognized differences from their own speech. It was especially interesting that no one in 
Karimpur could recognize the Begunbari story as being told by a Mundari speaker from 
Rajshahi. This suggests that the Mundas in Sylhet have little contact with the Mundas in 
Rajshahi. 
 

4. LANGUAGE USE, ATTITUDES, AND VITALITY STUDY 
 

4.1. Procedures 
  

A language use study is a method used to examine language choice. This is done by asking 
subjects which language(s) they use in various domains. Domains are everyday situations in 
which one language variety is considered more appropriate than another (Fasold 1984:183). 
 
A study of language attitudes is generally carried out in an effort to ascertain people’s 
perceptions of the different speech varieties with which they have contact. By studying how 
various languages are perceived, it is possible to determine how positive or negative people 
are towards their own language and towards other language varieties. 
 
A study of language vitality is designed to assess the probability of whether a language will 
be used by mother tongue speakers in the future. Such an assessment is an important part of 
the recommendations of a sociolinguistic report because any recommendations regarding 
language and literature development are dependent upon the projected long-term vitality of 
the language. 
 
A sociolinguistic questionnaire was administered as a way of gathering language use, 
attitudes, and vitality information. There were also questions concerning bilingualism and 
language variation, the results of which are discussed in their corresponding sections. The 
questions were generally asked in Bangla. If a given subject was not fluent in Bangla, the 
questions were asked in his mother tongue. The questionnaire is found in Appendix E.1. 
while subject responses are given in Appendix F. 
 

4.2. Discussion of sample 
 

The sociolinguistic questionnaire was administered to a total of 149 people from the Santali 
cluster. The subjects were chosen based on age, sex, and education levels so as to get a wide 
variety of subjects. Among the Santals there were 74 questionnaire subjects from seven 
villages. Of these 38 were male and 36 were female. Similarly, 38 were younger (defined as 
less than 40 years old), and 36 were 40 years old or older. Furthermore, 19 subjects were 
educated (defined as having passed their SSC exams) and 55 subjects had not passed their 
SSCs and therefore were categorized at “uneducated.” A majority of the Santali subjects (46 
subjects) said they are Christian while most of the remaining (22 subjects) said they follow 
the Sonaton religion. Three others said they are Hindu, and three said their religion is 
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“traditional.” The mother tongue of each of the 74 subjects was Santali, and the mother 
tongue of each of the subjects’ fathers and mothers was also Santali. 

 
The seven Santali test locations were chosen to represent the areas within Rajshahi division 
where Santals live. These locations were chosen based on factors such as remoteness of the 
village and location of the village in relation to other Santal villages as well as to missions. 
Two villages were visited in each of Dinajpur and Naogaon districts as these areas are major 
centers of Santals within Bangladesh. One village was also visited in each of Thakurgaon, 
Nababganj, and Natore districts so as to get a wide geographical spread. These villages are 
all displayed on the map in Figure 3. 
 
Three Mahali villages were also visited to administer the sociolinguistic questionnaire, and 
among these three villages there were 32 questionnaire subjects. Half of these (16 subjects) 
were male and half were female. Seventeen of the subjects were under 40 years of age and 
therefore categorized as “younger,” and the remaining 15 were 40 years old or older. 
Furthermore, nine subjects were educated (defined as having passed their SSC exams) and 
23 subjects had not passed their SSCs and therefore were categorized at “uneducated.” All 
of the Mahali subjects said they are Christian, and all said their mother tongue and the 
mother tongue of each of their mothers and fathers was Mahali. 

 
The three Mahali test locations were chosen to represent the areas within Bangladesh where 
Mahali speakers live. All three lie within Rajshahi division, one in each of Dinajpur, 
Naogaon, and Rajshahi districts. All three of the villages are very near Catholic missions, 
but Matindor (in Naogaon district) can be considered more remote. 

 
The Mundas in Rajshahi division live in two main areas, and the sociolinguistic 
questionnaire was administered in one village in each area. Among the 22 questionnaire 
subjects 12 were male and 10 were female. Eleven were considered “younger” as they were 
under 40 years of age, and 11 were classified as “older.” Furthermore, nine subjects had 
passed their SSC exams and were therefore called “educated” with the other 13 subjects 
being categorized as “uneducated.” All of the Munda subjects said they are Christian, and 
all said their mother tongue is Mundari. While all 22 subjects also said their father’s mother 
tongue is Mundari, only 20 said their mother’s mother tongue is Mundari. The other two 
said their mother’s mother tongue is Urao. 

 
Among the Koda there were 10 subjects, all of whom were from the village of Krishnupur. 
Five of the subjects were younger (defined as less than 40 years old), and five were 40 years 
old or older. Similarly, five were male and five were female. Two said they follow Sonaton 
religion while eight said they are Hindu. None of the subjects was educated up to SSC, so 
for purposes of analysis, they were all classified as “uneducated.” Finally, the mother tongue 
of each of the 10 subjects was Koda, and the mother tongue of each of the subjects’ fathers 
and mothers was also Koda. 
 
As with the Koda, the sociolinguistic questionnaire was administered in only one Kol 
village. In the village of Babudaing, 11 people took the questionnaire. Of these six were 
men and five were women. Six of the subjects were classified as younger, and five were 
classified as older, and seven said they are followers of Sonaton while four follow Hindu. 
Again, no Kol people who had been educated up to SSC were found, so all 11 were 
classified as “uneducated.” All 11 reported that their mother tongue as well as the mother 
tongue of each of their mothers and fathers was Kol. 
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Biographical data for each sociolinguistic questionnaire subject is given in Appendix H.4. 
 

4.3. Results 
 

For all questions in the questionnaire, data will be presented for all subjects combined for 
each of the five language groups studied. In addition, when responses are notably different 
according to a particular demographic factor, that will be mentioned. 
 
4.3.1. Language use – in spoken domains 
 

Questionnaire subjects were asked a series of questions about which languages they use in 
various situations. All subjects from each of the five groups studied said they speak their 
mother tongue – and only their mother tongue – at home. Also, a vast majority from all five 
groups said they speak their mother tongue with neighbors and with village leaders. Among 
the Mundari subjects, however, 86% said they speak Mundari with their neighbors, but 
another 64% said they speak Bangla and 18% said they speak Santali with neighbors. The 
percentages are greater than 100 because most people said they speak more than one 
language with neighbors. This is likely due to the Mundas’ having Bengali and Santal 
neighbors within and nearby their villages. 
 
While most subjects said they use their mother tongue in most villages settings, it is not 
surprising that, with the exception of two Santali subjects who do not go to the market, all 
other subjects from all five groups said they speak Bangla with shopkeepers. Often this is 
out of necessity as most shopkeepers do not speak Santali. 
 
Of the five groups surveyed, only among the Santals does a majority report that they use 
their mother tongue at their place of worship. Answers for this question are in Figure 8. 
 
Figure 8: Summary of responses about language use at place of worship 
 MT = mother tongue 
 NA = not applicable 

Response 
Group 

MT Bangla Santali Other NA 
 Santal 88% 9% NA 3% 3% 
 Mahali 22% 37% 75% - - 
 Munda 36% 36% 95% - - 
 Koda 10% 90% - - - 
 Kol 18% 82% - - - 
 
As Figure 8 shows, Mahalis and Mundas, who are primarily Christian, reportedly use 
Santali most of the time at worship. A number of subjects from both groups added that this 
has to be because there are Santals at the church services they attend, and the Santals do not 
know Mahali or Mundari. Thus, the Mahali and Munda must use Santali. Several also added 
that a number of the Catholic fathers are Bengali who speak only Bangla; therefore, they 
conduct services in Bangla when they are there. Most of the Koda and Kol, who are Hindu 
and Sonaton, report that they use Bangla at worship. Again, this is because those who 
conduct the ceremonies speak Bangla rather than Kol or Koda. It is worth noting that, 
among the Santals, all but one of the subjects who said they use a language other than 
Santali at their place of worship were not Christian. 
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One other spoken language use question revealed a variety of answers among the various 
groups. This question asked subjects what language they use most in a typical week. Their 
responses are given in Figure 9. 
 
Figure 9: Summary of responses about language used most in a typical week 
 MT = mother tongue 
 ND = no data 

Response 
Group 

MT Bangla ND 
 Santal 84% 22% 1% 
 Mahali 78% 31% - 
 Munda 59% 41% - 
 Koda 60% 40% - 
 Kol 91% 9% - 
 
Santals and Kols seem to use their mother tongue more in a typical week, and the Munda 
and Koda use their mother languages relatively less. The one Kol village we visited is rather 
isolated, so this probably leads to their not using Bangla as much as the other groups. 
 
Looking more closely at the responses for the groups shows an interesting trend for some. 
This is shown in Figure 10.  
 
Figure 10: Language used most in a typical week, according to education 
 MT = mother tongue 

Response 
Group 

MT Bangla 
 Mahali (all) 78% 31% 
     Educated 67% 44% 
     Uneducated 83% 26% 
 Munda (all) 59% 41% 
     Educated 44% 56% 
     Uneducated 69% 31% 
 
Figure 10 shows that, for the Mahali and the Munda, there was a notable difference between 
educated subjects and uneducated subjects for the language they use most. In both groups 
those who are educated – presumably in Bangla medium – were more likely to say they use 
Bangla most in a typical week. As people in these two groups become more educated, it is 
likely the group as a whole will use Bangla more. 
 
Thus, all five groups live in a bilingual or multilingual situation. This is the least true for the 
Santals, who are a relatively large group and whose language is used as an LWC among 
speakers of related languages. Still, even the Santals speak Bangla in domains such as the 
marketplace. 
 
4.3.2. Language use – in written domains 
 

Subjects were asked about their literacy abilities in both their mother tongue and in Bangla. 
Among the Santals, Mahalis, and Mundas, just over half of the subjects from each group 
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said they can read and write letters and notices written in Bangla. None of the Koda subjects 
and only two of the Kol subjects said they are able to do so. 
 
Reported literacy rate in people’s mother tongues varied more widely. Responses are given 
in Figure 11. 
 
Figure 11: Summary of responses to the question, “Can you read and write letters and 
notices in your mother tongue?” 

Response 
Group 

Yes No Can read; can’t write Little 
 Santal 43% 47% 3% 7% 
 Mahali 37% 53% 9% - 
 Munda 23% 68% 5% 5% 
 Koda - 100% - - 
 Kol - 100% - - 
 
Figure 11 shows that, among the five groups, the Santals are most literate in their own 
language, but even among them only about half reported literacy to some extent. It was 
lower for the Mahalis and Mundas, and none of the Koda or Kol said they are literate in 
their own language. These results are not surprising since there is reportedly no literature in 
Mahali, Koda, or Kol, at least in Bangladesh. Furthermore, Mundari is written only in 
Devnagri script, which very few Mundas in Bangladesh are able to read. 
 
Those subjects who said they are at least somewhat literate in their mother tongue were then 
asked what script they use to read and write their language. The Santals almost exclusively 
said they use Roman script whereas exactly 50% of the Mahalis said they use Roman script, 
and the other 50% said they use Bangla script. Santali is a fairly developed language with 
most literature written in a modified Roman script. Thus, it is not surprising that virtually all 
Santals who said they can read and write Santali said they do so using Roman script. 
Although Mahali does not have published materials, it is similar enough to Santali that those 
Mahalis who are literate in Santali may also be able to write their own language using the 
same script. On the other hand, those Mahalis who are more literate in Bangla apparently 
find it easier to use Bangla script for Mahali. 
 
The literate Mundas are more likely to use Bangla script, although one subject said she uses 
Devnagri script and one other said he uses both Roman and Devnagri script. Although there 
are published materials in Mundari using Devnagri script, people in Bangladesh do not seem 
to have had much exposure to this literature, which explains why only a couple Mundas said 
they read and write their mother tongue using Devnagri. 
 
Since none of the Koda or Kol subjects said they can read and write in their mother tongue, 
they were not asked which script they use to do so. 
 
4.3.3. Language attitudes – regarding language use 
 

As explained above, the sociolinguistic questionnaire asked a number of questions about 
what language people use in various situations. The questionnaire also asked people’s 
opinions about what language they think should be used in various situations. For example, 
they were asked what script should be used to write their language. A summary of their 
answers is given in Figure 12. 
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Figure 12: Summary of responses about which script should be used to write people’s 
mother tongue 
 DK = does not know 

Response 
Group 

Bangla Roman Other DK 
 Santal 11% 55% 3% 32% 
 Mahali 44% 37% - 19% 
 Munda 50% 27% 9% 14% 
 Koda 30% - - 70% 
 Kol 27% 9% - 64% 
 
As Figure 12 shows, a number of people in each group did not give an opinion about which 
script should be used to write their mother tongue. Most of these people said they did not 
know how to read and write and therefore could not say which script was best for their 
language. 
 
Most of the Santals who gave an opinion on this said Roman script should be used to write 
Santali. Among the Mahalis, however, more people said Bangla script should be used to 
write their language, and fewer said Roman script should be used. Looking at Mahalis’ 
responses according to their level of education, however, shows that a large majority (78%) 
of the educated subjects said Roman script should be used while only 22% of the 
uneducated subjects said Roman script should be used, and another 52% of the uneducated 
subjects said Bangla script should be used. (The remaining 26% of uneducated subjects said 
they didn’t know which script should be used.) This indicates that, as Mahalis become more 
educated and aware, they may have a greater preference for their mother tongue to be 
written in Roman script. Those considering starting a literacy program among the Mahalis 
should be aware of this difference of opinions based on level of education and be prepared 
the give the reasons for choosing whichever script is chosen. 

 
A full 50% of the Mundas said Bangla script should be used to write Mundari while about 
one-quarter of the subjects said Roman script should be used and two Mundas (9%) said 
Devnagri should be used. Younger Mundari subjects clearly favor the use of Bangla script, 
and older subjects are more divided between Bangla and Roman script. Among the few 
Koda and Kol who gave an opinion on this matter, all but one preferred that their language 
be written in Bangla script. 
 
People were also asked which language a mother should speak with her children. Among all 
five groups a majority of the respondents said mothers should speak their mother tongue 
with their children. Answers ranged from 55% among the Kol to 100% among the Mahali. 
Older Koda subjects were more in favor of mothers’ using Koda with their children (80% 
gave this response), but younger subjects tended to say mothers should speak Bangla with 
their children (60% gave this response). This indicates that in time Bangla will become more 
dominant in the lives of the Koda in Bangladesh. 
 
There was also fairly uniform feeling that Bangla should be used as the medium of 
instruction in primary school. The answers ranged from 100% among the Koda to 64% 
among Santals. It is worth mentioning that 45% of the Santali subjects did say Santali 
should be the medium of education in primary school. The percentages are greater than 100 
because several people said both Santali and Bangla should be used. 
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In a previously discussed question respondents were asked what language they do use at 
their place of worship. In a later question they were asked what language should be used at 
their place of worship. A summary of their answers is given in Figure 13. 
 
Figure 13: Summary of responses about what language should be used in worship 
 MT = mother tongue 

Response 
Group 

MT Bangla Santali Hindi Other 
 Santal 92% 9% NA - 1% 
 Mahali 44% 22% 34% - 3% 
 Munda 41% 32% 32% - - 
 Koda - 100% - - - 
 Kol 18% 82% - 9% - 
 
As is shown by Figure 13, Santals feel strongly that their mother tongue should be used at 
their places of worship. A plurality of the Mahali and Mundari respondents also said their 
mother tongue should be used at worship, but another one-third of the subjects said Santali 
should be used. Several volunteered reasons for their answer. For example, a number of 
respondents said most people at the services are Santal, so their language should be used. 
Others said Santali is widely known, so it should be used. Still others said the Bible and 
songs are written in Santali, so that is what should be used. Finally, both the Koda and the 
Kol feel strongly that Bangla should be used at their places of worship. Again, a total of 
some of the percentages is greater than 100 because some people said more than one 
language should be used. 
 
Interestingly, comparing the answers given to this question with the answers to the question 
about what language people do use at their place of worship (see Figure 8) shows some 
discrepancy in the responses of the Mahalis and Munda. Subjects from both of these groups 
tended to say that they do use Santali in their places of worship. Seventy-five percent of the 
Mahalis said this, and 95% of the Mundas said this. Again, only about one-third of the 
people from each group said Santali should be used. This indicates that both the Mahali and 
the Munda have pride in their language and would prefer a change in the language they use 
for worship, though some admit this does not seem possible. 
 
4.3.4. Language attitudes – towards other languages 
 

In addition to being asked attitudes questions about their own language, questionnaire 
subjects were asked a couple of questions to try to assess their attitudes towards other 
languages. For one, they were asked if it is okay if their children speak another language 
better than their mother tongue. A majority of respondents from each group said this would 
be okay, with answers ranging from 100% among the Koda to 55% among the Santali. As 
was the case with the question about what medium of instruction should be used in primary 
school, the Koda seem eager to have their children be fluent in Bangla, and the Santals have 
mixed opinions about what language should play the primary role in their children’s lives. 
After answering this question some respondents went on to explain that it is okay if their 
children speak Bangla better because, they said, Bangla is more useful or is needed for 
education or for getting a good job. 
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When asked what language was most useful for them personally, the majority of subjects 
(57% of all subjects) said Bangla is most useful. Answers given by subjects from each group 
are displayed in Figure 14. 
 
Figure 14: Summary of responses about people’s most useful language 
 MT = mother tongue 

Response 
Group 

MT Bangla English 
 Santal 59% 49% 1% 
 Mahali 47% 56% 3% 
 Munda 36% 64% - 
 Koda 20% 100% - 
 Kol 36% 64% - 
 
The numbers in Figure 14 show that, among the five groups, the Santals were most likely to 
say that their mother tongue is the most useful language for them. Still, nearly half of the 
Santal subjects said Bangla is most useful. (Again, some people named more than one 
language, saying that both their mother tongue and Bangla are equally useful.) The 
responses of people from all the other groups show that needing Bangla is a fact of life for 
many of them. Many need Bangla for their work, for their education, or for domestic 
activities such as marketing. 
 
Looking at the same question according to age shows an interesting pattern for both the 
Santals and the Mahalis. These numbers are given in Figure 15. 
 
Figure 15: Most useful language, according to age 
 MT = mother tongue 

Response 
Group 

MT Bangla English 
 Santali (all) 59% 49% 1% 
     Older 69% 33% 3% 
     Younger 50% 63% - 
 Mahali (all) 47% 56% 3% 
     Older 60% 47% - 
     Younger 35% 65% 6% 
 
Figure 15 shows that for both the Santals and the Mahalis older people tend to say their 
mother tongue is the most useful language for them, but younger people tend to say Bangla 
is their most useful language. For a person to say that a language other than his mother 
tongue is most useful generally indicates a positive attitude toward that other language. Thus, 
it seems that most younger Santali and Mahali speakers have a positive attitude towards 
Bangla, which could influence their language use patterns as well as the long-term vitality of 
their mother tongues. 
 
4.3.5. Language attitudes – towards language classes 
 

Subjects were asked if they would send their children to a local class in which the children 
are taught to read and write their mother tongue. The responses to this question were almost 
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uniformly positive with the exception of the Koda, among whom only 50% of the subjects 
said they would send their children to such classes. 
 
When asked if they would help and cooperate with such classes, again nearly all who said 
they would send their children to such classes also said they would help and cooperate with 
the classes. 
 
As a follow-up question, subjects were asked why they would or why they would not send 
their children to such classes. The most common reason the Santals gave for sending their 
children was so that they could learn the Santali alphabet. This answer was given by 39% of 
those who said they would send their children. Other common answers were “to learn 
Santali” (28%), “to get education” (19%), and “to preserve the language and/or culture” 
(11%). One person said she would not send her children to a Santali class because “They 
need to learn Bangla.” 
 
Among the Mahalis who said they would send their children to a Mahali class, most (81%) 
said they would do so in order for their children to “learn Mahali better.” Twenty-three 
percent of the subjects also said they would send their children as a way of maintaining 
Mahali language and culture. One Mahali subject said he would not send his children to 
such a class because “They will learn on their own.” 
 
All of the Mundari subjects said they would send their children to a Mundari class. Their 
most common reason for doing so was so that the children would learn their mother tongue. 
Fifty percent of the respondents gave this reason. Other reasons were “to preserve Mundari” 
(18%) and “to learn to read and write Mundari”(18%). 
 
Only five of the 10 Koda subjects said they would send their children to a Koda literacy 
class. They said they would send their children so they could learn or improve their situation. 
Those who said they would not send their children to a Koda class said it’s not important for 
their children to learn Koda but rather that they should learn Bangla. 
 
The Kol gave more positive responses towards mother tongue language classes, with most 
(56%) saying they would send their children to such a class to learn their mother tongue. 
Two people said they wanted their children to learn to read and write at such a class. The 
one person who said she would not send her children to a Kol class said her children need to 
learn Bangla. 
 
After they were asked about sending their children to a mother tongue class, subjects from 
the four non-Santali groups were also asked if they would send their children to a Santali 
literacy class if a class in the person’s mother tongue was not possible. A summary of their 
answers is shown in Figure 16. 
 
Figure 16: Summary of responses about sending children to a Santali literacy class 
 DK = does not know 

Response 
Group 

Yes No DK 
 Mahali 97% 3% - 
 Munda 95% 5% - 
 Koda 50% 50% - 
 Kol 55% 27% 18% 
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As Figure 16 shows, the Mahali and Munda were very positive about a Santali literacy class, 
though several people did say that it would be better if the class were in the children’s 
mother tongue. The Koda and Kol were less positive about such a class. 
 
When asked why they would send their children to a Santali literacy class, the most 
common answer given by the Mahali was simply “to learn Santali.” Of those who said they 
would send their children, 25% gave this answer. Others gave answers such as “to learn 
another language” (22%), “to be able to pray in Santali and/or understand the Bible or 
church service in Santali” (22%), and “to learn Mahali more easily through Santali, which is 
similar” (22%). The one Mahali who said he would not send his children said Santali is not 
their mother tongue, implying that they should therefore not put effort into learning it. 
 
The Mundas gave similar responses, and their most common reason, too, was simply “to 
learn Santali.” Of those who said they would send their children, 43% gave this answer. 
Another 19% said they would send their children because church, prayers, and the Bible are 
in Santali, and 14% said it is important for their children to know Santali since they 
associate with Santals. The one Munda who said he would not send his children said they 
don’t need such a class. 
 
Both the Koda and Kol were less positive about sending their children to a Santali literacy 
class. Most who said they would send their children to such a class simply said they wanted 
their children to learn Santali. One Kol subject did say learning to read and write Santali 
would help his children to then be able to write Kol. Most of the Koda subjects who said 
they would not send their children to a Santali class said their children need to learn Bangla. 
One Kol woman said her children don’t know Santali, so she would not send them to a 
Santali literacy class. 

 
4.3.6. Language attitudes – conclusions 
 

Looking at all of this language attitudes data (regarding language use, towards other 
languages, and towards language classes) together enables us to draw some conclusions for 
each group. For Santals, it is clear that most hold a positive attitude towards their own 
language. Almost all believe it should be used in the home, for worship, and for personal 
prayer, and they responded very positively to the questions about Santali literacy classes. At 
the same time they acknowledge the need for Bangla, which the majority of respondents 
think should be the medium of education in primary school. Also, it does seem they want 
their children to be bilingual, for they are proud of their own language yet think it is OK if 
their children speak another language better. 
 
Mahalis have a positive attitude towards other languages and seem to have an idea of which 
languages should be used in various domains. They want their children to know Bangla, but 
they have also expressed an interest in developing their own language and seem interested in 
having their children learn Mahali better. That all Mahalis think mothers should speak 
Mahali with their children and that many Mahalis think Mahali should be used for worship 
even though that is not taking place currently indicate that the Mahalis have a positive 
attitude towards their language and would like to be able to use it more. 
 
The Mundas’ language attitudes appear to be similar to those of the Mahali. If anything, 
they feel even stronger that Bangla is very important for them. This is shown by the fact that 
more Mundas said mothers should speak Bangla with their children – though a majority still 
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want them to speak Mundari – and by the fact that nearly everyone said Bangla should be 
the primary school medium of education. Still, some express a desire for their church 
services to be held in Mundari, and all said they would send their children to Mundari 
literacy classes. 
 
Among the five groups studied here, the Koda probably have the least positive attitude 
towards their mother tongue. Compared to the other groups, few Kodas think mothers 
should speak Koda with their children, and few are interested in mother tongue literacy 
classes. For them Bangla is their most useful language, and they want their children to speak 
Bangla well. 
 
Most Kol also find Bangla to be more useful than their mother tongue, and many want their 
children to speak Bangla well. Based on the questions about most useful language and about 
mother tongue literacy classes, it does appear that their attitude towards their own language 
might be more positive than that of the Koda. One must keep in mind, however, that the Kol 
village where the questionnaire was administered is relatively isolated, so some of the 
subjects may not have reason to speak much Bangla. Also, there is no primary school in or 
near the Kol village, so it is very possible that respondents said they would send their 
children to a mother tongue class simply because there is no educational alternative for them 
at present. Taking these insights into account, it is possible that the Kol’s attitude towards 
their own language is no more positive than that of the Koda. 
 
4.3.7. Language vitality 
 

Along with being asked questions about language use and language attitudes, the 
sociolinguistic questionnaire subjects were asked several questions regarding the vitality of 
their mother tongue. Because the vitality of a language is often best gauged by the language 
situation among children, these questions dealt primarily with the languages that children 
from these groups speak and their ability in these languages. 

 
First of all, the reported language use patterns of children from each of these groups tell us 
these languages are spoken widely throughout their respective communities. For example, 
when subjects were asked if children speak their mother tongue well, nearly all subjects said 
that they do, with answers ranging from 90% of the Koda subjects’ saying they do to 100% 
of both the Kol and the Mahali saying they do. Similarly, nearly every subject said children 
in these groups speak their mother tongue first before speaking any other language. 
 
Other answers about the languages children use, however, show that Bangla exists alongside 
the children’s mother languages. For example, many subjects said children in their village 
speak another language before starting school. The range of affirmative answers was from 
50–56% for all groups except the Munda, of whom 86% said children in their village speak 
another language before starting school. Nearly all said this language is Bangla, although 2 
Mahalis (6%) and 7 Mundas (32%) said the children speak Santali before starting school. 
 
Another set of responses regarding children’s bilingual abilities answered the question, 
“What language do children in your village speak with each other?” A summary of the 
responses to this question are in Figure 17. 
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Figure 17: Summary of responses regarding the languages children speak with each 
other 
 MT = mother tongue 

Response 
Group 

MT Bangla Santali 
 Santal 96% 24% NA 
 Mahali 100% 25% 3% 
 Munda 95% 27% 9% 
 Koda 100% 60% - 
 Kol 91% 36% - 
 
Responses in Figure 17 show that, while children speak their mother tongue with other 
children in their village, they also use Bangla and at times Santali. This is a strong indication 
that each of these languages is undergoing language shift to some extent. Some people in 
these groups agree: when they were asked what language the next generation of children 
will speak, between 9% (Kol respondents) and 24% (Santali respondents) of the subjects 
said the children in their group will speak Bangla. 
 
One other question gives evidence that some of these languages are in danger of undergoing 
change or loss. Figure 18 displays a summary of responses to the question, “Do children in 
your village speak another language better than your language?” 
 
Figure 18: Summary of responses about whether children speak another language 
better 
 DK = does not know 

Response 
Group 

Yes No DK 
 Santal 8% 91% 1% 
 Mahali 28% 72% - 
 Munda 18% 77% 5% 
 Koda 20% 80% - 
 Kol 27% 73% - 
 
For children to be fluent in their mother tongue and also to know another language is one 
situation. A different situation is when children speak another language better than their 
mother tongue. The latter situation is a strong indication that over time the mother tongue 
may be lost, that it may be used only in select domains, or that it may become very mixed 
with the other language. According to the responses in Figure 18, Santali seems to be at the 
least risk of having this happen as only eight percent of the subjects said Santali children 
speak another language better than Santali. Among the other languages, however, between 
18% (for the Munda) and 28% (for the Mahali) of the subjects said children from their 
group speak another language better than their mother tongue. Though these percentages are 
small compared to the number of people who said this is not the case, it is still a powerful 
suggestion that the mother tongues are being replaced by other languages. It should be kept 
in mind, however, that this data is subjective as it comes from responses to a questionnaire. 
Some subjects’ responses could be affected by their opinion that Bangla is the most useful 
language for them (see Figure 14). 
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Those subjects who said children from their village do speak another language better were 
then asked which language they speak better. Nearly all subjects said that Bangla is the 
language children speak better, but two Mundari subjects did say their children speak 
Santali better than Mundari. 
 
Answers to these questions suggest that Santali is the most vital language among the five 
studied. This is not surprising since it is the language with the greatest body of literature and 
also with the largest population within Bangladesh. Also, that Santali is used as an LWC 
among a few indigenous groups in the region shows that it is still quite vital, though it is 
very likely that more and more Bangla words will become mixed with oral Santali unless a 
concerted effort is made to prevent this. 

 
The other four groups studied may not be as vital: they all have relatively small populations 
within Bangladesh, and they see a need for Bangla aptitude in their daily lives. The Mahalis 
live close to Santals, they follow Christianity as do many Santals, and their language is also 
closely related to Santali. Thus, their language seems to be at an especially high risk of 
being lost to Santali. The RTT results discussed in Section 3.2.3. show some evidence of 
this at least for the Mahalis in Pachondor. People who answered the sociolinguistic 
questionnaire may not have been aware of this shift since they may not always differentiate 
between the two language varieties. If they did make a more conscious differentiation 
between the two language varieties, it is likely that Mahali would appear even less vital than 
the responses indicate. 
 
The linguistic connection between Santali and Mundari is not as close, and it seems that 
Mundas are more easily able to distinguish between when they are using Mundari and when 
they are using Santali. Still, the Mundari language in Bangladesh is at risk of having many 
Santali words mixed in with it because Mundas use Santali at worship services as well as 
with some neighbors. A greater linguistic threat to Mundari, however, is Bangla, as a large 
majority of people report that children speak Bangla even before starting school. However, 
most do not speak it better than their own language, and most still speak their language well. 
Thus, while it is possible that both Mundari and Bangla could be used side-by-side with 
varying degrees of ability, the pattern observed in Bangladesh as a whole indicates it is more 
likely that Mundari is at risk of being lost to Bangla over a fairly long period of time unless 
something is actively done to change this inclination. 

 
Needing to speak Bangla is a fact of life for most Kodas. Though all of the groups studied 
here need Bangla to some extent, the Koda expressed a greater need for it: they use it for 
worship and in the marketplace, and many say they use it more than their mother tongue. 
They are also eager for their children to speak Bangla. The form of Koda that exists in 
Bangladesh seems to be fairly undeveloped in that it is not written and borrows a significant 
number of words from Bangla. Given that the Koda are relatively uneducated and are 
therefore not learning standard Bangla, it is likely that the two languages will continue to 
exist side-by-side in Koda communities, with colloquial Bangla becoming more and more 
dominant over time. 

 
The Kol continue to speak Kol most of the time, although they, too, seem fairly eager for 
their children to learn Bangla. Their small population and seeming indifference to their 
language indicate that their language could be lost to Bangla , but their lack of education and 
their relative isolation indicate that this process will be slow. Unless the Kol become more 
educated and have a significantly greater amount of interaction with Bengalis, it seems they 
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will continue to speak their language for generations to come, though the language will 
undoubtedly undergo change during this time. 

 

5. BILINGUALISM STUDY 
 

Bilingualism refers to the ability of an individual or an entire speech community to handle 
communication in a language other than the mother tongue. Among the five groups studied, 
two types of bilingualism data were collected: perceived bilingualism and measured Bangla 
bilingualism. 
 

5.1. Perceived bilingualism 
 

5.1.1. Procedures 
 

First, data about subjects’ perceived ability in various languages was collected. This was 
done through a series of five questions, which were administered orally as part of the 
sociolinguistic questionnaire. As was mentioned in Section 4.1, the questions were generally 
asked in Bangla. If a given subject was not fluent in Bangla, the questions were asked in his 
mother tongue. The questionnaire is found in Appendix E.1. and subject responses are given 
in Appendix F.4. 
 
5.1.2. Discussion of sample 
 

The five questions that asked subjects about their perceived ability in various languages 
were part of the sociolinguistic questionnaire discussed in Section 4. Thus, the demographic 
profile for these 149 subjects is the same as is given in Section 4.2. regarding the 
questionnaire sample. 
 
5.1.3. Results 
 

For all five questions regarding perceived bilingualism, data will be presented for all 
subjects combined for each of the five language groups studied. In addition, when responses 
are notably different according to a particular demographic factor, that will be mentioned. 
Individual responses and biographical data for each subject are given in Appendices F and 
H.4, respectively. 
 
The most basic question about perceived bilingual ability simply asked subjects what 
languages they speak. This question was followed up with a question that asked subjects at 
what age they began to learn each language. A summary of responses to the former question 
is in Figure 19. 

 
Figure 19: Summary of responses about the languages people speak 

Response 
Group 

Bangla Santali Mahali English Hindi Urao/Sadri Other 
 Santal 100% NA - 18% 8% 1% 4% 
 Mahali 100% 91% NA 12% 3% 12% 6% 
 Munda 100% 100% 14% 9% - 23% - 
 Koda 100% 50% - - - - - 
 Kol 100% 18% - - - - - 
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Figure 19 shows that each of the 149 subjects said he is able to speak Bangla. This suggests 
that there is widespread Bangla bilingualism in these communities as even those who would 
presumably have the least Bangla ability report that they can speak Bangla. 
The average age at which they started to learn Bangla was reportedly eight years old, which 
is within two years of when most who attended any school would have started Bangla-
medium education. The Koda, however, said they started to learn Bangla at the average age 
of five, an indication that many Koda begin to learn Bangla even before they are of school 
age. 

 
Figure 19 also shows that most Santals and most Kols do not know any language other than 
Bangla and their mother tongue, though 18% of the Santal subjects said they know English, 
and 8% said they know Hindi. They tended to start learning these languages when they were 
teenagers, presumably when they started secondary school or when they started 
understanding Hindi television. Also, 18% of the Kols said they can speak Santali, which 
they started to learn at the average age of seven. 
 
Among the Mahali, Munda, and Koda, a large percentage of subjects said they speak Santali 
in addition to speaking Bangla and their mother tongue, and they reported having started to 
learn this at an average age of six years old. These responses show the dominance of Santali 
among these groups—another indication that Santali is a very vital language. 
 
Finally, it is worth noting that one of the Santal subjects (1%), four of the Mahali subjects 
(12%), and five of the Mundari subjects (23%) said they can speak Urao/Sadri, which is an 
LWC in parts of Rajshahi division and is linguistically related to Bangla. Especially among 
the Mundas it is not surprising that some speak Urao/Sadri as several mother tongue 
Mundari speakers have married mother tongue speakers of Urao. 
 
After they were asked what languages they speak, subjects were asked which language they 
are able to speak with the most ability. A summary of their responses is given in Figure 20. 
 
Figure 20: Summary of responses about people’s best language 
 MT = mother tongue 

Response 
Group 

MT Bangla Santali 
 Santal 92% 16% NA 
 Mahali 91% 15% 3% 
 Munda 100% 5% 5% 
 Koda 40% 60% - 
 Kol 82% 27% 9% 
  
As Figure 20 shows, most subjects said they speak their mother tongue with the greatest 
ability, though a few subjects said Bangla or Santali is their best language, and several 
subjects named two or three languages as their best, explaining that they speak all equally 
well and therefore could not name a single most proficient language even though they were 
asked to try to do so. This is an indication that some speakers of these languages truly are 
comfortably bilingual. 
 
Again Koda subjects are the exception as they were more likely to say that Bangla is the 
language in which they have the most ability. This gives more support to the idea that Koda 
is becoming less and less vital in Bangladesh. 
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It is also interesting that one Mahali subject (3%), one Mundari subject (5%), and one Kol 
subject (9%) said they speak Santali as their best language, though the Mundari subject said 
he speaks Mundari, Santali, and Bangla all equally well. Other than this one subject, all 
other Mundari subjects said Mundari – and only Mundari – is the language they speak with 
the most ability. This points to strong vitality for Mundari. It is also possible that when the 
Kol subject said he speaks Santali as his best language, he was actually referring to his 
mother tongue, for which the Kol seemingly do not have a name other than “our language.” 
These responses again demonstrate the influence of Santali among these groups. 
 
Finally, subjects were asked what  language they speak with the second-greatest ability and 
if they can always say what they want to say in that language. Among the Santali subjects, 
the 8% (6 subjects; see Figure 20) who said that Santali is not their best language did all say 
that it is the  language in which they have second-greatest ability, and they all said they can 
always say what they want to say in Santali. This demonstrates widespread mother tongue 
fluency among the Santals. 
 
Thirteen of the Santal subjects did say they cannot always say what they want to say in 
Bangla. All but one of these had no formal education, which is generally an important factor 
in one’s bilingualism ability, especially when the person’s second language is the medium 
of education, which Bangla generally is in Bangladesh. 
 
As was the case with the Santals, the three Mahali subjects (9%; see Figure 20) who said 
Mahali is not their best language did all say Mahali is the  language in which they have 
second-greatest ability. Two of these subjects said they can always say what they want to 
say in Mahali, but one other subject – a young, educated woman who has spent most of her 
life in Rajshahi city – said she cannot always say what she wants to say in Mahali. 
 
Most of the Mahali subjects (69%) said they speak Bangla as their second-best language, 
and among these only one – a young, educated man – said he cannot always say what he 
wants to say in Bangla. Another 22% said they speak Santali as their second-best language, 
and all of these people said they can always say what they want to say in Santali. 
 
An even greater percentage (41%) of the Mundas said they speak Santali as their second-
best language, and only one of these – an older, uneducated woman – said she cannot 
always say what she wants to say in Santali. Another 68% of the Mundas said they have 
second-greatest ability in Bangla . Again, only one of these – an older, educated man – said 
he cannot always say what he wants to say in Bangla. These responses indicate that the 
Mundas in Bangladesh live in a multilingual society. 

 
Among the Koda subjects, all who said they speak Bangla as their best language said they 
speak Koda as their second-best language, and all said they can always say what they want 
to say in Koda. Similarly, those who said Koda is their best language all said Bangla is their 
second-best language, and they can always say what they want in Bangla. The sample size 
for the Koda is small, but these answers do indicate that the Koda feel slightly more 
comfortable using Bangla than their mother tongue. 
 
The two Kol subjects (18%; see Figure 20) who said that Kol is not their best language did 
say that Kol is the  language in which they have second-greatest ability and that they can 
always say what they want to say in it. Only one Kol subject – a younger, uneducated 
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woman – said she cannot always say what she wants to say in Bangla. Thus, the Kol, too, 
seem comfortable with using Bangla, at least in the domains they find themselves needing to 
use it for. 
 
Responses from this perceived bilingualism study suggest that nearly all people in each of 
the five groups are bilingual to at least some extent, and most are confident in their ability to 
communicate in their second-best language, whether that be Bangla, Santali, or their mother 
tongue. Also, among the Mahali and the Munda, most people seem to be multilingual in that 
they can reportedly speak not only their mother tongue and Bangla but also Santali and 
possibly a less-common language for these groups such as Urao or English. Finally, it 
appears that nearly everybody in these groups is able to speak some Bangla, though – 
possibly with the exception of the Koda – their best language is still their mother tongue. 
 
Perceived ability in a second language is always subjective to people’s opinions. Some 
people modestly underestimate their abilities in a second language while others overestimate 
their abilities. To better assess the ability of speakers from these groups in their most 
common second language, Bangla, a measured bilingualism test was administered to a 
number of people. 
 

5.2. Measured Bangla bilingualism 
 

5.2.1. Procedures 
 

The second type of bilingualism data that was collected was subjects’ measured ability in 
Bangla. This was done through the use of a Bangla SRT. The idea behind the SRT is basic: 
participants listen to each of 15 carefully selected sentences one at a time and are asked to 
repeat exactly what they have heard. Each repeated sentence is then scored according to a 
four-point scale (0-3), based on the participant’s ability to mimic a given sentence. The 
results are then expressed as a point total out of 45 possible points. They are also expressed 
as an equivalent bilingualism proficiency level, or reported proficiency evaluation (RPE) 
level. Figure 21 displays SRT score ranges with the equivalent RPE level for the Bangla 
SRT (Kim 12). Appendix G.1 gives a detailed description of SRT testing, and Appendix G.2 
contains the final form of the Bangla SRT. 
 
Figure 21: Score ranges on the Bangla SRT corresponding to RPE levels 

SRT Raw 
Score Range 

Equivalent 
RPE level 

Summary description of 
proficiency level 

0 – 2 1 Minimal, limited proficiency 
3 – 8 1+ Limited, basic proficiency 
9 – 14 2 Adequate, basic proficiency 
15 – 21 2+ Good, basic proficiency 
22 – 27 3 Good, general proficiency 
28 – 33 3+ Very good, general proficiency 
34 – 39 4 Excellent proficiency 
40 – 45 4+ Nearly native speaker proficiency 

 
5.2.2. Discussion of sample 

 

SRT methodology was developed as a means of testing a target community’s level of 
bilingualism in a national language or in another LWC. During this survey the target 
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communities were Santali, Mahali, Mundari, Koda, and Kol speakers living in Bangladesh, 
and the national language tested was Bangla. The Bangla SRT was developed using “the 
variety of Bangla spoken and published in Dhaka” (Kim 4). The form of Bangla spoken in 
the northwest of Bangladesh, however, is different from the variety spoken in Dhaka. Thus, 
during this survey the SRT was also tested among mother tongue Bengali speakers living in 
Rajshahi as a way of comparison. 
 
In all, a total of 361 people took the Bangla SRT. The subjects were chosen based on age, 
sex, and education levels so as to get a wide variety of subjects. There were 120 subjects 
whose mother tongue was Santali, and these subjects were from four villages. Among the 
120 subjects, 61 were male and 59 were female. Seventy-one subjects were under 40 years 
old and therefore were categorized as “younger” and 49 were “older.” Furthermore, 31 
subjects were educated (defined as having passed their SSC exams) and 89 subjects had not 
passed their SSCs and therefore were categorized at “uneducated.” A majority of the Santali 
subjects (93 subjects) said they are Christian while most of the remaining (23 subjects) said 
they follow the Sonaton religion. Four others said they are Hindu. The mother tongue of 
each of the 120 subjects was Santali, and the mother tongue of each of the subjects’ fathers 
and mothers was also Santali. 
 
The four Santali test locations were chosen to represent the areas within Rajshahi division 
where Santals live. These locations were chosen based on factors such as remoteness of the 
village, religion of the majority of people in the village, and location of the village in 
relation to Bengali villages as well as to missions. 

 
Two Mahali villages were also visited to administer the Bangla SRT. One of the villages is 
in Naogaon district and is relatively remote, and the other is in Dinajpur district and is 
situated near a main road and a Catholic mission with a mission school. In these two Mahali 
villages a total of 60 people took the Bangla SRT. Thirty-four of these people were male and 
26 were female. Similarly, 32 were younger and 28 were older. People who had passed their 
SSC exams were difficult to find, so only seven were tested. The other 53 subjects were 
classified as “uneducated.” All of the 60 subjects said they are Christian, some specifying 
that they are Catholic. Finally, the mother tongue of each of the subjects as well as of the 
subjects’ mothers and fathers was Mahali. 
 
Two other villages were visited to test mother tongue Mundari speakers on the Bangla SRT. 
As was the case with the Mahali villages, one of these villages is in Dinajpur district and the 
other is in Naogaon district. They are similar in remoteness and both have the presence of a 
Catholic mission. They are different in that people in the village in Dinajpur have more 
opportunity for secondary schooling. 

 
A total of 57 mother tongue Mundari speakers were tested on the Bangla SRT. Thirty-one of 
these were male and 26 were female. There were 33 younger subjects and 24 older ones. 
Also, nine of the subjects said they had passed their SSC exams, so they were categorized as 
“educated” while the other 48 subjects were considered “uneducated” for purposes of this 
analysis. All of the subjects said they were Christian, and, as was the case with the Mahali 
subjects, some specified that they were Catholic. Each of the subject’s mother tongue and 
each of the subject’s father’s mother tongue was Mundari, but three of the subjects’ mothers 
spoke Urao as their mother tongue. The other 54 subjects said their mother’s mother tongue 
was Mundari. 
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To do SRT testing among the Koda, only one village was visited. This village is a fairly 
remote one in Rajshahi district. A total of 28 subjects were tested there, and among them 13 
were male and 15 were female. Exactly half (14 subjects) were younger, and the other half 
were older. There is reportedly one person in the village who has passed his SSC exams, but 
he was not interested in taking the SRT, so all 28 subjects were “uneducated.” When asked 
their religion, 25 of the subjects said they follow the Sonaton religion, and the other three 
said they are Hindu. Finally, the mother tongue of each of the 28 subjects was Koda, and the 
mother tongue of each of the subjects’ fathers and mothers was also Koda. 

 
One Kol village was also visited for SRT testing purposes. This village is also located in 
Rajshahi district and is quite remote with no primary schools in the area. Thirty people were 
tested in this village, and among them 16 were male and 14 were female. Similarly, 16 were 
younger and 14 were older. Only one educated person was tested; the other 29 subjects were 
categorized as “uneducated.” Also, 12 of the subjects said they follow the Sonaton religion, 
17 said they are Hindu, and one subject said she follows the Kormakar religion. The mother 
tongue of each of the subjects as well as of each of the subjects’ parents was reported to be 
Kol. 
 
Finally, mother tongue Bengali speakers were tested in two areas, both of which are very 
near to where Santals were tested. One of these areas is in the north near Dinajpur city and is 
a large yet fairly remote village where Bengalis and Santals live side-by-side. The other is 
farther south in Nababganj district. It is a more-urban and more-educated area very near to a 
Santali mission. These sites were chosen not only because of their difference in remoteness 
and in educational opportunities but also because they are very near to where Santals live 
and therefore can be used for comparing mother tongue Santal speakers’ SRT scores with 
mother tongue Bengali speakers’ SRT scores. 

 
A total of 66 mother tongue Bengali speakers were tested in these two areas. Of these 34 
were male and 32 were female, and 41 were younger and 25 were older. A total of 18 said 
they had passed their SSC exams and are therefore considered educated while the other 48 
are considered uneducated. Forty-nine of the subjects said they are Muslim, 15 said they 
follow the Sonaton religion, and two said they are Hindu. Finally, the mother tongue of each 
of the subjects as well as of each of the subjects’ parents was reported to be Bangla. 
 
5.2.3. Results 
 

As is the case with perceived bilingual ability, measured bilingual ability frequently 
correlates with demographic factors such as sex, age, level of education, and amount of 
travel. This section presents the findings for each language variety, first as an aggregate for 
all subjects within the group and then according to the most significant demographic factors 
for each group. As an example, this will be explained in more detail for Santals. Briefer 
explanations are given for each of the other four groups in this study. 
 
Following a presentation of findings for each language variety, results for each variety are 
presented as a comparison to the results of the mother tongue Bengali subjects mentioned 
above. Finally, the range of scores for each group is given according to RPE level. Each 
subject’s SRT test score is given in Appendix G.3, and subject biodata is in Appendix H.5. 
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Santal 
 

Of the 120 Santals who took the 45-point Bangla SRT, the average score was 23, which 
corresponds to an RPE level 3 and has been described as “good, general proficiency” 
(Radloff 1991:53). A person who is proficient at this level can generally make himself 
understood and can understand normal speech in the language, though mother tongue 
speakers of the language would easily recognize that the person is not a native speaker of 
their language. This is the average ability of the Santali subjects. 
 
Among the 120 subjects, however, there was a fairly high standard deviation of 9.6. This 
indicates that Santals are not uniformly bilingual in Bangla. Instead, it is likely that people 
of certain demographic categories tend to be more proficient in Bangla, and people in other 
demographic categories tend to be less proficient. Looking at the four demographic 
categories of age, education, sex, and religion and dividing each into two subsets gives the 
information displayed in Figure 22. 

 
Figure 22: Bangla SRT scores for Santals, according to demographic categories 

n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

Age Education Sex Religion 

Younger Older Educated Uneducated Male Female Christian 
Non-

Christian
n = 71 n = 49 n = 31 n = 89 n = 61 n = 59 n = 93 n = 27 

SRT = 26 SRT = 18 SRT = 30 SRT = 20 SRT = 24 SRT = 22 SRT = 25 SRT = 16

RPE = 3 RPE = 2+ RPE = 3+ RPE = 2+ RPE = 3 RPE = 3 RPE = 3 RPE = 2+

s = 8.6 s = 8.7 s = 6.8 s = 9.2 s = 8.1 s = 10.9 s = 8.8 s = 9.4 

 
Looking at subjects’ scores according to the demographic factors in Figure 22 shows that 
younger Santals are generally more fluent in Bangla than are older Santals. Similarly, 
educated ones tend to be more fluent in Bangla than uneducated ones. Furthermore, males 
scored slightly higher on the Bangla SRT than did females, and Christians scored higher 
than non-Christians. 
 
Within three of the demographic factors studied, there is a difference in the SRT scores and 
their corresponding RPE level. Looking at the demographic factor of age as an example 
shows that younger subjects scored an average of 26 on the 45-point SRT while the older 
subjects scored an average of 18. These scores correspond to RPE levels of “3” and “2+,” 
respectively, and the difference between the average SRT scores is 8 points. Furthermore, 
running a two-sample t-test on this data results in p = 7.4E-7. This shows that, using a 
significance level of p<0.05, age is a statistically significant factor in determining a Santali 
speaker’s ability to speak Bangla. Thus, with time Santali speakers in general are becoming 
more bilingual in Bangla. They are moving from having only basic proficiency to having a 
general proficiency in Bangla. 
 
The most significant demographic factor studied was education. The numbers in Figure 22 
show that Santals who have at least passed their SSC exams averaged an SRT score of 30. 
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This score corresponds to an RPE level 3+, which is briefly described as “very good, general 
proficiency” (Radloff 1991:153). The uneducated Santals, however, scored an average of 
only 20 points on the SRT, which corresponds to an RPE level 2+, described as “good, basic 
proficiency” (Radloff p. 153). In fact, among the 120 individual SRT subjects, the 40 lowest 
scores were of uneducated subjects, and uneducated speakers’ average score was 10 points 
lower than the average educated speaker’s score. A two-sample t-test of the scores between 
educated and uneducated subjects results in p = 8.6E-8. Thus, education is a very significant 
factor in a Santal’s ability to speak Bangla. This is not surprising since the medium of 
education for most Santals in Bangladesh has been Bangla. 
 
The sex of a Santali subject was not such an important factor in how well he or she 
performed on the Bangla SRT. The 61 male Santal subjects averaged an SRT score of 24 
while the 59 female subjects averaged an SRT score of 22 for a difference of 2 points 
between the two averages. Running a two-sample t-test on these scores results in p = 0.29, 
showing that the sex of a Santal is not a statistically significant factor in determining how 
well he will do on the Bangla SRT. 

 
As is the case with age and level of education, the religion of a subject also appears to be a 
useful factor in predicting a Santal’s ability in Bangla. The 93 Christian SRT subjects 
averaged 25 points on the SRT, and the non-Christian subjects averaged 16 points. This 
latter category includes followers of Hinduism and Sonaton. Their corresponding RPE 
levels are different at 3 and 2+, respectively, with a difference in the average SRT scores of 
9 points. Furthermore, a two-sample t-test results in p = 0.0002, showing that religion is also 
a significant factor in determining a Santal speaker’s ability in Bangla. 

 
According to these two measures, of probability levels and of difference in average SRT 
scores, sex is the least important of the four factors studied in determining a mother tongue 
Santali speaker’s ability in Bangla. The other three factors of age, education, and religion 
are all statistically significant at p<0.05. Looking at all the possible combinations of these 
three factors reveals some interesting indications, which are displayed in Figure 23. 
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Figure 23: Bangla SRT results for Santals, according to combinations of demographic 
categories 

n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

 Educated Uneducated 
 Younger Older Younger Older 

n = 24 n = 6 n = 32 n = 31 

SRT = 31 SRT = 26 SRT = 26 SRT = 19 

RPE = 3+ RPE = 3 RPE = 3 RPE = 2+ 
Christian 

s = 6.4 s = 8.0 s = 7.5 s = 8.2 

n = 1 n = 0 n = 14 n = 12 

SRT = 32  SRT = 19 SRT = 12 

RPE = 3+  RPE = 2+ RPE = 2 
Non-Christian 

s = NA  s = 10.0 s = 6.0 

 
The numbers given in Figure 23 show that younger, educated Santals tend to be the most 
proficient in Bangla. Conversely, older, uneducated Santals tend to be the least proficient. 
This indicates that as Santals become more educated and as the current younger generation 
replaces the older generation, the group as a whole will become more and more fluent in 
Bangla. 
 
For statistically reliable analysis, a sample of at least five people should be tested for any 
factor or combination of factors being researched. Because educated non-Christians were 
very difficult to find, only one was tested among the four test sites. Thus, a sound 
comparison cannot be made here between educated Christians and educated non-Christians. 
Among the uneducated subjects, however, religion does show itself to be an important factor. 
Looking at younger, uneducated subjects, for example, shows that those who said they are 
Christian scored an average of 26 points on the SRT while those who said they are either 
Hindu or Sonaton scored an average of only 19 points. A similar pattern arises with older, 
uneducated subjects, among whom the Christians scored an average of 7 SRT points more 
than the non-Christians (19 points vs. 12 points). 
 
One possible explanation for this is that, even among the “uneducated” subjects, Christians 
tend to have had more education. There were 63 Christian subjects who had not passed the 
SSC exam and were therefore classified as “uneducated.” Though “uneducated,” these 63 
people had reportedly gone to school for an average of 4.6 years. On the other hand, the 26 
uneducated non-Christians had reportedly gone to school for an average of only 2.0 years. 
Again, because education is generally in Bangla medium, even 2.6 years of additional 
schooling could improve one’s Bangla ability considerably. This is another indication that 
education is the most important factor in determining a Santali speaker’s Bangla ability. 
 
As mentioned above, age is also a factor to consider. Among educated, Christian subjects, 
for example, the younger ones scored higher than the older ones. This is also the case among 
the uneducated Christians as well as among the uneducated non-Christians. It is possible 
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that younger Santals interact with Bengalis for schooling and for work more than do older 
Santals. It is also possible that younger Santals have been more exposed to Bangla media 
such as television and music videos. Whatever the reasons, it seems apparent that Santals 
are becoming more bilingual in Bangla. Over time this could impact their ability in Santali. 
 
Thus, while all Santals say they speak Bangla (see Figure 19), it is clear that not all speak it 
equally well. Their Bangla ability is likely to improve in time, but currently there are large 
numbers of people who do not speak it well enough to be able to use either written or oral 
Bangla literature adequately. This will probably be the case for years to come. 
 
Mahali 
 

The average SRT score for the 60 Mahali subjects was 22 points, which is only slightly 
lower than the Santals’ average score of 23. Thus, the Mahalis, too, can be described as 
having good, general proficiency in Bangla as a population. Again, it is important to try to 
identify segments of the population that are considerably more or less bilingual than this 
average. Unlike with the Santals, religion cannot be one of these factors as all Mahali 
subjects said they are Christian. Instead, location was considered in seeking to determine the 
most important factors in a Mahali’s Bangla proficiency. For the Mahalis, then, the four 
demographic categories of age, education, sex, and location were examined, again with two 
subsets in each category. The results are given in Figure 24.  
 
Figure 24: Bangla SRT results for Mahalis, according to demographic categories 
 n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

Age Education Sex Location 

Younger Older Educated Uneducated Male Female 
Less 

remote 
More 

remote 
n = 32 n = 28 n = 7 n = 53 n = 34  n = 26 n = 30 n = 30 

SRT = 24 SRT = 20 SRT =24  SRT = 22 SRT = 23 SRT = 21 SRT = 23  SRT = 21
RPE = 3 RPE = 2+ RPE = 3 RPE = 3 RPE = 3 RPE = 2+ RPE = 3 RPE = 2+
s = 6.9 s = 7.7 s = 5.6 s = 7.7 s = 5.9 s = 9.2 s = 7.0 s = 7.9 

 
Unlike with the Santals, education does not appear to play a significant factor in Mahalis’ 
Bangla ability as p = 0.48. This is possibly because, among Santals, school is an important 
context in which Bangla is learned. For Mahalis, however, Bangla tends to be learned more 
informally through day-to-day interaction with Bengalis as part of their bamboo-weaving 
business. 
 
Not only is education not a significant factor in determining a Mahali speaker’s Bangla 
ability, of the four factors shown in Figure 24, only age is statistically significant at p<0.05. 
In this case, the significance between older and younger subjects is p = 0.035. This indicates 
that Mahalis are becoming more and more fluent in Bangla, and as the older generation is 
replaced by the younger generation, it is likely that the population as a whole will become 
more bilingual. This is possibly due to greater access to Bangla-medium television programs 
and movies in recent years. Also, though the younger generation is still quite uneducated, 
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they have had more education than those of the older generation, which has likely improved 
their Bangla skills. 
 
Looking at combinations of factors for the Mahalis as was done for Santals in Figure 23 
reveals no further insight into the factors that affect their bilingual ability with one exception: 
younger, uneducated women scored considerably higher than did older, uneducated women. 
One reason for this could be that women in the younger generation have been more exposed 
to Bangla through media as well as through face-to-face interaction with Bengalis. 
 
While education, sex, and village location do not seem to be important factors in a Mahali 
speaker’s Bangla ability, it is very possible that one or more unaccounted-for factors do 
come into play here. For example, while nearly all Mahalis are bamboo weavers, it is likely 
that certain people in each household or village interact more with Bengalis as part of their 
bamboo-weaving business. Because of their more frequent exposure to Bangla, they would 
have scored higher on the Bangla SRT than those who do not have such frequent contact 
with Bengalis. This and other factors probably influence a Mahali speaker’s Bangla ability. 
Overall, then, it appears that Mahalis as a whole are not able to use literature in Bangla 
adequately. This is especially true for the older generation. 
 
Munda 
 

The 57 mother tongue Mundari speakers who took the Bangla SRT scored an average of 20 
points, which corresponds to an RPE level 2+. This has been described as “good, basic 
proficiency” (Radloff 1991:153). Thus, based on this production test, Mundas do not seem 
to be quite as proficient in Bangla as Santals or Mahalis. 
 
As was the case with the Mahalis, all of the Munda subjects said they are Christian, so 
religion could not be studied as a factor that influences Bangla bilingualism. Statistics for 
the other factors studied are displayed in Figure 25. 
 
Figure 25: Bangla SRT results for Mundas, according to demographic categories 
 n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

Age Education Sex Location 

Younger Older Educated Uneducated Male Female Northern Central 
n = 33 n = 24 n = 9 n = 48 n = 31  n = 26 n = 29 n = 28 

SRT = 22 SRT = 17 SRT =28  SRT = 18 SRT = 19 SRT = 21 SRT = 19  SRT = 20
RPE = 3 RPE = 2+ RPE = 3+ RPE = 2+ RPE = 2+ RPE = 2+ RPE = 2+ RPE = 2+
s = 8.2 s = 9.1 s = 6.6 s = 8.3 s = 8.8 s = 8.9 s = 9.1 s = 8.6 

 
Among the factors shown in Figure 25, only education is statistically significant at p<0.05 
as p = 0.0015. The factor of age comes close to meeting this threshold with p = 0.065. 
 
The sex of a speaker is not a significant factor in determining a Munda’s Bangla ability, and 
running a two-sample t-test run on northern location and central location resulted in p = 0.58. 
Thus, location also appears to be an insignificant factor. This is not surprising as the two 
villages are quite similar in remoteness and primary education opportunities. 
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Education is therefore seemingly the most important factor in a Mundari speaker’s ability in 
Bangla. While at first it appears that age is also an important aspect of a Munda’s 
bilingualism in Bangla, when education is controlled the importance of age is diminished. 
This is shown by the numbers in Figure 26. 
 
Figure 26: Bangla SRT results for Mundas, according to combinations of demographic 
categories 

n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

 Educated Uneducated 
 Younger Older Younger Older 

n = 5 n = 2 n = 13 n = 11 

SRT = 28 SRT = 24 SRT = 19 SRT = 15 

RPE = 3+ RPE = 3 RPE = 2+ RPE = 2+ 
Male 

s = 7.2 s = 8.5 s = 8.0 s = 7.7 

n = 2 n = 0 n = 13 n = 11 

SRT = 32  SRT = 20 SRT = 19 

RPE = 3+  RPE = 2+ RPE = 2+ 
Female 

s = 1.4  s = 7.3 s = 9.2 

 
Figure 26 shows that seven of the nine educated subjects were younger, so this raised the 
overall score of the younger subjects. When looking at only uneducated subjects, the 26 
younger ones scored an average of 20 points on the Bangla SRT, which corresponds to an 
RPE level 2+. The 22 older subjects averaged 17 points, which also corresponds to an RPE 
level 2+. This difference is not statistically significant as p = .23. 
 
While education obviously plays an important role in Bangla bilingualism among Mundas, it 
seems unlikely that education will make a large impact on the community’s bilingualism in 
the near future. According to the community information given by community leaders and 
displayed in Appendix I, most Munda children attend school through class 5, but few 
continue through class 10. Thus, the rate at which Mundas are becoming increasingly 
bilingual in Bangla is probably quite slow. 
 
Koda 
 

For Kodas, the overall score of an average of 14 points on the Bangla SRT seems to be the 
most important number to look at. This corresponds to an RPE level 2, which has been 
described as “adequate, basic proficiency.” People who speak Bangla at this level are often 
misunderstood due to their heavy accent and grammatical errors. Their vocabulary is 
developed in only a few common domains, and they generally understand only simplified 
speech (Radloff 1991:152). This seems to be a fitting description for the Kodas’ ability in 
Bangla. 
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The Kodas’ fairly low SRT score at first appears to be in contrast to the responses the Koda 
gave about their best language (see Figure 20). When they were asked what their best 
language is, 60% of the sociolinguistic questionnaire subjects said Bangla is their best 
language. For the Koda, the SRT sample does come from a different village than does the 
sociolinguistic questionnaire sample, so this could explain some of the discrepancy. A more 
likely explanation, however, is that the Bangla SRT tests for production ability in standard 
Bangla whereas the Koda speak a colloquial form of Bangla. It is possible, therefore, that 
some of the Koda speak colloquial Bangla as their best language but that at least their 
speaking ability in standard Bangla is fairly poor. This is discussed in further detail in the 
section regarding Bengalis’ ability on the Bangla SRT. 
 
Because the Koda are relatively uneducated, no subjects who had passed their SSC exams 
were tested. Thus, education cannot be tested for its significance. Furthermore, the SRT was 
administered in only one Koda village, so a comparison across locations is not possible. 
Scores were analyzed according to age and sex, but neither of these factors statistically 
significant at p<0.05. Similarly, a combination of these two factors did not reveal any 
noteworthy differences in scores. 
 
Based on this limited data, it appears that Koda mother tongue speakers have a fairly 
uniform ability in Bangla, with younger subjects scoring slightly higher than older subjects 
and males scoring slightly higher than females. This indicates that there is only a slow 
improvement in their standard Bangla ability and that they currently could not use Bangla 
literature adequately, nor are they likely to be able to use it well in the foreseeable future. 

 
Kols 
 

The 30 mother tongue Kol subjects also scored relatively low on the Bangla SRT. Their 
overall average was 16, which is a low RPE level 2+ and is only slightly higher than the 
Kodas’ average. As was the case with the Koda, the SRT was administered in only one Kol 
village, so a comparison by location cannot be made. Also, only one educated subject was 
tested, so this cannot be tested for significance. Age was also found to be insignificant with 
p = 0.40. 
 
For the Kol, however, the sex of a subject did prove to be significant. The 16 male Kol 
subjects scored an average of 19 points on the SRT, but the 14 female subjects scored an 
average of only 13 points. A two-sample t-test of these sets of numbers results in p = .022. 
Because the Kols are relatively remote, it is possible that the women have comparatively 
little contact with Bengalis whereas the men have more contact through their work as 
farmers and day laborers. 
 
It is also possible that education comes into play in the difference in scores between men 
and women. Only one of the subjects – a younger male – had passed his SSC exams and was 
therefore considered educated. The other 15 male subjects were considered uneducated, but 
the males’ reported average was 3.1 years of education. At the same time none of the 14 
women had any education. Because some of the men had gone to Bangla medium school for 
a few years, it is very possible that they scored higher on the SRT even though they are 
considered “uneducated” for purposes of this study. 
 
As is the case with the Kodas, there is limited data on the Kols’ ability in Bangla. Still, it 
does seem clear that currently they are not sufficiently bilingual in Bangla to use Bangla 
materials. Furthermore, because of their lack of educational opportunities, it seem highly 
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unlikely that their Bangla ability will improve much in the future unless Bangla-medium 
education is made available to them. 
 
Compared with Bengalis’ abilities 
 

When the Bangla SRT was being developed, “the variety of Bangla spoken and published in 
Dhaka…was chosen as the test language…. Partly because of its political and academic 
importance and partly because of its central location, the variety of Bangla spoken by 
educated people in Dhaka is considered to be the standard within Bangladesh” (Kim 2003:4). 
The variety of Bangla spoken in Rajshahi division, however, differs from the standard set by 
educated speakers in Dhaka. Thus, it was thought important to test mother tongue Bengali 
speakers on the Bangla SRT so that their scores could be used as a comparison against the 
scores of the five groups discussed above. 
 
The 66 Bengalis who took the Bangla SRT averaged 24 points, which corresponds to an 
RPE level 3. A person at this level occasionally mispronounces words and makes 
grammatical errors but is generally understood and understands. Breaking the results down 
by demographic category gives the results displayed in Figure 27. 
 
Figure 27: Bangla SRT results for Bengalis, according to demographic categories 
 n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

Age Education Sex Location 

Younger Older Educated Uneducated Male Female 
Less 

remote 
More 

remote 
n = 41 n = 25 n = 18 n = 48 n = 34  n = 32 n = 37 n = 29 

SRT = 26 SRT = 21 SRT = 31  SRT = 21 SRT = 25 SRT = 23 SRT = 26  SRT = 21
RPE = 3 RPE = 2+ RPE = 3+ RPE = 2+ RPE = 3 RPE = 3 RPE = 3 RPE = 2+
s = 8.6 s = 8.7 s = 6.6 s = 8.1 s = 6.9 s = 10.5 s = 9.1 s = 7.7 

 
Not surprisingly, education is the most significant factor with p = 8.3E-06. As Figure 27 
shows, the 18 subjects who had at least passed their SSC exams scored an average of 31 
points on the SRT while the 48 who had not passed their SSC exams scored only 21 points, 
a full RPE level lower. This is a strong indication that the Bangla SRT truly does test 
proficiency in a variety of Bangla spoken by educated people. 
 
There is also a significant difference between the scores of people in the less remote area 
and those of the people in the more remote area with p = 0.009. When education is taken 
into consideration, however, the picture changes. This new picture is shown in Figure 28. 
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Figure 28: Bangla SRT results for Bengalis, according to combinations of demographic 
categories 

n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

 Educated Uneducated 
 Younger Older Younger Older 

n = 3  n = 0 n = 15 n = 11 

SRT = 26   SRT = 23 SRT = 17 

RPE = 3  RPE = 3 RPE = 2+ 
More remote 

s = 2.3  s = 7.7 s = 7.4 

n = 11 n = 4 n = 12 n = 10 

SRT = 34 SRT = 28 SRT = 21 SRT = 23 

RPE = 4 RPE = 3+ RPE = 2+ RPE = 3 
Less remote 

s = 6.1 s = 6.9 s = 7.9 s = 9.1 

 
As Figure 28 shows, there were 15 educated subjects in the less remote area but only three 
educated subjects in the more remote area. Since only three educated subjects were tested in 
the more remote area, it is not possible to do a reliable comparison between educated 
subjects from the more remote area and educated subjects from the less remote area. 
Controlling for education by comparing only the uneducated subjects in these two areas, 
however, does not show a statistically significant difference in scores. In this case p = 0.49. 
Thus, it seems that location in and of itself does not necessarily affect a Bengali’s ability in 
Bangla. Rather, factors such as educational opportunities in different areas affect a person’s 
Bangla ability. 
 
Figure 27 indicates that the younger generation of mother tongue Bengali speakers tends to 
speak Bangla better than does the older generation. According to Figure 28, this is 
especially true in the more remote location, where younger people may have had more 
exposure to standard Bangla through at least some formal education and also through more 
exposure to mass media. This trend and the probability that Bengalis are becoming more and 
more educated indicate that in time Bengalis in this area will become increasingly proficient 
in the variety of Bangla that is spoken among the educated people of Dhaka. 
 
As was mentioned above, the purpose of testing Bengalis on the Bangla SRT was to serve as 
a comparison with the minority language groups being tested. While most of the Bengali 
subjects probably understood all of the SRT utterances, they did not produce them perfectly 
because the patterns of speech where they live are different and because most would have 
grown up speaking a colloquial form of Bangla. Also, distractions such as children, dogs, 
and vehicles passing sometimes disrupted subjects’ concentration. Finally, some of the 
subjects who had little or no education were not used to this type of test-taking. Although 
they were screened and taught through the five practice sentences at the beginning of the test, 
they sometimes lost interest or the ability to focus on the task at hand and therefore were not 
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able to repeat what they had heard, even if their Bangla ability may have allowed them to do 
so. 
 
These same issues of colloquial speech, distractions during testing, and simply not being 
used to taking tests came into play when testing minority language speakers in the area also. 
Although the Bangla SRT was control-tested among 40 mother-tongue Bangla speakers 
when it was developed in Dhaka, it was thought that the conditions in the areas where this 
survey took place are different enough that a separate control test would be useful. A look at 
the overall scores for each of the language varieties tested gives a quick comparison across 
groups. These scores and their corresponding RPE levels are given in Figure 29. 
 
Figure 29: Bangla SRT scores according to subjects’ mother tongue 

n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 

Bengali Santal Mahali Munda Koda Kol 
n = 66 n = 120 n = 60 n = 57 n = 28 n = 30  

SRT = 24 SRT = 23 SRT = 22 SRT = 20 SRT = 14 SRT = 16  
RPE = 3 RPE = 3 RPE = 3 RPE = 2+ RPE = 2 RPE = 2+ 
s = 8.8 s = 9.6 s = 7.5 s = 8.8 s = 6.2 s = 7.6 

 
Figure 29 shows that Santals and Mahalis performed nearly as well as Bengalis did on the 
SRT. This indicates that their ability in Bangla may be nearly as good as that of mother 
tongue Bangla speakers in the area, at least in the area of production. 
 
Compared to the Santals and the Mahalis, Munda subjects did not do quite as well: they 
scored an average of only 20 points on the SRT, which corresponds to an RPE level 2+. The 
Koda and Kol scored even lower with average SRT scores of 14 and 16, respectively. 
Between them, however, only one educated person took the test, which could very well play 
a part in these two groups’ overall lower scores. 
 
Because education has generally shown itself to be a significant factor in a person’s 
bilingual ability and because there were very few educated subjects among most of the 
groups studied here, a comparison of only uneducated subjects’ scores seems useful at this 
point. The results are given in Figure 30. 
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Figure 30: Bangla SRT scores for uneducated subjects only, and their corresponding 
significance levels when compared with Bengalis’ scores 

n = sample size 
 SRT = average SRT score 
 RPE = corresponding RPE level 
 s = standard deviation 
 p = significance using two-sample t-tests 

Bengali Santal Mahali Munda Koda Kol 
n = 48 

SRT = 21 
RPE = 2+ 

s = 8.1 
p = NA 

n = 89 
SRT = 20 
RPE = 2+ 

s = 9.2 
p = 0.94 

n = 53 
SRT = 22 
RPE = 3 
s = 7.7  
p = .72 

n = 48 
SRT = 18 
RPE = 2+ 

s = 8.3 
p = .07 

n = 28 
SRT = 14 
RPE = 2 
s = 6.2 

p = .00005 

n = 29 
SRT = 15 
RPE = 2+ 

s = 6.8 
p = .0009 

 
The numbers in Figure 30 show that, at a significance level of p<0.05, only the uneducated 
Koda and Kol subjects’ scores are significantly different from those of the uneducated 
Bengali subjects. At a level of p<0.1, however, the uneducated Mundas can also be said to 
have scored significantly lower than the uneducated Bengali subjects. 
 
On the other hand, the uneducated Santals scored nearly as well as the uneducated Bengalis: 
their average SRT score was 20, and the uneducated Bengalis’ average SRT score was 21. 
This indicates that Santals are nearly as proficient in educated Dhaka Bangla as are mother 
tongue Bangla speakers from these two locations in Rajshahi division. 
 
Interestingly, the uneducated Mahali subjects actually scored slightly higher than did their 
Bengali counterparts. They had an average SRT score of 22 compared to the uneducated 
Bengalis’ score of 21. This is very likely because nearly all Mahalis are bamboo weavers. 
Many Mahalis frequently interact with Bengalis for business purposes, and their villages 
tend to be situated along main roads. They therefore have more opportunity and more need 
for communication in Bangla. 
 
It therefore appears that when education level is controlled, Santals, Mahalis, and Bengalis 
have similar production abilities in standard Dhaka Bangla. It is possible that uneducated 
people in any of these groups could use literature produced in standard Bangla equally well 
– or equally poorly. It also appears that the uneducated Mundas’ Bangla ability is lower than 
that of their Bengali counterparts and that the Munda would have a more difficult time with 
materials in Bangla. Both the Kol and the Koda scored significantly lower than did the 
uneducated Bengalis, which indicates that they would have quite a difficult time with trying 
to use Bangla materials adequately. 
 
As a range according to corresponding RPE level 
 

One final way in which the SRT data will be presented is according to the range of scores 
for each group. For each of the six language varieties studied, Figure 31 displays the 
percentage of the total number of subjects that falls into each possible RPE level. 
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Figure 31: Ranges of Bangla bilingualism levels among SRT subjects 
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The solid black bars in Figure 31 represent Bengalis’ SRT scores, and they show that the 
greatest percentage of Bengalis scored at an equivalent RPE level 3. Their scores in general 
form a fairly uniform bell curve with scores ranging from RPE levels 1 to 4+. This shows 
that even among mother-tongue Bangla speakers there is considerable range in their scores, 
which is supported by their overall standard deviation of 8.8 (see Figure 27). This is 
undoubtedly a reflection not only of their Bangla ability but also of their ability to 
concentrate for the duration of the test, which takes about five minutes to administer to one 
person. 
 
The bars which represent Santals’ scores form a pattern similar to the solid black bars that 
represent Bengalis’ scores, and they, too, had the greatest number of subjects score at an 
RPE level 3. The main difference between the Santals’ and the Bengalis’ scores is that 
considerably more Santals scored an equivalent RPE level 1+. Also, the Bengalis’ scores 
tend to be somewhat more weighted in the higher levels of 4 and 4+. This reflects the 
slightly lower overall score of the Santals. 
 
Among Mahalis, too, the largest number of subjects scored at an equivalent RPE level 3, but 
when compared to the Bengalis’ and Santals’ scores, the Mahalis’ scores are much more 
clustered around RPE level 3. In fact a full 78% of the Mahali subjects scored at either a 
level 2+, 3, or 3+. This shows that Mahalis are more uniform in their Bangla ability, which 
is supported by the fact that their overall standard deviation is lower than those of the other 
groups with the exception of the Koda, who will be discussed momentarily. 
 
As is the case with the three groups mentioned above, the greatest number of Mundas scored 
at an equivalent level 3. Level 3, however, is not the Mundas’ median score as 54% of the 
subjects scored below level 3 but only 19% scored higher than level three. It is fairly 
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common for Mundas to be proficient in Bangla at an RPE level 3, but it is uncommon for 
them to be more proficient than this. 
 
The bars in Figure 31 which represent Kodas’ scores show that the greatest number of 
Kodas scored an equivalent RPE level 2+ but that very few scored higher than this, and 
nobody scored at a level 4 or 4+. In fact, 75% of all Koda subjects scored at a level 2 or 2+, 
and another 14% scored at a level 1+. This is reflected in their low standard deviation of 6.2 
(see Figure 27). As was shown in Figure 28, these scores are significantly lower than those 
of the Bengali subjects, and they indicate low ability in Bangla with few exceptions. 
 
Among the Kol subjects the greatest number scored only an equivalent RPE level 2. Nearly 
half of the subjects fall into this category, and another 27% scored at a level 2+. As was the 
case with the Kodas, few Kol subjects scored above a level 2+, demonstrating rather low 
proficiency in Bangla as a community. There are two exceptions, however, and these are 
both young men who scored at an equivalent level 4. Both of these men had studied through 
class 10, but only one passed his SSC exams. Few of the other Kol subjects had any formal 
education at all, which again shows that education is very important in a person’s ability to 
speak standard Bangla. 
 
For each of the minority language varieties studied here, a significant portion of the sample 
scored at an RPE level 2 or lower. This means that these people would generally have 
difficulty communicating in Bangla in domains they are not familiar with. On the other end 
of the spectrum, a number of Santal subjects and a few Mahali and Mundari subjects scored 
at levels 4 or 4+. These subjects’ Bangla ability is likely as good as that of many mother 
tongue Bangla speakers. 
 
While there do appear to be people in these minority language groups who can speak Bangla 
as well as mother tongue Bangla speakers, there are also those who apparently speak little 
Bangla. This shows that none of these communities as a whole is sufficiently bilingual in 
Bangla to use Bangla literature well. Though all of the sociolinguistic questionnaire subjects 
said they can speak Bangla, and although most said they can always say what they want to 
say in Bangla, it is likely that many of these people seldom find themselves having to 
interact in Bangla beyond basic domains such as the market. 

 
Proficiency data must be seen as indications of general trends. As people in these minority 
groups become more educated and as they interact more with Bengalis, it is likely that these 
communities on the whole will become more fluent in Bangla, but there is no evidence that 
this will happen any time soon. 
 

6. RECOMMENDATIONS 
 
On the surface, all five groups studied here appear rather similar and can seem to have 
similar needs. After all, they live in the same areas, often as close neighbors; and other than 
the Mahalis, they make their living as agricultural laborers, and they all occupy a very 
similar economic stratum. Also, to varying degrees, they share commonalities in their 
mother tongue that clearly distinguishes them from their Bengali neighbors. 
 
It would be a mistake, however, to think that one type of language development program 
would be appropriate for every member of the Santali cluster, for when making language-
related recommendations, one must go beyond (and beneath) the geographical, religious, 
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and economic similarities, and even beyond surface linguistic similarities like their lexicon. 
As the results of the survey have shown, there are important differences in the linguistic 
abilities, attitudes, and uses among speakers of the five language varieties of the Santali 
cluster. Thus, the SIL Bangladesh survey team considers the following recommendations as 
the most appropriate means to best meet the needs of each group. 
 

6.1. Santali 
 

Though the Santals are quite bilingual in Bangla and thus can use Bangla materials to meet 
educational and social needs, we still recommend a language development program 
consisting of mother tongue classes and mother tongue literature development. The Santals 
expressed great pride in Santali and an equally great desire to know it better—particularly 
for reading and writing. Santali is a literature-rich language (though most of the literature is 
being produced in India), so there is much precedent and incentive for Santals to read and 
write their mother tongue. This is particularly true of the Christian Santals who want to read 
religious materials that are written in the modified Roman script. 
 
Since the Santali spoken in Rajshahi is uniform, educational materials as well as new 
literature can be developed and used in any Santali village; this means that the location of 
the language development program is not dependent on linguistic factors but instead on the 
desires and resources of any local community. Thus, before beginning any such program, it 
would be advisable to meet with respected leaders of the greater Santali community to 
explain the process and benefits of a language development program so they can then 
inform the community as a whole and decide among themselves what can and should be 
done, looking at what resources are needed and which ones are already available. Following 
that, it would be good to meet with the leaders of particular villages that show a desire and 
readiness for mother tongue classes. In our experience, the latter is particularly important: 
without local leadership and support, it is very difficult to start and run a language 
development program. It should be noted that this kind of dialogue with leaders at various 
levels of society is critical not only for the Santali community, but for each of the other 
groups covered in this report. 
 
Of course, in addition to desire and support, real resources are also needed. Fortunately, one 
important resource widely available among the Santali community is a place to hold mother 
tongue classes and various training workshops, since at least one church building already 
exists in many Santali villages. With perhaps the biggest infrastructural need already in 
place, the Santali community should feel encouraged that a language development program 
of mother tongue education and mother tongue literature development is indeed possible. 
 
Finally, a language development program should be conducted with the partnership and 
cooperation of those who have been working with the Santals for a long time and know the 
local situation well. In particular, the Catholic church and BNELC have various types of 
educational materials and programs for the Santali community, and these resources should 
not be neglected. 
 

6.2. Mahali 
 

In light of the close lexical similarity between Mahali and Santali, the Mahalis’ excellent 
understanding of Santali, their very positive attitude toward Santali, their proximity to 
Santals, and their shared religious life, we recommend that the Mahali participate in the 
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Santali language development program as described. All signs point to the effectiveness and 
usefulness of a program in which the speakers of a less-developed and non-standardized 
language variety (such as Mahali) learn to become proficient in a more-developed and 
closely-related standardized variety (such as Santali). The Mahali community would benefit 
from learning to read and write a variety very close to their own and give them proficiency 
in the Roman script; for example, it could improve their spiritual lives as they would be able 
to understand religious materials better. 
 
There is always a bit of danger in recommending the development of one language variety 
over another, but we are allayed in our fears by the fact that many Mahalis seem to have 
already chosen this path for themselves. Case in point: in Pachondor, most Mahalis found 
the Santali story easier to understand than the Mahali story and often could not say which 
words were Mahali and which words were Santali. Because of the existing positive attitude 
toward Santali and the close identification with Santali, we feel that it would be a disservice 
to the Mahali community to recommend that they develop educational and reading materials 
of their own because of the potential division it could create with the Santali community and 
because of the community resources such a program would demand. 
 

6.3. Munda 
 

While the Mundas share some sociolinguistic characteristics with the Mahalis, we 
recommend that the Mundari community initiate a language development program of 
mother tongue education classes and literature development in Mundari rather than in 
Santali. The key factor for this difference is that Mundari has a significantly lower lexical 
similarity with Santali. Although the Mundas appear to understand Santali about as well as 
the Mahalis, this understanding is learned rather than inherent. Thus, if Mundari children 
were to join the Santali classes, they would be learning a second language, and that will 
present a difficult hurdle for children learning to read for the first time. A better strategy 
would be for them to start learning in a language they already know: Mundari. 
 
A Mundari development program would also be more suitable in that the Mundas view the 
Bangla script as being the most appropriate, rather than the Roman script favored by Santals. 
Since Mundari is rarely written using Bangla script, initial work will be needed to develop a 
standardized spelling that will be acceptable to the Mundari community. SIL Bangladesh 
will be able to provide orthography consultants who can give technical help for this 
important process, seeking input from the educated members of the Mundari community 
who will be able to give native insight into how their mother tongue sounds and how those 
sounds should be represented. It would also be profitable to build on the experience of 
people in India who have been involved with writing Mundari there using Devnagri script. 
 
If and when it is decided that a Mundari language development program should commence, 
it would be good to do some research among a group of people in Satkhira district in 
Bangladesh who go by the name Munda. While it doesn’t seem likely that they speak the 
same language as the Mundas of Rajshahi, even a short visit would tell whether or not they 
could use the Mundari literature produced in Rajshahi. We regret that there wasn’t the time 
or the opportunity to visit them during this survey. 
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6.4. Koda 
 

Our recommendation for the Koda is quite simple: encourage Koda children to go to 
Bangla-medium schools, whether they be government schools or non-government schools 
like BRAC. This would be the best way to meet their felt need: to become better educated in 
Bangla, which they see as the most useful language for them. The ability of many Koda in 
Bangla seems to be good enough for daily lives as day laborers, but for them to advance 
economically as a community, they will need more people getting enough education to get 
jobs other than as day laborers. 
 
While this kind of recommendation will probably lead to decreased vitality of Koda, the 
Koda themselves do not seem overly bothered by the idea of losing their mother tongue. 
Understandably, they see Bangla as the language of their future (and perhaps even survival). 
In such a situation, a mother tongue language development program would usually have 
little chance of success. 
 

6.5. Kol 
 

The Kol expressed a desire for a mother tongue education class. However, two factors make 
us hesitate to immediately recommend such a program. First, they seemed quite unaware of 
their mother tongue, and so we wonder whether they fully understood what was meant by a 
mother tongue education class. We feel that more conversation—perhaps with members of 
at least one other Kol village—should take place so that there is a clear understanding of the 
requirements and consequences of mother tongue development. 
 
Second, we sensed during several conversations that the Kol may not be as much desirous of 
a mother tongue education class as they are for any education class. They are very aware 
that they lack educational opportunities—Babudaing is at least 4 km from the nearest 
school—and so when asked about the possibility of a mother tongue education class, it is 
not surprising that they responded positively. The same motivation seems to lie behind the 
fact that even though there is relatively low lexical similarity with Santali, a majority of the 
Kol said they would even send their children to Santali classes. 
 
It is possible that Bangla may serve the Kol community best since, like the Koda, there was 
no awareness of, or precedent for, the mother tongue as a written language. But again, 
before we can recommend any program, it would be good to talk with more leaders and 
more communities. 
 
Some final remarks: 
 

It must be emphasized that without the understanding, sympathy, and cooperation of 
community leaders, none of our recommendations have much meaning. As such, our 
recommendations are not final for two reasons. 
 
First, there is value in on-going assessment both by language workers as well as the 
communities themselves. Sociolinguistic situations can and do change, due to both internal 
and external factors. This survey is a snapshot of these communities at this time, and while 
it makes analyses and recommendations based on the current situation and the probable 
trends, it does not/can not reveal the complete truth or fate of these communities. 
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Second, we see these recommendations as a starting point for further dialogue about what 
language development means for the five groups discussed here. A topic for further dialogue 
that would apply for all minority languages is the option of doing mother tongue 
development work. Although it is not our primary recommendation, if the desire is there—
and along with the desire, a commitment to participate in the work—then it might be good 
for the Mahali, Koda, and Kol communities also to choose the path of developing their 
mother tongue. Not only would it be the most direct path of preserving their mother tongue, 
but it could have the additional benefit of preparing their children for success in education in 
any medium. 
 
Language development projects are not like other development projects where the fruits of 
the labor can be seen quickly in terms of buildings or income generation. It takes long-term 
commitment of human and financial resources and is not something to be entered into 
lightly. But the fruits of such commitment and labor can be all the more sweet precisely 
because they touch communities at their deepest level—their history, their identity, their 
culture—and because they can leave a lasting impact, one that can be felt for generations to 
come. 
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BANGLA TRANSLATIONS OF SECTION 1.1, SECTION 2, 
AND SECTION 6 

 
1. m~Pbv 

 

1.1. D‡Ïk¨ Ges j¶¨ 
 

GB †MvwôMZ fvlv Rwi‡ci D‡Ïk¨ wQj Z_¨ msMÖn Kiv hv evsjv‡`‡ki mvš—vjx, gvnvjx, gyÛvix, †Kvj 
Ges †KvWv fvlx‡`i fvlv Dbœqb Kg©m~wP cwiKíbv cÖYq‡b e¨envi Kiv †h‡Z cv‡i|  GB cuvPwU wfbœ 
wfbœ fvlv GKmv‡_ Rwic Kivi KviY wQj †h Gi me¸‡jvB n‡”Q  A‡÷ªv-GwkqvwUK fvlv, Gi cÖvq 
me¸‡jv‡KB ivRkvnx wefv‡M cvIqv hvq, Ges fvlvfvlxiv G‡K Ac‡ii KvQvKvwQ emevm K‡i, 
fvlvMZ mv`„k¨ ev Dfq Kvi‡Y Giv mevB Kg‡ekx mvš—vjx fvlv eyS‡Z cv‡i|  msL¨vwaK¨ Ges we¯—
…wZi Kvi‡Y mvš—vjx fvlv GB †MvÎfy³ fvlv¸‡jvi g~j †K›`ªwe›`y wn‡m‡e ¯^xK…Z| ZvB, Avgiv ej‡Z 
cvwi G¸‡jv GKUv mvš—vjx ¸”Q| 
 
Avgiv Rvb‡Z †P‡qwQ GB wfbœ wfbœ K_¨ iƒ‡ci g‡a¨ †KvbwU‡Z Zviv Zv‡`i mvwn‡Z¨i Dbœqb Ges 
mv¶iZv Kvh©µ‡gi AMÖMwZ mvab Ki‡Z Pvq|  GgbwK Avgiv fvlvZ‡Ë¡i ev —̄e „̀wófw½ †_‡K †Kvb 
we‡kl fvlvi K_¨ iƒ‡ci Dbœq‡bi c‡¶ Ges wec‡¶I Rvb‡Z †P‡qwQ|  Avi GB D‡Ïk¨¸‡jv c~i‡Y 
Avgiv wb‡gœv³ j¶¨¸‡jv w¯’i K‡iwQjvg: 
 

1. mvš—vjx ¸‡”Qi cÖ‡Z¨‡Ki fvlvZ‡Ë¡i wfbœZvi cwiwa AbymÜvb Kiv  
2. mvš—vjx ¸‡”Qi cÖ‡Z¨‡Ki Zv‡`i wbR ^̄ fvlvi cÖwZ Ges Ab¨ fvlvi cÖwZ g‡bvfve wbi“cY 
 Kiv 
3. mvš—vjx ¸‡”Qi cÖ‡Z¨‡Ki g‡a¨ mvš—vjx‡Z †evaMg¨Zvi gvÎv wbY©q Kiv  
4. evsjv‡`‡ki mvš—vjx ¸‡”Qi cÖ‡Z¨‡Ki `xN©Kvj wU‡K _vKvi m¤¢vebv wbav©iY Kiv  
5. mvš—vjx ¸‡”Qi cÖ‡Z¨‡Ki evsjvi `¶Zv cwigvc Kiv 
 

GB j¶¨¸‡jv AR©b Ki‡Z Avgiv ci¯úi m¤úwK©Z wZbwU As‡k mvš—vjx ¸‡”Qi Dci †MvwôMZ-
fvlvZ‡Ë¡i Rwic Kvh© cwiPvjbv K‡iwQ: 1) fvlvi AvÂwjK iƒ‡ci ch©v‡jvPbv, 2) fvlvi e¨envi, 
fvlvi cÖwZ g‡bvfve Ges ’̄vqxZ¡ ch©v‡jvPbv, Ges 3) wØfvlxZ¡ ch©v‡jvPbv| 

 
 

2. cÖvß Z‡_¨i mvivsk 
 

2.1 fvlvi AvÂwjK iƒ‡ci ch©‡e¶Y 
 

2.1.1 AvwfavwbK wgj- Gi ch©‡e¶Y 
 

k‡ãi ZvwjKv¸‡jv Zzjbv Ki‡j †`Lv hvq ivRkvnx wefv‡Mi mvš—vj‡`i g‡a¨ A‡bK AvwfavwbK wgj 
i‡q‡Q|  Gi Øviv Avgiv hv evi evi ï‡bwQ †h me mvš—vj †jv‡Kiv “GKBfv‡e K_v e‡j” Zvi ¯^xK…wZ 
cvIqv hvq|  GUv ïay ivRkvnx wefv‡Mi mvš—vj‡`i †¶‡Î cÖ‡hvR¨|  hLb Avgiv wm‡jU wefv‡Mi 
iwk`cyi Pv evMv‡bi k‡ãi ZvwjKvi mv‡_ ivRkvnx wefv‡Mi ZvwjKv¸‡jv Zzjbv Kwi, ZLb †mLv‡b 
D‡j−L‡hvM¨ fv‡e Kg AvwfavwbK wgj cvIqv hvq|   
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evKx mvš—vj ¸‡”Qi g‡a¨ Avgiv `yB ai‡bi ˆewkó †`L‡Z cvB|  cª_gZ, ¸‡”Qi g‡a¨ A‡bK ‡ekx 
AvwfavwbK wgj i‡q‡Q|  †hgb, gvnvjx MÖvg ¸‡jvi g‡a¨ A‡bK AvwfavwbK wgj i‡q‡Q, †KvWvi `ywU 
MÖv‡gi g‡a¨ GgbwK Av‡iv †ekx AvwfavwbK wgj j¶bxq, Avi †h ỳwU ivRkvnxi gyÛvix MÖv†g 
wM‡qwQjvg Zv‡`i g‡a¨ LyeB ‡ekx AvwfavwbK wgj cvIqv hvq|  wVK †hgwb mvš—vjxi †¶‡Î n‡qwQj, 
†Zgwb hLb ivRkvnxi gyÛvix k‡ãi ZvwjKv wm‡j‡Ui Pv evMv‡bi gyÛvixi mv‡_ Zzjbv Kiv nq ZLb 
Zv‡Z AvwfavwbK wgj Gi nªvm N‡U|  
 
Avi wØZxq ‰ewkówU n‡”Q †h, hLb cÖ‡Z¨KwU kãZvwjKv‡K ivRkvnx wefv‡Mi mvš—vjx k‡ãi ZvwjKvi 
mv‡_ Zzjbv Kiv nq ZLb AvwfavwbK wgj D‡j −L‡hvM¨fv‡e Kg j¶ Kiv hvq|  hw`I A‡bK `j MZ 
wgj _vKvi Kvi‡Y G¸‡jv‡K mvš—vj `j¸‡”Qi Aš—f©~³ we‡ePbv Kivi m¤¢e wKš‘ ïay gvnvjx‡KB      
mvš—vjxi GKwU fvlvi AvÂwjK iƒc ejv †h‡Z cv‡i KviY Gi mv`„k¨ 74% GiI AwaK|     
 
2.1.2. fvlv †evaMg¨Zvi ch©v‡jvPbv 
 

mvš—vjx Mí e¨envi K‡i cix¶vi gva¨‡g ‡`Lv hvq †h gvnvjx Ges gyÛvix †jv‡Kiv fvjfv‡e mvš—vjx 
eyS‡Z m¶g|  GUv AevK Kivi gZ wQj bv Kvib gvnvjx I gyÛvixiv Avgv‡`i e‡jwQj †h, “Avgiv 
mn‡RB mvš—vjx eyS‡Z cvwi”|  wKš‘ Avk¦Ph©RbK e¨vcvi wQj GUv †h Zv‡`i g‡a¨ wKQz gvnvjx ‡jvK   
mvš—vjx Mí‡K gvnvjx M‡íi †P‡qI fvjfv‡e eyS‡Z m¶g n‡q‡Q|  
 
gyÛvix‡`i g‡a¨I fvi‡Zi gyÛv Mí e¨envi K‡i cix¶v Kiv n‡qwQj|  djvd‡j †`Lv hvq †h 
evsjv‡`‡ki gyÛvix †jv‡Kiv fvi‡Z cÖPwjZ gyÛvix fvlv †gvUvgywU fvj fv‡e eyS‡Z cv‡i|  hw`I †¯‹vi 
Gi gva¨‡g Rvb‡Z cviv hvq †h fvlvi AvÂwjK iƒc¸‡jv h‡_ó wfbœ iK‡gi hv ‡evaMg¨Zvi cÖwZeÜK, 
Avi D”P ó¨vÛvW© wWwf‡qkb (standard deviation) Gi w`‡K ZvwK‡q ejv hvq †h ïay gvÎ AwaKZi 
†hvMv‡hvM I †gjv‡gkvi gva¨‡g evsjv‡`‡ki gyÛvix †jv‡Kiv fvi‡Z cÖPwjZ gyÛvix fvlv fvjfv‡e 
eyS‡Z cvi‡e--wVK †hgwbfv‡e wbiš—i mvš—vj cÖwZ‡ekx‡`i mv‡_ †gjv‡gkvi gva¨‡g Zviv mvš—vjx 
fvjfv‡e eyS‡Z m¶g n‡q‡Q|  
 
2.2. fvlvi e¨envi, fvlvi cÖwZ g‡bvfve Ges fvlvi ¯’vwqZ¡Kvj ch©v‡jvPbv 
 

2.2.1. mvš—vj 
 

Zzjbvg~jKfv‡e mvš—vjxiv GKwU Rbeûj †Mvwô hv‡`i fvlv Zv‡`i fvlv-†MvÎxq Ab¨vb¨ fvlvfvlx‡`i 
gv‡S e„nËi †hvMv‡hv‡Mi gva¨g wn‡m‡e e¨eüZ nq|  hw`I Zviv nvU-evRv‡ii gZ RvqMvq evsjv 
e¨envi K‡i _v‡K, ZeyI Zviv m¤¢eci me †¶‡Î mvš—vjx e¨envi K‡i|  e¨vcK fv‡e mvš—vjx e¨envi 
Kivi cvkvcvwk GUvI cwi®‹vi ‡h Zviv Zv‡`i fvlvi cÖwZ BwZevPK g‡bvfve †cvlY K‡i|  Avi 
GKB mv‡_ Zviv evsjvi cÖ‡qvRbxqZv‡K eyS‡Z cv‡i Ges Zv‡`i †Q‡j-‡g‡q†`iI wØfvlx K‡i Zzj‡Z 
Pvq|   
 
ch©v‡jvwPZ cuvPUv fvlvi cÖKv‡ii g‡a¨ mvš—vjx me‡P‡q †ekx ¯’vqx|  G fvlv‡Z ‡jLv n‡q‡Q Ges GUv 
Zzjbvg~jKfv‡e evsjv‡`‡ki AwaKmsL¨K msL¨vjNy‡`i e¨eüZ fvlv|  hw`I GB fvlvwUi nvwi‡q 
hvevi fq †bB, ZeyI hw` eZ©gvb aviv Pj‡Z _v‡K Z‡e mvš—vjx K_¨ iƒ‡ci mv‡_ Av‡iv AwaK evsjv 
kã wg‡k ‡h‡Z _vK‡e |    
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2.2.2. gvnvjx 
 

‡ekxifvM mgq gvnvjxiv Zv‡`i wb‡R‡`i g‡a¨ K_v ejvi mgq gvZ…fvlv e¨envi K‡i|  Avi ‡Kv_vq 
†Kvb fvlv e¨envi Ki‡Z n‡e Zv‡`i †m avibvI i‡q‡Q e‡j g‡b nq|  †ek wKQz welq i‡q‡Q hv 
gvnvjx‡`i wbR¯^ fvlvi cªwZ BwZevPK g‡bvfve Ges Av‡iv †ekx K‡i Zv‡`i GwU e¨envi Kivi 
AvKv•Lv e¨v³ K‡i|  hw`I Zviv Zv‡`i †Q‡j-‡g‡q‡`i Av‡iv fv‡jv K‡i gvnvjx fvlv wkLv‡bvi 
AvMÖn cÖKvk K‡i, wKš‘ Zviv Pvq †hb Zv‡`i †Q‡j-‡g‡qiv evsjvI RvbyK| 
 
gvnvjx fvlvi ’̄vwqZ¡‡K ïay evsjv bq mvš—vjx fvlvI ûgwKi w`‡K ‡V‡j w`‡”Q|  gvnvjx‡`i A‡b‡KiB 
ev½vjx‡`i mv‡_ wbqwgZ †hvMv‡hvM i‡q‡Q Ges Zviv mvš—vjx‡`i KvQvKvwQ emevm K‡i _v‡K| 
AwaKvsk mvš—vjx‡`i gZB Zviv Lªxóq a‡g©i ixwZ bxwZ cvjb K‡i Ges G ỳwU fvlvi cÖKv†iiI ‡ek 
wgj i‡q‡Q|  ZvB hw`I Zv‡`i fvlv evsjvi Øviv cÖfvweZ n‡”Q ZeyI m¤¢vebvUv Av‡iv †ekx †h gvnvjx 
fvlv GKmgq mvš—vjx fvlvi gv‡S nvwi‡q hv‡e|  Zvi gv‡b, gvnvjx I mvš—vjx fvlvi g‡a¨ cv_©K¨ 
mg‡qi mv‡_ mv‡_ nvwi‡q ‡h‡Z cv‡i|  

 
2.2.3. gyÊv 
 

gyÊvix fvlvwU fvi‡Z wn›`x eY©gvjvq wj‡L e¨eüZ n‡jI wKš‘ evsjv‡`‡k GB fvlvwU g~jZt †gŠwLK 
fvlv wn‡m‡e P‡j Avm‡Q|  †h‡nZz gyÊviv ev½vjx‡`i cvkvcvkx emevm K‡i I wKQz ms¶K ‡jvK Ab¨ 
fvlvi †jvK‡`i mv‡_ weevn eÜ‡b Ave× n‡q‡Q ZvB Zviv MÖv‡gi wfZ‡iI wgkª fvlv e¨envi K‡i 
_v‡K|  wKš‘, Zvic‡iI Ab¨ gyÊvfvlx‡`i mv‡_ Zviv mvaviYZ gyÊvix fvlvq K_v e‡j| 
 
hw`I gyÛviv gvZ…fvlv wb‡q Me©‡eva K‡i ZeyI ch©v‡jvwPZ Ab¨vb¨ fvlvi †jvK‡`i Zzjbvq Zviv 
Zv‡`i †Q‡j-‡g‡q‡`i Rxe‡b evsjv‡K GKwU ¸i“Z¡c~Y© ’̄vb w`‡Z g‡bvfve †cvlb K‡i|  GLbI 
†ekxifvM †Q‡j-‡g‡qivB Zv‡`i fvlvi †P‡q evsjv fvlv fv‡jv K‡i ej‡Z cv‡i bv, wKš‘ †h‡nZz 
evsjv‡`‡k gyÊvix RbmsL¨v Kg I Av‡¯— Av‡¯— hLb Zviv wkw¶Z n‡Z _vK‡e ZLb m¤¢eZt cy‡iv 
`jwUB Av‡iv †ekx †ekx K‡i evsjv e¨envi Ki‡e|  
 
2.2.4. †KvWv 
 

hw`I ‡KvWviv MÖv‡gi †ekxi fvM †¶‡ÎB Zv‡`i gvZ…fvlv e¨envi K‡i ZeyI ch©v‡jvwPZ Ab¨ PviwU 
`‡ji †P‡q Zv‡`i gvZ…fvlvi cÖwZ BwZevPK g‡bvfve KgB cÖwZqgvb nq|  Zyjbvg~jKfv‡e AímsLK 
†KvWviv g‡b K‡i gv‡qiv Zv‡`i †Q‡j-‡g‡q‡`i mv‡_ †KvWvq K_v ejv DwPZ Ges ïaygvÎ K‡qKRb 
†jvKB gvZ…fvlvq wk¶vi Rb¨ AvMÖnx|  Zv‡`i Rb¨ evsjv n‡”Q me‡P‡q `iKvix fvlv Ges Zviv Pvq 
†hb Zv‡`i †Q‡j-‡g‡qivI fvjfv‡e evsjv ej‡Z cv‡i|  
 
hw`I Zviv Zv‡`i Rxe‡b evsjv ‡ekx e¨venvi Ki‡Z Pvq, wKš‘ †KvWv †jv‡Kiv Zyjbvg~jKfv‡e 
Awkw¶Z Ges †m Kvi‡Y Zviv evsjv ï× i~†c wkL‡Z cv‡i bv hvi d‡j Zviv evsjvq wkw¶ZI nqbv|  
GR‡b¨, m¤¢eZt †KvWv m¤cÖ̀ v‡qi gv‡S wKQz mg‡qi R‡b¨ cvkvcvwk ỳwU fvlv _vK‡e I ax‡i ax‡i 
evsjvi K_¨ iƒc cÖavb fvlvq cwiYZ n‡e| 
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2.2.5. †Kvj 
 

‡Kvj‡`iI gvZ…fvlvi cÖwZ †KvWv‡`i †P‡q ‡ekx BwZevPK avibv Av‡Q e‡j g‡b nqbv|  †ekxi fvM 
†Kvj †jv‡Kiv evsjv fvlv‡K Zv‡`i gvZ…fvlvi †P‡q †ekx DcKvix g‡b K‡i, Ges A‡b‡KB Pvq 
Zv‡`i †Q‡j-‡g‡qiv fvjfv‡e evsjv ej‡Z cvi“K|  hw`I †Kv‡jiv †KvWv‡`i †P‡q ‡ekx gvZ„fvlv 
e¨envi K‡i _v‡K ZeyI g‡b nq †Kv‡jiv nq‡Zv evsjv‡K †ekx e¨envi Ki‡Z PvB‡e Ges evsjv ejvq 
`¶ n‡Z PvB‡e|  wKš‘ Zviv Zv Ki‡Z m¶g nqwb, †Kbbv, Z‡`i ev½vjx‡`i †_‡K A‡c¶vK…Zfv‡e 
wew”QbœZv i‡q‡Q Ges Zviv †Zgb wkw¶ZI bq hvi d‡j Lye KgB fvjfv‡e evsjv wk¶vi my‡hvM 
‡c‡q‡Q|  
 
wk¶vi AfveI †Kvj fvlvi ¯’vqx‡Z¡i †¶‡Î f~wgKv iv‡L|  †Kvj †jv‡Kiv Zv‡`i †Q‡j-‡g‡q‡`i‡K 
evsjv wkLv‡Z †gvUvgywU †ek AvMÖnx Ges Zv‡`i wbR ^̄ fvlvi cªwZ AvcvZt `„wó‡Z D`vmxbZv i‡q‡Q, 
Gi Dfq KviYB †Kvj‡K Lye GKwU ¯’vqx fvlv wn‡l‡e ¯^xK…wZ †`q bv|  wKš—y Zv‡`i wk¶vi Afve 
Ges Zzjbvg~jK ‡jvKvjq †_‡K wew”QbœZv BwÁZ K‡i ‡h Zv‡`i gvZ„fvlv nvwi‡q hvIqv ax‡i ax‡i 
NU‡e| 
 
2.3. wØfvwlZ¡ ch©‡e¶Y 
 

cuvPwU `‡ji †h mg¯— †jvK‡`i‡K ‡MvwôMZfvlvZ‡Ë¡i cÖkœvejx Kiv n‡q‡Q Zv‡`i cÖ‡Z¨‡KB 
D‡j−L‡hvM¨ fv‡e wØfvwlK, Aš—Z c‡¶ wKQzUv evsjv Zviv ej‡ZB cv‡i|  Avi gvnvjx Ges gyÛv‡`i 
A‡bK‡KB Avm‡j eûfvwlK e‡j g‡b n‡e KviY Zviv kyay Zv‡`i gvZ„fvlvB bq eis evsjv, mvš—vjx 
Ges h_vm¤¢e Ab¨vb¨ fvlvI e‡j _v‡K|  hw`I †ekxifvM DËi`vZviv g‡b K‡ib †h Zviv wØZxq 
fvlv e¨venv‡i cvi`k©x wKš‘ Avm‡j GL‡bv Zviv gvZ„fvlvq me‡P‡q fvj fv‡e ej‡Z m¶g --m¤¢eZt 
†KvWv‡`i †¶‡Î Gi e¨wZµg i‡q‡Q| 
 
hLb Zviv GKwU evsjv ejvi ¶gZv wbY©q Awf¶vq Ask †bq ZLb cvuP`‡ji cÖ‡Z¨KwUi D‡j −L‡hvM¨ 
msL‡Ki †¯‹vi wQj “†gvUvgywU, mvaviY `¶Zv” ev Zvi †P‡qI Kg|  Gi gv‡b n‡”Q Zviv mvaviYZt 
AÁvZ wel‡qi †¶‡Î evsjv e¨venv‡i Amyweavq co‡e|  Aciw`‡K Zv‡`i g‡a¨ K‡qKRb mvš—vjx 
Ges wKQz gvnvjx I gyÛvix †jv‡Kiv “PgrKvi `¶Zv” ev Zvi †P‡q †ekx †¯‹vi K‡i‡Q |  m¤¢eZt 
GBme †jvK‡`i evsjvi ¶gZv evsjv-gvZ„fvlx‡`i gZB fvj| 
 
^̄vfvweKfv‡eB, msL¨vjNy fvlvfvlx‡`i gv‡a¨ hviv evsjv gva¨‡gi we`¨vj‡q wk¶v AR©Y K‡i‡Qb Zviv 

me©Rb ¯^xK„Z evsjvq Av‡iv †ekx `¶|  wkw¶Z †jvK‡`i ev` w`‡j ‡`Lv hvq mvš—vjx Ges gvnvjx‡`i 
XvKvq cÖPwjZ evsjv ejvi ¶gZv ivRkvnxi ev½vjx‡`i gZB | m¤¢eZt G `j¸‡jvi †h †Kvb `‡ji 
Awkw¶Z †jv‡Kiv me©Rb ^̄xK„Z evsjvq cªKvwkZ †jLv Awkw¶Z ev½vjx‡`i gZB fvjfv‡e ev GKB 
iKg Lvivcfv‡e e¨envi Ki‡Z cvi‡e|  Av‡iv j¶ Kiv hvq †h, Awkw¶Z gyÛv‡`i evsjvi ¶gZv 
Awkw¶Z ev½vjx‡`i †P‡qI Kg Ges ‡mKvi‡Y evsjvi eB-cy¯—K BZ¨vw` gyÛv‡`i Kv‡Q Av‡iv ‡ekx 
KwVb n‡Z cv‡i|  Ae‡k‡l †Kvj Ges †KvWv DfqB Awkw¶Z ev½vjx‡`i †P‡q D‡j−L‡hvM¨ nv‡i Kg 
†¯‹vi K‡i‡Q, hv‡Z g‡b nq †h evsjv eB-cy¯—K BZ¨vw` e¨envi Kiv Zv‡`i Kv‡Q LyeB KwVb n‡e| 

 



 

 

74

6. mycvwik 
 

AvcvZt `„wó‡Z, ch©v‡e¶YK…Z cuvP `‡ji mevB‡K GKB iKg g‡b nq Ges Zv‡`i GKB iKg 
mvnv‡h¨i `iKvi i‡q‡Q e‡j aviYv Kiv hvq|  KviY, Zviv GKB GjvKvq evm K‡i; cÖvqkt Lye 
Kv‡Qi cªwZ‡ekxi gZ _v‡K, gvnvjx‡`i Qvov evKx mevB K„wlKvh© K‡i RxweKv wbe©vn K‡i Ges Zviv 
A_©bxwZi GKwU ¶z`ª As†k we¯—vi K‡i _v‡K|  Avi, bvbv ¯—‡i Zv‡`i gvZ…fvlvi g‡a¨ wgj j¶¨ Kiv 
hvq hv Zv‡`i ev½vjx cªwZ‡ekx‡`i †_‡K wfbœ cwiPq cÖ`vb K‡i|  
 
wKš—y hw` fvev nq ‡h cÖ‡Z¨K mvš—vjx ¸‡”Qi m`‡m¨i Rb¨ GKB iK‡gi fvlvi Dbœqb Kg©m~PxB h‡_ó 
n‡e Z‡e Zv fyj Kiv n‡e, KviY fvlv m¤úK©xZ mycvwik cÖ̀ v‡bi †¶‡Î GKRb‡K †fŠMwjK, ag©xq, 
A_©‰bwZK mv`„‡k¨i Dc‡i (Ges Mfx‡i) †h‡Z n‡e I Ggb wK AvwfavwbK wg‡ji gZ evwn¨K 
mv`„‡k¨iI Dc‡i †`L‡Z n‡e|  Rwi‡ci Z_¨ ‡_‡K †hiKg †`Lv hv‡”Q †h, mvš—vjx¸‡”Qi cvuP 
m`m¨‡`i g‡a¨ D‡j −L‡hvM¨ fvlvZvwËK `¶Zv, g‡bvfve, Ges e¨env‡iiI ZviZg¨ i‡q‡Q|  ZvB 
SIL Bangladesh-Gi Rwic `‡ji g‡Z wb‡gœ ewY©Z civgk©̧ ‡jv cÖ‡Z¨K `‡ji cÖ‡qvRb c~i‡Yi Rb¨ 
me‡P‡q Dchy³ Dcvq wn‡m‡e we‡ePbvi †hvM¨| 
 

6.1 mvš—vjx 
 

hw`I mvš—vjiv evsjvq †ek fvjfv‡e wØfvlxK Ges evsjvq cÖKvwkZ Z_¨ e¨venvi K‡i wk¶v I 
mvgvwRK cÖ‡qvRb †gUv‡Z m¶g, ZeyI Avgiv Zv‡`i Rb¨ gvZ…fvlv wk¶v I mvwn‡Z¨i weKv‡k fvlvi 
Dbœqb Kg©m~Px Mªn‡bi mycvwik Kwi|  mvš—vjiv Zv‡`i mvš—vjx fvlvi Rb¨ LyeB Mwe©Z Ges GKB fv‡e 
Zviv GUv‡K Av‡iv fvj fv‡e Rvb‡Z Mfxi AvMÖn cÖKvk K‡i‡Q--we‡klZ wjL‡Z I co‡Z cvivi Rb¨ 
e‡UB|  mvš—vjx GKwU mvwnZ¨ mg„× fvlv (hw`I †ekxifvM cÖKvkbv Av‡m fviZ †_‡K), ZvB 
gvZ…fvlvq cov-†jLvi R‡b¨ mvš—j‡`i i‡q‡Q A‡bK mvwnZ¨ I †cÖiYv|  GUv we‡kl K‡i Lªxwóqvb 
mvš—vj‡`i R‡b¨ cÖ‡hvR¨ hviv cwieË©xZ †ivgvb A¶‡i †jLv ag©xq iPbvejx co‡Z AvMÖnx|  
 
‡h‡nZz ivRkvnx‡Z cÖPwjZ mvš—vjx GKB iK‡gi †m‡nZz wk¶v`v‡bi wbwg‡Ë cÖKvkbv I Ab¨vb¨ 
iPbvejx cÖ¯‘Z K‡i †h‡Kvb mvš—vjx MÖv‡g e¨envi Kiv m¤¢e; ZvB ejv hvq †h fvlv Dbœqb Kg©m~Px--
Gi †Kvb †jvKvj‡qi Aew¯’wZi welqwU fvlvZË¡xq e¨vcv‡ii Dci wbf©ikxj bq eis †Kvb GjvKvi 
¯’vbxq‡`i AvMÖn I m¤ú‡`i Dci|  ZvB G cÖKv‡ii Kg©m~Px MÖn‡bi c~‡e© civgk© †`qv hv‡”Q ‡h 
e„nËi mvš—vj †Mvôxi m¤§vwbZ †bZ…e„‡›`i mv‡_ mv¶vr K‡i fvlv Dbœqb Kg©m~Pxi c×wZ I mydj eY©bv 
Kiv DwPZ hv‡Z K‡i Zviv m¤cÖ̀ v‡qi †jvK‡`i Rvbv‡Z cv‡ib Ges mK‡j wg‡j Zv‡`i cÖvß m¤ú` I 
cÖ‡qvRbxqZvi Dci j¶¨ †i‡L wK Kiv hvq Ges wK Kiv DwPZ Zv Zv‡`i wb‡R‡`i  g‡a¨ wVK Ki‡Z 
cv‡ib|  Gi c‡i we‡kl we‡kl MÖvg hviv gvZ…fvlvi K¬v‡ki cÖwZ AvMÖnx I wb‡R‡`i‡K †m e¨vcv‡i 
cÖ¯‘Z g‡b K‡i Zv‡`i †bZv‡`i mv‡_ wgwjZ n‡j fvj n‡e|  Avgv‡`i AwfÁZvq †`Lv hvq †h, 
wØZxq KvRwU †ekx ¸i“Z¡cyY© KviY ¯’vbxq †bZv I Zv‡`i mvnvh¨ Qvov fvlv Dbœqb Kg©m~Px MÖnb Ges 
Pvjbv Kiv LyeB KwVb|  GLv‡b D‡j−L¨ †h, G fv‡e MÖv‡gi wewfbœ ¯—‡ii †bZv‡`i mv‡_ mv¶vr Kiv 
ïay mvš—vjx m¤cÖ̀ v‡qi Rb¨B bq eis cÖwZ‡e`‡b D‡j −wLZ Ab¨vb¨ cÖ‡Z¨K `‡ji Rb¨I ¸i“Z¡c~Y©|  
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Aek¨B AvMÖn I mvnv‡h¨i mv‡_ mv‡_ e ‘̄MZ m¤ú‡`iI `iKvi i‡q‡Q|  †mŠfv‡M¨i e¨vcvi ‡h, 
gvZ…fvlvi K¬vk I Ab¨vb¨ wewfbœ ai‡bi cÖwk¶Y Kg©kvjv Pvjv‡bvi R‡b¨ cÖ‡qvRbxq RvqMvi gZ 
GKwU cÖ‡qvRbxq m¤ú` Zv‡`i Kv‡Q A‡bK cwigv‡Y i‡q‡Q KviY, A‡bK mvš—vjx MÖv‡gB Kgc‡¶ 
GKwU wMR©vNi i‡q‡Q| KvVv‡gvMZ m¤¢eZt me‡P‡q eo cÖ‡qvRb c~iY nIqvi ci mvš—vj‡`i DrmvwnZ 
nIqv DwPr KviY gvZ…fvlv wk¶v I gvZ…fvlvq mvwnZ¨ PP©vi R‡b¨ fvlv Dbœqb Kg©m~Px GLb ev¯—weKB 
MÖnb Kiv m¤¢e|  
 
Ae‡k‡l, hviv A‡bK w`b †_‡K mvš—vj‡`i g‡a¨ KvR Ki‡Qb Ges ¯’vbxq Ae¯’v m¤ú‡K© fvjfv‡e 
ÁvZ Av‡Qb Zv‡`i mn‡hvMxZv I mnfvMxZvi gva¨‡g fvlv Dbœqb Kg©m~Px cwiPvjbv Kiv DwPZ|  
we‡klfv‡e, K¨v_wjK gÛjx Ges BNELC--Gi Kv‡Q mvš—vj‡`i R‡b¨ A‡bK cÖKvi wk¶vi DcKiY 
Ges Kg©myPx i‡q‡Q, Ges GB Drm D‡c¶v Kiv DwPr bq| 
 

6.2 gvnvjx 
 

gvnvjx I mvš—vjx‡`i g‡a¨ A‡bK AvwfavwbK wgj, gvnvjx‡`i AmvaviY mvš—vjx †evSvi ¶gZv, 
Zv‡`i   mvš—vjxi cÖwZ LyeB BwZevPK g‡bvfve, mvš—vjx‡`i KvQvKvwQ Zv‡`i Ae ’̄vb Ges GKB 
cÖKvi ag©xq Rxeb hvc‡bi Kvi‡Y Avgiv gvnvjx‡`i R‡b¨ Dc‡i ewY©Z mvš—vjx fvlv Dbœqb Kg©m~Px‡Z 
Ask MÖn‡bi civgk© w`w”Q|  mKj w`K wb‡ ©̀kbvB GKwU Kvh©Kix Ges cÖ‡qvRbxq Kg©m~Pxi w`‡K 
Bw½Z K‡i hvi gva¨‡g fvlvi GKwU A‡c¶vK…Z Kg DbœZ I Kg ¯^xK…Z cÖKvi (†hgb gvnvjx) GKwU 
`¶ I Av‡iv †ekx DbœZ Ges †ekx e¨en„Z cÖKvi (†hgb mvš—vjx) ¯^xK…wZ jvf Ki‡e|  gvnvjx 
m¤cÖ̀ vq cÖvq wb‡R‡`i fvlvi gZ G fvlvq wjL‡Z I co‡Z wkLvi gva¨‡g jvfevb n‡e Ges †ivgvb 
A¶i e¨env‡i cvi`k©x n‡e; D`vniY ¯^iƒc: Gi gva¨‡g Zviv ag©xq iPbvejx Av‡iv fvj fv‡e eyyS‡Z 
cvi‡e Ges Zv‡`i AvwZœK Rxeb weKwkZ n‡e|  
  
fvlvi GK cÖKv‡ii Dci Ab¨Uvi cÖvavb¨ w`‡q Dbœqb Kg©m~Px MÖnY Ki‡j memgq wKQzUv ¶wZi 
m¤¢vebv i‡q‡Q, wKš‘ Avgiv Avk¦̄ Í n‡Z †c‡iwQ †h A‡bK gvnvjx †jv‡KivB G ai‡bi cš’v ‡eu‡Q 
wb‡q‡Q| G‡¶‡Î cvP›`‡ii gvnvjx †jvK‡`i K_v we‡klfv‡e D‡j −L¨, †mLv‡b A‡b‡KB gvnvjx M‡íi 
†P‡q mvš—vjx Mí Av‡iv mn‡R eyS‡Z †c‡i‡Q Ges A‡bK †¶‡ÎB Zviv mvš—vjx I gvnvjx kã‡K c„_K 
K‡i ej‡Z m¶g nqwb|  mvš—vjxi cÖwZ Zv‡`i eZ©gvb BwZevPK avibv Ges mvš—vj‡`i mv‡_ Zv‡`i 
Nwbô cwiP‡qi †cÖw¶‡Z Avgv‡`i g‡b nq hw` Zviv wb‡Riv wk¶v Ges cV‡bi wbwg‡Ë mvwnZ¨ iPbv 
K‡i Z‡e Zv Zv‡`i R‡b¨ AcKvi e‡q Avb‡Z cv‡i KviY Gi d‡j Zviv mvš—vjx m¤cÖ`vq †_‡K 
GKwU eo iK‡gi `~i‡Z¡ co‡e Ges G ai‡bi Kg©m~Px‡Z Zv‡`i mv¤cÖ`v‡qi m¤ú‡`i DciI h‡_ó 
Pvc evo‡e|  
 

6.3 gyÛvix 
 

hvw`I gyÛviv gvnvjx‡`i mv‡_ ‡MvwôMZ-fvlvZË¡xq wgj cÖ̀ k©b K‡i ZeyI, Avgiv gyÛvix m¤cÖ̀ v‡qi 
gvS †_‡K gvZ…fvlv wk¶vi K¬vk I mvwn‡Z¨i weKv‡k GKwU fvlv Dbœqb Kg©m~Pxi civgk© †`B hv mvš—
vjx bv eis gyÛvix‡Z n‡e|  G‡¶‡Î cÖavb KviY n‡”Q gyÛvix I mvš—jxi gv‡S D‡j −L‡hvM¨ fv‡e ¯^í 
AvwfavwbK wgj i‡q‡Q|  hw`I gyÛviv mvš—vjx fvlv gvnvjx‡`i mgvbB eyS‡Z cv‡i e‡j g‡b nq 
wKš‘ G ‡evSvi ¶gZv Zv‡`i AwR©Z ¶gZv hv Ggwb Ggwb gyÛvix fvlv Rvbvi Kvi‡Y cvIqv m¤¢e 
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bq|  ZvB hw` gyÛvix wkïiv mvš—vjx K¬v‡k hvq Z‡e Zv‡`i  wØZxq Av‡iKwU fvlv wkL‡Z n‡e, Avi 
G‡Z hviv cÖ_gev‡ii gZ co‡Z wkL‡Q Zv‡`i R‡b¨ GKwU eo mgm¨vi m„wó Ki‡e|  G‡¶‡Î GKwU 
fvj Dcvq n‡”Q Zviv hw` †h fvlv Rv‡b †m fvlvq cvV MÖnb K‡i, Avi Zv n‡”Q gyÛvix| 
 
gyÛvix fvlv Dbœqb Kg©m~Px gyÛv‡`i Rb¨ Av‡iv †ekx Dc‡hvMx n‡e G Kvi‡Y ‡h Zv‡`i g‡Z evsjv-
eY©gvjv wjLvi R‡b¨ †ekx Dc‡hvMx, cišZ mvš—vjxiv G‡¶‡Î †ivgvb A¶‡ii e¨envi mgv_©b K‡i|  
Avi †h‡nZz gyÛvix fvlvq evsjv-eY©gvjv w`‡q Lye Kg †jLv n‡q‡Q ZvB cÖv_wgK wKQz KvR m¤úbœ 
Ki‡Z n‡e hv‡Z gyÛvix m¤cÖ`v‡qi g‡a¨ me©m¤§Zfv‡e evbvb Kivi ixwZ-bxwZ ’̄vcb Kiv hvq|  SIL 
Bangladesh GB ¸i“Z¡c~Y© Kv‡R evbvb we‡klÁ‡`i wb‡qvM Ki‡Z cvi‡e hviv cÖ‡qvwMK mvnvh¨ 
cÖ̀ vb Ki‡Z cv‡i, Avi gyÛvix m¤cÖ̀ v‡qi wkw¶Z †jvK‡`i KvQ †_‡K Z_¨ msMÖn Ki‡Z cvi‡e hviv 
^̄RvZxq g‡bvfve m¤ú‡K© AeMZ nIqvi Kvi‡Y Rvbv‡Z cvi‡e wKfv‡e Zv‡`i gvZ…fvlv D”PviY Kiv 

DwPr Ges wKfv‡e G kã¸‡jv wP‡ýi gva¨‡g †jLv hv‡e|  GQvov fvi‡Zi gyÛv†`i KvQ †_‡KI 
MVbg~jK AwfÁZv cvIqv hv‡e hviv wn›`x A¶i e¨envi K‡i gyÛvix fvlvq wj‡L Avm‡Qb|   
 
Ae‡k‡l, hw` gyÛvix fvlvi Dbœqb Kg©m~Px nv‡Z †bqv nq Z‡e Zvi c~‡e© mvZ¶xivi gyÛv bvgK 
Rb‡Mvôxi g‡a¨ wKQzUv Rwic K‡i wb‡j fvj n‡e|  hw`I g‡b nq ‡h, Zviv ivRkvnxi gyÛv‡`i gZ 
GKBfv‡e K_v e‡jbv--Avi †mLv‡bi (ivRkvnxi) †KD ivRkvnx I wm‡jU †Rjvi evB‡i †Kvb gyÛv 
Av‡Q e‡j hv‡b bv-- Ggb wK msw¶ß GKwU åg‡bi gva¨‡gI Avgiv Rvb‡Z cvi‡ev †h Zviv 
ivRkvnx†Z iwPZ gyÛvix mvwnZ¨ eyS‡Z m¶g wKbv|  Avgiv `yt‡Li mv‡_ Rvbvw”Q †h G Rwic 
PjvKv‡j mgq I my‡hv‡Mi ¯^íZvi Kvi‡Y Zv‡`i GjvKvq hvIqv m¤¢e nqwb|  
 

6.4 †KvWv 
 

‡KvWv‡`i Rb¨ Avgv‡`i Kv‡Q LyeB mnR mycvwik i‡q‡Q: †KvWv †Q‡j‡g‡q‡`i evsjv gva¨‡gi 
we`¨vj‡q †h‡Z DrmvnxZ Ki“b, Zv miKvix ¯‹zjB †nvK ev †emiKvix ¯‹zjB †nvK (†hgb eª¨vK)|  
GUvB n‡”Q Zv‡`i AvKvsw¶Z cÖ‡qvRb: †hb Zviv evsjvq Av‡iv †ekx wkw¶Z n‡Z cv‡i; Zv c~i‡Yi 
me‡P‡q fvj cš’v Avi Zv‡`i g‡Z GwUB n‡”Q me‡P‡q ¸i“Z¡c~Y© fvlv|  ‡KvWv‡`i evsjvq cvi`k©xZv 
ˆ`bw›`b Rxe‡b e¨env‡ii Rb¨ h‡_ó, wKš‘ Zviv hw` A_©‰bwZK fv‡e AMÖmi n‡Z Pvq Z‡e Zv‡`i 
g‡a¨ Av‡iv †ekx msL¨vq †jvK‡`i ch©vß wk¶vi cÖ‡qvRb hv‡Z Zviv ïay gvÎ w`bgRyix Qvov Ab¨vb¨ 
PvKzixI †c‡Z cv‡i|  
 
hw`I Gai‡bi civg‡k© †KvWvi ’̄vqxZ¡ `ye©j n‡Z cv‡i wKš‘ †KvWvivB Zv‡`i gvZ…fvlv nvwi‡q hvevi 
e¨vcv‡i Lye †ekx wPwš—Z bq|  e¯‘Zt Zviv evsjv‡K Zv‡`i fwel¨Z (Ges m¤¢eZt Zv‡`i wU‡K _vKvi 
R‡b¨) fvlv wn‡m‡e g‡b K‡i| Ggb cwiw¯’wZ‡Z, gvZ„fvlv Dbœqb Kg©m~Pxi mdjZvi m¤¢ebv ¶xY| 
 

6.5 †Kvj 
 

‡Kvjiv Zv‡`i gvZ…fvlv wk¶v K¬v‡ki e¨vcv‡i AvMÖnx|  wKš‘, `ywU Kvi‡Y Avgiv Zvr¶wbKfv‡e G 
RvZxq Kg©m~Px MÖnb Ki‡Z AwbwðZ|  cÖ_gZt g‡b nq Zviv wb‡R‡`i gvZ…fvlv m¤ú‡K© ‡ek 
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Am‡PZb ZvB Avgiv m‡›`n KiwQ †h Zviv Av‡`Š gvZ…fvlv wk¶v K¬v‡ki A_© eyS‡Z †c‡i‡Q wKbv|  
‡m‡nZz, Av‡iv Avjvc I Av‡jvPbv Kiv `iKvi --m¤¢e n‡j Aci GKwU †Kvj MÖv‡gi m`‡m¨i mv‡_--
hv‡Z gvZ…fvlv Dbœq‡bi cÖ‡qvRbxqZv Ges djvdj cwi¯‹vifv‡e e¨³ nq|  
 
wØZxqZt Avgiv †ek K‡qKevi K_‡cvK_‡bi gva¨‡g eyS‡Z cvijvg †h †Kv‡ji Rb¨ gvZ…fvlv wk¶v 
K¬vm Ab¨ †h‡Kvb wk¶vi K¬v‡ki †P‡q †ekx AvKl©Yxq n‡e bv|  Zviv wbðB Rv‡b †h Zv‡`i wk¶vi 
my‡hv‡Mi Afve i‡q‡Q--eveyWvBs †_‡K wbKUeË©x ¯‹zj Kgc‡¶ 4-5 wK‡jvwgUvi `y‡i Aew ’̄Z--Ges 
ZvB hLb gvZ…fvlv wk¶v K¬vk Pvjy Kivi m¤¢vebvi e¨vcv‡i wRÁvmv Kiv nj ZLb Zviv Avgv‡`i 
AevK bv K‡i w`‡q BwZevPK DËi w`‡q‡Q|  GKB Kvi‡Y m¤¢eZt AwaKvsk †Kvj †jv‡Kiv Zv‡`i 
†Q‡j‡g‡q‡`i‡K GgbwK mvš—vjx K¬v‡mI cvVv‡Z †P‡q‡Q hw`I mvš—vjxi mv‡_ †Kv‡ji Zzjbvg~jKfv‡e 
KgB AvwfavwbK wgj i‡q‡Q| 
 
m¤¢eZ evsjv †Kvj m¤cÖ`v‡qi R‡b¨ †ekx dj`vqK f~wgKv cvjb Ki‡e, KviY †KvWvi †¶‡Îi gZ, 
Zv‡`iI gvZ…fvlv‡K wjwLZ iƒ‡c we‡ePbv Ki©vi †Kvb avibv ev wjwLZ iPbv wQjbv|  wKš‘ ZeyI 
Avgiv g‡b Kwi †h †Kvb Kg©m~Pxi K_v we‡ePbv Kivi Av‡M Av‡iv †bZ„e„›` Ges Ab¨vb¨ m¤cÖ`v‡q‡`i 
mv‡_ Av‡jvPbv Kiv DwPr|   
 

‡kl wKQy gš—e¨: 
 

GUv Aek¨B †Rvi w`‡q ejv `iKvi †h, m¤cÖ`v‡qi †bZ…e„‡›`i mg‡SvZv, we‡ePbv Ges mn‡hvMxZv 
Qvov Avgv‡`i GKwU civgk©I A_©en bq|  Av‡iv ejv hvq ‡h, `ywU Kvi‡Y Avgv‡`i civgk©̧ ‡jvB 
†kl K_v bq| 
 
cÖ_gZ, fvlvKg©x I m¤cÖ`vq¸‡jvi wb‡R‡`i wPš—v Ki‡Z _vKvq h‡_ó ¸i“Z¡ i‡q‡Q| Af¨š—ixY Ges 
evwn¨K Dfq Kvi‡Y fvlvZvwËK Ae¯’v cwiewË©Z n‡Z cv‡i Ges n‡qI _v‡K|  GB Rwic 
m¤cÖ̀ vq¸‡jvi GKwU eZ©gvb wPÎ cÖKvk K‡i; hw`I GUv Avgv‡`i Abyf~Z eZ©gvb Ae¯’v Ges m¤¢ve¨ 
PjwZ ixwZ-bxwZi Dci wbix¶Y Ges civgk© w`‡Z cv‡i ZeyI GUv H m¤cÖ̀ vq¸‡jvi wbqwZ ev Zv‡`i 
m¤ú~Y© ev¯—eZv cÖKvk K‡i bv ev Ki‡Z cv‡i bv| 
 
wØZxqZ,  Avgiv G mycvwik¸‡jv‡K fwel¨Z Avjvc-Av‡jvPbvi m~Pbv wn‡m‡e ‡`L‡Z PvB hvi gva¨‡g 
GB cuvP m¤cÖ`v†qi †jvK¸‡jv Zv‡`i fvlvi Dbœq‡bi †hŠw³KZv Luy‡R cv‡e|  e ‘̄Zt gvZ… fvlv Dbœqb 
Kv‡h©i j¶¨B n‡”Q AvMvgx‡Z Av‡iv Avjvc-Av‡jvPbvi welqe¯‘ wba©viY Kiv hv mKj Avw`evmx fvlvi 
Rb¨ cÖ‡qvRbxq| GLv‡b, GUv hw`I Avgv‡`i g~j civgk© bq wKš‘ hw` Zv‡`i B”Qv _v‡K--Ges 
cvkvcvwk GKv‡R Ask MÖn‡bi msKíI _v‡K--Zvn‡j gvnvjx, †KvWv, Ges †Kvj m¤cÖ̀ v‡qi Rb¨I 
gvZ…fvlv Dbœq‡bi c_ wba©vi‡b dj`vqK n‡e|  GUv ïay Zv‡`i gvZ…fvlv msi¶‡Yi me‡P‡q mnR 
cš’vB bq eis Gi Øviv Zv‡`i †Q‡j‡g‡q‡`i‡K Ab¨ ‡Kvb fvlvq mdjZvi mv‡_ wk¶v MÖnY Dc‡hvMx 
K‡i †Zvjvi gZ evowZ myweavI cvIqv m¤¢e|   
 
fvlvi Dbœqb Kg©m~Px Ab¨vb¨ Kg©m~Pxi gZ bq †h Gi wcQ‡b eivÏ kª‡gi dj kxNÖB KvVv‡gvMZ ev 
Av‡qi gZ `ª“Z e„w×i gva¨‡g cÖZ¶ Kiv m¤¢e|  Gi R‡b¨ i‡q‡Q `xN©‡gqv`x gvbweK I A_©‰bwZK 
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m¤ú` e¨env‡ii A½xKvi e¨³ Kivi cÖ‡qvRbxZv; Avi GUv‡K nvjKvfv‡e MÖnY Kivi gZ †Kvb 
e¨vcviI bq|  wKš‘ G RvZxq `vqe×Zv I kª‡gi djvdj Av‡iv †ekx myLKi n‡Z cv‡i KviY Gi 
gva¨‡g m¤cÖ̀ vq‡K Zvi MfxiZg ¯—‡i ¯úk© Kiv hvq--¯úk© Kiv hvq Zv‡`i BwZnvm‡K, cwiPq‡K I 
ms¯‹…wZ‡K--Avi ZvQvov Gi gva¨‡g GKwU `xN© ¯’vqx cÖfveI co‡e hv Ggb wK fwel¨‡Zi eskai‡`i 
gv‡SI ¯^xK„wZ jvf Ki‡e| 
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A.  INTERNATIONAL PHONETIC ALPHABET 
(revised 1993) 
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B. WORD LISTS 
 
B.1. Standard procedures for counting lexical similarity 
A standard list of 307 vocabulary items was collected from speakers at geographically 
representative Santali cluster villages in Bangladesh.  This list is presented in Appendix B.3. 
A phonetic chart presenting the transcription conventions used in this report is given in 
Appendix A. 
 
In standard procedure for lexical similarity comparison (Blair 1990:26–33), the 307 words 
are elicited from a person who has grown up in the target locality. The list is then checked 
with a second speaker (unless the word list is elicited from a group of people). Any 
differences in responses are examined in order to identify (1) incorrect responses due to 
misunderstanding of the elicitation cue, (2) loan words offered in response to the language 
of elicitation when indigenous terms are actually still in use, and (3) terms which are simply 
at different places along the generic-specific lexical scale. Normally, a single term is 
recorded for each item of the word list. However, more than one term is recorded for a 
single item when synonymous terms are apparently in general use or when more than one 
specific term occupies the semantic area of a more generic item on the word list. 
 
The word lists are compared to determine the extent to which the vocabulary of each pair of 
speech forms is similar. No attempt is made to identify genuine cognates based on a network 
of sound correspondences. Rather, two items are judged to be phonetically similar if at least 
half of the segments compared are the same (category 1) and of the remaining segments at 
least half are rather similar (category 2). For example, if two items of eight segments in 
length are compared, these words are judged to be similar if at least four segments are 
virtually the same and at least two more are rather similar. The criteria applied are as 
follows: 

Category 1 
 a. Contoid (consonant-like) segments which match exactly 
 b. Vocoid (vowel-like) segments which match exactly or differ by only  
  one articulatory feature 
 c. Phonetically similar segments (often are found as  allophones) which are 
  seen to correspond in at least three pairs of words 
Category 2 
 All other phonetically similar pairs of segments which are not, 
 however, supported by at least three pairs of words 
Category 3 
 a. Pairs of segments which are not phonetically similar 
 b. A segment which is matched by no segment in the 
    corresponding item 

After pairs of items on two word lists had been determined to be phonetically similar or not, 
according to the criteria stated above, the percentage of items judged similar was calculated. 
The procedure was repeated for each pair of language varieties. The pair by pair counting 
procedure was greatly facilitated by the use of WordSurv©, a computer program written by 
SIL for this purpose. 
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Occasionally, one or more of the standard 307 lexical items were found to be so problematic 
that consistent elicitation was impossible or evaluation of similarity became anomalous. In 
those few cases the problematic lexical items were excluded from the lexical similarity 
counts. 
  
The word list data and transcribed texts as included in the subsequent appendices are field 
transcriptions and have not undergone thorough phonological and grammatical analysis. 
 

B.2. Word list notes 
A few other comments about word list procedures are in order for this survey. Where there 
are no elicitations for a given entry, that means that the word was not used for two main 
reasons: 1) the word was judged to be confusing or imprecise to several of the informants, or 
2) the word consistently elicited non-Bangla borrowed words. 
 
Each elicitation is preceded by a number. For each gloss all elicitations which have the same 
preceding number are considered to be phonetically similar and are grouped together. 
Following each elicitation is a list of one or more letters/number in brackets. These 
letters/number represent the word list site of that particular elicitation. The codes for these 
word list sites are as follows: 
 
 Code:      Word list site: 
 a  Rajarampur (Santali) 
 b  Rautnagar (Santali) 
 c  Nijpara (Mundari) 
 d  Paharpur (Santali) 
 e  Abirpara (Mahali) 
 g  Matindor (Mahali) 
 h  Patichora (Santali) 
 i  Jabri (Santali) 
 j  Begunbari (Mundari) 
 k  Pachondor (Mahali) 
 l  Kundang (Koda) 
 m  Babudaing (Kol) 
 n  Krishnupur (Koda) 
 o  Bodobelghoria (Santali) 
 p  Karimpur (Mundari) 
 q  Rashidpur (Santali) 
 E  Chalagi (Mundari) 
 M  Jharmunda (Mundari) 
 0  Bangla 
 
If a word list site is not listed for a given word, this is because there was no entry for that 
particular word at that site.
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B.3. Word list 

1  sky    
   1   rimbil   [ln] 

   1   riml   [p] 

   2   erma   [g] 

   2   irma   [j] 

   2   sima   [c] 

   2   srma   [abdehikmoq] 

   2   sim   [EM] 

   3   aka   [0] 

 
2  sun    
   1   ii   [jnp] 

   1   sii   [Ec] 

   1   siki   [M] 

   2   ando   [bdehikmq] 

   2   andu   [aglo] 

   3   udo   [0] 

 
3  moon    
   1   nu   [M] 

   1   nuu   [E] 

   1   ando   [dehikmq] 

   1   andu   [abcgjlop] 

   1   andup   [n] 

   2   ad   [0] 

 
4  star    
   1   ipil   [EMabcdeghijklmnopq] 

   2   taa   [0] 

 
5  cloud    
   1   ml   [o] 

   1   imbil   [Eln] 

   1   iml   [abcdeghijkpq] 

   1   imil   [M] 

   2   badi   [m] 

   3   mh   [0] 

 
 
 
 
 

6  rain    
   1   da.a   [cjn] 

   1   da   [abdeghiklmoq] 

   1   daa   [p] 

   1   d   [EM] 

   2   bri   [0] 

 
7  rainbow    
   1   ramdhanu   [cp] 

   1   ramdhanuk   [el] 

   1   rdhanuk   [k] 

   1   rdhnu   [0o] 

   2   ramlkhon   [i] 

   2   ramlkhon a   [aq] 

   2   ramlkhon a   [bdh] 

   3   rmuntha   [m] 

   4   luhbi   [M] 

   4   rurbi   [j] 

   5   aar   [g] 

   6   bnsike   [E] 

 
8  wind    
   1   hj   [abdehikmoq] 

   1   hjo   [j] 

   1   hoj   [g] 

   1   hojo   [EMcp] 

   2   hawa   [ln] 

   3   bata   [0] 

 
9  lightning    
   1   biili   [Mp] 

   1   bili   [abcdeghiklmnoq] 

   2   bddut mkano   [0] 

   3   hii   [E] 
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10  thunder    
   1   iml adi   [j] 

   1   iml sadi   [cdp] 

   1   riml ad   [q] 

   2   hudur   [abdeghiko] 

   3   arok   [m] 

   3   don   [0] 

   4   h  t   [l] 

   4   th  t   [n] 

 
11  sea    
   1   aa   [adeho] 

   1   ani   [l] 

   2   amudar   [j] 

   2   amudro   [p] 

   2   mudo   [0gm] 

   2   samudar   [c] 

   3   aapui   [k] 

   4   aor   [in] 

   5   ala moj   [bd] 

   6   nodi   [q] 

 
12  mountain    
   1   buu   [abcdeghijkmo] 

   2   paha   [0ln] 

   3   nan   [p] 

   4   bir   [q] 

 
13  water    
   1   da.a   [cjn] 

   1   da   [abdeghiklmoq] 

   1   daa   [p] 

   1   d   [EM] 

   2   pani   [0] 

 
 
 
 
 
 
 
 
 
 

14  river    
   1   aa   [m] 

   1   ani   [ln] 

   2      [E] 

   2   aa   [abdghik] 

   2   aa   [e] 

   3   ni   [M] 

   3   naj   [cj] 

   4   nodi   [0q] 

   5   nala   [p] 

 
15  soil/ground    
   1   has   [m] 

   1   haa   [dehjkq] 

   1   hasa   [abcgilnop] 

   2   mai   [0] 

 
16  mud    
   1   lt   [d] 

   1   l   [j] 

   1   lso   [M] 

   1   lst   [abcegijlmopq] 

   1   lsot   [E] 

   1   losot   [h] 

   2   kada   [0] 

 
17  dust    
   1   dhula   [0] 

   1   dhua   [m] 

   1   dhui   [abcdeghijklnop] 

   2   itil   [q] 

   3   dua   [E] 

   4   una   [M] 

 
18  stone    
   1   dhii   [abdeghiklmnopq] 

   1   dii   [EMcj] 

   2   pathor   [0] 
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19  sand    
   1   itl   [abcdeghijklmnoq] 

   1   itil   [EM] 

   2   bali   [0] 

   3   dhui   [p] 

 
20  gold    
   1   ona   [0deghijk] 

   1   sn   [EM] 

   1   sona   [abclmnopq] 

 
21  silver    
   1   rup   [abdhilno] 

   1   rupa   [0cegjkmpq] 

 
22  today    
   1   tihn   [abdghiklmnoq] 

   1   tihi   [e] 

   1   tisi   [E] 

   2   ii   [j] 

   2   is   [cp] 

   2   isi   [M] 

   2   tisi   [E] 

   3   ad   [0] 

 
23  yesterday    
   1   h   [M] 

   1   hla   [abdeklmnoq] 

   1   ho   [E] 

   1   hola   [cghij] 

   2   tokal / kalke   [0] 

   3   hondr   [p] 

 
24  tomorrow    
   1   aamikal   [0] 

   1   p   [M] 

   1   pp   [E] 

   1   apa   [abcdeghijklmnoq] 

   2   hla   [p] 

 

25  week    
   1   hpt   [M] 

   1   hapta   [abcdhijko] 

   1   pta   [0eglmnq] 

   1   sapta   [p] 

   2   tui   [E] 

 
26  month    
   1   boa   [ln] 

   2   mbin   [M] 

   2   mahma   [h] 

   2   mahina   [jp] 

   3   ando   [dik] 

   3   andu   [abcgoq] 

   4   ma   [0em] 

   5   miduu   [E] 

 
27  year    
   1   bahor   [j] 

   1   bhor   
[0acdeghiklmnopq] 
   2   srma   [b] 

   2   sim   [E] 

   3   bs   [M] 

 
28  day    
   1   i   [ln] 

   2   dn   [0abcdeghijkmo] 

   3   ii   [p] 

   3   sii   [E] 

   3   siki   [M] 

 
29  morning    
   1   ta   [eghjkn] 

   1   sta   [abcdilmopq] 

   2   kal   [0] 

   3   st   [E] 

   3   sta   [abcdilmopq] 

   3   sit   [M] 
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30  noon    
   1   dupahar   [m] 

   2   tikn   [abcdeghijklno] 

   2   tikin   [EM] 

   3   dupur   [0] 

   4   baro   [p] 

 
31  evening    
   1   jup   [abdeghiq] 

   1   ajup   [ckmop] 

   2   mida   [n] 

   3   ondhajna   [l] 

   4   ii dubuit   [j] 

   5   ondha   [0] 

   6   tsi   [E] 

   6   tsiki   [M] 

 
32  night    
   1   nida   [n] 

   1   nide   [E] 

   1   nind   [abdghikmoq] 

   1   ninda   [e] 

   2   nidajna   [l] 

   3   jub   [M] 

   3   ajup   [cjp] 

   4   rat   [0] 

 
33  paddy rice    
   1   h   [m] 

   1   hoo   [abq] 

   1   hoo   [i] 

   1   hou   [h] 

   1   huu   [deglno] 

   2   baba   [cjp] 

   3   dhan   [0] 

 
34  uncooked rice    
   1   uli   [M] 

   1   uli   [E] 

   1   awl   [abdegikmoq] 

   1   awli   [chjlnp] 

   2   al   [0] 

 

 
35  cooked rice    
   1   mandi   [cjlnp] 

   2   daka   [abdeghikmoq] 

   3   bhat   [0] 

 
36  wheat    
   1   hm   [Ecjklnp] 

   1   hmo   [M] 

   1   uhum   [abdehio] 

   2   m   [0gmq] 

 
37  corn    
   1   kolaw   [l] 

   2   onar   [p] 

   2   onhar   [cj] 

   3   ona   [adehikmno] 

   3   ona   [bg] 

   4   bhua   [0q] 

 
38  potato    
   1   lu   [abcdeghijmo] 

   1   lu   [EM] 

   1   alu   [0klnpq] 

 
39  cauliflower    
   1   bhkobi   [EM] 

   1   bahakobi   [p] 

   1   bahakopi   [k] 

   1   bahakubi   [abcdehioq] 

   1   bahakupi   [j] 

   2   phulkopi   [0glmn] 

 
40  cabbage    
   1   pt kobi   [M] 

   1   pto kobi   [E] 

   1   poomkobi   [p] 

   1   poomkubi   [abcdhikoq] 

   1   poomkupi   [j] 

   2   badhakopi   [0] 

   2   badhakupi   [glmn] 

   3   sakamkubi   [e] 
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41  eggplant    
   1   baun   [e] 

   1   bajn   [m] 

   1   bun   [0] 

   2   ko   [cjp] 

   3   b   [E] 

   3   bar   [abdghiklnoq] 

 
42  peanut    
   1   badam   
[0abcdeghijklmnopq] 

 
43  tree    
   1   da   [abdegkmoq] 

   1   dai   [hi] 

   1   dau   [cjlnp] 

   1   du   [EM] 

   2   ah   [0] 

 
44  branch    
   1   r   [abdghikoq] 

   1   ar   [ln] 

   1   ar   [e] 

   2   r   [abdghikoq] 

   2   hr   [m] 

   3   ar   [ln] 

   3   al   [0] 

   3   ar   [e] 

   4   koto   [cj] 

   5   ar   [ln] 

   5   ar   [e] 

   5   dar   [p] 

 
45  leaf    
   1   patai   [ln] 

   2   akam   [egh] 

   2   skm   [EM] 

   2   sakam   [abcdikmopq] 

   3   pata   [0] 

 
 
 
 

 
 
46  thorn    
   1   num   [bg] 

   1   num   [E] 

   1   num   [M] 

   1   anum   [cejklmnp] 

   1   num   [adhioq] 

   2   kaa   [0] 

 
47  root    
   1   ar   [m] 

   2   paa   [ln] 

   3   e   [E] 

   3   rt   [p] 

   4   mul   [0] 

   5   ehe   [M] 

   5   rht   [abcdeghijkoq] 

 
48  bamboo    
   1   mat   [abcdegklmnopq] 

   1   ma   [hi] 

   1   ma   [j] 

   2   ba   [0] 

 
49  fruit    
   1   o   [EM] 

   1      [abcdeghijkmopq] 

   2   phl   [0ln] 

 
50  jackfruit    
   1   kanha   [abcdghijklnopq] 

   1   kahal   [0em] 

 
51  coconut (ripe)    
   1   nrkl   [ad] 

   1   nrkr   [bo] 

   1   nrkol   [h] 

   1   nrkor   [i] 

   1   nakl   [jq] 

   1   naikl   [0cglmnp] 

   1   narkl   [k] 

   1   nirkol   [e] 
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52  banana    
   1   ka   [ln] 

   1   kla   [0cjpq] 

   2   kajra   [abdeghikmo] 

   2   ka   [ln] 

   3   kd   [M] 

   3   kd   [E] 

 
53  mango    
   1   uli   [EMcjp] 

   2   l   [abdeghiklmnoq] 

   3   am   [0] 

 
54  flower    
   1   bh   [EM] 

   1   baha   [abcdeghijklmnopq] 

   2   phul   [0] 

 
55  seed    
   1   bion   [l] 

   1   bihon   [m] 

   1   bion   [n] 

   2   bid   [0] 

   3   hita   [j] 

   3   it   [abdghiko] 

   3   ita   [e] 

   4   a   [cijpq] 

 
56  sugarcane    
   1   kosar   [cj] 

   1   kosr   [ln] 

   1   kusr   [g] 

   2   kotai   [em] 

   3   kh   [abdhiko] 

   4   akh   [0q] 

   5   kujjar   [p] 

 
57  betelnut    
   1   upai   [0egjklmn] 

   1   sopai   [c] 

   2   u   [abdhioq] 

   2   ua   [p] 

 
 
58  lime for betelnut    
   1   un   [0abdeghiklmnoq] 

   1   una   [cjp] 

 
59  liquor    
   1   hndi / pur [abdghikoq] 

   1   handi   [j] 

   2   hndi / pur   
[abdghikoq] 
   2   paur   [m] 

   2   piua   [e] 

   3   arkhi   [cjlnp] 

   4   md   [0] 

 
60  milk    
   1   toa   [abcdehijklmnopq] 

   1   tua   [g] 

   1   towa   [EM] 

   2   dudh   [0] 

 
61  oil    
   1   unum   [ehjkln] 

   1   sunum   [EMabcdgimopq] 

   2   tl   [0] 

 
62  meat    
   1   l   [ek] 

   1   l   [abdghimoq] 

   1   ilu   [Eln] 

   2   mas   [Mcj] 

   2   ma   [p] 

   3   mao   [0] 

 
63  salt    
   1   bul   [abcdeghijklmnopq] 

   1   bulu   [EM] 

   2   lbon  /  nun   [0] 

 
64  onion    
   1   pa [0abcdeghijklmnopq] 

   1   pi   [M] 

   1   piu   [E] 
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65  garlic    
   1   un   [h] 

   1   sun   [b] 

   1   sui   [EM] 

   1   aun   [e] 

   1   auni   [ln] 

   1   asun   [im] 

   1   un   [0k] 

   1   sun   [adgoq] 

   2   sui   [EM] 

   2   aoi   [j] 

   2   auni   [ln] 

   2   asoi   [c] 

   2   asui   [p] 

 
66  red pepper    
   1   mi   [boq] 

   1   mo   [0adgi] 

   1   mi   [h] 

   2   mar   [ekm] 

   2   mari   [cjlnp] 

 
67  elephant    
   1   hti   [abdklmo] 

   1   hathi   [n] 

   1   hati   [0ceghijpq] 

 
68  tiger    
   1   tup   [abdghikoq] 

   1   taup   [em] 

   2   kula   [cjlnp] 

   3   bah   [0] 

 
69  bear    
   1   bana   [abdeghikmo] 

   2   baluk   [p] 

   2   bhaluk   [0cjlnq] 

 
70  deer    
   1   han   [cj] 

   1   harin   [p] 

   1   hon   [0egklmn] 

   2   l   [abdhio] 

   3   il mrom   [q] 

71  monkey    
   1   bndi   [g] 

   1   banda   [cjlmnpq] 

   1   bandi   [e] 

   1   bndi   [k] 

   2   i   [adhio] 

   2   i   [E] 

   3   banor   [0] 

   4   s   [M] 

 
72  rabbit    
   1   phatua   [ln] 

   2   kulj   [abdghioq] 

   2   kulaj   [km] 

   2   kulej   [e] 

   2   kulhaj   [cjp] 

   3   khro   [0] 

 
73  snake    
   1   bin   [abcdijklmnoq] 

   1   bi   [EMeghp] 

   2   ap   [0] 

 
74  crocodile    
   1   tajan   [abdghiko] 

   1   tajn   [ln] 

   2   tajnu   [m] 

   3   boa   [cj] 

   4   kumbhl   [e] 

   4   kumbhir   [p] 

   4   kumir   [0q] 

 
75  house lizard    
   1   kki   [0egklmopq] 

   1   kkia   [cj] 

   2   rrtit   [b] 

   2   rrteit   [adhio] 
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76  turtle    
   1   h   [abdopq] 

   1   hoo   [hi] 

   2   kahin   [ekln] 

   3   dua   [cgjm] 

   4   kthop   [0] 

 
77  frog    
   1   k   [cj] 

   1   ok   [lnp] 

   2   ot   [abdegkmoq] 

   2   rot   [hi] 

   3   bæ   [0] 

 
78  dog    
   1   ta   [egjlnp] 

   1   ita   [k] 

   1   sta   [abcdimoq] 

   1   st   [M] 

   1   set   [E] 

   1   sita   [h] 

   2   kukur   [0] 

 
79  cat    
   1   pui   [ehjkn] 

   1   pusi   [abcdgilmoq] 

   2   bilaj   [p] 

   2   bial   [0] 

 
80  cow    
   1   ai   [E] 

   1   aj   [m] 

   2   uk   [clnp] 

   2   uuik   [j] 

   3   di   [q] 

   3   daa   [egk] 

   3   daa   [abdhio] 

   4   ou   [0] 

   5   uni   [M] 

 
 
 
 
 

81  buffalo    
   1   kaa   [abdhikmo] 

   1   kaha   [n] 

   1   kaa   [eg] 

   1   ka   [cjl] 

   1   k   [M] 

   1   ke   [E] 

   2   mohi   [0] 

   3   boja   [pq] 

 
82  horn (of buffalo)    
   1   i   [0m] 

   2   ii   [g] 

   3   drein   [b] 

   3   di   [acdehijklnopq] 

   3   dii   [EM] 

 
83  tail    
   1   phuhia   [g] 

   1   puhia   [e] 

   2   naom   [m] 

   3   arbol   [k] 

   3   arbo   [q] 

   4   amdol   [ah] 

   4   anol   [d] 

   4   andbol   [bio] 

   5   a.a?lom   [cjlnp] 

   5   lom   [E] 

   5   lom   [M] 

   6   ld   [0] 

 
84  goat    
   1   mom   [abcdeghijklmnopq] 

   1   meom   [EM] 

   2   haol   [0] 

 
85  pig    
   1   uki   [ehjk] 

   1   ukui   [n] 

   1   suki   [abdgilmopq] 

   1   sukui   [c] 

   2   ukor   [0] 

   2   ukui   [n] 

   2   sukui   [c] 
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86  rat    
   1   oo   [abikmo] 

   1   ou   [ln] 

   1   uu   [deghq] 

   2   huni   [cjp] 

   3   idur   [0] 

 
87  chicken (adult female)    
   1   im   [eghjklnq] 

   1   sim   [EMabcdimop] 

   2   muri   [0] 

 
88  egg    
   1   bl   [abgkm] 

   1   bili   [dehilnoq] 

   2   m   [M] 

   2   m   [E] 

   2   aom   [cjp] 

   3   im   [0] 

 
89  fish    
   1   hako   [abghikmo] 

   1   haku   [cdejlnpq] 

   1   hku   [M] 

   2   mah   [0] 

   3   hi   [E] 

 
90  duck    
   1      [abcdeghjkopq] 

   1   k   [n] 

   2   ha   [0lm] 

 
91  bird    
   1   o   [j] 

   1   o   [clnp] 

   2   o   [clnp] 

   2      [eg] 

   2      [abdhikmoq] 

   3   pakhi   [0] 

 
 
 
 
 

92  insect    
   1   to   [begkm] 

   1   tu   [ai] 

   1   tiu   [cdhjlnopq] 

   2   poka   [0] 

 
93  cockroach    
   1   tlpia   [j] 

   1   tilpia   [c] 

   2   tlaa   [ep] 

   3   tlapoka   [0] 

   4   tt   [ln] 

   5   apa   [abdhio] 

   5   api   [gk] 

   5   prt   [q] 

   6   apot   [m] 

 
94  bee    
   1   tana   [h] 

   2   bhmoa   [ln] 

   3   modhu   [eg] 

   4   ll   [cj] 

   4   l   [abdhiko] 

   5   moumahi   [0] 

   6   huumsuku   [p] 

   7   tom   [q] 

 
95  fly    
   1   ro   [eg] 

   1   r   [k] 

   1   ro   [abdhioq] 

   2   roko   [cjlnp] 

   3   r   [m] 

   3   ro   [abdhioq] 

   4   mahi   [0] 
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96  spider    
   1   maka   [egkm] 

   1   makoa   [l] 

   2   bindi   [abdhioq] 

   3   bndam   [cp] 

   3   bndm   [j] 

   3   bintim   [EM] 

   4   makora   [0n] 

   5   makoa   [l] 

 
97  ant    
   1   muit   [abcdeghijklmnopq] 

   2   pipa   [0] 

   3   mu    [E] 

   3   mui   [M] 

 
98  mosquito    
   1   iki   [ejkl] 

   1   ikit   [n] 

   1   siki   [acdghimopq] 

   1   siki   [b] 

   2   ma   [0] 

   3   sikii   [E] 

   3   siki   [M] 

   4   siki   [M] 

   4   siki   [acdghimopq] 

 
99  head    
   1   bo   [E] 

   1   b   [p] 

   1   bho   [M] 

   1   bh   [abcdlnq] 

   1   boh   [hi] 

   1   boho   [egjkmo] 

   2   matha   [0] 

 
 
 
 
 
 
 
 
 

100  face    
   1   mt a ha   [k] 

   1   mt naha   [o] 

   2   mn ha   [i] 

   2   mt ha   [abdh] 

   3   mt muar   [cp] 

   3   mt muhar   [j] 

   3   mt murha   [q] 

   4   mt moa   [egln] 

   5   ma   [m] 

   6   mukh   [0] 

   7   nk   [M] 

   8   menmua   [E] 

 
101  neck    
   1   h o   [cnp] 

   1   h   [abdhilmoq] 

   1   hoo   [egjk] 

   2   la   [0] 

 
102  hair    
   1   up   [q] 

   1   up   [M] 

   1   up   [abcdeghijklmnop] 

   2   ul   [0] 

   3   umn   [E] 

 
103  eye    
   1   mt   [abcdeghiklmnopq] 

   1   mt   [j] 

   1   me   [E] 

   1   met   [M] 

   2   ok   [0] 

 
104  nose    
   1   mohu   [cd] 

   1   muhu   [j] 

   1   muhu   [Mp] 

   2   mu   [Eabegiklmnoq] 

   2   mu   [h] 

   3   nak   [0] 

 
 
 



 

 

92

105  ear    
   1   lutur   [abcdeghijklmnopq] 

   1   lutu   [EM] 

   2   kan   [0] 

 
106  cheek    
   1   alpha   [egk] 

   2   oa   [abcdhijlmnop] 

   2   oha   [q] 

   3   al   [0] 

 
107  chin    
   1   thatuna   [ln] 

   2   kwa   [abdeghikmoq] 

   2   kiwa   [cj] 

   3   ibuk   [0] 

   4   dai   [p] 

 
108  mouth    
   1   ma   [EM] 

   1   moa   [abcdegijlmnopq] 

   1   mua   [hk] 

   2   muk   [0] 

 
109  tongue    
   1   l   [M] 

   1   ala   [abcdeghijklmnopq] 

   2   db   [0] 

   3   lje   [E] 

 
110  tooth    
   1      [M] 

   1   t   [E] 

   1   aa   [cdehjp] 

   1   daa   [abgiklmnoq] 

   1   dat   [0] 

 
 
 
 
 
 
 
 

111  elbow    
   1   konui   [0] 

   1   kuni   [n] 

   2   kimni   [m] 

   2   kuni   [n] 

   3   kihini   [egk] 

   3   kohina   [l] 

   4   moka   [abdhio] 

   4   uka   [cjp] 

   4   uk   [EM] 

   5   tiria unthi   [q] 

 
112  hand    
   1   ti.i   [cjp] 

   1   tihi   [ln] 

   2   ti   [abdeghikmoq] 

   3   hat   [0] 

 
113  palm    
   1   tajla   [ln] 

   1   tajl   [m] 

   2   talka   [abcdeghijkop] 

   2   talkha   [q] 

   2   tlka   [EM] 

   3   hatr tla   [0] 

 
114  finger    
   1   arar   [j] 

   1   sarsar   [cp] 

   2   kup   [bhik] 

   2   ktup   [adoq] 

   2   kaup   [eglmn] 

   3   aur   [0] 

   4   ki   [M] 

   5   kuu   [E] 

 
115  fingernail    
   1   m   [M] 

   1   ama   [abcdeghijklmnopq] 

   2   nk   [0] 

   3   sse   [E] 
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116  knee    
   1   hau   [0] 

   1   hu   [l] 

   2   unhi   [h] 

   2   unthi   [abdegikoq] 

   3   thimn   [m] 

   4   muki   [m] 

   4   mukui   [cnp] 

 
117  foot    
   1   aa   [abdeghikoq] 

   1   aa   [m] 

   2   kaa   [cjlnp] 

   3   pa   [0] 

 
118  bone    
   1      [M] 

   1      [E] 

   1   a   [abcdeghijklmnopq] 

   2   ha   [0] 

 
119  fat    
   1   itil   [abcdeghijklmnopq] 

   1   itil   [EM] 

   2   orbi   [0] 

 
120  skin    
   1   uhur   [ci] 

   1   uhu   [M] 

   2   harta   [abdeghjklmno] 

   3   ama   [0pq] 

   4   u   [E] 

 
121  blood    
   1   mjm   [EM] 

   1   majam   [abdhio] 

   1   maja   [q] 

   1   majom   [cegjklnp] 

   1   mjom   [m] 

   2   rkto   [0] 

 
 
 
 

122  sweat    
   1   aam   [em] 

   1   aom   [gk] 

   2   balbal   [cip] 

   2   balbalao   [abdho] 

   3   ham   [0ln] 

   4   udrta   [q] 

 
123  belly    
   1   lhe   [M] 

   1   lahait   [cj] 

   1   laht   [ln] 

   2   li   [E] 

   2   lhe   [M] 

   2   laht   [ln] 

   3   lahait   [cj] 

   3   lait   [abdeghikmopq] 

   4   p   [0] 

 
124  heart (organ)    
 
125  back    
   1   da   [abegim] 

   1   dia   [dhkoq] 

   1   doja   [cjlnp] 

   2   pih   [0] 

 
126  body    
   1   hrmo   [abdeghikmoq] 

   1   homo   [EM] 

   1   hormo   [cjlnp] 

   2   a   [0] 

 
127  person    
   1   hr   [abdeghikoq] 

   1   ho   [ln] 

   1   h   [cjp] 

   2   admi   [m] 

   3   lok   [0] 
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128  man    
   1   ko   [E] 

   1   koa   [j] 

   1   koa   [ceikmpq] 

   2   hl   [g] 

   2   hlhon   [ln] 

   3   babahr   [abdhiko] 

   4   puu   [0] 

   5   ho   [M] 

 
129  woman    
   1   ahon   [ln] 

   2   a   [g] 

   3   kui   [EM] 

   3   kui   [cejkmpq] 

   4   ajuhor   [abdhiko] 

   5   mohla   [0] 

 
130  father    
   1   babahr   [k] 

   2   ba   [e] 

   3   apu   [cj] 

   3   apum   [p] 

   4   b   [EM] 

   4   baba   [0abdghilmnoq] 

 
131  mother    
   1   aj   [m] 

   2   man   [ln] 

   3   maj   [egk] 

   4   uma   [cj] 

   4   umm   [M] 

   5   oo   [abdhioq] 

   6   ma   [0] 

   7   am   [p] 

   7      [E] 

 

132  husband    
   1   bjo   [ln] 

   2   amaj   [q] 

   2   awaj   [deghiko] 

   3   ko   [EM] 

   3   koa   [cp] 

   4   hl   [bj] 

   5   ui   [a] 

   6   ami   [0m] 

 
133  wife    
   1   oahoo   [j] 

   2   bhu   [adhioq] 

   2   bahu   [egkln] 

   3   kui   [E] 

   3   kui   [cp] 

   4   ajo   [b] 

   5   sti   [0m] 

 
134  son    
   1   babu id   [m] 

   1   koa id   [abdhioq] 

   1   koa ida   [egk] 

   2   hn   [ln] 

   3   hl   [0] 

   4   ko hon   [E] 

   4   koa hon   [cjp] 

   5   ku   [M] 

 
135  daughter    
   1   kui id   [abdhikoq] 

   1   kui ida   [eg] 

   1   kui id   [m] 

   2   kui hon   [E] 

   2   kui hon   [cjp] 

   3   mj   [0] 

   4   kui   [M] 

   5   ea hn   [ln] 
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136  elder brother    
   1   latu dada   [eg] 

   1   maa/ltu dada   
[abilmnp] 
   2   m dda   [E] 

   2   maa/ltu dada   
[abilmnp] 
   2   maa haa   [cj] 

   3   ltu bojha   [dhko] 

   4   bo bhai   [0] 

   5   dada   [q] 

   5   dd   [M] 

 
137  elder sister    
   1   latu didi   [eg] 

   1   maa/ltu didi 
[abdgilmno] 
   1   me dai   [E] 
   2 
  maa/ltu didi [abdgilmno] 

   2   maa misi   [cj] 

   2   maa nana   [p] 

   3   ltu mia   [k] 

   4   bo bon   [0] 

   5   didi   [q] 

   6   nn   [M] 

 
138  younger brother    
   1   hud bhaj   [ln] 

   1   hud bojha   [m] 

   2   kai babu   [g] 

   3   kai bojha   [e] 

   4   hui h   [E] 

   4   hud haa   [cjp] 

   5   kti bojha   [abdhikoq] 

   6   hoo bhai   [0] 

   7   h   [M] 

 
 
 
 
 
 
 

 
 
139  younger sister    
   1   hud bojha   [m] 

   1   hud boh   [ln] 

   2   kti msa   [k] 

   2   kti misa   [abho] 

   2   kti mis   [i] 

   3   kai boj   [e] 

   3   kai boj   [g] 

   4   kti bohin   [q] 

   4   kti bojha   [d] 

   4   kai boj   [g] 

   5   hud misi   [cjp] 

   6   hoo bon   [0] 

   7   misi   [EM] 

 
140  friend    
   1   ai   [j] 

   1   sai   [c] 

   2   at   [eg] 

   2   atei   [b] 

   2   ati   [adhijko] 

   3   bondhu   [0lmnq] 

   4   ajja   [p] 

 
141  name    
   1   utum   [bhiko] 

   1   nutum   [acdegjlmnpq] 

   1   nutum   [EM] 

   2   nam   [0] 

 
142  village    
   1   ato   [dghiko] 

   1   atu   [aeq] 

   1   htu   [EM] 

   1   hatu   [cjp] 

   1   mato   [m] 

   2   ola   [j] 

   2   tola   [ln] 

   3   ato   [dghiko] 

   3   ato   [b] 

   3   atu   [aeq] 

   4   am   [0] 
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143  house    
   1      [EM] 

   1   oa   [abcdeghijklmnopq] 

   2   bai / hr   [0] 

 
144  door    
   1   dur   [hio] 

   1   duar   [dgjm] 

   1   dua   [ckln] 

   1   dur   [e] 

   1   du   [E] 

   2   silpn   [abdq] 

   3   drda   [0] 

   4      [M] 

   4   haa   [p] 

 
145  window    
   1   alna   [bcdegijklmno] 

   2   danala   [0ah] 

   3   khilki   [pq] 

 
146  roof    
   1   atal   [n] 

   2   koha   [jk] 

   2   kotha   [cdeglm] 

   3   sim   [abhioq] 

   4   had   [0] 

   5   smi   [E] 

   6   khp   [M] 

 
147  wall of house    
   1   kawla   [m] 

   2   kath / bhit   [abdhiko] 

   3   dal   [0cegjlnpq] 

 
148  pillow    
   1   ua   [ln] 

   2   blis   [bi] 

   2   bli   [k] 

   2   blus   [dh] 

   2   bal   [0acegjmoq] 

   3   kuui   [p] 

 
149  blanket    
 
150  ring (on finger)    
   1   ahi   [ln] 

   1   ati   [0q] 

   2   mudam   [cjp] 

   2   mudm   [m] 

   2   mudm   [EM] 

   2   mundm   [abdhiko] 

   2   mundam   [g] 

   2   mundom   [e] 

 
151  clothing    
 
152  cloth    
 
153  medicine    
   1   ran   [abdeghikmoq] 

   1   ranu   [cjln] 

   2   oud   [0] 

 
154  paper    
   1   kaa   [cjln] 

   1   kaod   [0abdeghikmo] 

 
155  needle    
   1   uj   [0ehjkn] 

   1   uja   [g] 

   1   sui   [EM] 

   1   suj   [abcdilmopq] 

   2   u   [0] 

 
156  thread    
   1   utm   [hi] 

   1   utam   [j] 

   1   sutm   [abdkoq] 

   1   sutam   [clnp] 

   1   sutom   [eg] 

   1   sutm   [m] 

   1   sutm   [EM] 

   2   utm   [hi] 

   2   uta   [0] 

   2   utam   [j] 
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157  broom    
   1   n.   [cjp] 

   1   n   [abdghimoq] 

   1   no   [E] 

   1   noo   [M] 

   1   on   [ekln] 

   2   dhau   [0] 

 
158  spoon (for eating)    
   1   ama   [clnp] 

   1   amo   [0bdeghijkmo] 

   2   ru   [q] 

 
159  knife (to cut meat)    
   1   ku   [hk] 

   1   aku   [ln] 

   2   ktu   [EM] 

   2   kati   [m] 

   2   katu   [cj] 

   3   hoa   [g] 

   3   hui   [0abcdeikop] 

   4   dao   [q] 

 
160  hammer    
   1   haur   [gk] 

   1   haui   [ln] 

   1   hatui   [0] 

   2   kuu   [m] 

   3   kosi   [E] 

   3   koai   [j] 

   3   koasi   [c] 

   3   kusi   [b] 

   3   kuai   [e] 

   3   kuti   [hi] 

   3   kutsi   [ado] 

   4   mrtul   [q] 

   4   mtul   [M] 

   4   matul   [p] 

 
 
 
 
 

 
161  axe    
   1   hke   [EM] 

   1   hak   [cdjlnp] 

   1   mak   [m] 

   2   taa   [egk] 

   3   kuhar   [0] 

   4   toit   [abhioq] 

 
162  bow    
   1   untha   [n] 

   1   untha   [l] 

   2   dhanu   [cjmp] 

   2   dhanuk   [ek] 

   2   dhnuk   [0] 

   2   dhonuk   [g] 

   3   a   [abdioq] 

 
163  arrow    
   1   bil   [m] 

   2   pi   [q] 

   2   apai   [ek] 

   2   aphai   [ln] 

   3   sar   [k] 

   4   ahar   [j] 

   4   sahar   [cp] 

   5   tir   [0g] 

   6   pi   [abdhio] 

   6   pi   [q] 

 
164  spear    
   1   balam   [p] 

   1   phala   [bcdeghijkmno] 

   2   balam   [p] 

   2   bolom   [aceijoq] 

   3   bra   [0] 

 
165  fire    
   1   l   [eghjkn] 

   1   sl   [abcdilmopq] 

   2   aun   [0] 
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166  ashes    
   1   tor   [egkm] 

   1   toreit   [jlnp] 

   1   toroit   [abcdhioq] 

   2   hai   [0] 

 
167  smoke    
   1   dhum   [dh] 

   1   dhuma   [gm] 

   1   dhum   [i] 

   1   dhu   [aboq] 

   1   dhua   [e] 

   1   dhuwa   [k] 

   2   ukur   [j] 

   2   sukul   [clnp] 

   3   dhoa   [0] 

 
168  candle    
   1   mombati   
[0abcdeghijklmnopq] 

 
169  boat    
   1   luk   [abdhio] 

   1   lauka   [cjlmn] 

   1   leuka   [egk] 

   1   nauka   [p] 

   1   nouka   [0] 

   1   nouka   [q] 

 
170  road    
   1   od   [m] 

   2   ha   [cp] 

   2   hoa   [j] 

   2   hur / dahar   [abghio] 

   3   ok   [dk] 

   4   asta   [0lnq] 

 
 
 
 
 
 

171  path    
   1   pind hr   [o] 

   2   ai rasta   [n] 

   3   hr   [ad] 

   3   ha   [c] 

   3   hoa   [j] 

   4   uli   [gl] 

   4   kulhi   [b] 

   5   dahar   [dehk] 

   6   pt   [0] 

 
172  to go    
   1   a   [m] 

   2   no.o   [j] 

   2   sno.o   [cln] 

   2   seno   [M] 

   2   seno   [E] 

   3   ala   [abdeghikoq] 

   4   dawa   [0] 

   5   dola   [p] 

 
173  to come    
   1   hu   [abdhimoq] 

   1   ho   [k] 

   1   hu   [cegln] 

   1   hiu   [EMjp] 

   2   aa   [0] 

 
174  to stand    
   1   tu   [h] 

   1   to   [bgk] 

   1   tu   [io] 

   1   tuo   [a] 

   1   to   [m] 

   1   tu   [cdejlnpq] 

   2   daano   [0] 

 
175  to sit    
   1   dub   [E] 

   1   dubo   [ln] 

   1   dup   [cjp] 

   1   dup   [M] 

   2   duup   [abdeghikmoq] 

   3   ba   [0] 
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176  to lie down    
   1   bin   [E] 

   1   bai   [ln] 

   2   ti   [k] 

   2   iti   [eg] 

   2   iti   [abcdhijmopq] 

   2   iti   [M] 

   3   oa   [0] 

 
177  to walk    
   1   n   [n] 

   1   ssn   [l] 

   2   daa   [m] 

   3   sn   [cjp] 

   4   taam   [abdeghikoq] 

   5   haa   [0] 

   6   hl   [E] 

   7   dl   [M] 

 
178  to fly    
   1      [M] 

   1   oa   [ekln] 

   1   oo   [g] 

   2   u   [dq] 

   2   uu   [m] 

   3   pi   [E] 

   3   apir   [cjp] 

   4   u   [dq] 

   4   up   [b] 

   4   uu   [ahio] 

   5   oa   [0] 

 
179  to enter    
   1   bl   [abdhio] 

   1   bolo   [clnp] 

   1   bolo.o   [j] 

   1   bolo   [egkq] 

   1   bolon   [m] 

   2   hoka   [0] 

 
 
 
 
 

180  to kick    
   1   pada   [n] 

   1   padaj   [l] 

   1   phada   [cjp] 

   2   kola   [ek] 

   2   kolsa   [gm] 

   3   thj   [abdhio] 

   3   thij   [q] 

   4   lahi maa   [0] 

 
181  to swim    
   1   hlo   [m] 

   2   paja   [abho] 

   2   paja   [degik] 

   2   paa   [q] 

   3   ojar   [cjlnp] 

   4   atar kaa   [0] 

 
182  to see    
   1   l   [abdhio] 

   1   nl   [mq] 

   2   ll   [cegjklnp] 

   3   dkha   [0] 

 
183  to hear    
   1   atn   [n] 

   1   at   [l] 

   2   ajum   [cjp] 

   3   anom   [abdeghikmoq] 

   4   ona   [0] 

 
184  to wait    
   1   di   [l] 

   1   dim   [n] 

   2   thiup   [m] 

   3   hapoj   [egk] 

   4   ti   [abdhio] 

   4   tai   [cj] 

   4   tiup   [q] 

   5   pkkha ka   [0] 

   6   tajn   [p] 
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185  to cry    
   1   jam   [ln] 

   2   ra   [g] 

   3   ra.a   [cjp] 

   3   ra   [abdehikmoq] 

   4   kada   [0] 

 
186  to cook    
   1   ii   [jq] 

   1   isin   [abcdhilmo] 

   2   daka utu   [egiko] 

   3   ranna ka   [0] 

   4   bajm   [p] 

 
187  to boil (water)    
   1   h   [m] 

   2   ojo   [j] 

   3   tki   [d] 

   3   tki   [abo] 

   3   tki   [hi] 

   4   lolo   [cegklnq] 

   5   iddho ka   [0] 

   6   in   [p] 

 
188  to eat    
   1   om [EMabcdeghijklmnopq] 

   2   khawa   [0] 

 
189  to drink    
   1   nu   [EMcegjklmnp] 

   2   u   [abdhio] 

   3   pani khawa   [0] 

   4   om   [q] 

 
190  to sing    
   1   iri   [gik] 

   1   srein   [b] 

   1   sii   [adehmoq] 

   2   dua   [cjlnp] 

   2   sii   [adehmoq] 

   3   an awa   [0] 

 
 
 

191  to bite    
   1   hambu   [l] 

   1   hambur   [n] 

   1   hamur   [m] 

   2   hawa.a   [j] 

   2   hawa   [ce] 

   2   howa   [gk] 

   2   hu   [E] 

   3   r   [abdhioq] 

   4   kamano   [0] 

   5   habm   [p] 

   6   toj   [M] 

 
192  to laugh    
   1   nada   [m] 

   2   landa   [abcdeghijklnopq] 

   3   haa   [0] 

 
193  to speak    
   1   mæn   [g] 

   1   mn   [mq] 

   2   am   [ln] 

   3   lr   [ek] 

   3   rr   [abdhio] 

   4   ki   [M] 

   4   kai   [cjp] 

   5   bla   [0] 

   6   aa   [E] 

 
194  to tell    
 
195  to know    
   1   atn   [lmn] 

   2   ai   [j] 

   2   sai   [cp] 

   3   baaj   [gk] 

   3   baaj   [e] 

   3   baaj   [abdhioq] 

   4   dana   [0] 
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196  to forget    
   1   lii   [ln] 

   1      [cmp] 

   1   ii   [j] 

   2   hin   [i] 

   2   hiin   [abdeghkoq] 

   3   hiin   [abdeghkoq] 

   3   lii   [ln] 

   4   bhul dawa   [0] 

   5   hin   [i] 

   5      [cmp] 

   5   ii   [j] 

 
197  to sleep    
   1   pt   [abdhi] 

   1   apt   [egkm] 

   1   pt   [o] 

   2   duum   [cjlnp] 

   3   humano   [0] 

   4   itt   [q] 

   4   iti   [E] 

   4   iti   [M] 

 
198  to dream    
   1   kukmu   [abdhioq] 

   1   kukumu   [egkln] 

   1   kumu   [cjp] 

   2   sapna ll   [m] 

   3   pno dkha   [0] 

 
199  to do/make    
   1   bana   [q] 

   1   bano   [m] 

   1   bna   [e] 

   1   bnaw   [abdhio] 

   1   bno   [gk] 

   2   baj   [cjnp] 

   3   ka   [0] 

 
200  to work    
   1   kmi   [abdhio] 

   1   kami   [cegjklmnpq] 

   2   kad ka   [0] 

 

201  to play    
   1   no   [ln] 

   2   neit   [abcdeghijkmnop] 

   3   khl   [q] 

   3   khla   [0] 

 
202  to dance    
   1   no   [ln] 

   2   neit   [abcdeghijkmnoq] 

   3   naa   [0] 

   4   susu.u   [p] 

 
203  to throw    
   1   lapda   [m] 

   2   mpa   [ln] 

   3   huduma   [cp] 

   3   hutma   [jn] 

   4   apat   [abdeghikoq] 

   5   hoa   [0] 

 
204  to lift    
   1   rakap   [ehiklmn] 

   2   uhaj   [p] 

   2   uhaw   [cj] 

   3   tola   [0] 

   3   tul   [abdgko] 

   4   kuu   [q] 

 
205  to push    
   1   thla   [lnp] 

   1   thlaw   [abhoq] 

   1   thlo   [gkm] 

   2   iln   [cj] 

   3   dhka   [di] 

   3   thla   [lnp] 

   4   dhakka dwa   [0] 

   4   dhka   [di] 
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206  to pull    
   1   tanom   [m] 

   2   tait   [ln] 

   3   or   [abcdeghijkoq] 

   4   ana   [0] 

   5   hai   [p] 

 
207  to tie    
   1   thol   [cjp] 

   1   tol   [abdeghiklmnoq] 

   2   badha   [0] 

 
208  to wipe    
   1   t   [abcdeghijklmnopq] 

   2   moha   [0] 

 
209  to weave (on loom)    
   1   baj   [lp] 

   2   ala   [hjmn] 

   3   tar   [egk] 

   4   tein   [b] 

   4   tin   [adhio] 

   5   tat bona   [0] 

   6   rdojt   [q] 

 
210  to sew    
   1   lai ka   [0g] 

   1   laj   [g] 

   1   ilaj   [l] 

   2   r.   [cjnp] 

   2   r   [abdehikmoq] 

 
211  to wash (face/hand)    
   1   abo   [l] 

   1   abum   [p] 

   1   abun   [n] 

   1   abu   [cj] 

   2   up   [abdhio] 

   2   aup   [egkmq] 

   3   dhoa   [0] 

 
 
 

212  to take bath    
   1   um   [gq] 

   2   umn   [p] 

   2   umn   [cj] 

   2   umo   [el] 

   2   umo   [n] 

   2   umu   [km] 

   3   db   [abdh] 

   3   db   [io] 

   4   osol ka   [0] 

 
213  to cut something    
   1   khanda   [ln] 

   2   had   [j] 

   3   hadm   [cp] 

   4   t   [abdeghikmoq] 

   5   kaa   [0] 

 
214  to burn    
   1   t   [m] 

   2   rapa.a   [j] 

   2   rapa   [abcdeghiklno] 

   3   poano   [0] 

   4   ondor   [p] 

   5   l   [q] 

 
215  to buy    
   1   kin   [aijoq] 

   1   kin   [bcdghlmnp] 

   1   kir   [ek] 

   2   kena   [0] 

 
216  to sell    
   1   khn   [abdhio] 

   1   khi   [q] 

   1   akhn   [cjlnp] 

   1   akh   [e] 

   1   ak   [k] 

   1   akrn   [gm] 

   2   biki ka   [0] 
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217  to steal    
   1   komro   [abdghikmo] 

   1   kumu   [e] 

   1   kumuu   [cjlnpq] 

   2   ui ka   [0] 

 
218  to lie, fib    
   1   bndla   [l] 

   1   pndla   [n] 

   2   bda   [cjmp] 

   3      [abdeghiko] 

   3   ui   [q] 

   4   mttha bla   [0] 

 
219  to take    
   1   m   [m] 

   2   au   [ln] 

   3   hataw   [bdhio] 

   3   hato   [egk] 

   4   aw   [cjp] 

   5   na   [0] 

   6   ataw   [q] 

   6   hataw   [bdhio] 

 
220  to give    
   1   ma   [m] 

   2   m   [Mabcdeghijklnopq] 

   3   da   [0] 

   4   om   [E] 

 
221  to kill    
 
222  to die    
   1   oit   [abcdeghijklmnopq] 

   2   maa dawa   [0] 

 
223  to love    
   1   dul   [abdhio] 

   1   dular   [ckp] 

   1   dulr   [j] 

   2   ador   [eg] 

   3   bhalobaa   [0lmnq] 

 
 

224  to hate    
   1   hina   [l] 

   1   hinna   [n] 

   1   hirna   [g] 

   1   nna   [e] 

   2   hila   [cdjp] 

   3   hirkh   [abhiko] 

   4   ba bhalobaa   [m] 

   5   hina ka   [0] 

 
225  one    
   1   mijn   [M] 

   1   mit   [m] 

   2   mia   [ln] 

   3   mijn   [M] 

   3   mijat   [cjp] 

   4   mt   [abdeghikoq] 

   5   ek   [0] 

   6   mijn   [M] 

   6   mojn   [E] 

 
226  two    
   1   bije   [E] 

   1   bij   [M] 

   1   baia   [cegijklmnpq] 

   2   bar   [abdho] 

   3   dui   [0] 

 
227  three    
   1   apia   [cjklnp] 

   1   pa   [egim] 

   1   pia   [q] 

   2   p   [abdho] 

   3   pije   [E] 

   3   pij   [M] 

   3   apia   [cjklnp] 

   3   tn   [0] 
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228  four    
   1   opuie   [E] 

   1   ponia   [dim] 

   1   punia   [egk] 

   1   upeij   [M] 

   1   upuna   [cjlp] 

   1   upunia   [n] 

   2   pon   [abdhoq] 

   3   ar   [0] 

 
229  five    
   1   mor   [egkm] 

   1   mora   [cjlnp] 

   1   mor   [adioq] 

   1   mor   [bh] 

   2   pa   [0] 

   3   mj   [M] 

   3   moej   [E] 

 
230  six    
   1   h   [eln] 

   1   hi   [0gm] 

   2   turia   [cjp] 

   2   tuij   [EM] 

   3   turuj   [abdhikoq] 

  3   tuij   [EM] 

 
231  seven    
   1   jaj   [abcdk] 

   1   eje   [E] 

   1   ijaj   [hio] 

   2   at   [0egjlmnpq] 

   2   st   [M] 

 
232  eight    
   1   al   [k] 

   1   il   [abcdhio] 

   2   a   [0egjlmnpq] 

   3   ilije   [E] 

 
 
 
 
 

233  nine    
   1   a   [abdhiko] 

   1   aa   [c] 

   2   ni   [0egjlmnpq] 

   3   eje   [EM] 

   3   aa   [c] 

 
234  ten    
   1   la   [c] 

   1   eleje   [E] 

   2   l   [abdhiko] 

   3   d   [0egjlmnpq] 

 
235  eleven    
   1   barti mt t   [g] 

   2   lmt   [abdhiko] 

   3   æao   [0cejlmnpq] 

   4   elbija   [E] 

 
236  twelve    
   1   barti baia   [g] 

   2   bao   [0pq] 

   2   bao   [cejlmn] 

   3   lbar   [abdhiko] 

   3   elbija   [E] 

 
237  twenty    
   1   punti   [g] 

   2   kui   [c] 

   3   barl   [abdhiko] 

   4   bi   [0ejlmnpq] 

   5   midsi   [E] 

 
238  hundred    
   1   su   [l] 

   2   to   [j] 

   3   aj   [hik] 

   3   saj   [abcdo] 

   4   boho   [g] 

   5   o   [e] 

   5      [0mnpq] 

   6   moehisi   [E] 

   7   misou   [M] 
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239  thousand    
   1   kaol   [k] 

   2   barti boho   [g] 

   3   hadar   [0bcdehijlmnopq] 

 
240  few    
 
241  some    
   1   ktulu   [m] 

   2   ahana   [ln] 

   3   kati.i   [j] 

   4   thoa   [abdioq] 

   4   thoa   [h] 

   5   thoaan   [egk] 

   6   khu   [0] 

   7   hud   [cp] 

 
242  many    
   1   mlaj   [lmn] 

   2   thimba   [cj] 

   2   thmb   [M] 

   3   ajma   [abdeghikoq] 

   4   nk   [0] 

   5   ban   [p] 

   6   pu   [E] 

 
243  all    
   1   anam   [egk] 

   1   sanam   [m] 

   2   aana   [j] 

   2   sona.a   [c] 

   3   oto   [bdhln] 

   3   oto   [aioq] 

   4   b   [0] 

   5   sobn   [p] 

   5   soben   [E] 

   6   thimbi   [M] 

   7   soben   [E] 

   7   sona.a   [c] 

 
 
 
 

244  big    
   1   lu   [i] 

   1   ltu   [abdho] 

   1   latu   [ek] 

   2   m   [EM] 

   2   maa   [chjlmnpq] 

   3   bo   [0] 

 
245  small    
   1   ktt   [abdhioq] 

   1   kat   [egkm] 

   2   hu   [chjlnp] 

   2   hui   [EM] 

   3   hoto   [0] 

 
246  long    
   1   ln   [ao] 

   1   ljn   [b] 

   1   l   [gkm] 

   1   il   [cehijlnpq] 

   1   ili   [EM] 

   2   lmba   [0] 

 
247  short (length)    
   1   ktulu   [m] 

   2   hu   [jlnp] 

   2   hui   [M] 

   3   ktt   [abdhioq] 

   3   kat   [egk] 

   4   khao   [0] 

   5   di   [E] 

 
248  heavy    
   1   hmbl   [EM] 

   1   hamal   [abcdghikmo] 

   1   hambal   [ejlnpq] 

   2   bhai   [0] 
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249  light (not heavy)    
   1   patla   [ln] 

   2   lawar   [egkm] 

   3   bl   [E] 

   3   amal   [cjp] 

   3   awal   [abdhio] 

   4   halka   [0] 

   5   hui   [M] 

   6   hrk   [q] 

   7   lawar   [egkm] 

   7   awal   [abdhio] 

 
250  fat    
   1   moa   [0abcdeghijklmnopq] 

 
251  thin    
   1   mihi   [lmn] 

   2   nahan   [cj] 

   3   nanha   [abdeghiko] 

   4   ikon   [0] 

   5   patla   [pq] 

 
252  wide, broad    
   1   oar   [eghijk] 

   1   osal   [c] 

   1   osar   [abdmnoq] 

   2   a   [0] 

   3   akal   [p] 

 
253  narrow    
   1   mihi   [ln] 

   2   nanha   [eiko] 

   3   nahan   [cj] 

   4   saka   [abdhio] 

   5   u   [0] 

   6   hud   [p] 

   7   kti   [q] 

 
 
 
 
 
 
 

254  deep    
   1   adlu   [m] 

   2   aa   [p] 

   2   adha   [ln] 

   2   ata   [q] 

   3   khndi   [ao] 

   3   khndin   [bdhi] 

   3   khandi   [ek] 

   4   lathar   [j] 

   5   khanu   [g] 

   6   ikir   [c] 

   7   obhir   [0] 

 
255  shallow    
 
256  full (cup)    
   1   peit   [abdeghiklmnoq] 

   1   pheit   [cjp] 

   2   purno   [0] 

 
257  empty (cup)    
 
258  hungry    
   1   ee   [E] 

   1   raeit   [m] 

   1   reit   
[abcdeghijklnopq] 
   2   khid laa   [0] 

   3   keki   [M] 

 
259  thirsty    
   1   tata   [l] 

   1   tta   [abcdegijkmnopq] 

   1   tita   [h] 

   1   tt   [M] 

   1   tet   [E] 

   2   pipaa pawa   [0] 

 
260  sweet    
   1   hm   [bhi] 

   1   hm   [acdegjklmnopq] 

   2   mii   [0] 
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261  sour    
   1      [h] 

   1      [abcdeijklmnopq] 

   1   oo   [g] 

   2   k   [0] 

 
262  bitter    
   1   tita   [0] 

   1   tito   [n] 

   1   titota   [l] 

   2   hbl   [eg] 

   2   hbr   [m] 

   3   mhr   [cjp] 

   4   hahat   [abdhiko] 

   5   haa   [q] 

 
263  spicy, hot    
   1   haa   [p] 

   1   haat   [jln] 

   1   hahat   [c] 

   2   arhat   [m] 

   2   hahat   [c] 

   3   hahal   [i] 

   4   dhal   [0abdeghkoq] 

 
264  ripe    
   1   bl   [bgkm] 

   1   bili   [acdehijlnopq] 

   2   paka   [0] 

 
265  rotten (fruit)    
   1   a   [eg] 

   1   ia   [k] 

   1   oja   [jn] 

   2   a   [eg] 

   2   ia   [k] 

   2   sa   [abdim] 

   2   sa   [q] 

   2   sia   [ho] 

   3   oja   [jn] 

   3   soja   [cl] 

   4   pa   [0p] 

 
 

266  fast    
   1   atkn   [n] 

   2   sat laka   [m] 

   3   sat   [l] 

   4   usraw   [j] 

   5   usa   [h] 

   5   us   [i] 

   5   usa   [ado] 

   6   uaa   [egk] 

   6   usa   [h] 

   7   satpat   [c] 

   8   taatai   [0] 

   9   ardi   [p] 

   9   oldi   [q] 

 
267  slow    
   1   anan   [m] 

   2   diam   [ln] 

   3   kalkal   [egk] 

   4   mai   [cj] 

   5   bjbj   [abdhio] 

   6   dhi dhi   [0] 

   7   ast   [0q] 

   7   astir   [p] 

 
268  same    
   1   mt kom   [km] 

   2   mt dia   [bd] 

   2   mt    [h] 

   2   mt i   [g] 

   2   mt i.i   [j] 

   2   mt ia   [iq] 

   2   miti   [M] 

   3   ki   [0] 

   4   enlik   [E] 

   5   mt lka   [p] 
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269  different    
   1   bakom   [m] 

   2   alada   [l] 

   3   ud ud   [abhijo] 

   3   uda uda   [cegkn] 

   4   bhinno   [0] 

   5   bar ajt   [p] 

   6   e e   [E] 

   7       [M] 

 
270  dry    
   1   lhr   [egklmnq] 

   1   rhr   [abcdhijop] 

   2   ukna   [0] 

   3   o   [E] 

   4   obo   [M] 

 
271  wet    
   1   oda   [g] 

   2   lht   [abcdehijklmnoq] 

   3   bhida   [0] 

   4   lum   [EM] 

   4   lun   [p] 

 
272  hot (weather)    
   1   llo   [EM] 

   1   ll   [abdhmo] 

   1   lolo   [cegijklnp] 

   2   om   [0] 

   3   sotu   [q] 

 
273  cold (weather)    
   1   lar   [m] 

   1   lhr   [ln] 

   1   ar   [j] 

   1   rar   [abcdikoq] 

   1   riar   [h] 

   2   lat   [eg] 

   3   hana   [0] 

   4   b   [M] 

   4   raba   [p] 

   5   tutuku   [E] 

  

274  good    
   1   mi   [g] 

   2   bs   [pq] 

   2   b   [e] 

   2   bes   [EM] 

   3   bun   [cjln] 

   4   m   [bdhko] 

   4   m   [ai] 

   5   bhalo   [0m] 

 
275  bad    
   1   ka buin   [j] 

   1   ka buina   [cln] 

   2   brt   [abdhioq] 

   2   bat   [egk] 

   3   khaap   [0m] 

   4   baraw   [p] 

   5   etk   [E] 

   6   situ   [M] 

 
276  new    
   1   n   [E] 

   1   n   [M] 

   1   nawa   [abcdeghijklmnopq] 

   2   notun   [0] 

 
277  old    
   1   mi   [M] 

   1   mai   [j] 

   1   maia   [i] 

   1   mar   [degkm] 

   1   marej   [abchlnopq] 

   2   puano   [0] 

   2   pu   [E] 

 
278  broken    
   1   pteit   [ln] 

   2   pu   [M] 

   2   pud   [E] 

   2   rpu   [q] 

   2   rput   [abdhio] 

   2   raput   [cegjkmp] 

   3   bhaa   [0] 
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279  above    
   1   tan   [abcdgijnopq] 

   1   ta   [ek] 

   1   tar   [m] 

   1   tn   [EM] 

   1   itan   [h] 

   2   upoe   [0] 

 
280  below    
   1   phr   [m] 

   2   lt   [E] 

   2   lt   [M] 

   2   latar   [abcdeghijklnopq] 

   3   ni   [0] 

 
281  far    
   1   si   [E] 

   1   ski   [M] 

   1   sahi   [m] 

   2   ain   [ln] 

   2   ai   [egjk] 

   2   sn   [abdhio] 

   2   si   [E] 

   2   ski   [M] 

   2   san   [cp] 

   3   du   [0] 

   4   ri   [q] 

 
282  near    
   1   hd   [ln] 

   2   nat   [cp] 

   2   naeit   [j] 

   3   ur   [gk] 

   3   sor   [abdhimo] 

   3   sur   [e] 

   4   kah   [0] 

   5   samn   [q] 

   6   ne   [EM] 

 
 
 
 
 
 

283  right    
   1   oma   [m] 

   2   mandi   [ln] 

   3   om   [dh] 

   3   om   [i] 

   3   m   [aboq] 

   3   oom   [egk] 

   4   om   [Ecjp] 

   5   an   [0] 

   6   om ti   [M] 

 
284  left    
   1   lt   [m] 

   2   la   [abcdeghijklnopq] 

   2   l   [E] 

   3   bam   [0] 

   4   lk ti   [M] 

 
285  black    
   1   hnd   [abcdeghijklmnopq] 

   1   hnde   [E] 

   1   hnte   [M] 

   2   kalo   [0] 

 
286  white    
   1   tra   [ln] 

   2   pod   [bdhoq] 

   2   poth   [aim] 

   2   pud   [k] 

   3   por   [g] 

   3   pur   [e] 

   4   pui   [EM] 

   4   pundi   [cjp] 

   5   ada   [0] 

 
287  red    
   1   raa   [ln] 

   2   r   [E] 

   2      [M] 

   2   aa   [abcdeghijkmopq] 

   3   lal   [0] 
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288  green    
   1   hil   [abdhikmo] 

   1   haiar   [c] 

   1   hair   [j] 

   1   hial   [e] 

   2   obud   [0gln] 

   3   lil   [pq] 

 
289  yellow    
   1   aa   [eghk] 

   1   sasa   [abcdijlmnopq] 

   2   holud   [0] 

 
290  when (near future)    
   1   tinokh   [eh] 

   1   tinokhoit   [g] 

   2   ntam   [cjp] 

   2   imit   [E] 

   2   imtn   [M] 

   3   tin   [km] 

   3   ti   [i] 

   4   tnd   [abdho] 

   4   tin   [km] 

   4   ti   [i] 

   5   kkhon   [0] 

   6   ti   [i] 

   6   tium   [q] 

   7   ntam   [cjp] 

   7   into   [ln] 

 
291  where    
   1   aka   [mq] 

   1   aa   [g] 

   1   oka   [abdehiko] 

   2   okoman   [ln] 

   3   kote   [M] 

   3   okt   [E] 

   3   okata.a   [cp] 

   3   okta.a   [j] 

   4   kothai   [0] 

 
 
 
 

292  who    
   1   kaje   [M] 

   1   koj   [E] 

   1   okoj   [abcdeghijklnopq] 

   2   k   [0m] 

 
293  what    
   1   kina   [n] 

   1   kinja   [l] 

   2   it   [m] 

   2   ina   [Mcjp] 

   3   n   [E] 

   4   t   [abdeghiko] 

   5   ki   [0] 

   6   u   [q] 

 
294  how many    
   1   tin   [abdhioq] 

   1   tina   [k] 

   1   tini   [m] 

   2   imin   [ln] 

   2   imin   [E] 

   2   imina   [c] 

   2   im   [j] 

   3   kajti   [e] 

   4   kia   [0] 

   5   iminthu   [p] 

   5   imin   [E] 

   6   imin   [E] 

   6   imini   [M] 

   6   imina   [c] 

 
295  this thing    
   1   na   [cdjp] 

   1   n   [n] 

   1   nej   [E] 

   1   nia   [el] 

   1   nij   [M] 

   1   ni   [m] 

   1   noa   [abghiko] 

   2   ea   [0] 

   3   ona   [q] 
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296  that thing    
   1   n   [q] 

   1   hn   [EM] 

   1   hana   [abcdeghijkmop] 

   1   han   [n] 

   2   ini   [l] 

   3   oa   [0] 

 
297  these things    
   1   nako   [cjp] 

   1   nku   [n] 

   1   nejko   [E] 

   1   niaku   [el] 

   1   niko   [m] 

   1   noako   [abdhio] 

   1   noaku   [gk] 

   2   ulo   [0] 

   3   ma   [q] 

   4   nejko   [E] 

   4   nij   [M] 

 
298  those things    
   1   nkota   [l] 

   2   hnko   [E] 

   2   hanako   [abcdhijmop] 

   2   hanaku   [egkn] 

   3   oulo   [0] 

   4   inja   [q] 

   5   hen   [M] 

 
299  1s    
   1   in   [abcdeghijklmnop] 

   1   i   [M] 

   1   i   [q] 

   2   ami   [0] 

   3   i   [E] 

 
300  2s (familiar)    
   1   am   [EMabcdeghijklmnopq] 

   2   tumi   [0] 

 
 
 
 

301  2s (honorific)    
   1   apni   [0] 

   2   m   [E] 

   3   ben   [M] 

 
302  3s (generic/male)    
   1   ani   [m] 

   1   ini   [EMcjlnp] 

   1   uni   [abdeghikoq] 

   2      [0] 

 
303  3s (female)    
 
304  1p    
   1   abo   [abdhmq] 

   1   abu   [cegjmnop] 

   2   le   [E] 

   2   le   [M] 

   2   al   [acdhiln] 

   3   ama   [0] 

 
305  2p (familiar)    
   1   pe   [E] 

   1   pe   [M] 

   1   ap   [abcdeghijklmnopq] 

   2   toma   [0] 

 
306  2p (honorific)    
 
307  3p    
   1   anko   [m] 

   1   inku   [Eq] 

   1   onko   [b] 

   1   uku   [egiq] 

   1   unku   [aho] 

   2   taku   [ln] 

   3   anko   [m] 

   3   hnku   [M] 

   3   hanku   [cjk] 

   3   onko   [b] 

   3   unku   [aho] 

   4   taa   [0] 
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C. RECORDED TEXT TESTS 
 

C.1. Recorded Text Test procedures1 
 

The extent to which speakers of related linguistic varieties understand one another can be 
studied by means of tape recorded texts. Such studies investigate whether speakers of one 
variety understand a narrative text in another variety and are able to answer questions about 
the content of that text. The accuracy with which subjects answer these questions is taken as 
an index of their comprehension of that speech form. From the percentage of correct answers, 
the amount of intelligibility between speech forms is inferred. The recorded text testing used 
in this survey is based on the procedures described in Casad (1974) and Blair (1990). 
 
Short, personal-experience narratives are deemed to be most suitable for recorded text testing 
in that the content must be relatively unpredictable and the speech form should be natural. 
Folklore or other material thought to be widely known is avoided. A three- to five- minute 
story is recorded from a speaker of the regional vernacular. The story is then transcribed and 
a set of comprehension questions is constructed based on various semantic domains covered 
in the text. Normally, a set of fifteen or more questions is initially prepared. Some of the 
questions will prove unsuitable—perhaps because the answer is not in focus in the text, or 
because the question is confusing to native speakers of the test variety. Unsuitable questions 
are then deleted from the preliminary set, leaving a minimum of ten final questions for each 
RTT. To ensure that measures of comprehension are based on the subjects' understanding of 
the text itself and not on a misunderstanding of the test questions, these questions must be 
recorded in the regional variety of the test subjects. This requires an appropriate dialect 
version of the questions for each RTT for each test location. 
 
In the RTTs used in this study, test subjects heard the complete story text once, after which 
the story was repeated with test questions and the opportunities for responses interspersed 
with necessary pauses in the recorded text. Appropriate and correct responses are directly 
extractable from the segment of speech immediately preceding the question, such that 
memory limitations exert a negligible effect and indirect inferencing based on the content is 
not required. Thus the RTT aims to be a close reflection of a subject's comprehension of the 
language itself, not of his or her memory, intelligence, or reasoning. The average or mean of 
the scores obtained from subjects at one test location is taken as a numerical indicator of the 
intelligibility between speakers of the dialects represented. 
 
In order to ensure that the RTT is a fair test of the intelligibility of the test variety to speakers 
from the regions tested, the text is first tested with subjects from the region where the text 
was recorded. This initial testing is referred to as the hometown test. The hometown test 
serves to introduce subjects to the testing procedure in a context where intelligibility of the 
dialect is assumed to be complete since it is the native variety of test subjects. In addition, 
hometown testing ensures that native speakers of the text dialect could accurately answer the 
comprehension questions used to assess understanding of the text in non-native dialect areas. 
Once a text has been hometown tested with a minimum of ten subjects who have been able to 
correctly answer the selected comprehension questions, with an average score of 90% or 
above, the test is considered validated. 

                                                            
1
The description of recorded text test procedures is adapted from that found in Appendix A of O’Leary (ed. 1992).  It is used 

by permission of the author. 
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It is possible that a subject may be unable to answer the test questions correctly simply 
because he does not understand what is expected of him. This is especially true with 
unsophisticated subjects or those unacquainted with test-taking. Therefore a very short pre-
test story with three questions is recorded in the local variety before beginning the actual 
testing. The purpose of this pre-test is to teach the subject what is expected according to the 
RTT procedures. If the subject is able to answer the pre-test questions, it is assumed that he 
or she would serve as a suitable subject. Each subject then participates in the hometown test 
in his or her native variety before participating in RTTs in non-native varieties. Occasionally, 
even after the pre-test, a subject fails to perform adequately on an already validated 
hometown test. Performances of such subjects are eliminated from the final evaluation, the 
assumption being that uncontrollable factors unrelated to the intelligibility of speech forms 
are skewing such test results. In this study, subjects performing at levels of less than 70 
percent on their hometown test are eliminated from further testing. (The exception was one 
subject in Abirpara who, after we finalized the acceptable responses, turned out to have 
scored only 65%.) 
 
When speakers of one linguistic variety have had no previous contact with that represented 
by the recorded text, the test scores of ten subjects from the test point tend to be more 
similar—especially when the scores are in the higher ranges. Such consistent scores are often 
interpreted to be closer reflections of the inherent intelligibility between speech forms. If the 
sample of ten subjects accurately represents the speech community being tested in terms of 
the variables affecting intelligibility, and the RTT scores show such consistency, increasing 
the number of subjects should not significantly increase the range of variation of the scores. 
 
However, when some subjects have had significant previous contact with the speech form 
recorded on the RTT, while others have not, the scores usually vary considerably, reflecting 
the degree of learning that has gone on through contact. For this reason it is important to 
include a measure of dispersion which reflects the extent to which the range of scores varies 
from the mean—the standard deviation. On a RTT with 100 possible points (that is 100 
percent), standard deviations of more than 12 are considered high. If the standard deviation is 
relatively low, say 10 or below, and the mean score for subjects from the selected test point is 
high, the implication is that the community as a whole probably understands the test variety 
rather well, either because the variety in the RTT is inherently intelligible or because this 
variety has been acquired rather consistently and uniformly throughout the speech 
community. If the standard deviation is low and the mean RTT score is also low, the 
implication is that the community as a whole understands the test variety rather poorly and 
that regular contact has not facilitated learning of the test variety to any significant extent. If 
the standard deviation is high, regardless of the mean score, one implication is that some 
subjects have learned to comprehend the test variety better than others. In this last case, 
inherent intelligibility between the related varieties may be mixed with acquired proficiency 
which results from learning through contact.  
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The relationship between RTT scores and their standard deviation can be seen in the 
following chart (Blair 1990:25): 

 
 STANDARD DEVIATION 
 High Low 

High 
Situation 1 

Many people understand the story on the 
test tape well, but some have difficulty. 

Situation 2 
Most people understand the story 
on the test tape. 

A
V

E
R

A
G

E
 S

C
O

R
E

 

Low 

Situation 3 
Many people cannot understand the 
story, but a few are able to answer 
correctly. 

Situation 4 
Few people are able to understand 
the story on the test tape. 

 
High standard deviations can result from other causes, such as inconsistencies in the 
circumstances of test administration and scoring or differences in attentiveness or intelligence 
of subjects. Researchers involved in recorded text testing need to be aware of the potential for 
skewed results due to such factors and to control for them as much as possible through 
careful test development and administration. 
 
Questionnaires administered at the time of testing can help researchers discover which factors 
are significant in promoting contact which facilitates acquired intelligibility. Travel to or 
extended stays in other dialect regions, intermarriage between dialect groups, or contacts with 
schoolmates from other dialect regions are examples of the types of contact that can occur. 
 
In contrast to experimentally controlled testing in a laboratory or classroom situation, the 
results of field-administered methods such as the RTT cannot be completely isolated from 
potential biases. Recorded texts and test questions will vary in terms of their relative 
difficulty and complexity or in terms of the clarity of the recording. Comparisons of RTT 
results from different texts need to be made cautiously. It is therefore recommended that 
results from RTTs not be interpreted in terms of fixed numerical thresholds, but rather be 
evaluated in light of other indicators of intelligibility such as lexical similarity, dialect 
opinions, and reported patterns of contact and communication. In general, however, RTT 
mean scores of around 80% or higher with accompanying low standard deviations are usually 
taken to indicate that representatives of the test point dialect display adequate understanding 
of the variety represented by the recording. Conversely, RTT means below 60% are 
interpreted to indicate inadequate intelligibility.
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C.2. Codes used in the transcription of texts 
 
In the following texts, these line codes are used: 
 
 Code  Meaning: 
 \n  Line number 
 \p  Phonetic transcription 
 \g  Word-by-word English gloss of transcribed text 
 \b  Free (natural) Bangla translation of the text 
 \e  Free (natural) English translation of the text 

 
The following abbreviations are used in the glosses: 

 
 PAST = past tense marker 
 SM = subject marker 
 OM = object marker 
 CONT = continuous tense 
 PL = plural 
 POSS = possessive marker 
 
Because a comprehensive grammar study was not a part of this survey, no attempt was made 
to delve into the miry depths of syntax, such as distinguishing among various types of past 
tense markers. The glosses were taken to make sure that we understood the story well enough 
to produce accurate questions that would elicit clear answers. Even though the glosses are far 
from being complete or highly technical, they were judged to be good enough. Such are the 
limitations of fieldwork and the decisions we learn to live with. 
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C.3. Text transcription 
 
C.3.1. Santali text 
Title:  Kati, my dog 
Location: Rajarampur: Birol subdistrict, Dinajpur district 
Date:  8 November 2004 
Language: Santali 
 
\n 1 
\p kɨʈi ɖʒokʰɛ in mittɛn sɛta asulin mɛna 
\g small time-at I one dog raise wanted 
\b  Avwg hLb †QvU wQjvg ZLb GKUv KzKzi cvj‡Z PvBZvg| 
\e  When I was young, I wanted to have a dog. 

 
 Question 1: What did the boy want to have? 
 Answerː a dog 

 
\n 2 
\p kintu iŋ baba gʰanɛgʰuriɛ mɛnɛ kantahɛya baŋ
\g but my father always said PAST no 
\b  wKš‘ Avgvi evev memgq ej‡Zb ÒbvÓ| 
\e  But my father always said “No.” 

 
\n 3  
\p iŋ baba dɔ ɨdis ɖʒasti sɛta bai ̯ kusiku kantahɛya 
\g my father SM very much dog not like PAST 
\p ʈʃidaʔɖʒɛ uni ʈʃintɛa sɛta dɔ ɨɖi atku mɨhilɨua 
\g because he think dog SM very much dirty 
\b  Avgvi evev Lye †ewk KyKzi cQ›` Ki‡Zbbv, KviY wZwb g‡b Ki‡Zb KzKzi Lye †bvsov | 
\e  My father really disliked dogs because he thought that dogs were very dirty. 
 
\n 4 
\p seɾgin mɪt din iŋak mɪtgɛlmɪt boʈʃʰor bojostɛ mɪttɛn sɛta njam kidja 
\g finally one day my eleven years age-at one dog get PAST 
\b  Ae‡k‡l Avgvi GMv‡iv eQi eq‡m GKw`b Avwg GKUv KzKzi  †c‡q ‡Mjvg|  
\e  Finally, one day, at the age of eleven I got a dog. 
 
\n 5 
\p ɖʒokʰon in iʃkulkʰoi ̯ in hiɖʒuk kantahɛa tokʰon hoɽ aɾiɾɛ 
\g when I from-school I come PAST then road beside 
\p mɪttɛn sɛta hopon iŋ njɛl njam kidia 
\g one dog puppy I see get PAST 

\b  hLb Avwg ¯‹zj †_‡K evwo wdiwQjvg ZLb iv¯—vi av‡i GKUv KzKzi Qvbv †`L‡Z †cjvg| 
\e When I was coming back from school, I saw a puppy beside the road. 
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 Question 2ː Where did he see the dog? 
 Answerː beside the road 

 
\n 6 
\p in dɔ iŋak atuɾɛ tisnɔhɔ unilakan sɛta bɨŋ njɛl akakua 
\g I SM my village-at never that dog not see PAST 
\b  Avwg Avgvi MÖv‡g KL‡bv H KyKziwU †`wLwb| 
\e  I had never seen that dog before in my village. 
 
\n 7 
\p uni sɛta hopon do ɨdi moiʈ̯ʃ tahɛkana 
\g that dog puppy SM very beautiful PAST 
\b  KzKzi QvbvwU †`L‡Z Lye my›`i wQj|  
\e  The puppy looked very beautiful. 

 
 Question 3ː How did the puppy look? 
 Answerː very beautiful 

 
\n 8 
\p uni hoɽmaɾia ɾoŋ tahɛkantɛja punɖ kintu ʈʃandbol tahɛkantɛja hɛndɛ 
\g 3p body color was white but tail was black 
\b  Zvi Mv‡qi is wQj mv`v wKš‘ ïay †jRUv wQj Kv‡jv| 
\e  Its body was white but its tail was black. 

 
 Question 4ː What part of its body was black? 
 Answerː tail 

 
\n 9 
\p uni do in panɖʒai ̯ ɛho.ɛna 
\g he SM me follow started 
\b  GUv Avgv‡K Abȳ §iY Ki‡Z jvM‡jv| 

\e  It started to follow me. 
 
\n 10 
\p in ʈʃintaɛn̯a unido ɨɖi at ɾɛŋgeit̯ dikantahɛja aɾ 
\g I thought he very much hungry PAST and 
\p ʈʃintɨ kantahɛja ɖʒɛ indo uni ɖʒomʈʃɛjia 
\g think PAST that I him feed 
\b  Avwg g‡b Kijvg Zvi Lye w¶`v †c‡q‡Q Ges fve‡Q †h, Avwg Zv‡K LvIqv‡ev| 
\e  I thought that it was very hungry and that it was thinking that I would feed him. 
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\n 11 
\p indo ɖʒɔkʰon orai̯ŋ hɛi.̯ɛna tɔkʰon indo ɨɖi at raskɨlɛna 
\g I when home-my reached then I very much happy 
\p ʈʃidaʔɖʒɛ iŋ baba ora.ɛ baɛ ̯ tahɛkana 
\g because my father home-at not was 
\b  Avwg hLb evwo‡Z †cŠQjvg ZLb Lye Lywk n‡qwQjvg KviY evev evwo‡Z wQ‡jbbv| 
\e  When I arrived home, I was very happy because my father wasn’t at home. 
 
\n 12 
\p iŋ gogoi ̯ mɛnkɛda unido nitʰho gaɖaɾɛ hakui ̩ ʃaʃapkana 
\g my mother said he still river-at fish catching 
\b  Avgvi gv ej‡jb ‡h, wZwb GL‡bv b`x‡Z gvQ ai‡Qb| 
\e  My mother told me that he was still fishing at the river. 

 
 Question 5ː What was the father doing? 
 Answer: fishing at the river 

 
\n 13 
\p oniat̯ɛ indo ɨɖi usɨrotɛ kʰɨrʈʃutɛ tʰoɾa daka mɪttɛ baʈiɾɛ em aditahɛin̯ 
\g so I very quickly spoon-with some rice one bowl-at give PAST 
\b  ZvB Avwg Lye ZvovZvwo K‡i GKUv eo PvgP w`‡q wKQy fvZ GKUv evwU‡Z K‡i G‡b w`‡qwQjvg| 
\e  So I quickly used a spoon to give him some rice in a bowl. 

 
 Question 6ː With what did he put the rice into the bowl? 
 Answerː spoon 

 
\n 14 
\p ʈʰik unɖʒokʰaik̯i iŋ babai ̯ hɛi.̯ɛna aɾ mɛkɛda 
\g just that-time my father came and said 
\p unido ʈʃili kɛna mitgɛ unido uɖug giɖikahapɛ 
\g this what is immediately it outside remove 
\b  wVK †m gyn~‡Z© Avgvi evev G‡m co‡jb Avi ej‡jb - ÒGUv Kx? GLbB GUv‡K †eo K‡i `vIÓ| 
\e  Just then, my father arrived and said, “What’s this?  Get rid of him right now.” 

 
\n 15 
\p kintu iŋ gogo mɛnkɛda alɛ do ɖʒoto hoɽ uni sɛtalɛ kusikao ̯dia ̯
\g but my mother said we SM every person this dog-to like 
\p aɾ unido ɨɖi at kɨʈigɛ ar ba miluwa ̯
\g and it very much small and not dirty 
\b  wKš‘ Avgvi gv ej‡jb, ÒAvgiv mevB KzKziUv‡K cQ›` K‡iwQ Ges GUv GLb Lye †QvU I †bvsov bvÓ| 
\e  But my mother said, “We all like it and it’s very small and not dirty. 
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\n 16 
\p tɔkʰonho iŋ baba mɛnkidia baŋ 
\g still my father said no 
\b  wKš‘ Avgvi evev ZLbI ej‡jb -ÒbvÓ| 
\e  My father still said “No.” 
 
\n 17 
\p kintu in ɖʒɔkʰon in mɛnkida ɖʒɛ uni haralɛnkʰan ɨboi ̯ oɽaʔ hoɽhoja 
\g but I when I said that he get-big our house will-guard 
\p tɔkʰon unido sɛta dohɛ ɾɛbɛnɛna 
\g then 3p dog keep agreed 
\b  wKš‘ hLb Avwg ejjvg †h, GUv eo n‡j Avgv‡`i evwo cvnvov w`‡e ZLb wZwb KzKziUv †i‡L w`‡Z ivwR n‡jb| 
\e  But when I said it could guard our home after it grows up, then he agreed to keep the dog. 

 
 Question 7ː Why did the father finally agree to keep the dog? 
 Answerː could guard the house 

 
\n 18 
\p unihila kʰon kɨʈi do iŋ soŋgɛ tahɛna 
\g then from Kati SM me with was 
\b  ‡mw`b †_‡K ÒKvwUÓ memgq Avgvi m‡½B _vKZ| 
\e  From that day, Kati was with me. 
 
\n 19 
\p unido gʰanɛgʰuɾi iŋ soŋgɛ iʃkul ʈʃalaʔ kantahɛa ̯ ar duaɾ̯ lahaɾɛ  
\g he always me with school go PAST and door front-at  

\p iŋ lagi duɾup katɛ taŋgidin kantahɛa 
\g me for sit PAST wait-me PAST 
\b  GUv memgq Avgvi m‡½ ¯‹z‡j ‡hZ Avi `iRvi mvg‡b e‡m Avgvi Rb¨ A‡c¶v KiZ|  
\e  He always went with me to school and waited for me outside the door. 
 
\n 20 
\p kɨʈi do ɨɖi ʈʃaluwɛ tahɛkana 
\g Kati SM very clever was 
\b  ÒKvwUÓ Lye PvjvK wQj| 
\e  Kati was very smart. 
 
\n 21 
\p unido dinom hilo ɨu̯pbɛla boih̯ɨr kʰoiʔ̯ alaɽɛŋ ɖaŋrakui ̯ aguitku kantahɛa 
\g he every ? evening field from our cows bring PAST 
\b  ‡m cÖ‡Z¨Kw`b weKv‡j gvV †_‡K Avgv‡`i Mi“¸‡j‡K wb‡q Avm‡Zv| 
\e  Every evening, he would bring the cows in from the field. 
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 Question 8ː When did the dog bring the cows in from the field? 
 Answerː evening 

 
\n 22 
\p kintu kɨʈi aɾ alɛ soŋgɛ banuja 
\g but Kati more us with not 
\b  wKš‘ ÒKvwUÓ AvR  Avi Avgv‡`i m‡½ bvB| 
\e  But Kati isn’t with us any more. 
 
\n 23 
\p tuɾi maha laharɛi ̯ iŋ soŋgɛ iʃkul kʰoiʔ̯ hiɖʒu ɖʒokʰɛi ̯
\g six month before me with school from come time-at 
\p mɪttɛn ʈɾak gaɖiʈɛ ʈɛŋkaʈɛ unido goit̯ɛna 
\g one track car-by crushed he died 
\b  Avgvi m‡½ ¯‹zj †_‡K †divi c‡_ GKUv Uªv‡Ki bx‡P Pvcv c‡o †m gviv ‡Mj| 
\e  One day, while coming back from school with me, he was crushed under a truck. 

 
 Question 9ː How did the dog die? 
 Answerː crushed by a truck 

 
\n 24 
\p onaio̯tɛ in do ɨɖi kɔʃʈoi ̯ niam̯lɛda 
\g so I SM very pain got 
\b  Avwg A‡bK Kó †c‡qwQjvg|   
\e  Because of that, I was very sad. 

 
 Question 10ː How did the boy feel? 
 Answerː very sad 

 
\n 25 
\p ɖʒɔkʰon iŋ baba una kʰɔboɾɛ anɖʒio̯m tʰiaʔkida tokʰon uni ho kɨʈi lagitɛ ɾaʔkɛda 
\g when my father this news hear PAST then he also Kati for cried 
\b  hLb Avgvi evev LeiUv ïb‡Z †c‡jb ZLb wZwbI ÒKvwUiÓ Rb¨ †Ku‡`wQ‡jb| 
\e  When my father heard the news, then he cried for Kati. 
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C.3.2. Mahali text 
Title:  Sunflower 
Location: Abirpara: Ghoraghat subdistrict, Dinajpur district 
Date:  12 November 2004 
Language: Mahali 
 
\n 1 
\p tihin kʰɔj pɛ boʈʃʰɔɾ lahaɾɛ mɪtʈɛ gʰɔʈɔna gʰɔʈaɔkana 
\g today from three year before one incident occured 
\b  AvR †_‡K wZb eQi Av‡M GKwU NUbv N‡UwQj | 

\e  There was an incident that occurred three years ago from today. 

 
 Question 1: When did this incident occur? 
 Answer: three years ago 

 
\n 2 
\p mɪtʈɛ kimi aja poɾibar laʈu oɾaʔ tahɛkana 
\g one farmer POSS family big house had 
\b  GKwU K…lK cwiev‡ii GKUv eo evwo wQj| 

\e  A farmer’s family had a big house. 
 
\n 3 
\p kisanʈi aja oɾaʔɾɛ mɪtʈɛ ɛɾa baɾija gidɾa kuɽi aɾ koɽa nijɛ mɛnʌʔkuja 
\g farmer POSS house-at one wife two child girl and boy with lived 
\b  K…lKwUi ¿̄x Ges GK †Q‡j I †g‡q wQj| 

\e  The farmer lived with his wife and a boy and a girl. 
 
\n 4 
\p akua ajma abad bargi tahɛkana takua 
\g their much farming land had ? 
\b  Zv‡`i A‡bK Avev‡`i Rwg wQj| 

\e  They had a lot of farming land. 

 
 Question 2: What did the farmer have a lot of? 
 Answer: farming land 

 
\n 5 
\p baɾia sɛta asulani tahɛkanatin 
\g two dog raise PAST 
\b  Zv‡`i `ywU †cvlv KzKzi wQj| 

\e  They had two dogs. 
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\n 6 
\p kuɽi gidɾa aɾ kɔɽa gidɾa oɾaʔɾɛ ɛŋgɛttɛ aɾ apattɛ gɔɾɔ akinkanɛ 
\g girl child and boy child house-at mother-to and father-to help PAST 
\b  ‡QvU †g‡q I †Q‡jwU evox‡Z gv I evev‡K mvnvh¨ Ki‡Zv| 

\e  The girl and the boy helped their parents at home. 

 
 Question 3: What did the boy and girl do at home? 
 Answer: help their parents 

 
\n 7 
\p ajubsɛ sɛta tigi daŋgaɽ li aguɪʔku.ɛ 
\g evening-at dog from cow OM brought 
\b  KzKyi mÜv‡ejv Mi“ evox‡Z wb‡q Avm‡Zv| 

\e  The dog brought the cows back in the evening. 

 
 Question 4: What did the dog bring back in the evening? 
 Answer: cows 

 
\n 8 
\p kuɽi gidɾa ɛŋgɛttɛ mɛtɛʔ dijɛ mitʈɛ baha bagan tɛjaɾmɛ 
\g girl child mother-to say ? one flower garden make 
\b  †g‡qwUi gv Zv‡K GKwU evMvb ˆZix Ki‡Z ej‡jb| 

\e  The girl’s mother told her to plant a flower garden. 
 
\n 9 
\p iniɾɛn apattɛ hat kʰɔj kajɛkʈi baha biʈʃɔn agujli menkɛdijɛ 
\g her father market from few flower plant bring said 
\b  Zvi evev ej‡jb evRvi †_‡K wKQz dz‡ji Pviv wK‡b Avb‡Z| 

\e  Her father said to bring some flower plants from the market. 

 
 Question 5: What kind of plants did the father bring back? 
 Answer: flower plants 

 
\n 10 
\p nija bɔʈʃʰoɾ ʈʃabajɾɛ skul ʈʃabajna 
\g that year end-at school ended 
\b  eQi †k‡l ¯‹zj eÜ nj| 
\e  The school closed at the year’s end. 
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\n 11 
\p mit din hilɔ moɖʒ sɛta baha bagan tɛar kɛjɛ 
\g one day after beautiful morning flower garden make start 
\b  GKw`b my›`i mKv‡j Zviv evMvb Ki‡Z ïi“ Ki‡jv|     

\e  The next day, on a beautiful morning, they started to work on their garden. 
 
\n 12 
\p apujn haʈ kʰɔj ajma baha biʈʃɔn agukɛ 
\g father market from many flower plant brought 
\b  evev evRvi †_‡K A‡bK dz‡ji Pviv wK‡b Avb‡jb| 

\e  The father brought many flower plants from the market. 
 
\n 13 
\p pɛ din habi baha biʈʃɔn ɾɔhɔj kauku 
\g three day for? flower plant planted PAST 
\b  wZb w`b a‡i dz‡ji Pviv jvMv‡jv| 

\e  They planted the flower plants for three days. 
 
\n 14 
\p kajɛk din hilɔ tiɖʒu kaɾɔntɛ ʈʃãdo baha goit̯ ʈʃabajna 
\g few day after bug because sun flower die end 
\b  wKQzw`b ci m~h©gyLx dzjMvQ †cvKvi Kvi‡Y gviv †Mj| 

\e  After a few days, the sunflower plant died because of bugs. 

 
 Question 6: Which flower plant died? 
 Answer: sunflower 

 
\n 15 
\p onatɛ kuɽi gidɾa ajma kɔʃʈo lagakɛdɛja 
\g so girl child much pain felt 
\b  ‡g‡qwU ‡mRb¨ A‡bK Kó †cj| 
\e  So the girl was very sad. 

 
 Question 7: How did the girl feel? 
 Answer: very sad 

 
\n 16 
\p ʈʃʰuʈi ʈʃabajna onatɛ aɾhoj skultɛ ʈʃalajnɛ 
\g holiday end so again school-to went 
\b  QzwU †k‡l Zviv ¯‹z‡j wd‡i †Mj| 

\e  The holiday ended, so they returned to school. 
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 Question 8: Why did they go back to school? 
 Answer: holiday ended 

 
\n 17 
\p ini kuɽi gidɾa ajɾɛn gatɛ kuɽi li uduakukanɛ 
\g this girl child her friend girl OM told 
\b  ‡m Zvi eÜz‡K ej‡jv| 

\e  The girl told her friend. 
 
\n 18 
\p skul kʰɔj hiɖʒu sɔmɔj gatɛ kuɽi bagan nɛl ʈʃalaj sanajkua 
\g school from come time friend girl garden see go wanted 
\b  ¯‹zj †_‡K wdivi c‡_ Zvi eÜ evMvb †`L‡Z PvB‡jv| 

\e  On their way back from school, her friend wanted to go see the garden. 

 
 Question 9: Where did her friend want to go? 
 Answer: garden 

 
\n 19 
\p gatɛ kuɽi tuli nɛldaku baganɾɛ ajma ʈʃando bahakana 
\g friend girl both saw garden-at many sun flowers 
\b  Zviv ỳRb evMv‡b †`L‡jv A‡bK m~h©gyLx dzj| 

\e  The girl and the friend saw many sunflowers in the garden. 

 
 Question 10: What did they see? 
 Answer: many sunflowers 

 
 
C.3.3. Mundari (Begunbari) text 
Title:  The Flood 
Location: Begunbari: Dhamoirhat subdistrict, Naogaon district 
Date:  23 November 2004 
Language: Mundari 
 
\n 1 
\p intam tajkɛna ɖʒaput din 
\g then was rainy season 
\b  ZLb el©vKvj wQj| 

\e  It was the rainy season. 
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 Question 1: What season was it? 
 Answer: rainy season 

 
\n 2 
\p api dintɛ daʔa hɔbʌʔ tajkɛna 
\g three day-for rain happening PAST 
\b  wZbw`b a‡i e„wó nw”Qj| 
\e  It had been raining for three days. 

 
 Question 2: For how many days was it raining? 
 Answer: three 

 
\n 3 
\p ɛn hulaŋ sɛtaʔ tigi hɔjɔ lʌʔ tajkɛna 
\g that day morning from storm blow PAST 
\p ɛnatɛ ɛn hulaŋ oɽaʔtɛ ɖʒɛtaj ɔɖɔŋ kakɔ dʰaɽi tajkɛna 
\g so that day house-dat from leave anybody can’t PAST 
\b  ‡mw`b mKvj †_‡KB So eBwQj ZvB †KDB Ni †_‡K evB‡i †ei n‡Z cviwQj bv| 
\e  A storm was blowing since the morning, so no one could leave the house. 

 
 Question 3: Why could no one leave the house? 
 Answer: storm 

 
\n 4 
\p kʰub gi.i daʔa kaɾɔntɛ ɖuba kɛda 
\g very much rain because flood was 
\b  cÖPzi e„wócv‡Zi d‡j eb¨v n‡q †Mj| 
\e  There was a flood due to the heavy rain. 
 
\n 5 
\p ɖuba kaɾɔntɛ alɛ.ɛ oɽ.a ajuɾɛ gɛdla daʔa hunɖi kantajkɛna 
\g flood because our house front-of much water gather PAST 
\b  eb¨vi d‡j Avgv‡`i evwoi mvg‡b A‡bK cvwb R‡gwQj| 
\e  Because of the flood, a lot of water gathered in front of our house. 

 
 Question 4: Where did much water gather? 
 Answer: in front of the house 

 
\n 6 
\p ɛnatɛ haʈ sɛnɔ bɔndo kantajkɛna 
\g so market go close PAST 
\b  ZvB evRv‡i hvIqvUv eÜ n‡q †Mj| 
\e  So going to the market wasn’t possible. 
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 Question 5: Where was it not possible to go? 
 Answer: market 

 
\n 7 
\p alɛ.ɛ ɖʒɔmanuja ʈʃʰaba kantajkɛna 
\g our food finished was 
\b  Avgv‡`i LveviI ‡kl n‡q †Mj| 
\e  We were out of food. 
 
\n 8 
\p ɛnatɛ alɛ.ɛ sɛtaʔtɛ bɛgaɾ ɖʒɔmtɛlɛ tajkɛna 
\g so we morning-from without eating was 
\b  ZvB mKvj †_‡K Avgiv bv †L‡q e‡m _vKjvg| 
\e  We hadn’t eaten anything since morning. 
 
\n 9 
\p iŋja apujn tijiɾɛ miaʔ da.o sapkɛtɛ ɔɖɔŋ nana 
\g my father hand-at one sickle holding outside went 
\b  Avgvi evev nv‡Z GKUv `v wb‡q †ei n‡q †M‡jb| 
\e  My father took a sickle in his hand and went out. 

 
 Question 6: What did the father have in his hand? 
 Answer: sickle 

 
\n 10 
\p ɛna mit gʰaɾi tɔjɔmtɛ in.i daʔaɾɛ lɔhɔt lɔhɔtɛ 
\g this one time after he rain-at wet wet-condition 
\p mit gʰa.uɾ kola au̯kɛtɛ hiɖʒunanaj 
\g one big-bunch banana bringing returned 
\b  Gi wKQz¶b ci wZwb e„wó‡Z wfR‡Z wfR‡Z nv‡Z GK Qwi Kjv wb‡q wd‡i G‡jb| 
\e  After a while, he came back soaking wet with a big bunch of bananas. 
 
\n 11 
\p kola tajkɛna bɛɾɛlgi 
\g banana was unripe 
\b  Kjv¸‡jv wQj KvPuv| 
\e  The bananas were unripe. 



 

 

127

 
 Question 7: How were the bananas? 
 Answer: unripe 

 
\n 12 
\p kola ʈʃʰiɾi iŋgajnkɛ tiʔiɾɛ ɛmkɛtɛ kaɖʒi kiɖʒaj ɛnakɛ ɔjɔŋkɛtɛ ɛmajnmɛ 
\g banana bunch mother-to hand gave word said this-to boiling give-to-me 
\b  Kjvi QwiUv gv‡qi nv‡Z w`‡q ej‡jb, “GUv wm× K‡i `vI”| 
\e  He gave the bunch of bananas to Mother and said, “Boil them for me.” 

\n 13 
\p mit gʰaɾi tɔjɔmtɛ iŋgajn kolakɔ ɔjɔŋtɛ idikɛdaj 
\g one time after mother bananas to-boil took 
\b  Zvici gv Kjv¸‡jv wm× Ki‡Z wb‡q †M‡jb| 
\e  Then Mother took the bananas to boil them. 

 
 Question 8: What did the father tell the mother to do with the bananas? 
 Answer: boil them 

 
\n 14 
\p apujn lɔhɔt rigi haɖɔj sɛnɔnanaj 
\g father wet condition again left  
\b  evev †m wfRv Ae ’̄v‡ZB Avevi P‡j †M‡jb| 
\e  Father went out again in that wet condition. 
 
\n 15  
\p baɾija gʰanʈa tɔjɔmtɛ haɖɔj hiɖʒunanaj 
\g two hour after again returned 
\b  `y&B N›Uv c‡i wZwb Avevi wd‡i G‡jb| 
\e  He came back again after two hours. 

 
 Question 9: How much time later did he come back? 
 Answer: two hours 

 
\n 16 
\p imin gʰaɾi lɔhɔt kaɾɔntɛ tʰaɾ-tʰaɾɔʔ tajkɛna 
\g for-that time wet because shake PAST 
\b  Avi GZ¶b wfRvi Kvi‡Y wZwb KuvcwQ‡jb| 
\e  He was shaking after being wet for so long. 
 
\n 17 
\p ini lɔhɔt hɔɾmɔɾɛ liɖʒatɛ ɖʒɔʔnana aɾ badlanana 
\g he wet body-at cloth-with wiped and changed 
\b  wZwb Zuvi wfRv kixi gy‡Q Kvco cvëv‡jb| 
\e  He wiped his soaked body with a cloth and changed. 
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\n 18 
\p intʌm siŋgi tikin kantajkɛna 
\g then day noon was 
\b  ZLb †ejv 12 Uv ev‡R| 
\e  Then it was noon. 
 
\n 19 
\p intʌm daʔaj kɔmaɔkɛdaj 
\g then rain stopped 
\b  ZLb e„wó ‡_‡g‡Q| 
\e  The rain stopped. 
 
\n 20 
\p apujin kola daɾutɛ mijat bʰuɾa bajkɛdaj 
\g father banana tree-with one raft made 
\b  evev KjvMvQ w`‡q GKUv †fjv ˆZix Ki‡jb| 
\e  Father made a raft using a banana tree. 

 
 Question 10: What did the father make with the banana tree? 
 Answer: raft 

\n 21 
\p ɛn bʰuɾatɛ al.ɛ oɽ.agɛnaɾɛn mihuɾ hɔɾokɛ hidikɛtɛ haʈaj sɛnonana 
\g that raft-with our neighbor one person take market-at left 
\b  Avi †m †fjv wb‡q Avgv‡`i GK cÖwZ‡ekxi m‡½ wZwb evRv‡i †M‡jb| 
\e  He went with a neighbor on his raft and went to the market. 
 
\n 22 
\p ɛna mit gʰaɾi tajɔmtɛ haɖɔ hɔjɔ daʔa ajub santɛ hiɖʒunana 
\g then one time after again storm rain evening until came 
\b  Gi 1 N›Uv ci Avevi e„wó I So ïi“ nj I mÜv ch©š— Pjj| 
\e  Then a bit later, the rainstorm started again until evening. 
 
\n 23 
\p iŋgajin apujin laj paham kɛntajkɛnaj 
\g mother father for worry PAST 
\b  gv evevi Rb¨ wPš—v Ki‡jb| 
\e  Mother was worried about Father. 
 
\n 24 
\p ɛnatɛ ajub satʈa haʈ tɛj hiɖʒakanaj 
\g and evening 7-o’clock market from came 
\b  Avi mÜv 7 Uvq evev evRvi †_‡K wd‡i G‡jb| 
\e  At seven in the evening, Father came back from the market. 
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\n 25 
\p ʈʃauli ɖajl aɽ asakam kiɾiŋ aukɛtɛ ɛŋgajinkɛ ɛmakiɖʒaj 
\g rice lentil and vegetables buy brought mother-to gave 
\b  Pvj-Wvj Avi mwâ wK‡b G‡m gv‡K w`‡jb| 
\e  He bought rice, lentils and vegetables and gave them to Mother. 
 
\n 26 
\p iŋgajn ai.a huɖiŋ miʃitɛkɛ idikɛtɛ ɖʒɔmanuja bajlajkin sɛnonana 
\g mother her younger sister-with took food to-make was 
\b  gv Zvi †QvU ‡evb‡K wb‡q Lvevi ‰Zix Ki‡Z P‡j †M‡jb| 
\e  Mother took her younger sister and went to cook. 
 
C.3.4. Mundari (Ranchi) text 
Title:  Hunting 
Location: Hutar: Ranchi district, Bihar state 
Date:  February 1997 
Language: Mundari 
 
This story comes courtesy of fellow researchers Troy Bailey and Loren Maggard. While it was shortened 
slightly to make it more test-friendly, we present the transcriptions, glosses, and free translations as given by 
them in their original report written in 1997. 
 
 Code  Meaning: 
 \n  Line number 
 \p  Phonetic transcription 
 \g  Word-by-word English gloss of transcribed text 
 \f  Free (natural) English translation of the text 
 \a  Answer to the question 

 
The following abbreviations are used in the glosses: 

 
 PAST = past tense marker 
 CONT = continuous 
 PL = plural 
 

\n 1 
\p in   tnt   d  kntiken skul      hok   dnte           
\g I-am      when       young      was              school     stop     going 
\f When I was young, I stopped going to school. 
 

QUESTION  1 
\p okodpe n skul hok dn
\g when he school stop PAST 
\f When did he stop going to school? 
\a when he was young 
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\n 2 
\p ntjomte le d ttko lo nethnte nu kote snotnode tnti hn
\g that-after we young friend-PL with here-and-there play whatever go-CONT kept on were
\f After that, I and my young friends were going all around playing. 
 

\n 3 
\p en lekn smj  i dsmj hn i ts 
\g this like time that I young time that event I today
\p uduei snntn ndo nelekn hodn 
\g telling wants thus like happen-PAST 
\f At that time when I was young, an event happened that I am telling you about today. 

 
\n 4 

\p mus i i soeko lo bhut sn losono dn
\g one day I my friend-PL with many distance travel PAST 
\f One day I and my friends travelled a long distance. 
 

\n 5 
\p oo i htute esk i tiken
\g and I village-from only I was 
\f I was the only one among my friends from my village. 
 

\n 6 
\p  htun soeko lote le senodn 
\g other village-from friend-PL with-to we go-PAST 
\f My friends came from other villages. 
 

QUESTION 2 
\p n soeko kotenko tiken
\g his friend-PL where-from was 
\f Where were his friends from? 
\a other villages 
 

\n 7 
\p entke s dubui dn oo hdu lotodo pule nub dn 
\g there-?? sun set PAST and come back much-became dark PAST 
\f The sun was setting and as we came back, it became very dark. 
 

QUESTION 3 
\p oko mt n utn tiken mt tlk tiken
\g anything when he returning was when how was 
\f When returning, what happened? 
\a became very dark 
 

\n 8 
\p i o sente teblotedo tl nd hldol ho dn
\g my house go-to reach-if mid night about happen PAST 
\f If I were to reach my house, it would be about midnight. 
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QUESTION 4 
\p okon smje n j oe tebjte
\g what time-in he his house reached 
\f What time would it be if he reached his home? 
\a midnight 
 

\n 9 
\p do u tebiee dnkuhtu teb sde dn
\g then not reaching their village reach earlier PAST 
\f I then reached my friend’s village earlier than midnight. 
 

\n 10 
\p kuko mnti tn t lom sen htute 
\g they-PL telling CONT that do-not go village-to
\f All my friends are telling me not to go to my village. 
 

QUESTION 5 
\p nke soeko tenko mentj
\g him-to friend-PL what told 
\f What did his friends tell him? 
\a don’t go to his village 
 

\n 11 
\p net ee tikome kupul kome 
\g here stay please guest kindly 
\f My friends said, “Please stay here as our guest.” 
 

QUESTION 6 
\p nke ten ke menteko kdij tn
\g him-to what asking for said CONT

\f What were they asking him to do? 
\a stay here as a guest 
 

\n 12 
\p tt nd nube kote tk hubko le menej t n senodn 
\g because night dark-in where-in what happen-will we tell-will that he go-PAST 
\f They said to me, “Because it is dark, we will say, ‘What will happen and where did he go?’” 
 

\n 13 
\p oo o enko menej t kot j soe kot sen kn
\g and house belong-PL tell-will that where his friend where go PAST

\f “And our family would also ask where our friend went.” 
 

\n 14 
\p bt den tl ho koe dn ho dnedet kko nelm 
\g if any mid way there whatever happen PAST-in anyone not see 
\f “If on the way something happened to you, no one would see you.” 
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\n 15 
\p nelekn ko kdij itn 
\g this-like they said me-cont
\f They were saying this to me. 
 

\n 16 
\p mendo inku kd ki mnt dn
\g but I-their say not accept PAST 
\f But I did not accept what they said. 
 

\n 17 
\p sikl tei sen ho tntiken 
\g cycle by go way CONT-was 
\f I was going by cycle. 
 

\n 18 
\p oo lejne dsue sobenko nunt mjd bok buu su tlnko men 
\g and our place all-PL know that one mountain god many custom-PL remaining
\f And everyone in our place knew that ghost worship is still existing. 
 

QUESTION 7 
\p tk tlnko nsnte men 
\g what custom-PL existing remaining
\f What is still existing? 
\a ghost worship 
 

\n 19 
\p jub smje hente oko suku lekn lelo hente toju ho hentekul lekn
\g night time-in there-in anything pig like see-will there-in fox happen there-in tiger Like 

 
\p lelo hente sdom lekn nelekn nelekn kd ko ne dsue su pu men 
\g see-will there-in horse like this-like this-like say PL this place many more remaining
\f It is believed that at night time a ghost looks like a pig, a fox, a tiger or a horse, especially in this 

place. 
 

\n 20 
\p hlk ku dtn kko  mendos hoo biko boto
\g though they anything not doing but only man only frighten 
\f However, these appearances do nothing but frighten people. 
 

\n 21 
\p en   lekte   debt       eskke   senokoe dn 
\g  this  like-to   when-that      alone        go-if        PAST  
\p nel  tine    nd   nub    smje   boo    do     hdu  ej 
\g you  will-live   night   dark      time-in        fear       then   come    DEFINITE 
\f If you go out alone in the dark, you will definitely be frightened. 
 

QUESTION 8 
\p m nd nube esk jm senoe do tk ho 
\g if night dark-in alone do go-in then what happen
\f What will happen if you go out alone in the dark? 
\a fear will come 



 

 

133

 
\n 22 

\p do en lekn dko i m mte sen pom deti
\g then this like place I slowly slowly-to go cross doing 
\f Then I was going very slowly across the place. 
 

QUESTION 9 
\p tlk n ho pomtn tiken
\g how he way crossing was 
\f How was he going across? 
\a slowly 
 

\n 23 
\p n do i htu te o tenbe teb dn
\g now then my village or house nearer reach PAST 
\f I now reached nearer to my village house. 
 

\n 24 
\p en i senkd ho ee ho dpelks denes kookd tiken
\g this I going on way stay way near left side sweet potato lying was 
\f As I was going on my way, on the left side was lying a sweet potato. 
 

QUESTION 10 
\p s kote kokntiken
\g sweet potato where-in lying was 
\f Where was the sweet potato lying? 
\a on the left side 
 

\n 25 
\p do en s dom nentemjd le htueeko sul k tiken 
\g then this sweet potato eat for one our village-in keep do was 
\p bode-m suku  n pue tiken
\g big-big pig and he white was 
\f In our village we were keeping a big, white pig which was eating the sweet potato. 
 

\n 26 
\p sikl tei hdu len sikle d db jum ked njo kl dn 
\g cycle by come PAST cycle-from voice when hear did he startle PAST 
\f As I came by cycle, the pig heard the sound of the cycle and was startled. 
 

\n 27 
\p he n do dbdnd nueoko hoo hdue ike nokmboto en ds 
\g and he then while dark-in man come-willI like frighten that suppose
\p uu tn mne bk boo do l boo tntiken 
\g thinking CONT means both fear then each other fear CONT-was 
\f In this darkness we were both frightened, I kept on thinking. 
 

\n 28 
\p mendo i shs kede t k doneo i htusuno i teb ked ej 
\g but I dare stood that last so now I village house I reach did DEFINITE

\f But I was bold and at last I reached my village house. 
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D. RECORDED TEXT TEST SCORES 
 

 

D.1. Scoring and answer notes 
 

The following tables display the answers given by RTT subjects. They are displayed according to 
subject location and text location. The following abbreviations and scoring codes are used in the 
tables in section D.2: 
 

• Subj. No. = subject identification number 
• A1 – A10  = Answers given to questions 1–10 about the content of the text. Questions and 

correct answers vary among tests. Actual questions and accepted answers are given within the 
texts shown in Appendix C.3.  

• Total = Total score for the given subject, based on 10 points per question. The maximum 
score of a test is 100. The scores are then turned into percentages, 100 points being 100%, 85 
points 85%, and so on. 

 

Correct answer: Full credit (10) 
Partially correct answer: Half credit (5) 
Incorrect answer: No credit (0) 

 

 
The tables in section D.3. display post-HTT and post-RTT questionnaire responses. The 
questionnaires are given in Appendices E.2. and E.3. 
 

The following abbreviations are used throughout appendix D: 
 

• Y = yes 
• N = no 
• DK = does not know 
• NA = not applicable  
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D.2. Recorded Text Test answers and scores 
 

 D.2.1. Santali HTT validation: Rajarampur subjects 
 

Subj.
No. A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total 

R1 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a 
truck 

very sad 100 

R2 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by car 

very sad 100 

R3 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house by day 

crushed 
by a 
truck 

very sad 90 

R4 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a 
truck 

very sad 100 

R5 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a 
truck 

very sad 100 

R6 dog 
by the 
road DK 

the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a 
truck 

very sad 90 

R7 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a 
truck 

very sad 100 

R8 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a 
truck 

very sad 100 

R9 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a 
truck 

very sad 100 

R10 dog 
by the 
road 

very nice 
the 
tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by a car 

very sad 100 

Average = 98.0, Standard Deviation = 4.2, Sample Size = 10 

 
 D.2.2. Mahali HTT validation: Abirpara subjects 

 

Subj. 
No. A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total

A1 3 years 
much farming 

land 
help cows many sunflower sad end of the break garden sunflower 90 

A2 3 years boy & girl help cows 
many flower 

plants 
sunflower

very 
sad DK see garden sunflower 80 

A3 3 years 
much farming 

land 
help cows flower plants DK 

very 
sad 

end of the break garden 
many 

flowers 
90 

A4 
3 years 
before 

farming land 
help 

parents 
bring the 

cows back many plants sunflower
very 
sad 

end of the break garden flower 90 

A5 1 year 
much farming 

land 
help at 
home 

cows 
many flower 

plants 
flower-tree 

died 
very 
sad 

end of the break
flower 
garden 

flower 85 

A6 3 years 
much farming 

land 
helped 
parents 

cows flower plants flower 
very 
sad 

end of the break
flower 
garden 

sunflower 95 

A7 3 years 
much farming 

land 
help cows brought many 

nice things 

all the 
flower 

plants died 
because of 

the heat 

very 
sad 

finished their 
books and then 

returned to 
school the 

following year 

asked the 
girls at the 

school 

many 
flowers 65 

A8 3 years farming land help DK flower plants
flower 

plant died
sad end of the break

flower 
garden 

sunflower 85 

A9 
3 years 
before 

land 
helped 
parents 

cows flower plants sunflower sad end of the break flower sunflower 100 

A10 
3 years 
before 

much farming 
land 

help cows flower sunflower sad end of the break garden 
many 

sunflowers 100 

A11
*

 DK much land help cows flower plants flower plant
very 
sad 

went to get 
flower plants 

garden 
all the 

plants died
70 

A12
*

 
2 years 
before 

land help cows DK 
sunflower 

plant 
very 
sad 

because the 
flower plant 
died and was 

upset 

flower 
garden 

many 
different 
flowers 

70 

Average Score = 88.0, Standard Deviation = 10.3, Sample Size = 10 
 

*Note: These two subjects were not needed for HTT validation, but were tested anyway because we needed more older men for the RTT study. 



 

 

136

D.2.3. Mundari HTT validation: Begunbari subjects 
Subj. 
No. A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total 

G1 
rainy 

season 
3 days 

due to 
rain 

front/ 
near 

house 
to bazaar 

took a 
sickle in 
his hand 

green 
to boil 

bananas 
2 hours 

later 
raft 95 

G2 
rainy 

season 
3 days 

due to 
rain 

front/ 
near 

house 
to bazaar 

took a 
sickle in 
his hand 

green 
to boil 

bananas 
2 hours 

later 
raft 95 

G3 it's 
morning 

3 days 
due to 
storm 

front/ 
near 

house 
to bazaar sickle green scolded 

1 hour 
later 

raft 70 

G4 
rainy 

season 
3 days 

due to 
rain and 
storm 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 100 

G5 
rainy 

season 
3 days 

due to 
storm 

and rain 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

3 hours 
later 

boiled 
banana 

tree 
80 

G6 
rainy 

season 
3 days 

due to 
rain 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 95 

G7 
rainy 

season 
3 days 

due to 
rain 

on lands to bazaar sickle green 
to boil 

bananas 
2 hours 

later 
raft 85 

G8 
rainy 

season 
3 days 

due to 
rain 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 95 

G9 it's 
morning 

3 days 
due to 

rain and 
storm 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 90 

G10 
rainy 

season 
3 days 

due to 
rain and 
storm 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 100 

Average = 90.5, Standard Deviation = 9.6, Sample Size = 10 

 
D.2.4. Mundari HTT: Nijpara subjects 

Subj. 
No. A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total 

N1 
rainy 

season 
3 days 

due to 
rain 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 95 

N2 
rainy 

season 
3 days 

due to 
rain and 
storm 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 100 

N3 
rainy 

season 
3 days due to 

rain 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 95 

N4 
rainy 

season 
3 days 

due to 
rain and 
storm 

in river to bazaar sickle green 
to boil 

bananas 
2 hours 

later 
raft 90 

N5 
rainy 

season 
3 days 

due to 
storm 

front/ 
near 

house 
DK sickle green 

to boil 
bananas 

2 hours 
later 

raft 90 

N6 
rainy 

season 
3 days 

due to 
rain 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 95 

N7 
rainy 

season 
3 days 

due to 
storm 

was 
flooded 

after 
rain 

to bazaar sickle green 
to boil 

bananas DK raft 80 

N8 
rainy 

season 
3 days 

due to 
rain and 
storm 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 100 

N9 
rainy 

season 
3 days due to 

rain 

front/ 
near 

house 
to bazaar sickle green 

to boil 
bananas 

2 hours 
later 

raft 95 

Average = 93.3, Standard Deviation = 6.1, Sample size = 9  
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 D.2.5. Santali RTT: Abirpara and Pachondor subjects  
Subj. 
No. 

A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total 

A1 dog DK 
very 

beautiful 
the 
tail 

catching fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by truck 

very 
sad 90 

A2 puppy 
by the 
road 

nice 
the 
tail 

catching fish ladle 
it will protect 

the house 
in the 

evening 
crushed 
by truck 

very 
sad 100 

A3 dog DK 
very 

beautiful 
the 
tail DK DK 

it will protect 
the house 

in the 
evening 

crushed 
by truck 

sad 70 

A4 puppy 
by the 
road 

very 
beautiful 

in 
the 

front 

father was 
catching fish 
at the river 

milk and 
rice 

it will protect 
the house 

in the 
evening 

crushed 
by a 
train 

very 
sad 70 

A5 dog 

on his 
way 
back 
from 

school 

was 
beautiful 

the 
body 

catching fish 
with a 
ladle 

it will protect 
the house 
that's why 

in the 
evening 

crushed 
by truck 

very 
sad 80 

A6 dog 
by the 
road 

beautiful 
the 
tail 

catching fish DK 
it will protect 

the house 
in the 

evening 
crushed 
by truck 

very 
sad 

90 

A7 dog 
by the 
road 

beautiful the 
neck 

fishing 
gave 
with 
curry 

because it 
was small 

in the 
evening 

crushed 
by car 

very 
sad 

70 

A8 dog 
by the 
road 

very 
beautiful 

the 
tail 

fishing in the 
river 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by car 

very 
sad 100 

A9 dog 
at 

home 
very 

beautiful 
the 
tail 

catching fish 
with 
curry 

it will protect 
the house 

in the 
evening 

crushed 
by 

vehicle 

very 
sad 80 

A10 dog 
by the 
road 

very 
beautiful 

the 
tail 

catching fish 
with a 
ladle DK 

in the 
evening 

crushed 
by truck 

very 
sad 90 

A11 dog 
in the 
school 
ground 

very 
beautiful 

the 
neck 

father was at 
home 

gave rice 
with 
curry 

for their 
benefit 

in the 
evening 

died sick 
very 
sad 

45 

A12 puppy DK 
very 

beautiful DK 
take away 

the dog 
curry DK 

just 
before 

the sunset 

crushed 
by car 

very 
sad 50 

 

Abirpara Average: 77.9, Standard Deviation = 17.8, Sample size = 12 
 

C1 dog 
by the 
road 

very 
beautiful 

the 
tail 

fishing in the 
river 

ladle 
it will protect 

the house 
in the 

evening 
crushed 
by car 

very 
sad 100 

C2 dog 
inside 

the 
house 

very 
beautiful 

the 
tail 

fishing curry it will protect 
in the 

evening 
crushed 
by car 

very 
sad 80 

C3 dog 
on the 
road 

very 
beautiful 

the 
back 

fishing 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed 
by truck 

very 
sad 

90 

C4 dog 
on the 
road 

very 
beautiful 

the 
tail 

fishing in the 
river with fish 

it will protect 
the house 

in the 
evening 

crushed 
by truck 

very 
sad 90 

C5 dog 
by the 
road 

very 
beautiful 

the 
tail 

fishing in the 
river 

ladle 
it will protect 

the house 
from the 

field 
crushed 
by truck 

sad 90 

C6 
raise 
dog 

by the 
road 

very 
beautiful 

the 
tail 

catching fish with 
curry 

it will protect 
the house 

in the 
evening 

crushed 
by truck 

very 
sad 

90 

C7 dog 
on the 
road 

very 
beautiful 

the 
tail 

fishing in the 
river 

ladle DK 
in the 

evening 
crushed 
by truck 

very 
sad 90 

C8 
raise 
dog 

on the 
road 

very 
beautiful 

the 
tail 

fishing 
with a 
ladle 

protect the 
house 

in the 
evening 

crushed very 
good 

90 

C9 
raise 
dog 

by the 
road 

very 
beautiful 

the 
tail 

fishing 
with a 
ladle 

protect the 
house 

in the 
evening 

crushed 
by truck 

very 
sad 100 

C10 dog 
on the 
road 

very 
beautiful 

the 
tail 

fishing in the 
river with fish 

protect the 
house 

in the 
evening 

crushed 
by truck 

very 
sad 90 

C11 dog 
by the 
road 

very 
beautiful 

the 
tail 

fishing in the 
river with fish 

protect the 
house 

in the 
evening 

crushed 
by truck 

very 
sad 90 

 

Pachondor Average: 90.9, Standard Deviation = 5.4, Sample size = 11 
 

 

 

Abirpara and Pachondor: 
Average = 84.1; Standard Deviation = 14.7; Sample Size = 23 
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D.2.6. Santali RTT: Begunbari subjects  
Subj. 
No. A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total 

G1 dog 
on the 
way 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 

100 

G2 dog 
on the 
way black the tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 90 

G3 dog 
on the 
way 

very 
nice 

the tail scolded 
in a 
bowl 

fond of 
in the 

evening 
crushed by 

a truck 
very 
sad 70 

G4 dog in the 
jungle 

white the tail working 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 70 

G5 dog 
by the 
road black the tail DK 

with a 
ladle DK DK 

crushed by 
a truck 

very 
sad 60 

G6 dog next to 
school 

very 
nice 

the tail DK 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 80 

G7 dog 
by the 
road white the tail 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 90 

G8 dog 
by the 
road 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 100 

G9 dog 
by the 
road 

very 
nice middle working 

with a 
spoon 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 80 

G10 dog 
on the 
way 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 90 

G11 dog 
by the 
road 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 100 

G12 dog on the 
way 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 90 

G13 dog 
by the 
road small the tail DK 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 80 

G14 dog 
by the 
road 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
morning 

crushed by 
a truck 

very 
sad 90 

G15 dog 
on the 
way 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 100 

G16 dog 
on the 
way 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

at noon, at 
night and in 
the evening 

crushed by 
a truck 

very 
sad 95 

G17 dog 
on the 
way 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 100 

G18 dog 
by the 
road 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house at noon 

crushed by 
a truck 

very 
sad 90 

G19 dog 
by the 
road 

very 
nice 

the tail 
catching 

fish 
with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 100 

G20 dog 
by the 
road 

very 
nice middle 

catching 
fish 

with a 
ladle 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 90 

G21 dog 
by the 
road 

very 
nice 

the tail 
catching 

fish 
in a 
bowl 

it will protect 
the house 

in the 
evening 

crushed by 
a truck 

very 
sad 90 

G22 dog 
by the 
road white the tail 

catching 
fish 

with a 
ladle 

it was very 
good 

in the 
evening DK 

very 
sad 70 

Average = 87.5, Standard Deviation = 11.7, Sample size = 22 
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  D.2.7. Mahali HTT: Pachondor subjects 
Subj. 
No. A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total 

C1 
3 

years 
farming 

land 
help cows 

flower 
plants 

sunflower 
very 
sad 

end of the 
break 

see 
garden 

many 
sunflowers 

100 

C2 
3 

years 
before 

much 
farming 

land 

helped at 
home 

cows 
nice 

flowers 
flower 

tree died 
very 
sad 

end of the 
break 

garden 
many 

sunflowers 90 

C3 
3 

years 
land worked cows two 

bugs ate 
the plants 

very 
sad 

because 
she was 
upset 

flower 
garden 

flower 
garden 60 

C4 DK 
land, 
two 
kids 

helped at 
home 

cows 
flower 
plants 

flower 
tree died 

very 
sad 

because 
she was 
upset 

garden 
many 

flowers 75 

C5 
3 

years 
before 

farming 
land 

helped at 
home 

cows 
many 
flower 
plants 

DK 
very 
sad 

end of the 
break 

see 
garden 

many 
flowers 

90 

C6 
3 

years 
land 

looked after 
the garden, 
and were 
students 

cows 
flower 
trees 

sunflower sad DK garden 
many 

flowers 80 

C7 
3 

years 
farming 

land 
helped at 

home 
cows 

many 
flower 
plants 

DK 
very 
sad 

end of the 
break 

garden 
many 

flowers 
90 

C8 
3 

years 
farming 

land were students cows 
flower 
plants 

china-rose 
flower 

DK DK garden flower 60 

C9 
3 

years 
before 

much 
farming 

land 

helped at 
home 

cows nice 
plants 

whichever 
ones were 

bad 

very 
sad 

end of the 
break 

garden sunflower 80 

C10 
many 
days 

before 

much 
farming 

land 
helped cows 

nice 
plants 

beautiful 
flower 

sad DK garden 
many 

flowers 60 

C11 DK land 
helped at 

home 
cows 

flower 
plants DK sad DK garden bugs ate 

the plants 
60 

Average = 76.8, Standard Deviation = 14.9, Sample Size = 11 

 
 D.2.8. Mundari (Ranchi) RTT: Nijpara subjects 

Subj. 
No. A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 Total 

N1 
at young 

age 
in 

villages 
became 

dark 
7 in the 
evening 

don't go 
stay at 
village 

ghost 
worship 

get 
scared 

slowly 
on the 

left 80 

N2 
at young 

age 
DK 

became 
dark 

midnight don't go 
stay as 
guest 

ghost 
worship 

get 
scared 

slowly 
on the 

left 
90 

N3 
at young 

age 
other 

villages 
became 

very dark morning 
don't go 

to village 
stay at 
village 

ghost 
worship 
and fear 
of ghosts 

get 
scared/ 

see 
ghosts 

slowly 
on the 
road 

80 

N4 DK outside 
became 

dark 
12 

o'clock 
don't go 

get 
changed 
and stay 

here 

didn't 
have 
good 

practices 

saw 
many 
things 

slowly next to 
house 

50 

N5 
at young 

age DK DK DK don't go stay here DK DK scared 
on the 
road 

30 

N6 
at young 

age 
same 

village 
became 

very dark 
midnight don't go stay here 

ghost 
worship 

get 
scared 

slowly 
on the 
road 

80 

N7 DK 
in 

schools 
after 

sunset 
midnight don't go 

stay and 
get 

married 
here 

DK 
get 

scared 
slowly 

on the 
road 

50 

N8 DK DK 
after 

sunset 
midnight 

don't go 
to village 

stay here 
as guest 

ghost 
worship 

if 
scared; 
will see 
horse, 

pig etc. 

DK 
on the 

left 70 

N9 
at young 

age 
other 

villages 
became 

dark 
midnight 

don't go 
home 

stay as 
guest 

ghost 
worship 

get 
scared 

slowly 
next to 
village 

90 

Average = 68.9, Standard Deviation = 20.9, Sample size = 9  
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D.3. Post-HTT/RTT responses 
 

D.3.1. Post-Santali HTT validation: Rajarampur subjects 

Subj. 
No. 

1a. Speech 
pure? 

1b. Mixed 
with what 
language? 

2. 
Understand 
how much?

R1 Y NA most 
R2 Y NA all 
R3 Y NA all 
R4 Y NA all 
R5 Y NA all 
R6 Y NA all 
R7 Y NA all 
R8 Y NA all 
R9 Y NA all 
R10 Y NA all 

 
D.3.2. Post-Mahali HTT validation: Abirpara subjects 

Subj. 
No. 

1a. Speech 
pure? 

1b. Mixed 
with what 
language? 

2. 
Understand 
how much?

A1 Y NA all 
A2 Y NA all 
A3 Y NA all 
A4 Y NA all 
A5 Y NA all 
A6 N Santali most 
A7 Y NA most 
A8 Y NA all 
A9 Y NA all 
A10 Y NA all 
A11 Y NA all 
A12 Y NA all 

 
D.3.3. Post-Mundari HTT validation: Begunbari subjects 

Subj. 
No. 

1a. Speech 
pure? 

1b. Mixed 
with what 
language? 

2. 
Understand 
how much?

G1 Y NA all 
G2 Y NA all 
G3 Y NA all 
G4 Y NA all 
G5 Y NA all 
G6 Y NA all 
G7 Y NA all 
G8 Y NA all 
G9 Y NA all 
G10 Y NA all 
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D.3.4. Post-Mundari HTT: Nijpara subjects 

Subj. 
No. 

1a. Speech 
pure? 

1b. Mixed 
with what 
language? 

2. 
Understand 
how much?

N1 Y NA all 
N2 N Santali all 
N3 Y NA all 
N4 Y NA all 
N5 Y NA all 
N6 Y NA all 
N7 Y NA all 
N8 Y NA all 
N9 Y NA all 

 
D.3.5. Post-Santali RTT: Abirpara subjects 
Subj. 
No. 

1. What 
language? 

2a. Speech 
pure? 

2a. Mixed with 
what language?

3. Understand how 
much? 

A1 Santali Y NA all 
A2 Santali Y NA all 
A3 Santali Y NA most 

A4 
Santali & 
Mahali 

N Mahali most 

A5 Santali Y NA all 
A6 Santali Y NA all 
A7 Santali Y NA most 
A8 Santali Y NA all 
A9 Santali Y NA all 
A10 Santali Y NA all 
A11 Santali Y NA most 
A12 Santali Y NA all 

 
          D.3.6. Post-Santali RTT: Pachondor subjects 

Subj. 
No. 

1. What 
language? 

2a. Speech 
pure? 

2a. Mixed with 
what language?

3. Understand how 
much? 

C1 Santali Y NA all 
C2 Mahali Y NA all 
C3 Santali Y NA most 
C4 Santali Y NA all 
C5 Santali Y NA all 
C6 Santali Y NA all 
C7 Santali Y NA most 
C8 Santali Y NA all 
C9 Santali Y NA all 
C10 Santali Y NA half 
C11 Santali Y NA all 
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D.3.7. Post-Santali RTT: Begunbari subjects 
Subj. 
No. 

1. What 
language? 

2a. Speech 
pure? 

2a. Mixed with 
what language?

3. Understand how 
much? 

G1 Santali Y NA all 
G2 Santali Y NA all 
G3 Santali Y NA all 
G4 Santali Y NA all 
G5 Santali Y NA little 
G6 Santali Y NA all 
G7 Santali Y NA all 
G8 Santali Y NA all 
G9 Santali Y NA all 
G10 Santali Y NA all 
G11 Santali Y NA all 
G12 Santali Y NA most 
G13 Santali Y NA all 
G14 Santali Y NA all 
G15 Santali Y NA all 
G16 Santali Y NA most 
G17 Santali Y NA all 
G18 Santali Y NA most 
G19 Santali N Bangla all 
G20 Santali Y NA all 
G21 Santali Y NA all 
G22 Santali Y NA most 

 
D.3.8. Post-Mahali HTT: Pachondor subjects 
Subj. 
No. 

1. What 
language? 

2a. Speech 
pure? 

2a. Mixed with 
what language?

3. Understand how 
much? 

C1 Mahali Y NA most 
C2 Mahali Y NA all 
C3 Mahali Y NA little 
C4 Mahali Y NA all 
C5 Mahali N Kohole most 
C6 Mahali Y NA all 
C7 Mahali Y NA most 
C8 Mahali Y NA half 
C9 Mahali Y NA most 
C10 Mahali Y NA little 
C11 Mahali Y NA half 
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D.3.9. Post-Mundari (Ranchi) RTT: Nijpara subjects 

Subj. 
No. 

1. What 
language? 

2a. Speech 
pure? 

2b. Mixed 
with what 
language? 

3. Understand 
how much? 

4. Where is 
the story 

teller from? 
N1 Mundari Y NA most Ranchi 
N2 Mundari N Bangla, Santali all Nagpur, Ranchi 
N3 Mundari Y NA most Ranchi 
N4 Mundari Y NA most Ranchi 
N5 Mundari N Bangla, Santali half Ranchi 
N6 Mundari Y NA all Ranchi 
N7 Mundari Y NA most Ranchi 

N8 Mundari Y NA most 
Not from 

Bangladesh; 
maybe Ranchi 

N9 Mundari Y NA all Ranchi 
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E. QUESTIONNAIRES 
 

E.1. Sociolinguistic questionnaire 
 

1. In each of the following places and activities, what language do you use most of the time? 

1. wb‡gœ ewY©Z ¯’vb Ges Kvh©µ‡g, †ekxifvM mg‡q Avcbviv †Kvb fvlvwU e¨envi K‡ib? 
1a. At home 
1K. evox‡Z 
1b. With neighbors 

1L. Avcbvi cÖwZ‡ekxi mv‡_ 
1c. With a village leader 

1M. Avcbvi MÖv‡gi †bZvi mv‡_ 
1d. At church/temple/mosque 

1N. MxR©vq/ Dcvmbvj‡q/ gmwR‡` 
1e. With shopkeepers in the market 

1O. evRvi/nv‡U wM‡q †`vKvb`vi‡`i mv‡_ 
 
2. In a typical week, which language do you use most? 

2. mvaviYZ GKwU mß‡n Avcwb †Kvb fvlvwU †ekx e¨envi K‡ib? 
 
3a. Other than your MT, what languages do you speak? 
3K. Avcbvi gvZ…fvlv Qvov †Kvb †Kvb fvlvq Avcwb K_v e‡jb? 
 
3b. At what age did you begin to learn each? 
3L. †Kvb eq‡m Avcwb GB fvlv¸‡jv wkL‡Z ïi“ K‡iwQ‡jb? 
 
4. What language are you able to speak with the most ability? 
4. †Kvb fvlvwU Avcwb me‡P‡q fv‡jvfv‡e ej‡Z cv‡ib? 
 
5. What language are you able to speak with the second-most ability?  
5. †Kvb fvlvwU Avcwb wØZxq fv‡jvfv‡e ej‡Z cv‡ib? 
 
6. Can you always say what you want to say in the  language in which you have second-

greatest ability? 
6. Avcwb wØZxq †h fvlvwU fv‡jvfv‡e ej‡Z cv‡ib †mB fvlv‡Z wK memgq hv ej‡Z Pvb Zv ej‡Z 

cv‡ib? 
 
7a. Are there any MT people who speak differently than you? 
7K. Avcbvi gvZ…fvlvi †jvK‡`i g‡a¨, †Kvb †jv‡Kiv Avcbvi †_‡K wfbœfv‡e K_v e‡j? 
 
7b. If yes, where? 
7L. hw` nü v, †Kv_vq? 
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7c. When you speak with someone from there, how much do you understand? (little, half, 
most, all) 

7M. hLb Avcwb G RvqMvi †jvK‡`i mv‡_ Avjvc K‡ib, KZUyKz eyS‡Z cv‡ib? (GKUz, A‡a©K, 
†ekxifvM, me)  

 
8. What language do children in your village speak first? 
8. GB MÖv‡gi wkïiv me©cÖ_g †Kvb fvlv e‡j? 
 
9. What language should a mother in your language group speak to her children? 
9. Avcbvi fvlvfvlx gv‡qiv Zv‡`i wkï‡`i mv‡_ †Kvb fvlvq K_v ejv DwPZ e‡j Avcwb g‡b K‡ib? 
 
10a. Do many children in your village speak another language before starting school? 
10K. ¯‹y‡j hvevi Av‡MB wK Avcbvi MÖv‡gi A‡bK wkïiv gvZ…fvlv Qvov Ab¨ fvlv e‡j?  
 
10b. If yes, which one(s)? 
10L. hw` nü v, Zvn‡j †Kvb fvlvwU?  
 
11. Do young people (age 10) in your village speak your language well, the way it ought to 

be spoken? 

11. Avcbvi MÖv‡gi `k eQ‡ii eqmx wkïiv †hgb K‡i ejv DwPZ †Zgb K‡i wK Avcbv‡`i gvZ…fvlv 
mwVKfv‡e ej‡Z cv‡i? 

 
12a. Do children in your village speak another language better than your language? 
12K. Avcbvi MÖv‡gi wkïiv wK Avcbvi fvlvi PvB‡ZI Ab¨ †Kvb fvlv †ekx fvj K‡i ej‡Z cv‡i? 
 
12b. If yes, which one(s)? 
12L. hw` nu¨v, Zvn‡j †Kvb fvlvwU? 
 
13. What language do children in your village speak with each other? 
13. Avcbvi MÖv‡gi †Q‡j‡g‡qiv GKRb Ab¨ R‡bi m‡½ K_v ejvi mg‡q †Kvb fvlv e¨envi K‡i? 

 
14. When the children in this village grow up and have children of their own, what language 

do you think those children will speak? 
14. GB MÖv‡gi wkïiv eo n‡q hLb wcZv-gvZv n‡e, ZLb Zv‡`i †Q‡j‡g‡qiv †Kvb fvlvq K_v ej‡e 

Avcwb g‡b K‡ib? 
 
15. Would you like if your children speak other languages better than your MT? 
15. Avcbvi Kv‡Q wK GUv fvj jvM‡e hw` Avcbvi wkïiv Avcbvi gvZ„fvlv Qvov Ab¨ fvlv AviI 

fvjK‡i ej‡Z cv‡i? 
 
16. What language should be used as the medium of education in primary school? 
16. wk¶vi gva¨g wn‡m‡e cªv_wgK ¯‹z‡j †Kvb fvlvwU e¨envi Kiv DwPZ e‡j Avcwb g‡b K‡ib? 
 
17. What is the most useful language for you to know ? 
17. Avcbvi Rb¨ †Kvb fvlvwU me‡P‡h †ekx Kv‡R jv‡M? 
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18. What language should be used at church/temple/mosque? 
18. MxR©vq/ Dcvmbvj‡q/ gmwR‡` wM‡q ‡Kvb fvlvwU e¨envi Kiv DwPZ e‡j Avcwb g‡b K‡ib? 

 
19. What language is best for praying by yourself at home? 
19. N‡i wb‡Ri Rb¨ cÖv_©bv ‡Kvb fvlvwU me‡P‡q fv‡jv? 
 
20. Can you read and write letters and notices in Bangla? 
20. Avcwb wK evsjv fvlvq wPwV Ges ‡bŠwUm¸‡jv co‡Z I wjL‡Z cv‡ib? 
 
21a. Can you read and write letters and notices in MT? 

21K. Avcwb wK Avcbvi gvZ…fvlvq wPwV Ges ‡bŠwUm¸‡jv co‡Z I wjL‡Z cv‡ib? 
 
21b. If yes, in which script? 

21L. hw` nu¨v, Zvn‡j †Kvb eY©gvjv w`‡q? 

 
22. What script should be used to write MT? 
22. Avcbvi gvZ„fvlv wjL‡Z †Kvb eY©gvjv e¨envi Kiv DwPZ? 
 
23a. If your community leaders set up a class to teach young children how to read and write 

in your MT, would you send your children? 
23K. hw` Avcbvi MÖv‡gi †bZ„¯’vbxq e¨w³iv Avcbvi gvZ„fvlv wk¶vi Rb¨ K¬vm Pvjy K‡ib, Avcwb wK 

Avcbvi wkï‡`i †mLv‡b cvVv‡eb? 
 
23b. Why or why not? 
23L. †Kb cvVv‡eb ev †Kb cvVv‡eb bv? 
 
23c. Would you help and cooperate with such classes? 

23M. GB iKg Kv‡R Avcwb wK mvnvh¨ I mn‡hvMxZv Ki‡eb? 
 
[The following questions are for non-Santals only; 

 wb‡Pi cÖkœMy‡jv ïay Amvš—vjx †jvK‡`i Rb¨] 
24a. If your community leaders set up a class to teach young children how to read and write 

Santali, would you send your children? 

24K. hw` Avcbvi MÖv‡gi †bZ„̄ ’vbxq e¨w³iv mvš—vjx fvlv wk¶vi Rb¨ K¬vm Pvjy K‡ib, Avcwb wK 
Avcbvi wkï‡`i †mLv‡b cvVv‡eb? 

 
24b. Why or why not? 
24L. †Kb cvVv‡eb ev †Kb cvVv‡eb bv? 
 
24c. Would you help and cooperate with such classes? 
24M. GB iKg Kv‡R Avcwb wK mvnvh¨ I mn‡hvMxZv Ki‡eb? 

 

E.2. Post-HTT questionnaire 
 

1a. Is the storyteller’s language pure? 
1K. whwb MíUv e‡j‡Qb Zvui fvlvUvwK ï×? 
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1b. If not, in what way(s)? 
1L. hw` bv nq, Zvn‡j wKfv‡e? 
 
2. How much did you understand? (little, half, most, all) 
2. Avcwb KZUzKz eyS‡Z ‡c‡i‡Qb? (Aí, A‡a©K, †ekxifvM, me) 

 

E.3. Post-RTT questionnaire 
 

1. In what language did the storyteller speak? 
1. whwb MíUv e‡j‡Qb wZwb †Kvb fvlvq e‡j‡Qb? 
 
2a. Is the storyteller’s language pure? 
2K. whwb MíUv e‡j‡Qb Zvui fvlvUvwK ï×? 
 
2b. If not, in what way(s)? 
2L. hw` bv nq, Zvn‡j wKfv‡e? 
 
3. How much did you understand? (little, half, most, all) 
3. Avcwb KZUzKz eyS‡Z ‡c‡i‡Qb? (Aí, A‡a©K, †ekxifvM, me) 
 
4*. Where do you think the storyteller is from? 
4. whwb MíUv e‡j‡Qb wZwb †Kv_vKvi †jvK e‡j Avcwb g‡b K‡ib?  
 
*Note: This question was used only with the Mundari (Ranchi) RTT because it was a story from outside 
Bangladesh. 
 

E.4. Subject biodata questionnaire 
 

Number of interview: 
mv¶vrKv‡ii µwgK bs: 
Date of interview: 
mv¶vrKv‡ii ZvwiL: 
Location of interview: 
mv¶vrKv‡ii ¯’vb: 
1. What is your name? 
1. Avcbvi bvg wK? 
 
2. How old are you? 
2. Avcbvi eqm KZ? 
 
3. Sex of interviewee: 
3. DËi`vZvi wj½ cwiPq: 
 
4. Up to what standard have you studied? 
4. Avcwb †Kvb †kªYx ch©š— cov‡jLv K‡i‡Qb? 
 
5. What is your occupation? 
5. Avcbvi ‡ckv wK? 
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6. What is the name of the village you are now living in? 
6. Avcwb †h MÖv‡g evm K‡ib Zvi bvg wK? 
 
7. What do you call your mother tongue? 
7. Avcbvi gvZ…fvlvi bvg wK? 
 
8a. What is your mother’s mother tongue? 
8K. Avcbvi gv‡qi gvZ…fvlv wK? 
 
8b. What is your father’s mother tongue? 
8L. Avcbvi evevi gvZ…fvlv wK? 
 
9. Where else have you lived and for how long? 
9. Gi Av‡M Avcwb Ab¨ †Kv_vq emevm K‡i‡Qb? KZw`‡bi Rb¨? 
 
10. What is your religion? 
10. Avcwb †Kvb ag© cvjb K‡ib? 
 

E.5. Community Information Questionnaire 
 

Name of village: 
MÖv‡gi bvg: 
Transportation to village: 
hvZvqv‡Zi gva¨g: 
1. What is the location of your village by subdistrict and district? 
1. Avcbvi MÖvgwU †Kvb _vbvq I †Kvb †Rjvq Aew¯’Z? 
 
2. How many people and families live in this village? 
2. GB MÖvgwUi RbmsL¨v KZ I KZwU cwievi emevm K‡i? 
 
3. What religions are followed here? 
3. GLvbKvi †jv‡Kiv †Kvb †Kvb ag© cvjb K‡i? 
 
4. Which languages are spoken as mother tongues in your village? 
4. gvZ„fvlv wn‡m‡e †Kvb †Kvb fvlvwU Avcbvi MÖv‡gi †jvKRb e¨envi K‡i? 
 
5. What jobs do people in your village do? 
5. Avcbvi MÖv‡gi †jvKRb mvaviYZ †Kvb ai‡Yi KvR K‡i? 
 
6. Where is the nearest post office? 
6. me‡P‡q Kv‡Qi †cv÷ AwdmwU ‡Kv_vq Aew¯’Z? 
 
7a. Can you make TNT calls in your village? 
7K. Avcbvi MÖvg †_‡K Avcwb wK wUGbwU †dvb Ki‡Z cv‡ib? 
 
7b. Can you make mobile calls in your village? 
7L. Avcbvi MÖvg †_‡K Avcwb wK †gvevBj †dvb Ki‡Z cv‡ib? 
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7c. If not, where is the nearest place you can make phone calls? 
7M. hw` bv cv‡ib, me‡P‡q Kv‡Qi †Kvb RvqMv †_‡K Avcwb †dvb Ki‡Z cv‡ib? 
 
8a. Where is the nearest hospital?   
8K. me‡P‡q Kv‡Qi nvmcvZvjwU ‡Kv_vq? 
 
8b. Where is the nearest clinic? 
8L. me‡P‡q Kv‡Qi wK¬wbKwU (ev wPwKrmv †K›`ª) †Kv_vq?  
 
9a. Are there government schools in your village? 
9K. Avcbvi Mªv‡g wK miKvix ¯‹zj Av‡Q? 
 
9b. If yes, what kinds? 
9L. hw` _v‡K, †mwU wK ai‡Yi?  
 
10. Are there any other types of schools or non-formal educational institutions in your village? 
10. Avcbvi MÖv‡g wK Ab¨ ‡Kvb ai‡Yi ¯‹zj A_ev DcvbyôvwbK wk¶v cÖwZôvb Av‡Q? 
 
11. How many children in your village go to school? (all, most, half, few) 
11. Avcbviv MÖv‡g KZ msL¨K wkïiv ¯‹z‡j hvq? (mevB, †ekxifvM, A‡a©K, Aí) 
 
12. How many girls in your village go to school? (all, most, half, few) 
12. Avcbvi MÖv‡g KZ msL¨K †g‡qiv ¯‹z‡j hvq? (mevB, †ekxifvM, A‡a©K, Aí) 
 
13. At which standard do most children in your village stop going to school? 
13. Avcbvi MÖv‡g †Kvb †kªYx ch©š— ‡jLvcov †k‡l †ekxifvM wkïiv ¯‹z‡j hvIqv eÜ K‡i                     

†`q? 
 
14. In your village, how many students who begin school end up finishing 5th standard? (all,  

most, half, few) 
14. Avcbvi MÖv‡g hviv ¯‹zj ïi“ K‡i Zv‡`i g‡a¨ KZRb cÂg †kªYx †kl K‡i? (mevB,   †ekxifvM, 

A‡a©K, Aí) 

 

15. In your village, how many students who begin school end up finishing 10th standard? (all, 
most, half, few) 

15. Avcbvi MÖv‡g hviv ¯‹zj ïi“ K‡i Zv‡`i g‡a¨ KZRb `kg †kªYx †kl K‡i? (mevB, †ekxifvM, 
A‡a©K, Aí) 

 
16. How many people in your village have completed BA or higher? 
16. Avcbvi MÖv‡g KZRb we.G. A_ev Zvi †P‡q D”PZi wWMÖx jvf K‡i‡Q? 
 
17. Do you have electricity in your village? 
17. Avcbvi MÖv‡g wK we`¨yr Av‡Q? 
 
18. What is your water source? 
18. Avcbvi MÖv‡g cvwbi Drm wK? 
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19a. Do you listen to radio programs? 
19K. Avcwb wK †iwWI †kv‡bb? 
 
19b. If yes, in what language(s)? 
19L. hw` nu¨v, Zvn‡j †Kvb †Kvb fvlvq? 
 
20a. Do you watch TV programs? 
20K. Avcwb wK wUwf †`‡Lb? 
 
20b. If yes, in what language(s)? 
20L. hw` nü v, Zvn‡j †Kvb †Kvb fvlvq? 
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F. SOCIOLINGUISTIC QUESTIONNAIRE RESPONSES 
 
The following tables display subjects’ responses to the sociolinguistic questionnaire. The 
questionnaire itself is in Appendix E.1, and the question numbers there correspond with the 
numbers given at the top of each table in this appendix. Subject biodata is given in Appendix 
H.4, and the subject numbers given in the biodata correspond to those in this appendix.  
 
The following abbreviations are used in these tables: 
  
Languages and people groups:  
B = Bangla and Bengali 
E = English 
H = Hindi 
Kd = Koda 
Ma = Mahali 
Mu = Mundari and Munda 
S = Santali and Santal 

Other: 
Dev = Devnagri script 
DK = does not know 
Lg/lg = language 
MT = mother tongue 
NA = not applicable 
ND = no data 
R = Roman script 
w/ = with 

F.1 Language use responses 

Subj. 
No. 

1a. Lg 
use in 
home 

1b. Lg use 
w/ 

neighbors 

1c. Lg use 
w/ village 

leader 

1d. Lg 
use at 

worship 

1e. Lg 
use in 

market 

2. Lg 
use 

most 

20. 
Literate 

in B? 

21a. 
Literate 
in MT? 

21b. In 
which 
script? 

Rj1 S S B S B B Y Y B 
Rj2 S S, B S S B S little Y R 
Rj3 S S S S B S N N NA 
Rj4 S S B B B B N N NA 
Rj5 S S B S B S N N NA 

Rj6 S S S S 
NA: 

doesn't 
go 

S N N NA 

Rj7 S S B S B S, B Y Y R 
Rj8 S S S S B B Y Y R 

Rj9 S 
S w/ S, 
B w/ B 

S S B S Y little R 

Rj10 S B B S B S, B N N NA 
Rt1 S S S S B S N N NA 
Rt2 S S S S B S Y Y R 
Rt3 S S S S B S Y Y R 
Rt4 S S S S B S N N NA 

Rt5 S 
S w/ S, 
B w/ B 

S NA B S Y little R 

Rt6 S S S S B B Y Y R 
Rt7 S S S S B S N N NA 

Rt8 S S S S B S Y 
can read; 

can't 
write 

R 

Rt9 S S S NA B S N N NA 

Rt10 S S 
S w/ S, 
B w/ B 

S B S Y Y R 

Rt11 S S S S B S N N NA 
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Subj. 
No. 

1a. Lg 
use in 
home 

1b. Lg use 
w/ 

neighbors 

1c. Lg use 
w/ village 

leader 

1d. Lg 
use at 

worship 

1e. Lg 
use in 

market 

2. Lg 
use 

most 

20. 
Literate 

in B? 

21a. 
Literate 
in MT? 

21b. In 
which 
script? 

Rt12 S 
S w/ S, 
B w/ B 

S w/ S, 
B w/ B 

S B S Y Y R 

Pp1 S S S S B S Y N R 
Pp2 S S S S B S, B Y Y R 

Pp3 S 
S w/ S, 
B w/ B 

S S B S N N NA 

Pp4 S 
S w/ S, 
B w/ B 

S S B S N N NA 

Pp5 S S S S B S Y Y R 
Pp6 S S S S B S Y Y R 
Pp7 S S S S NA S Y Y R 

Pp8 S 
S w/ S, 
B w/ B 

S S B S Y Y R 

Pp9 S S S S B S Y Y R 
Pp10 S S S S B S Y Y R 
Pt1 S S B S B B Y Y R 

Pt2 S S S 
B, 

Sanskrit 
B B Y N NA 

Pt3 S 
S w/ S, 
B w/ B 

S B, S B B N N NA 

Pt4 S S S S B B N N NA 
Pt5 S S S S B S N N NA 

Pt6 S 
S w/ S, 
B w/ S 

S S B S Y little R 

Pt7 S S S S B S N N NA 

Pt8 S 
S w/ S, 

B w/ others 
B NA B S N N NA 

Pt9 S 
S w/ S, 
B w/ B 

S S B S N N NA 

Pt10 S S S 
Sonaton 

lg. 
B S N N NA 

J1 S 
S w/ S, 
B w/ B 

S S B S little little R 

J2 S 
S w/ S, 
B w/ B 

S S B S N little R 

J3 S 
S w/ S, 
B w/ B 

S w/ S, 
B w/ B 

B B S Y Y R 

J4 S S S S B S, B N N NA 
J5 S S S S B S Y N NA 

J6 S S S S 
S w/ S, 
B w/ B 

S N N NA 

J7 S S S S B S N N NA 
J8 S S S S B S N N NA 
J9 S S S S B S N N NA 

J10 S 
S w/ S, 
B w/ B 

S B B S N N NA 

J11 S S S S B S N N NA 

Bl1 S 
S w/ S, 
B w/ B 

S w/ S, 
B w/ B 

B B B Y Y R 
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Subj. 
No. 

1a. Lg 
use in 
home 

1b. Lg use 
w/ 

neighbors 

1c. Lg use 
w/ village 

leader 

1d. Lg 
use at 

worship 

1e. Lg 
use in 

market 

2. Lg 
use 

most 

20. 
Literate 

in B? 

21a. 
Literate 
in MT? 

21b. In 
which 
script? 

Bl2 S S 
S w/ S, 
B w/ B 

S B S Y Y R 

Bl3 S 
S w/ S, 

B w/ others 
S S B S Y Y R 

Bl4 S B 
S w/ S, 
B w/ B 

S w/ S, 
B w/ B 

B S, B Y Y R 

Bl5 S 
S w/ S, 
B w/ B 

S w/ S, 
B w/ B 

S B S Y Y R 

Bl6 S S S S B S N N NA 
Bl7 S S S S B S N N NA 
Bl8 S S S S B S N N NA 
Bl9 S S B S B S Y N NA 

Bl10 S 
S w/ S, 
B w/ B 

S w/ S, 
B w/ B 

S B ND N N NA 

Bl11 S S S S B S Y Y R 

Am1 S 
S w/ S, 
B w/ B 

S S B S Y Y R 

Am2 S S S S B B Y Y R 

Am3 S 
S w/ S, 
B w/ B 

S w/ S, 
B w/ B 

S B S Y Y R 

Am4 S S 
S w/ S, 
B w/ B 

S B S Y Y R 

Am5 S S S S B S Y Y R 

Am6 S S S S B S Y 
can read; 

can't 
write 

R 

Am7 S 
S w/ S, 
B w/ B 

S S B B Y Y R 

Am8 S S S S B S Y Y R 
Am9 S S S S B S Y Y R 
Am10 S S S S B S N N NA 

A1 Ma 
Ma w/ Ma, 

B w/ B, 
S w/ S 

Ma S B Ma Y N NA 

A2 Ma Ma Ma S B Ma N N NA 
A3 Ma Ma Ma S B Ma Y Y B 
A4 Ma Ma Ma S B Ma N N NA 
A5 Ma Ma Ma S, B B Ma N N NA 
A6 Ma Ma Ma S, B B B Y Y B 
A7 Ma Ma Ma S B Ma N N NA 

A8 Ma Ma Ma S, B B Ma N 
can read; 

can’t 
write 

ND 

A9 Ma Ma Ma S, B B Ma Y Y B 
A10 Ma Ma Ma S B Ma Y Y R 

M1 Ma 
Ma w/ Ma, 

B w/ B 
Ma w/ Ma, 

B w/ B 
S B B Y Y B 

M2 Ma 
Ma w/ Ma, 

B w/ B 
Ma w/ Ma, 

B w/ B 
S B B Y 

can read; 
can’t 
write 

R 
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Subj. 
No. 

1a. Lg 
use in 
home 

1b. Lg use 
w/ 

neighbors 

1c. Lg use 
w/ village 

leader 

1d. Lg 
use at 

worship 

1e. Lg 
use in 

market 

2. Lg 
use 

most 

20. 
Literate 

in B? 

21a. 
Literate 
in MT? 

21b. In 
which 
script? 

M3 Ma 
Ma w/ Ma, 

B w/ B 
Ma w/ Ma, 

B w/ B 
D B Ma Y Y B 

M4 Ma 
Ma w/ Ma, 

B w/ B 
Ma Ma B B Y Y R 

M5 Ma 
Ma w/ Ma, 

B w/ B 
Ma Ma B B Y Y R 

M6 Ma 
Ma w/ Ma, 

B w/ B 
Ma S B 

Ma, 
B 

Y Y B 

M7 Ma Ma Ma Ma, B B B N N NA 
M8 Ma Ma Ma Ma, S B Ma N N NA 

M9 Ma 
Ma w/ Ma, 

B w/ B 
Ma Ma B Ma N N NA 

M10 Ma Ma Ma Ma B Ma N N NA 
Pc1 Ma Ma Ma S, B B Ma Y N NA 
Pc2 Ma Ma Ma S B Ma N N NA 
Pc3 Ma Ma Ma Ma B Ma N N NA 
Pc4 Ma Ma Ma B B B N N NA 

Pc5 Ma 
Ma w/ Ma, 

B w/ B 
Ma S B 

B, 
Ma 

Y Y E 

Pc6 Ma Ma Ma S B Ma N N NA 

Pc7 Ma 
Ma w/ Ma, 
B w/ others 

Ma B B Ma Y N R 

Pc8 Ma Ma, B B S B Ma, B Y Y R 

Pc9 Ma 
Ma w/ Ma, 

B w/ B 
Ma B, S B Ma Y Y B 

Pc10 Ma 
S w/ S, 
B w/ B, 

Ma w/ Ma 
Ma S, B B Ma N N NA 

Pc11 Ma 
Ma w/ Ma, 

B w/ B 
Ma S, B B Ma N N NA 

Pc12 Ma 
Ma w/ Ma, 
B w/ others 

Ma S B B N N NA 

N1 Mu 
Mu w/ Mu, 

S w/ S, 
B w/ B 

Mu S, B B Mu Y N NA 

N2 Mu Mu 
Mu w/ Mu, 

B w/ B 
S, B B Mu Y N NA 

N3 Mu B, Mu B Mu, B, S B B N N NA 

N4 Mu 
B w/ B, Mu 

w/ Mu 
Mu S, B B Mu N N NA 

N5 Mu Mu Mu S B Mu N N NA 
N6 Mu Mu Mu S, B B B Y N NA 

N7 Mu 
B w/ B, 

Mu w/ Mu 
B S, B B B N N NA 

N8 Mu 
S w/ S, 
B w/ B, 

Mu w/ Mu 
Mu S B Mu N N NA 

N9 Mu 
Mu w/ Mu, 

S w/ S, 
B w/ B 

Mu w/ Mu, 
B w/ B, 
S w/ S 

S B Mu Y Y 
mostly 
R, little 

Dev 
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Subj. 
No. 

1a. Lg 
use in 
home 

1b. Lg use 
w/ 

neighbors 

1c. Lg use 
w/ village 

leader 

1d. Lg 
use at 

worship 

1e. Lg 
use in 

market 

2. Lg 
use 

most 

20. 
Literate 

in B? 

21a. 
Literate 
in MT? 

21b. In 
which 
script? 

N10 Mu 
Mu w/ Mu, 

B w/ B 
B S, B B B Y little B 

N11 Mu Mu Mu S, B B Mu Y N NA 

N12 Mu 
S w/ S, 
B w/ B, 

Mu w/ Mu 
Mu S B B Y N NA 

Bg1 Mu B Mu Mu, S B B Y N NA 

Bg2 Mu 
Mu w/ Mu, 

B w/ B 
S B B  Y Y B 

Bg3 Mu Mu Mu S B Mu Y N NA 

Bg4 Mu 
Mu w/ Mu, 

B w/ B 
Mu w/ Mu, 

B w/ B 
Mu, S B Mu Y Y B 

Bg5 Mu B B Mu B Mu N N NA 
Bg6 Mu B Mu Mu, S B Mu Y N NA 
Bg7 Mu Mu Mu Mu, S B B Y Y Dev 
Bg8 Mu Mu Mu Mu, S B Mu Y Y B 

Bg9 Mu 
Mu w/ Mu, 

B w/ B 
Mu S B B Y N NA 

Bg10 Mu Mu Mu Mu, S B Mu N N NA 

K1 Kd 
Kd w/ Kd, 

B w/ B 
Kd w/ Kd, 

B w/ B 
B B Kd N N NA 

K2 Kd Kd Kd B B B N N NA 

K3 Kd 
Kd w/ Kd, 

B w/ B 
Kd B B B N N NA 

K4 Kd Kd Kd B B DK N N NA 
K5 Kd Kd Kd B B Kd N N NA 
K6 Kd Kd Kd B B Kd N N NA 
K7 Kd Kd Kd B B B N N NA 
K8 Kd Kd B B B Kd N N NA 

K9 Kd 
Kd w/ Kd, 

B w/ B 
Kd B B Kd N N NA 

K10 Kd Kd Kd Kd B B N N NA 

Bd1 Kol 
Kol w/ Kol, 

B w/ B 
Kol B B B Y N NA 

Bd2 Kol Kol 
Kol w/ Kol, 

B w/ B B B Kol N N NA 

Bd3 Kol 
Kol, B w/ 

Kol; B w/ B Kol Kol B Kol N N NA 

Bd4 Kol Kol Kol B B Kol N N NA 
Bd5 Kol Kol Kol B B Kol Y N NA 
Bd6 Kol Kol Kol B B Kol N N NA 
Bd7 Kol Kol Kol B B Kol N N NA 
Bd8 Kol Kol Kol B B Kol N N NA 
Bd9 Kol Kol Kol B B Kol N N NA 
Bd10 Kol Kol Kol Kol B Kol N N NA 

Bd11 Kol 
Kol w/ Kol, 
B w/ others 

B B B Kol N N NA 



 

 

156

 

F.2 Language attitudes responses 

F.2.1 Regarding language use and Towards other languages  

Subj. 
No. 

9. Lg mom 
should use 

16. 
Primary 
school lg 

18. Lg 
should use 
at worship 

19. Best 
lg for 

prayer 

22. Script 
should use 

for MT 

15. OK if 
kids speak 

other better? 

17. Most 
useful 

lg 
Rj1 S B S S R Y B 
Rj2 B B S S R Y S 
Rj3 S, B B S S DK Y S, B 
Rj4 S, B B B S B Y B 
Rj5 S S S S R Y B 
Rj6 S B S S R Y S 
Rj7 S B S S R N S 
Rj8 S S S S R Y E 
Rj9 S B S S R Y S, B 

Rj10 S S S S DK Y S 
Rt1 S B S S DK Y S 
Rt2 S S S S R N S 
Rt3 S S S S R N S 
Rt4 S S S S DK N S 
Rt5 S S, B S S R N B 
Rt6 S B B S B Y B 
Rt7 S S S S DK Y S 
Rt8 S S S S R Y S 

Rt9 S S S S 
whichever 
script each 

person wants 
N S 

Rt10 S S S S 
Its own 

(because it’s 
not like E) 

Y B 

Rt11 S S S S DK DK S 

Rt12 S 
first S, 
then B 

S S R N S 

Pp1 S B S S R Y S, B 
Pp2 S S, B S S R N S 
Pp3 S S S S R Y S 
Pp4 S S, B S S DK Y S 
Pp5 S B S S R Y S 
Pp6 B B S S R Y S 
Pp7 S B S S R Y S 
Pp8 S S, B S S R N B 
Pp9 S S S S R Y B 
Pp10 S S S S R Y S 
Pt1 S B B S R Y B 
Pt2 S B S, Sonaton lg S R N S 

Pt3 S, B B 
S in village, 
B outside 

B DK N B 

Pt4 S B S S DK DK B 
Pt5 S B S S DK DK S 
Pt6 S B S S R Y B 
Pt7 S B B, S S B DK B 
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Subj. 
No. 

9. Lg mom 
should use 

16. 
Primary 
school lg 

18. Lg 
should use 
at worship 

19. Best 
lg for 

prayer 

22. Script 
should use 

for MT 

15. OK if 
kids speak 

other better? 

17. Most 
useful lg 

Pt8 B B B S DK N B 
Pt9 S B S S DK N B 
Pt10 S DK B S DK Y S 
J1 S S S S R N S 
J2 S B S S R N S 
J3 S B S S B, R N B 
J4 S S S S DK Y B 
J5 S B S S DK N B, S 
J6 S S S S DK N S, B 

J7 S 
first S, 
then B 

S S DK DK S 

J8 S B S S DK B S 
J9 S B S S DK Y S 

J10 S S S S DK Y S 
J11 S B S S R Y S 
Bl1 S S S S R N S 
Bl2 S B S S R DK S, B 
Bl3 S B S S R Y S 
Bl4 S S, B S S R N B 

Bl5 
first S, 
then B 

S S S R N B 

Bl6 S B S S DK Y S 
Bl7 S B S S R N B 
Bl8 B B B S B Y B 
Bl9 S, B B S B DK Y B 

Bl10 ND S S S DK DK S 
Bl11 S B S S R N B 
Am1 S B S S R Y S, B 
Am2 S B S S R Y B 
Am3 S S S S R N B 
Am4 S S S S R N S 
Am5 S B S S B Y B 
Am6 ND B S S R Y B 
Am7 S S S S B Y B 
Am8 B B S S B Y B 
Am9 S S S S R Y S 

Am10 S S S S DK N S 
A1 Ma B S Ma R N Ma 
A2 Ma B Ma Ma B Y Ma 
A3 Ma B S S B Y Ma 
A4 Ma B B S B Y B 
A5 Ma B B B B Y B 
A6 Ma M B Ma B Y B 
A7 Ma B B S B Y B 
A8 Ma B ND B B Y Ma 
A9 Ma Ma Ma Ma B Y B 
A10 Ma B, Ma Ma S B Y B 
M1 Ma B Ma, S S R Y B 
M2 Ma Ma Ma S R Y B 
M3 Ma B S S B Y B 
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Subj. 
No. 

9. Lg mom 
should use 

16. 
Primary 
school lg 

18. Lg 
should use 
at worship 

19. Best 
lg for 

prayer 

22. Script 
should use 

for MT 

15. OK if 
kids speak 

other better? 

17. Most 
useful lg 

M4 Ma Ma Ma Ma R Y E, B 
M5 Ma Ma S Ma R Y Ma 
M6 Ma B Ma Ma R Y Ma 
M7 Ma Ma M Ma DK N Ma 
M8 Ma Ma S S DK Y Ma 
M9 Ma Ma S S R Y Ma 
M10 Ma B Ma Ma DK Y Ma 
Pc1 Ma B S S R N B 
Pc2 Ma B S Ma R N Ma 
Pc3 Ma Ma Ma Ma DK N Ma 
Pc4 Ma B B Ma E Y B 

Pc5 Ma B 
the lg 

prayers are 
written in 

Ma E N B 

Pc6 Ma B S S DK Y B, Ma 
Pc7 Ma, B B B B R Y B 
Pc8 Ma Ma Ma B B Y Ma 
Pc9 Ma B Ma Ma B N B 
Pc10 Ma B Ma S B DK Ma 
Pc11 Ma B S, B Ma DK Y B 
Pc12 Ma B Ma Ma B Y B 
N1 B Mu Mu Mu R Y B 
N2 Mu B S Mu R N Mu 
N3 B B B Mu B Y Mu 
N4 Mu B S S B Y Mu 
N5 Mu B S Mu DK Y B 
N6 B B S S B Y B 
N7 Mu B B Mu S Y B 
N8 Mu B B B B Y B 
N9 Mu B Mu Mu R Y Mu 
N10 Mu B B B B Y B 
N11 Mu B S S B Y B 
N12 B B B Mu B Y Mu 
Bg1 Mu B S Mu R Y B 
Bg2 Mu B Mu Mu H N B 
Bg3 Mu B B B B N B 
Bg4 Mu B Mu, S Mu B N B 
Bg5 Mu, B B M Mu DK N B 
Bg6 B B M Mu B Y Mu 
Bg7 Mu B Mu Mu Dev N B 
Bg8 Mu B Mu Mu R Y B 
Bg9 Mu B Mu Mu B Y Mu 
Bg10 Mu B Mu Mu DK Y Mu 
K1 Kd B B B DK Y B 
K2 Kd B B Kd B Y B 
K3 Kd B B Kd DK Y Kd, B 
K4 B B B B DK Y B 
K5 B B B B DK Y B 
K6 Kd B B Kd B Y Kd, B 
K7 Kd B B B DK Y B 
K8 B B B Kd DK Y B 
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Subj. 
No. 

9. Lg mom 
should use 

16. 
Primary 
school lg 

18. Lg 
should use 
at worship 

19. Best 
lg for 

prayer 

22. Script 
should use 

for MT 

15. OK if 
kids speak 

other better? 

17. Most 
useful lg 

K9 B B B Kd DK Y B 
K10 Kd B B B B Y B 
Bd1 B B B B B N B 
Bd2 Kol Kol B Kol DK Y Kol 
Bd3 Kol B Kol Kol DK Y B 
Bd4 B B B Kol B Y B 
Bd5 Kol B B B R Y B 
Bd6 Kol B Kol, B Kol DK N Kol 
Bd7 B DK B B DK Y Kol 
Bd8 B B B B DK Y B 
Bd9 Kol DK B NA DK Y B 
Bd10 B B H DK DK Y Kol 
Bd11 Kol B B B B N B 

F.2.2 Towards language classes 

Subj. 
No. 

23a. Kids 
to MT 
class? 

23b. Why or why not? 
23c. 

Help?

24a. Kids 
to S 

class? 
24b. Why or why not? 

24c. 
Help?

Rj1 Y To learn Roman script Y NA NA NA 
Rj2 Y To learn Y NA NA NA 
Rj3 Y To learn to read and write S Y NA NA NA 

Rj4 Y 
To learn whatever is 

being taught 
Y NA NA NA 

Rj5 Y 

To gain knowledge; it 
will be easier for them to 
learn because S can be 

used to explain. 

Y NA NA NA 

Rj6 Y 
They'll become more 

knowledgeable. 
DK NA NA NA 

Rj7 Y 
To learn their own 

language and thereby 
boost community strength. 

Y NA NA NA 

Rj8 Y 
Learning S will benefit 
their further studies and 
help open their minds. 

Y NA NA NA 

Rj9 Y 
To learn S; learning 

through S will be easy. 
Y NA NA NA 

Rj10 Y 
For the learning 

experience and knowledge 
Y NA NA NA 

Rt1 Y To learn S, B, etc. DK NA NA NA 

Rt2 Y 
To learn S, which is 

important 
Y NA NA NA 

Rt3 Y 
To learn to speak S well 
and to learn S alphabet 

Y NA NA NA 

Rt4 Y To learn to write S Y NA NA NA 

Rt5 Y 

The alphabet is different 
from B, so unless they 

learn it in class they won't 
be able to read & write 

their MT but only speak it. 

Y NA NA NA 
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Subj. 
No. 

23a. Kids 
to MT 
class? 

23b. Why or why not? 
23c. 

Help?

24a. Kids 
to S 

class? 
24b. Why or why not? 

24c. 
Help?

Rt6 Y They should learn MT. Y NA NA NA 
Rt7 Y To learn to read and write Y NA NA NA 

Rt8 Y 
Because a lot of S 

children can speak S but 
cannot read and write S 

Y NA NA NA 

Rt9 Y For reading and writing Y NA NA NA 

Rt10 Y 
To learn their own lg. and 
culture and because S kids 
are afraid to go to B school

Y NA NA NA 

Rt11 Y To learn to read and write S Y NA NA NA 

Rt12 Y 
Of course they should 

learn their own language 
Y NA NA NA 

Pp1 Y To get education in S lg Y NA NA NA 

Pp2 Y 
To preserve S; they must 
first learn S and then B so 

that S is not lost. 
Y NA NA NA 

Pp3 Y To learn to read S Y NA NA NA 
Pp4 Y For education Y NA NA NA 
Pp5 Y To learn their MT well Y NA NA NA 

Pp6 Y 
To learn their MT well, 
especially the alphabet 

Y NA NA NA 

Pp7 Y 
To learn S because its 

their own lg 
Y NA NA NA 

Pp8 Y To learn and preserve S Y NA NA NA 

Pp9 Y 
To learn S; they 

especially need to learn to 
read and write S. 

Y NA NA NA 

Pp10 Y To learn their own MT Y NA NA NA 

Pt1 Y 

To learn S; many in the 
younger generation do not 

know how to read and 
write it. 

Y NA NA NA 

Pt2 Y 
To get education, which 
will help open their eyes 

to knowledge 
Y NA NA NA 

Pt3 Y 
So they can learn and 

thereby have their eyes 
opened to knowledge 

Y NA NA NA 

Pt4 Y DK Y NA NA NA 
Pt5 Y For education Y NA NA NA 

Pt6 Y 
It's good to learn to read 
and write in their MT. 

Y NA NA NA 

Pt7 Y For their kids’ education Y NA NA NA 

Pt8 Y 
For education because 

learning S will help them 
learn B later on 

Y NA NA NA 

Pt9 Y 

For education and so they 
can learn to read and 

write S and thus develop 
understanding 

Y NA NA NA 
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Subj. 
No. 

23a. Kids 
to MT 
class? 

23b. Why or why not? 
23c. 

Help?

24a. Kids 
to S 

class? 
24b. Why or why not? 

24c. 
Help?

Pt10 Y 
Education in MT is 
important and good. 

Y NA NA NA 

J1 Y 
To learn their MT and 

thereby be more proud of it Y NA NA NA 

J2 Y 

To learn to read and write 
and to sign their names and 

about agreements they 
make w/ others. This will 

help them prosper. 

Y NA NA NA 

J3 Y 
For education, which 
helps develop minds 

Y NA NA NA 

J4 Y 

To learn in MT since it is 
hard to begin learning in B 
as most don't know B, but 
all know S from the start 

Y NA NA NA 

J5 Y 
To learn to read and write 

in their MT 
Y NA NA NA 

J6 Y 
To learn to write in their 

MT and increase in 
knowledge 

Y NA NA NA 

J7 Y 
To learn to read and write 

in their MT 
Y NA NA NA 

J8 

DK: She 
has no 

kids and 
can’t say 

NA NA NA NA NA 

J9 N 
They need to learn 

Bangla. 
NA NA NA NA 

J10 Y 
It’s good to read and 

write in S. 
Y NA NA NA 

J11 Y To learn their MT better Y NA NA NA 

Bl1 Y 
To learn their MT and 

thereby help preserve it 
Y NA NA NA 

Bl2 Y 
To learn to read and write 

S properly 
Y NA NA NA 

Bl3 Y 
To learn how to read and 

write their MT 
Y NA NA NA 

Bl4 Y To learn their MT Y NA NA NA 

Bl5 Y 
Because we cannot teach 
them properly at home 

Y NA NA NA 

Bl6 Y To preserve their MT Y NA NA NA 

Bl7 Y 
They need to learn their 

own lg. 
Y NA NA NA 

Bl8 Y 
To make learning to read 
and write their MT easier 

Y NA NA NA 

Bl9 Y 
It's good for their 

development. 
Y NA NA NA 

Bl10 Y 
So they can read the 

Santali Bible 
Y NA NA NA 

Bl11 Y To preserve their MT Y NA NA NA 
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Subj. 
No. 

23a. Kids 
to MT 
class? 

23b. Why or why not? 
23c. 

Help?

24a. Kids 
to S 

class? 
24b. Why or why not? 

24c. 
Help?

Am1 Y 

The school here teaches 
both S and B, but if they 

attend the special S class it 
will be helpful in school. 

May- 
be 

NA NA NA 

Am2 Y For education Y NA NA NA 

Am3 Y 
To learn their MT and thus 
help preserve their culture Y NA NA NA 

Am4 Y 
To learn to read and write 

in S well 
Y NA NA NA 

Am5 Y 
To learn to read and write 

in S script 
Y NA NA NA 

Am6 Y To learn our own lg Y NA NA NA 

Am7 Y 
To learn to read and write 

S as many people don't 
know how 

Y NA NA NA 

Am8 Y 
Because they don't learn 

to read and write S in 
government school 

Y NA NA NA 

Am9 Y 
Without a class they won't 

learn to read and write Y NA NA NA 

Am10 Y To learn their MT well Y NA NA NA 

A1 Y To learn their MT better Y Y 

They don't know much S, 
so it would be good – but 
not as important – if they 

learn. 

Y 

A2 Y 
So they can use it to pray 

at church 
Y Y They need to learn all lgs. Y 

A3 Y 
To learn their own MT; it 

would be good if there 
were books in Ma. 

Y Y 
To learn to read and write 

S 
Y 

A4 Y To learn Ma lg Y Y 
To learn S lg; her children 
should learn Ma, B, & S. 

Y 

A5 Y To get education Y Y To get education Y 

A6 Y 
To learn MT and to 

develop our economical 
condition 

Y 

If there is 
no Urao 

class, 
then Y 

To learn S Y 

A7 Y 
It will be useful for them 
to learn their MT well. 

Y Y 
We pray in S at church, so 
for that it would be good 
so we can pray together. 

Y 

A8 Y It will be good for them. Y y 
Our language is almost 

like S. 
Y 

A9 Y So they can learn MT Y Y 
It's good if they can learn 

another lg. 
Y 

A10 Y To learn their MT Y N 
Because our MT is Ma not 
S. Ma and S are different. NA 

M1 Y 
To learn MT so they can 
then teach others and also 

have future prospects 
Y Y 

To learn S because there 
is similarity between Ma 

and S. 
Y 

M2 Y It's good to learn own lg. Y Y 
To help build bridges 

between the communities 
and to help learn Ma. 

Y 
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Subj. 
No. 

23a. Kids 
to MT 
class? 

23b. Why or why not? 
23c. 

Help?

24a. Kids 
to S 

class? 
24b. Why or why not? 

24c. 
Help?

M3 Y 
To learn Ma and know 

about themselves and thus 
to maintain Ma 

Y Y 
They need S to pray in 

church and for meetings, 
and there is a Bible in S. 

Y 

M4 Y To preserve their own lg Y Y 
To learn S if there is no 

Ma lg class 
Y 

M5 Y 
Because most children 

can't speak Ma well 
Y Y 

To learn S because S and 
Ma are the same 

Y 

M6 N They'll learn on their own. NA Y 
Because the Bible is 

written in S 
Y 

M7 Y 
It will be good for their 

education and to learn Ma. Y Y 
To learn S because we 

don't know it but want to 
Y 

M8 Y 
Then they can learn how 
to pray in their MT, and 
they can speak MT well 

Y Y To learn S lg. Y 

M9 Y 
To learn Ma lg; it's good 
to have books in Ma lg. 

Y Y 
To learn S lg so they can 

read the Bible nicely 
Y 

M10 Y To learn MT better Y Y 
S lg is same as Ma, so if 

they learn S better, they'll 
know Ma better. 

Y 

Pc1 Y 
To learn their lg, know 

who they are, and 
preserve their culture 

Y Y 
Church services are done in 

S, so we need to learn S. Y 

Pc2 Y To learn their own lg. Y Y 
To learn S and then be able 

to read S books because 
there are no books in Ma 

Y 

Pc3 Y 
It will be good to learn MT. 

These days many Bangla 
words are coming into Ma. 

Y Y 
To learn as many 

languages as possible 
Y 

Pc4 Y 
To help them learn Ma, 

which many of the 
children can't speak well 

Y Y 
It is good to know many 
languages, which might 

help our future. 
Y 

Pc5 Y To build up our lg. more Y Y 
It couldn’t hurt, and there 

is no alternative for 
education. 

Y 

Pc6 Y To learn Mahali Y Y 
To learn as many 

languages as possible 
Y 

Pc7 Y 

To learn and preserve Ma; 
people in the north can 
speak Ma well, but we 

can't and this could be the 
opportunity. 

Y Y 

They need to learn S since 
the Bible is in S. Then if 

they are asked to read 
from it they will be able 

to. 

Y 

Pc8 Y 
To learn and help keep 

Ma 
Y Y 

To learn about our culture 
and community. S have 

same way of pronouncing 
as we do, and we 

understand both S and Ma. 

Y 

Pc9 Y 
To learn to read and write 

Ma and to preserve Ma Y Y To learn S Y 

Pc10 Y To learn to read and write. Y Y 
To learn S; it is important 
to learn many languages. 

Y 
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Subj. 
No. 

23a. Kids 
to MT 
class? 

23b. Why or why not? 
23c. 

Help?

24a. Kids 
to S 

class? 
24b. Why or why not? 

24c. 
Help?

Pc11 Y 
To learn MT, which will 

be useful later on 
Y Y 

They need to learn S if 
they want to understand S. 

Y 

Pc12 Y 
To learn our own lg and 

be more proud of it 
Y Y 

To learn S; S and Ma are 
similar. 

Y 

N1 Y To learn and preserve MT Y Y It's good to know 2 lgs. Y 
N2 Y To be able to learn Mu lg. Y Y To learn S lg Y 

N3 Y 
So they can learn their lg. 

better for prayer, etc. 
Y N They don't need this. NA 

N4 Y To learn Y Y To learn S lg. Y 
N5 Y To learn Y Y To learn S lg. Y 

N6 Y To learn Mu better Y Y 
To learn S because Santals 
like when Mundas speak 

with them in S 
Y 

N7 Y To learn their own lg. Y Y To learn S lg. Y 
N8 Y To get education Y Y To get education Y 

N9 Y 
To learn their lg, culture, 
songs & to keep their lg. 

Y Y To learn S Y 

N10 Y 
Then they'll learn their 

own lg, which is needed. 
Y Y 

Even though it's S, they 
need to learn what they 
can, and many of them 

know S anyway. 

Y 

N11 Y 
To learn their MT and thus 

keep it from being lost Y Y To get education Y 

N12 Y To learn MT Y Y 
They associate with S, so 
it's important to learn S. 

Y 

Bg1 Y 
To learn Dev script so 
they can read materials 

available it 
Y Y 

To learn S because S is 
used in church, the Bible 
is available in S, and they 
associate with S people. 

Y 

Bg2 Y 
To know MT is important; 
otherwise it might be lost. 

Y Y 
We can understand S and 

the Bible is in S. 
Y 

Bg3 Y 

They'll learn their own MT. 
Many do not know Mu is 

different from S & Urao, so 
this class would help 

establish an identity for 
Mu. 

Y Y 

To learn S so they can 
understand prayers in S and 
can participate in functions 
in S and also read and write 
letters in S and help build a 
bridge between S and Mu 

Y 

Bg4 Y 
Learning their own MT 

will assign status/value to 
the community. 

Y Y 

To learn S because the 
church uses S, so they 
need to know it if they 

want to be a priest or nun 

Y 

Bg5 Y To learn MT Y Y S is used more these days. Y 

Bg6 Y 
To learn Mu because it is 

their own MT 
N Y 

To learn S because both 
lgs. are important 

N 

Bg7 Y To learn their own lg Y Y To learn S Y 
Bg8 Y To learn their MT script Y Y S is very close to Mu. Y 

Bg9 Y 
So they can try to read 

and write in Mu 
Y Y 

So they can read letters or 
papers written in S 

Y 

Bg10 Y 
To learn to read and write 

in Mu 
N Y To learn S N 
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Subj. 
No. 

23a. Kids 
to MT 
class? 

23b. Why or why not? 
23c. 

Help?

24a. Kids 
to S 

class? 
24b. Why or why not? 

24c. 
Help?

K1 N 
They can learn Kd at 

home. 
NA N S and Kd are similar, and 

they can learn Kd at home. 
NA 

K2 N 
After they learn B, then 
they can learn Kd easily. 

NA N 
I want my children to 

learn B. 
NA 

K3 N Knowing Kd will not help. 
They need to learn B. 

NA N 
We will teach them B not 

S. 
NA 

K4 N They already know Kd. NA Y So they can learn a new lg Y 

K5 Y 
To learn Kd, but it would 
be better if they learn B. 

Y Y To learn S Y 

K6 N 
We want our kids to 

speak in B. 
NA N 

They need to learn B, 
which will give honor and 
prestige and bring money. 

NA 

K7 Y 
To learn, which will 

improve their situation and 
then change our society 

Y N 
We would send them for 

B education. 
NA 

K8 Y 
To learn; it's good to be 

educated. 
Y Y 

It will be good to learn 
more. 

Y 

K9 Y 
They should learn their 

MT. 
Y Y To learn S Y 

K10 Y 
If you teach them, I'll 

send them. 
Y Y To be educated Y 

Bd1 Y To learn MT Y N ND NA 
Bd2 Y It’s important to learn Kol. Y Y To learn S Y 

Bd3 Y To learn MT Y Y 
So they can learn and 

speak S well 
Y 

Bd4 Y 

So that they can learn; 
everyone here is blind to 
knowledge; this might be 
an opportunity he did not 

have 

Y Y 
So that they can learn; 

everyone here is blind to 
knowledge 

Y 

Bd5 Y 
It will be good to learn 

Kol and an opportunity I 
didn't have. 

Y Y 
To learn S, which will 

help them learn to write 
Kol 

Y 

Bd6 N 
They need to learn 

Bangla. 
NA N DK NA 

Bd7 Y They need education. Y N They don't know S. NA 
Bd8 DK NA NA DK NA NA 
Bd9 Y To learn to read and write N DK NA NA 
Bd10 Y To learn to read and write Y Y To learn to read and write Y 

Bd11 Y To learn MT Y Y 
To learn S; they should 
learn any lg they can. 

Y 
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F.3 Language vitality responses 
Subj. 
No. 

8. 
Kids' 

first lg 

10a. Kids 
speak 
other? 

10b. 
Which?

11. Kids 
speak 
well? 

12a. Kids 
speak other 

better? 

12b. 
Which?

13. Kids w/ 
each other 

14. Lg use 
next 

generation
Rj1 S N NA Y Y B S S 
Rj2 S Y B N N NA S S 
Rj3 S N NA Y N NA S S 
Rj4 S N NA Y N NA S w/ S, B w/ B S 

Rj5 S Y B N N NA 
S w/ young 

ones, B and S 
w/ others 

S 

Rj6 S Y B Y Y B S S, B 
Rj7 S Y B Y N NA S w/ S, B w/ B S 
Rj8 S Y B Y N NA S w/ S, B w/ B S 
Rj9 S Y B Y N NA S S 
Rj10 S N NA Y N NA S S 
Rt1 S Y B Y N NA S S 
Rt2 S N NA Y N NA S S 
Rt3 S N NA Y N NA S S 
Rt4 S N NA Y N NA S S 
Rt5 S N NA Y N NA S S 
Rt6 S N NA Y N NA S S 
Rt7 S N NA Y N NA S S 
Rt8 S N NA Y N NA S S 
Rt9 S N NA Y N NA S S 
Rt10 S Y little B N N NA S S 
Rt11 S N NA Y N NA S S 
Rt12 S Y little B Y N NA S S 
Pp1 S Y B Y N NA S S, B 
Pp2 S N NA Y N NA S S 
Pp3 S N NA Y N NA S S 
Pp4 S Y B Y Y B S S 
Pp5 S N NA Y N NA S S 
Pp6 S Y B Y N NA S w/ S, B w/ B S, B 
Pp7 S N NA Y N NA S S 

Pp8 S Y B Y N NA S 

S; B if they 
are raised 
in a non-S 
community 

Pp9 S Y little B Y N NA S S 
Pp10 S Y little B Y N NA S S 
Pt1 S Y little B Y N NA S B 
Pt2 S Y B Y N NA S S, B 

Pt3 S Y B Y N NA S w/ S, B w/ B 
first S, 
then B 

Pt4 S N NA Y N NA S 

More 
educted 

ones will 
use more 
B. Others 
will use S. 

Pt5 S N NA Y N NA S S 
Pt6 S Y B Y N NA S w/ S, B w/ B S 
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Subj. 
No. 

8. 
Kids' 

first lg 

10a. Kids 
speak 
other? 

10b. 
Which?

11. Kids 
speak 
well? 

12a. Kids 
speak other 

better? 

12b. 
Which?

13. Kids w/ 
each other 

14. Lg use 
next 

generation 
Pt7 S N NA Y N NA S S 
Pt8 S N NA Y N NA B S, B 
Pt9 S N NA Y N NA S w/ S, B w/ B S 

Pt10 S Y B Y N NA S S 
J1 S Y little B Y N NA S S 
J2 S N NA Y N NA S S 
J3 S N NA Y N NA S S 
J4 S Y B Y N NA S w/ S, B w/ B S 
J5 S N NA Y N NA S S 
J6 S N NA Y N NA S S 
J7 S N NA Y N NA S S 
J8 S Y B Y N NA S B 
J9 S N NA Y N NA S S 
J10 S N NA Y N NA S S 
J11 S N NA Y N NA S S 
Bl1 S Y B Y N NA B B 
Bl2 S Y B N Y B S w/ S, B w/ B S 
Bl3 S N NA Y N NA S S 

Bl4 S Y B Y N NA S w/ S, B w/ B 

S if raised 
in a village; 
B if raised 

in town 
Bl5 S Y B N Y B S w/ S, B w/ B S 
Bl6 S Y B Y DK NA S S, B 
Bl7 S Y B Y N NA S S 
Bl8 B Y B Y Y B S w/ S, B w/ B B 
Bl9 S Y little B Y N NA B S 
Bl10 S Y B Y N NA S S 
Bl11 S Y B Y N NA S B 
Am1 S Y B Y N NA S w/ S, B w/ B S 
Am2 S N NA Y N NA S S 

Am3 S N NA 

Y, 
except 
those 
whose 

families 
teach 

them B 

N NA S 

mostly S, 
depending 
on whether 

they are 
taught S or 

B 

Am4 S N NA Y N NA S w/ S, B w/ B S 
Am5 S Y B Y N NA S S 
Am6 B Y B Y N NA S S 
Am7 S Y little B Y N NA S B 
Am8 S Y little B Y N NA S S, B 
Am9 S N NA Y N NA S S 
Am10 S Y little B Y N NA S S 
A1 Ma N NA Y N NA Ma Ma 

A2 Ma Y 
little B, 
little S 

Y N NA Ma Ma 

A3 Ma Y B Y Y B Ma Ma 
A4 Ma N NA Y Y B Ma Ma 
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Subj. 
No. 

8. 
Kids' 

first lg 

10a. Kids 
speak 
other? 

10b. 
Which?

11. Kids 
speak 
well? 

12a. Kids 
speak other 

better? 

12b. 
Which?

13. Kids w/ 
each other 

14. Lg use 
next 

generation
A5 Ma Y B Y N NA Ma Ma 
A6 Ma N NA Y N NA Ma Ma 
A7 Ma N NA Y N NA Ma Ma 

A8 Ma Y B Y N NA 
Ma w/ Ma, 

B w/ B 
Ma 

A9 Ma Y B Y N NA 
Ma w/ Ma, B 
w/ B, S w/ S 

Ma 

A10 Ma N NA Y N NA Ma Ma 
M1 Ma Y B Y Y B Ma B 

M2 Ma Y B Y Y B 
Ma w/ Ma, 

B w/ B 
Ma 

M3 Ma Y B Y Y B 
Ma w/ Ma, 

B w/ B 
Ma, B 

M4 Ma N NA Y N NA Ma Ma, B 

M5 Ma Y B, S Y N NA 
Ma w/ Ma, 
B w/ others 

Ma 

M6 Ma Y B Y N NA Ma Ma 
M7 Ma N NA Y N NA Ma Ma 
M8 Ma Y B Y Y B Ma B 
M9 Ma N NA Y N NA Ma Ma 
M10 Ma N NA Y N NA Ma Ma 
Pc1 Ma N NA Y N NA Ma Ma 
Pc2 Ma N NA Y N NA Ma Ma 
Pc3 Ma Y B Y Y B Ma Ma 
Pc4 Ma N NA Y N NA Ma Ma 
Pc5 Ma Y B Y N NA Ma Ma, B 
Pc6 Ma Y B Y Y B B, Ma DK 
Pc7 Ma Y B Y N NA Ma B 
Pc8 Ma Y B Y N NA Ma, B Ma 
Pc9 Ma Y B Y N NA Ma Ma 

Pc10 Ma N NA Y N NA Ma Ma 

Pc11 Ma N NA Y N NA 
Ma w/ Ma, 
B w/ others 

Ma 

Pc12 Ma Y B Y Y B Ma B 
N1 Mu N NA Y Y S Mu Mu 
N2 Mu N NA N N NA Mu Mu 
N3 Mu Y B Y Y B Mu Mu 
N4 Mu Y B Y N NA Mu Mu 
N5 Mu Y S Y N NA Mu Mu 
N6 Mu Y S, B Y N NA Mu B, Mu 
N7 Mu Y B, S Y N NA Mu Mu 
N8 Mu Y B Y N NA Mu Mu 
N9 Mu Y B, S Y N NA Mu Mu 
N10 Mu Y B Y Y S Mu Mu 
N11 Mu Y B Y N NA Mu Mu 
N12 Mu Y ND Y Y S Mu Mu 
Bg1 Mu Y B Y N NA Mu B 
Bg2 Mu Y B Y N NA Mu Mu 
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Subj. 
No. 

8. 
Kids' 

first lg 

10a. Kids 
speak 
other? 

10b. 
Which?

11. Kids 
speak 
well? 

12a. Kids 
speak other 

better? 

12b. 
Which?

13. Kids w/ 
each other 

14. Lg use 
next 

generation

Bg3 Mu Y B Y N NA 
Mu w/ Mu, 

S w/ S, 
B w/ others 

B 

Bg4 Mu Y B, S Y Y B 
Mu w/ Mu, 

S w/ S, 
B w/ others 

Mu 

Bg5 Mu Y S Y N NA 
Mu w/ Mu, 

S w/ S, 
B w/ others 

Mu 

Bg6 Mu Y B Y N NA Mu B 
Bg7 Mu Y B, S Y N NA Mu Mu 
Bg8 B Y B N N NA B B 

Bg9 
Mu, 

few B 
N NA Y DK NA 

Mu w/ Mu, 
B w/ B 

Mu 

Bg10 Mu Y B Y N NA 
Mu w/ Mu, 

B w/ B 
Mu 

K1 Kd Y B Y N NA 
Kd w/ Kd, 

B w/ B 
Kd 

K2 Kd Y B Y N NA 
Kd w/ Kd, 

B w/ B 
Kd, B 

K3 Kd N NA Y N NA 
Kd w/ Kd, 

B w/ B 
Kd 

K4 Kd N NA Y N NA 
Kd w/ Kd, 

B w/ B 
Kd 

K5 Kd Y B Y N NA Kd Kd 
K6 Kd N NA N N NA Kd Kd 

K7 Kd Y B Y Y B 
Kd w/ Kd, 

B w/ B 
Kd, B 

K8 Kd Y B Y N NA Kd Kd 
K9 Kd N NA Y N NA Kd Kd 

K10 Kd N NA Y Y B 
Kd w/ Kd, 

B w/ B 
Kd 

Bd1 Kol Y B Y N NA Kol Kol 

Bd2 Kol N NA Y N NA 
Kol w/ Kol, 

B w/ B 
Kol 

Bd3 Kol N NA Y N NA 
Kol w/ Kol, B 

w/ others 
Kol 

Bd4 Kol Y B Y N NA Kol Kol 

Bd5 Kol N NA Y Y B 
Kol w/ Kol, 

B w/ B 
Kol 

Bd6 Kol Y B Y N NA Kol Kol 
Bd7 Kol Y B Y N NA Kol Kol 
Bd8 Kol Y B Y Y B B Kol, B 
Bd9 Kol Y B Y Y B Kol Kol 
Bd10 Kol N NA Y N NA Kol Kol 
Bd11 Kol N NA Y N NA Kol Kol 
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F.4 Bilingualism and Language variation responses 

Subj. 
No. 

3. Lgs speak 
and age 

4. 
Best 

lg 

5. 2nd- 
best 
lg 

6. Always 
say in 

2nd-best? 

7a. Speak 
differ-
ently? 

7b. Where? 
7c. How 

much 
understand? 

Rj1 B:6 S B Y N NA NA 
Rj2 B:6 S B Y N NA NA 
Rj3 B:3 S B Y N NA NA 
Rj4 B:3 S B Y N NA NA 
Rj5 B:7 S B Y N NA NA 
Rj6 B:at old age S B N N NA NA 
Rj7 B:4 S B Y N NA NA 
Rj8 B:6, E:9 S B Y N NA NA 

Rj9 B:6 S B Y Y 
India (has never 

been there but has 
heard about it) 

little 

Rj10 B:13 S B Y N NA NA 
Rt1 B:8 S B Y DK NA NA 
Rt2 B:7 S B Y N NA NA 
Rt3 B:7, E:11, H:20 S B Y N NA NA 
Rt4 B:8 S B N N NA NA 
Rt5 B:6 S B Y N NA NA 

Rt6 
B:6, H:15, 
Urao:22 

B S Y Y Thakurgaon 

DK: hasn’t 
been there 

but has heard 
from others 

Rt7 B:8 S B Y N NA NA 
Rt8 B:7 S B Y N NA NA 
Rt9 B:7 S B Y N NA NA 
Rt10 B:8, Pahan:3 S B Y N NA NA 
Rt11 B:9 S B Y N NA NA 

Rt12 B:6, E:6 S B Y Y India 

DK:hasn’t 
talked w/ 

anyone from 
there 

Pp1 B:6, E:14 S B Y N NA NA 
Pp2 B:15, little E:20 S B Y N NA NA 
Pp3 B:5 S B N N NA NA 
Pp4 B:5, little H:ND S B Y N NA NA 

Pp5 
B:6, Robidas:9, 

Kormakar:9 
S B Y N NA NA 

Pp6 B:4 S B Y N NA NA 
Pp7 B:6 S B Y N NA NA 
Pp8 B:8, E:14, H:22 S B Y N NA NA 

Pp9 B:10, E:14 both 
S & B NA Y N NA NA 

Pp10 B:5, little E:12 S B Y N NA NA 
Pt1 B:7, H:25 S B Y N NA NA 
Pt2 B:7 B S Y N NA NA 
Pt3 B:10 B S Y N NA NA 
Pt4 B:7 S B Y DK NA NA 
Pt5 little B:30 S B N DK NA NA 
Pt6 B:7 S B Y N NA NA 
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Subj. 
No. 

3. Lgs speak 
and age 

4. 
Best 

lg 

5. 2nd- 
best 
lg 

6. Always 
say in 

2nd-best? 

7a. Speak 
differ-
ently? 

7b. Where? 
7c. How 

much 
understand? 

Pt7 B:15 S B N N NA NA 

Pt8 B:2 S B Y Y 
Chanpur (1 km 

west of Patichora) 
most 

Pt9 B:4 S B N N NA NA 
Pt10 B:2 S B Y N NA NA 
J1 B:12 S B Y N NA NA 
J2 B:11 S B Y N NA NA 
J3 B:7 S B Y N NA NA 
J4 B:4 S B Y Y Godagari, Nazipur most 
J5 B:5 S B Y N NA NA 
J6 B:8 S B N N NA NA 
J7 B:15 S B Y DK NA NA 
J8 B:6 S B N N NA NA 
J9 B:12 S B N N NA NA 
J10 B:7 S B N N NA NA 
J11 B:13 S B Y N NA NA 

Bl1 B:11 both 
S & B NA Y N NA NA 

Bl2 B:6 S B Y N NA NA 

Bl3 B:8 both 
S & B NA Y N NA NA 

Bl4 B:10, E:15 B S Y Y Madinipuri, India all 
Bl5 B:10 S B Y N NA NA 
Bl6 B:DK S B Y DK NA NA 
Bl7 B:4 S B N Y DK all 
Bl8 B:4 S B Y DK NA NA 

Bl9 B:2 S B Y Y 
DK: She's heard 

of such people but 
hasn’t met them. 

NA 

Bl10 B:DK S B Y DK NA NA 
Bl11 B:2 B S Y N NA NA 

Am1 B:11 both 
S & B NA Y N NA NA 

Am2 B:8 S B N Y 
Benagaria 

mission, India 
half 

Am3 B:5, E:14 both 
S & B NA Y N NA NA 

Am4 B:8, E:12 S B Y Y 
Bakura, Hughlie, 

Assam 
all 

Am5 B:11, H:12 S B Y N NA NA 
Am6 B:7 S B Y DK NA NA 

Am7 B:7, little E:15 both 
S & B NA Y N NA NA 

Am8 B:10, E:10 B S Y N NA NA 
Am9 B:3 S B Y N NA NA 
Am10 B:12 S B N N NA NA 

A1 B:6, S:7, H:12 Ma B Y Y Mariampur all 

A2 B:9, S:4 Ma 
both 

B & S 
Y Y here in Abirpara all 
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Subj. 
No. 

3. Lgs speak 
and age 

4. 
Best 

lg 

5. 2nd- 
best 
lg 

6. Always 
say in 

2nd-best? 

7a. Speak 
differ-
ently? 

7b. Where? 
7c. How 

much 
understand? 

A3 
B:11, S:11, 

Mu:11, Ma:11 
Ma S Y N NA NA 

A4 B:10, S:5 Ma B Y N NA NA 
A5 B:9, S:9 Ma B Y N NA NA 

A6 
B:7, S:10, 

Urao-Sadri:12 
B Ma Y N NA NA 

A7 B:15, S:5 B Ma Y Y Nayanagar & Hili all 
A8 B:3, S:1 Ma B Y N N NA 
A9 B:6, S:12 Ma B Y N N NA 
A10 B:6, S:9, Urao:20 Ma B Y Y Balughat, India little 

M1 B:5, S:5, E:15 
B, S, 
& Ma NA Y Y 

Lowpara, 
Patnitala 

all 

M2 B:5, S:3, E:6 Ma B Y Y Banilowpara all 
M3 B:4 Ma B Y Y Banilowpara all 

M4 
B:12, S:3, 
Urao:14 

Ma B Y Y 
Lowpara & 
Mundumala 

all 

M5 B:10, S:5 Ma S Y Y Mundumala all 
M6 B:7, S:3 Ma B Y Y Mundumala all 
M7 B:10, S:5 Ma B Y N NA NA 
M8 B:8 Ma B Y N NA NA 
M9 B:4, S:5 Ma B Y N NA NA 

M10 
B:12, S:4, 
Urao:12 

Ma B Y Y 

Lowpara, Patnitala 
& Chandpukur, 

Patnitala & 
Kijirbonna, 
Badolgachi 

all 

Pc1 B:5, S:15 Ma B N Y Matindor most 

Pc2 B:17, S:10 Ma S Y Y 
Matindor & 

Beniduar 
half 

Pc3 B:10 Ma B Y Y 

Niamatpur 
subdistrict & 
Matindor & 

Dinajpur 

all 

Pc4 B:5, S:7 B Ma N Y Matindor 
less than 

half 

Pc5 B:5, S:12 
both 
B & 
Ma 

NA Y Y Matindor all 

Pc6 B:10, S:10 Ma B Y Y 

Matindor & 
Bakrol & 

Dhamoir & 
northern area 

little 

Pc7 B:7, S:3, E:15 Ma B Y Y 

Chanpukur & 
Matindor & 

Muskor & Balator 
& Geeolbarie & 

Beniduar 

little 

Pc8 B:2, S:2, E:10 Ma B Y Y 
Naogaon & Joypur 
& Khanjhanpur & 

Bodolgachi 
all 

Pc9 B:8, S:2 Ma B Y Y Naogaon all 
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Subj. 
No. 

3. Lgs speak 
and age 

4. 
Best 

lg 

5. 2nd- 
best 
lg 

6. Always 
say in 2nd-

best? 

7a. Speak 
differ-
ently? 

7b. Where? 
7c. How 

much 
understand? 

Pc10 B:5, S:2 Ma 
both S 
& B 

Y N NA NA 

Pc11 B:6, S:3 Ma S Y Y 
Niamatpur & 

Dinajpur 
all 

Pc12 B:6, S:2 Ma B Y Y 
Naogaon & 

northern area 
DK 

N1 B:8, S:5, E:14 Mu 
both S 
& B 

Y N NA NA 

N2 B:8, S:15 Mu B Y N NA NA 
N3 B:5, S:7 Mu B Y N NA NA 
N4 B:10, S:15 Mu B Y N NA NA 
N5 B:6, S:6 Mu S N N NA NA 
N6 B:7, S:7 Mu S Y N NA NA 
N7 B:8, S:5 Mu S Y N NA NA 
N8 B:14, S:14 Mu S Y Y Rajshahi half 

N9 
B:8, S:10, 

E:15 
Mu 

both B 
& S 

Y N NA NA 

N10 B:10, S:3 Mu B Y N NA NA 

N11 B:10, S:8 Mu 
both S 
& B 

Y N NA NA 

N12 B:2, S:2 Mu B N N NA NA 

Bg1 
B:6, S:13, 

Ma:7 
Mu B Y Y maybe Ranchi most 

Bg2 B:3, S:8 Mu B Y Y Sylhet most 

Bg3 B:2, S:15, 
Ma:15, Urao:10 Mu B Y Y India 

almost 
everything 

Bg4 B:3, S:3 Mu B Y Y Ranchi, India all 
Bg5 B:5, S:5 Mu B Y N NA NA 

Bg6 
B:5, S:7, 
Urao:5 

Mu B Y N NA NA 

Bg7 
B:5, S:5, 
Sadri:12 

B, S, 
& Mu 

NA Y Y India all 

Bg8 
B:8, Ma:6, S:2, 

Sadri:12 
Mu S Y Y India all 

Bg9 B:7, S:15 Mu B Y N NA NA 

Bg10 
B:12, S:12, 

Urao:12 
Mu S Y N NA NA 

K1 B:5, S:10 Kd B Y N NA NA 
K2 B:7, S:9 B Kd Y N NA NA 
K3 B:8 Kd B Y N NA NA 
K4 B:5, S:10 B Kd Y N NA NA 
K5 B:5, S:10 B Kd Y N NA NA 
K6 B:5, S:10 Kd B Y N NA NA 
K7 B:3 B Kd Y N NA NA 
K8 B:3 B Kd Y DK NA NA 
K9 B:10 Kd B Y N NA NA 

K10 B:2 B Kd Y N NA NA 
Bd1 B:11 Kol B Y N NA NA 
Bd2 B: 3 Kol B Y N NA NA 
Bd3 B:7, S:7 S Kol Y N NA NA 
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Subj. 
No. 

3. Lgs speak 
and age 

4. 
Best 

lg 

5. 2nd- 
best 
lg 

6. Always 
say in 2nd-

best? 

7a. Speak 
differ-
ently? 

7b. Where? 
7c. How 

much 
understand? 

Bd4 B:7, S:7 Kol B Y N NA NA 

Bd5 B:7 
both 
Kol 
& B 

NA Y N NA NA 

Bd6 B:8 Kol B Y DK NA NA 
Bd7 B:7 Kol B Y DK NA NA 
Bd8 B:7 B Kol Y DK NA NA 
Bd9 B:10 Kol B Y N NA NA 

Bd10 B:6 Kol B N Y 
some here in 
Babudaing 

all 

Bd11 B:9 
both 
Kol 
& B 

NA Y N NA NA 
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G. BANGLA SENTENCE REPETITION TEST 
 

G.1. Standard Sentence Repetition Test procedures1 
 

A sentence repetition test (SRT) is based on the premise that people's ability to repeat 
sentences in a second language is limited by the level of their mastery of the morphology and 
syntax of that second language. The greater proficiency they have in that language, the better 
able they are to repeat sentences of increasing length and complexity. An SRT is developed 
separately for each language to be tested. Detailed procedures for developing and calibrating 
a sentence repetition test are presented in Radloff (1991).2 The sentences selected are 
calibrated against an evaluative instrument called the Reported Proficiency Evaluation (RPE), 
where mother tongue raters are provided with a detailed framework of proficiency 
descriptions against which to evaluate the proficiency of their second-language speaking 
acquaintances.3 The half-levels of the RPE describe increasing levels of proficiency in a 
second language, as elaborated in Figure G.1. 

 
Figure G.1: Descriptions of RPE proficiency levels 
 

RPE proficiency level             Brief description 
  0+   Very minimal proficiency 
  1   Minimal, limited proficiency 
  1+   Limited, basic proficiency 
  2   Adequate, basic proficiency 
  2+   Good, basic proficiency 
  3   Good, general proficiency 
  3+   Very good, general proficiency 
  4   Excellent proficiency 
  4+   Approaching native speaker proficiency  
 
An SRT provides a rapid assessment of a person's second language proficiency, suited to the 
purposes of a bilingualism survey. It is often the goal of a bilingualism survey to obtain a 
profile of the second language proficiencies in the community under investigation, that is, a 
picture of what percentage of the population can be projected to be at each of the different 
levels of proficiency. In order to do this, a large and representative sample of the population 
must be tested. This speaks to the need for an assessment instrument that is quick and easy to 
administer. 
 
The short administration time, however, is offset by careful attention to the development and 
calibration of a sentence repetition test. The SRT provides a general assessment; thus, the 
researcher must be able to place full confidence in the results through strict attention to the 
quality of each developmental step. A complete step-by-step methodology for developing and 
calibrating an SRT is given in Radloff (1991). 
 

                                                            
1 The description of procedures for sentence repetition testing is quoted from Appendix A of O'Leary (ed. 1992); 
it was authored by Carla F. Radloff. It is used by permission of the author. 
2 Radloff, Carla F. 1991. Sentence repetition testing for studies of community bilingualism. Dallas: Summer 
Institute of Linguistics and The University of Texas at Arlington. 
3 RPE levels as assigned by mother tongue raters show an internal consistency, but have not yet been correlated 
with any other, more widely recognized, scale of second language proficiency. The rationale and methodology 
for the Reported Proficiency Evaluation is also included in Radloff (1991). 
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The development and calibration of an SRT proceeds through several steps: A preliminary 
form of the test is developed through the assistance of mother tongue speakers of the test 
language. A large group of second language speakers of the test language have their 
proficiency assessed through a second, more descriptive proficiency standard instrument, in 
this case the RPE. These people are then administered the preliminary form of the test. Based 
on their performances, fifteen sentences are selected, which prove to be the most 
discriminating of performance and also represent increasing complexity and length. These 
fifteen sentences are calibrated against the proficiency assessments from the RPE. This 
fifteen-sentence final form of the test is used in the bilingualism survey, and the resulting test 
scores are interpreted in terms of equivalent RPE proficiency levels. 
 
The ranges of Bangla SRT scores corresponding to RPE levels are presented in Figure G.2 
(Kim 2003). 

 
Figure G.2: Bangla SRT scores and predicted RPE levels 
 

     Bangla SRT Score               Predicted RPE Level 
   0 – 2    1 
   3 – 8    1+ 
   9 – 14    2 
  15 – 21   2+ 
  22 – 27   3 
  28 – 33   3+ 
  34 – 39   4 
  40 – 45    4+ 
 

G.2. Bangla Sentence Repetition Test 
 

In the following transcription of the Bangla SRT, these line codes are used: 
 Code  Meaning 
 \#  Sentence number 
 \b  Bangla sentence 

\p  Phonetic transcription 
 \g  Word-by-word English gloss of transcribed text 
 \f  Free (natural) English translation of the text 
 
\P1 
\b AvR‡K Zvi Rb¥w`b | 

\p ake ta nmodin 
\g today 3s-poss birthday 
\f     Today is his birthday. 
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\P2 
\b Avgvi evev gvQ a‡i | 

\p ama baba ma doe 
\g 1s-poss father fish catches 
\f     My father catches fish. 
 
\P3 
\b ‡mLv‡b Zviv mvivw`b KvR K‡i | 

\p ekane ta aadin ka koe 
\g there-in 3p all-day work do 
\f     They work there all day long. 
 
\P4 
\b wKš—y AvMvgx Kvj GUv Avgvi jvM‡e | 

\p kintu aami kal ea ama labe 
\g but coming day this 1s-poss will-need 
\f     But tomorrow I will need this. 
 
\P5 
\b Kv‡Vi wg ¿̄x GKUv bZyb Rvbvjv evbv‡”Q | 

\p ka msti æk notun anala banae 
\g wood-poss craftsman one new window is-building
\f     The wood craftsman is making a new window.  
 
\1 
\b ‡`vKv‡b wewfbœ ai‡bi wgwó cvIqv hvq | 

\p dokane bibino done mii paowa aj 
\g store-at various type-poss sweet getting goes 
\f     Various types of sweets can be found in stores. 
 
\2 
\b Zviv wekªv‡gi ‡Zgb my‡hvM cvq bv | 

\p ta bisame tæmon uo paj na 
\g 3p rest-poss such opportunity get not 
\f     They don’t get much opportunity to rest. 
 
\3 
\b AvR weKv‡j Zv‡K dj wKb‡Z n‡e | 

\p a bikale take l kinte hbe 
\g today afternoon-in 3s-to fruit to-buy will-have-to 
\f     He has to buy fruit this afternoon. 
 
\4 
\b Avwg Avgvi †ev‡bi KvQ †_‡K Dcnvi †c‡qwQ | 

\p ami ama bone kats teke upoha pejei 
\g 1s 1s-poss sister-poss nearness from gift have-received 
\f      I received a gift from my sister. 
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\5 
\b evox‡Z †Kvb †jvK Av‡Q e‡j g‡b nq bv | 

\p baite kono lok ae bole mone hj na 
\g home-in any person is says mind-in becomes not 
\f     It doesn’t seem as if there’s anyone home. 
 
\6 
\b ‡h ch©š— e„wó bv _v‡g †m ch©š— Avgiv GLv‡b _vKe | 

\p e poonto bii na tame e poonto ama ekane takbo 
\g when until rain not stops then until 1p here-at will-stay 
\f     We will stay here until the rain stops. 
 
\7 
\b GKUy Av‡M evRvi †_‡K GKUv Bwjk gvQ wK‡b G‡bwQ | 

\p eku ae baa teke æka ili ma kine enei 
\g a-little ago market from one hilsa fish having-bought have-brought 
\f     Having bought a hilsa fish at the market a little while ago, I brought it. 
 
\8 
\b ‡m Rvb‡Zv evb‡iiv Lye AbyKiY wcÖq nq | 

\p e anto banoea kub onukon pijo hj 
\g 3s did-know monkeys very imitation favorite becomes 
\f     He knew monkeys really like to imitate. 
 
\9 
\b1 hw` Avcwb gvbyl‡K fvj bv ev‡mb gvbylI Avcbv‡K fvj  
\p1 odi apni manuke balo na baen manuo apnake balo 
\g1 if 2s people-to well not deem people-also 2s-to well 
 

\b2 evm‡e bv | 

\p2 babe n 
\g2 will-deem not 
\f       If you don’t treat people well, they won’t treat you well either. 
 
 
\10 
\b Ges Rxe‡b memgq wKQy wbqg ‡g‡b Pj‡Z n‡e | 

\p ebo ibone bmoj kiu nijom mene olte hbe 
\g and life-in all-time some rules having-followed to-move will-have-to 
\f     And in life at all times one must follow some rules. 
 
\11 
\b1 myZivs b`x Avgv‡`i A‡bK DcKvi K‡i Ges gv‡S-gv‡S 

\p1 utoa nodi amad nek upoka koe ebo mae-mae 
\g1 therefore river 1p-to much benevolence do and sometimes 
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\b2 AcKviI K‡i | 

\p2 pokao koe 
\g2 harm-also do 
\f      Therefore, rivers benefit us a lot and sometimes also harm us. 
 
\12 
\b1 cUj bv‡gi †Kvb meRx evRv‡i cvIqv hvq Zv Av‡M   
\p1 pol nam kono sobi baae paowa aj ta ae  

\g1 patol name-poss any vegetable market-in getting goes that before  
 

\b2 Avwg RvbZvg bv | 

\p2 ami antam na 
\g2 1s did-know not 
\f       I didn’t know before that there is such a vegetable as “patol” available in the market. 
 
\13 
\b1 b`x Avgv‡`i Rb¨ LzeB cÖ‡qvRbxq KviY b`x c‡_ 

\p1 nodi amad ono kubi pjoonijo kaon nodi pte 
\g1 river 1p-poss for very-emph important because river route-on 
 

\b2 Avgiv e¨emv Ki‡Z cvwi |  

\p2 ama bæba kote pai  

\g2 1p business to-do are-able  
\f       Rivers are very important for us because we are able to do business along river routes. 
 
\14 
\b ZeyI gv‡S-gv‡S we‡kl mg‡q Zviv wKQy Avb›`-dzwZ© K‡i | 

\p tobuo mae-mae bie moje ta kiu anondo-uti koe 
\g nevertheless sometimes special time-in 3p some joy-delight do 
\f     Nevertheless, sometimes on special occasions they have some fun. 
 
\15 
\b1 b`xi cvwb Mfxi nIqvq A‡bK Lyu‡RI  
\p1 nodi pani obi hwaj nek kueo 
\g1 river-poss water deep happening-because much having-searched-although 
 

\b2 †m Zvi KzVviUv †cj bv| 

\p2 e ta kuaa pelo n 
\g2 3s 3s-poss axe did-find not 
\f      Although he searched a lot, he didn’t find his axe because the river was deep. 
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G.3. Sentence Repetition Test scores 
 

The tables in this section display the SRT scores for all 361 SRT subjects. The subject 
numbers in the far left column correspond with the subject numbers given with the biodata in 
Appendix H.5. For each of the 20 sentences (five practice sentences and 15 test sentences), 
each subject’s score is given. This is based on a four-point scale (0-3) for each sentence. The 
total score at the far right is a summation of the subject’s scores for only the 15 test sentences. 
 
 

Bangla SRT sentence number Subj. 
No. P1 P2 P3 P4 P5 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 

Total 
Score

P1 3 3 3 3 2 3 3 3 3 1 2 3 2 2 2 2 0 0 0 0 26 
P2 3 3 3 3 3 3 3 3 3 3 3 3 1 0 2 3 0 0 0 0 27 
P3 2 3 1 0 0 2 0 2 1 1 0 0 0 0 0 0 0 0 0 0 6 
P4 3 3 3 2 0 3 2 2 1 2 0 3 0 1 1 0 0 0 1 0 16 
P5 3 3 3 3 3 3 3 3 3 3 3 3 2 2 3 0 2 1 1 0 32 
P6 3 3 3 3 3 3 3 3 3 3 3 2 1 3 2 2 1 0 0 0 29 
P7 3 3 3 2 0 3 1 2 2 0 2 1 0 0 0 0 1 0 0 0 12 
P8 3 3 3 1 3 3 3 3 2 3 3 1 0 2 1 0 0 0 0 0 21 
P9 3 3 3 3 3 3 2 2 2 3 3 1 2 3 2 1 1 0 0 0 25 
P10 3 3 3 3 2 3 2 3 3 3 3 3 2 3 2 2 2 0 0 0 31 
P11 1 3 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 
P12 1 3 1 1 1 2 0 1 0 0 0 1 0 0 0 0 0 0 0 0 4 
P13 2 3 3 0 0 3 2 0 2 1 0 1 0 0 0 0 0 0 0 0 9 
P14 1 3 2 0 0 2 2 3 3 3 3 3 0 0 1 0 0 0 0 0 20 
P15 1 3 3 1 0 2 1 1 2 2 3 0 0 0 0 1 0 0 0 0 12 
P16 3 3 3 2 2 3 3 3 3 3 3 1 1 3 2 0 0 0 0 0 25 
P17 1 3 2 1 1 2 2 3 2 3 0 2 0 0 0 0 1 0 0 0 15 
P18 2 3 3 0 0 3 1 0 1 1 0 1 0 0 0 0 0 0 0 0 7 
P19 0 3 1 0 0 2 2 0 0 2 0 2 0 0 0 0 0 0 0 0 8 
P20 1 3 2 1 1 3 2 0 2 3 3 1 0 0 1 0 0 0 0 0 15 
P21 3 3 3 3 3 3 3 3 3 3 3 3 1 0 2 3 0 0 0 0 27 
P22 2 3 1 0 0 2 0 2 1 1 0 0 0 0 0 0 0 0 0 0 6 
R1 3 3 3 0 2 2 1 0 2 1 0 3 0 0 0 0 0 0 0 0 9 
R2 3 3 3 3 3 3 3 3 3 3 3 3 3 1 3 3 3 0 1 0 35 
R3 2 3 3 0 2 3 2 2 1 2 3 3 0 0 0 0 0 0 0 0 16 
R4 0 3 3 3 3 3 2 3 3 3 2 1 1 0 1 0 1 0 2 0 22 
R5 0 0 0 0 0 2 0 3 0 2 2 3 1 0 0 0 0 0 0 0 13 
R6 3 3 3 3 3 3 3 3 2 2 1 3 2 0 3 1 1 0 1 0 25 
R7 2 3 3 1 2 2 1 2 3 1 2 2 0 0 1 0 0 0 0 0 14 
R8 3 3 2 1 2 3 1 2 2 3 1 2 1 1 2 0 0 0 0 0 18 
R9 1 3 0 0 0 1 1 0 0 1 0 0 0 0 0 0 0 0 0 0 3 
R10 3 3 3 2 3 3 2 3 3 3 3 3 1 2 2 0 1 0 1 2 29 
R11 3 3 3 1 2 3 2 2 2 1 0 2 0 0 0 0 0 0 0 0 12 
R12 1 3 2 1 0 2 1 2 1 3 2 2 0 0 0 0 0 0 0 0 13 
R13 3 3 3 0 3 3 2 2 2 3 2 2 0 0 1 0 0 0 0 0 17 
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R14 3 3 3 3 3 3 3 3 3 3 2 3 3 2 3 2 3 0 3 0 36 
R15 3 3 3 3 3 3 1 3 2 3 3 1 0 1 0 0 0 0 0 0 17 
R16 3 3 3 3 2 3 2 3 3 2 3 3 2 0 1 0 0 0 0 0 22 
R17 3 3 3 3 3 3 3 3 3 3 2 1 3 1 2 2 1 2 1 0 30 
R18 2 3 3 1 3 2 1 2 3 2 0 0 0 0 0 0 0 0 0 0 10 
R19 3 3 3 3 3 3 3 3 3 3 3 3 2 0 3 2 2 1 1 0 32 
R20 0 3 2 0 0 1 1 0 0 1 0 0 0 0 0 0 0 0 0 0 3 
R21 3 3 3 2 3 2 1 2 3 2 2 2 1 0 1 0 1 0 0 0 17 
R22 1 3 1 0 0 2 1 0 0 1 0 2 0 0 0 0 0 0 0 0 6 
R23 3 3 2 0 2 2 2 3 1 1 2 1 1 0 1 0 0 0 0 0 14 
R24 2 3 2 0 2 2 2 3 1 3 3 3 2 1 1 0 0 0 0 0 21 
R25 3 3 3 3 3 3 3 3 3 3 2 3 3 2 0 3 2 0 0 1 31 
R26 3 3 3 3 3 3 3 3 3 3 3 3 2 2 3 2 1 0 1 0 32 
R27 3 3 3 2 3 3 2 3 2 2 3 2 0 1 0 0 0 0 0 0 18 
R28 2 3 2 1 0 2 1 3 0 1 0 0 0 0 0 0 0 0 0 0 7 
U1 3 3 2 0 2 2 2 3 1 1 2 1 1 0 1 0 0 0 0 0 14 
U2 2 3 2 0 2 2 2 3 1 3 3 3 2 1 1 0 0 0 0 0 21 
U3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 0 3 2 0 0 1 31 
U4 3 3 3 3 3 3 3 3 3 3 3 3 2 2 3 2 1 0 1 0 32 
U5 3 3 3 2 3 3 2 3 2 2 3 2 0 1 0 0 0 0 0 0 18 
U6 2 3 2 1 0 2 1 3 0 1 0 0 0 0 0 0 0 0 0 0 7 
U7 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 1 2 1 0 36 
U8 3 3 3 3 3 3 3 3 3 3 2 3 2 2 2 2 2 1 1 0 32 
U9 3 3 3 3 3 3 3 3 3 3 3 3 2 2 3 0 2 0 0 0 30 
U10 3 3 2 1 3 1 2 2 2 3 1 1 2 1 2 2 0 0 0 0 19 
U11 3 3 3 3 3 3 2 3 3 3 3 3 3 3 3 2 3 3 2 2 41 
U12 3 3 3 3 3 3 2 3 3 3 3 3 2 2 2 1 3 0 0 2 32 
U13 3 3 3 1 3 3 1 3 3 2 2 2 2 0 0 0 0 0 0 0 18 
U14 3 3 3 3 1 2 1 0 1 2 3 2 1 2 0 0 0 0 0 0 14 
U15 3 3 3 3 3 3 3 3 3 3 3 3 1 0 2 1 0 0 1 0 26 
U16 3 3 3 3 3 3 2 3 3 3 3 3 3 0 1 2 1 1 1 0 29 
U17 3 3 3 3 3 3 3 3 3 3 2 3 1 1 2 0 2 0 0 0 26 
U18 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 1 1 0 0 33 
U19 2 3 3 2 2 3 0 3 3 1 2 2 0 0 0 0 0 0 0 0 14 
U20 3 3 3 2 2 3 2 3 3 3 3 3 1 1 2 0 0 0 0 0 24 
U21 3 3 3 2 3 3 3 3 3 3 3 2 1 1 1 1 0 0 0 0 24 
U22 1 3 3 0 3 2 2 2 2 2 0 2 0 0 1 0 0 0 0 0 13 
U23 3 3 3 1 3 3 3 3 3 3 1 2 1 1 0 1 1 0 0 0 22 
U24 2 3 3 3 3 3 3 3 3 3 2 3 0 1 2 0 1 0 0 0 24 
U25 3 3 3 3 3 3 3 3 3 3 3 3 0 3 3 1 3 0 2 0 33 
U26 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 1 3 0 2 1 37 
U27 3 3 3 2 3 3 3 3 3 3 2 3 1 2 2 0 2 1 0 0 28 
U28 3 3 3 3 3 3 2 3 3 3 3 2 2 1 1 2 0 0 0 0 25 
U29 3 3 3 0 3 3 3 3 3 1 2 3 0 2 0 0 2 0 0 0 22 
U30 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 3 3 3 2 1 41 
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U31 2 3 3 3 3 3 3 3 3 2 3 3 0 1 2 2 1 0 0 0 26 
U32 3 3 3 3 3 3 3 3 3 2 1 2 2 1 1 0 0 0 1 0 22 
U33 3 3 3 3 0 3 2 3 3 3 0 2 1 0 0 0 0 0 0 0 17 
U34 3 3 3 1 2 2 3 3 3 3 3 3 0 1 1 0 0 0 0 0 22 
U35 3 3 3 2 3 3 3 3 3 3 3 3 3 1 1 2 2 1 1 1 33 
D1 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 2 1 41 
D2 3 3 3 2 3 3 2 3 3 3 2 3 2 0 0 1 0 0 0 0 22 
D3 3 3 2 2 3 3 2 3 3 2 3 1 0 0 0 0 0 0 0 0 17 
D4 3 3 3 2 3 3 3 3 3 3 3 2 1 2 3 1 2 1 0 0 30 
D5 3 3 3 3 3 3 3 3 3 3 2 3 3 3 1 2 2 1 0 0 32 
D6 3 3 3 3 3 3 3 3 3 3 1 3 2 2 2 0 1 0 0 0 26 
D7 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 3 1 1 39 
D8 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 1 0 0 0 32 
D9 3 3 3 3 3 3 3 3 3 3 2 3 1 1 1 0 1 1 0 0 25 
D10 3 3 3 2 2 2 2 2 3 3 2 1 0 0 1 0 2 0 0 0 18 
D11 3 3 3 3 2 2 2 3 3 3 3 3 1 1 1 0 0 0 0 0 22 
D12 3 3 3 3 1 3 2 3 3 3 3 3 2 2 0 0 2 0 1 0 27 
D13 3 3 3 3 3 3 3 3 3 3 3 2 3 1 2 1 0 0 1 0 28 
D14 3 3 3 0 3 3 3 3 3 2 3 3 1 0 0 1 1 0 0 0 23 
D15 3 3 3 2 3 3 3 3 3 3 0 3 3 1 2 3 1 0 1 0 29 
D16 3 3 2 0 2 3 1 2 3 2 0 2 2 0 0 0 0 0 0 0 15 
D17 3 3 3 2 3 3 3 3 3 3 2 3 1 1 2 2 0 0 0 0 26 
D18 3 3 3 3 3 3 2 3 3 1 0 1 1 0 0 0 0 0 0 0 14 
D19 3 3 3 3 2 3 3 3 3 3 3 3 1 3 2 0 0 0 0 0 27 
D20 3 3 3 3 2 3 3 3 3 3 3 3 2 1 2 2 0 0 2 1 31 
D21 3 3 3 2 3 3 3 3 3 3 3 3 2 0 3 0 2 1 0 0 29 
D22 3 3 3 3 3 3 3 3 3 3 3 3 1 3 3 3 2 3 1 3 40 
D23 3 3 3 3 3 3 2 3 2 3 3 3 1 1 2 1 0 0 0 0 24 
D24 3 3 3 3 3 3 3 3 3 3 3 3 1 0 2 0 1 0 0 1 26 
D25 3 3 3 1 2 3 1 3 3 2 0 1 0 0 0 0 0 0 0 0 13 
D26 2 3 2 0 0 1 1 0 1 0 0 1 0 0 0 0 0 0 0 0 4 
D27 3 3 3 0 1 2 0 0 0 1 0 1 0 0 0 0 0 0 0 0 4 
D28 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 2 3 3 2 0 39 
D29 3 3 3 2 3 3 3 2 2 3 3 3 1 1 0 2 1 0 1 0 25 
D30 3 3 3 3 3 3 3 3 3 3 3 3 3 0 3 3 1 1 0 0 32 
D31 3 3 2 2 1 3 0 1 3 3 1 3 0 2 2 1 0 0 0 0 19 
D32 1 3 3 2 3 3 2 3 2 3 0 3 2 0 0 1 0 0 0 0 19 
D33 3 3 3 3 3 3 3 3 3 3 3 3 3 0 3 2 2 3 2 1 37 
D34 3 3 3 1 2 3 2 3 3 2 3 2 0 0 1 1 0 0 0 0 20 
D35 3 3 3 3 3 3 3 3 3 3 1 3 3 0 2 3 2 3 0 1 33 
A1 3 3 3 3 3 3 3 3 3 3 3 3 0 0 2 2 1 0 0 0 26 
A2 1 3 3 2 0 3 2 3 3 2 3 0 0 0 1 0 0 0 0 0 17 
A3 3 3 3 3 2 3 2 3 3 3 1 2 2 3 2 1 0 0 1 1 27 
A4 3 3 3 3 2 2 3 3 3 3 2 2 3 1 1 3 1 0 0 1 28 
A5 3 3 3 2 2 3 2 2 2 2 1 2 1 0 0 0 0 0 0 0 15 
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A6 3 3 2 2 2 3 3 3 1 2 2 2 1 0 2 0 1 0 0 0 20 
A7 3 3 2 2 2 3 2 3 3 2 1 2 0 0 0 0 0 0 0 0 16 
A8 3 3 3 3 2 3 1 3 2 3 0 2 1 0 1 0 1 0 0 0 17 
A9 3 3 2 1 2 2 2 2 0 0 0 1 0 0 0 0 0 0 0 0 7 
A10 3 3 3 3 3 3 3 3 3 3 2 2 2 1 0 0 2 0 1 1 26 
A11 3 3 3 3 3 3 3 3 3 3 3 3 2 0 2 3 3 1 0 0 32 
A12 3 3 3 3 2 3 3 2 3 2 2 3 2 1 2 0 1 0 0 0 24 
A13 3 3 3 2 3 2 3 3 3 3 3 3 2 0 2 1 0 1 1 0 27 
A14 3 3 2 0 3 3 2 3 3 3 2 2 3 2 2 0 2 1 0 1 29 
A15 3 3 3 2 3 3 3 3 3 2 3 3 1 0 3 3 1 1 0 0 29 
A16 3 3 3 2 2 2 1 3 2 2 3 3 0 0 1 1 0 0 0 0 18 
A17 3 3 3 2 3 3 3 3 3 2 3 3 1 1 2 0 0 0 0 0 24 
A18 3 3 3 3 3 3 3 3 3 3 3 3 1 3 2 3 0 3 1 0 34 
A19 3 3 3 0 3 3 3 3 3 3 2 3 2 0 1 0 0 0 0 0 23 
A20 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 2 2 2 0 1 36 
A21 2 3 2 0 1 2 1 1 2 2 0 0 0 0 0 0 0 0 0 0 8 
A22 3 3 3 3 3 3 3 3 3 3 3 2 1 1 2 0 1 0 0 0 25 
A23 3 3 3 3 3 3 2 0 3 3 3 3 2 2 2 3 2 1 0 0 29 
A24 2 3 2 2 2 2 2 3 2 1 2 1 0 0 1 0 0 0 0 0 14 
A25 2 3 3 3 3 3 3 3 3 3 3 3 1 0 3 0 1 1 0 0 27 
A26 3 3 3 1 2 3 2 3 2 0 2 2 2 1 0 2 1 0 0 0 20 
A27 3 3 3 1 2 3 3 2 3 3 3 3 1 0 2 0 1 1 1 0 26 
A28 3 3 3 1 3 3 2 2 2 3 3 1 2 2 0 1 1 0 0 0 22 
A29 3 3 3 2 3 3 3 3 2 3 3 3 2 1 3 2 2 0 0 0 30 
A30 3 3 3 3 3 3 2 3 3 1 3 3 3 0 1 2 1 0 0 0 25 
M1 3 3 2 2 2 2 1 1 2 3 1 2 2 0 0 1 0 1 1 0 17 
M2 3 3 3 2 1 3 2 3 3 3 2 3 2 0 1 3 0 0 0 0 25 
M3 2 3 2 1 1 2 2 1 1 2 0 0 0 0 0 0 0 0 0 0 8 
M4 3 3 3 2 3 3 2 3 2 2 3 3 2 1 2 0 1 0 0 0 24 
M5 3 3 3 3 3 3 2 3 3 3 0 3 3 1 2 0 0 0 0 1 24 
M6 3 3 3 3 3 3 2 3 3 3 3 3 2 0 2 2 2 0 0 1 29 
M7 3 3 3 3 3 2 2 3 3 2 3 2 0 2 1 0 1 0 0 0 21 
M8 3 3 3 0 2 2 2 3 2 3 1 2 2 1 0 1 0 0 0 0 19 
M9 3 3 3 1 2 2 2 3 3 2 2 2 2 0 1 2 1 0 0 0 22 
M10 3 3 3 1 2 3 2 3 2 2 0 1 1 0 1 0 0 0 0 0 15 
M11 3 3 3 2 3 3 2 1 0 1 2 2 0 0 1 0 0 0 0 0 12 
M12 2 3 3 3 3 2 2 3 3 3 3 3 3 2 3 3 3 2 3 1 39 
M13 3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 3 1 1 1 0 34 
M14 3 3 3 3 2 3 2 3 2 2 3 2 1 1 1 0 1 0 0 0 21 
M15 3 3 3 2 2 3 3 3 3 1 2 1 2 2 1 2 0 0 0 0 23 
M16 3 3 2 2 2 3 2 3 3 2 2 1 0 1 1 0 0 0 0 0 18 
M17 3 3 3 3 3 3 3 3 3 3 3 3 2 2 2 2 1 1 1 0 32 
M18 2 3 3 3 3 3 2 3 3 2 1 3 0 1 2 1 0 0 0 0 21 
M19 2 3 3 2 3 3 2 3 3 3 3 3 3 1 2 2 1 0 0 0 29 
M20 3 3 3 3 2 3 2 2 1 2 0 2 3 1 0 0 0 0 0 0 16 
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M21 3 3 2 0 1 3 2 2 2 1 0 1 0 0 1 0 0 0 0 0 12 
M22 2 3 2 0 2 3 2 2 2 1 2 2 1 0 2 0 0 0 0 0 17 
M23 2 3 3 2 3 3 3 3 3 2 2 3 1 2 2 0 0 0 0 0 24 
M24 3 3 3 2 2 3 2 3 2 2 2 2 0 0 1 1 0 0 2 0 20 
M25 3 3 3 3 3 3 2 3 3 3 3 2 1 0 0 2 1 0 0 0 23 
M26 1 3 2 1 0 2 1 2 2 1 0 1 0 0 0 0 0 0 0 0 9 
M27 3 3 3 3 2 3 2 2 3 1 2 3 3 2 3 2 2 2 0 1 31 
M28 3 3 3 2 0 2 2 2 2 1 0 1 0 1 0 0 0 0 0 0 11 
M29 2 3 2 0 0 2 1 1 2 0 0 0 0 0 0 0 0 0 0 0 6 
M30 1 3 0 1 2 2 1 3 3 2 2 2 2 1 2 0 0 0 0 0 20 
G1 3 3 3 3 3 3 3 2 3 3 3 2 0 2 3 3 3 2 1 0 33 
G2 2 3 2 3 3 2 2 1 2 2 0 0 0 0 0 0 0 0 0 0 9 
G3 3 3 3 2 3 2 3 3 2 3 3 2 1 0 0 0 0 0 0 0 19 
G4 3 3 3 0 3 3 2 2 2 1 0 0 0 0 1 0 0 0 0 0 11 
G5 2 3 2 1 2 2 0 2 0 1 0 0 0 0 0 0 0 0 0 0 5 
G6 3 3 3 1 1 3 2 3 3 2 2 2 2 0 1 3 0 0 0 0 23 
G7 2 3 3 2 2 3 2 3 3 2 0 2 0 0 0 0 0 0 0 0 15 
G8 3 3 3 2 2 3 3 2 3 3 3 0 2 0 2 2 0 0 0 0 23 
G9 1 3 3 3 3 3 3 3 3 3 2 2 3 3 3 3 1 1 2 0 35 
G10 3 3 3 2 3 3 3 3 3 3 3 3 2 0 3 3 2 1 2 0 34 
G11 3 3 3 3 3 3 3 3 3 3 3 3 2 2 2 0 0 0 0 0 27 
G12 3 3 2 2 3 3 3 2 3 3 3 3 1 0 1 2 0 0 0 0 24 
G13 3 3 3 2 0 3 1 2 3 2 2 2 0 1 2 2 1 0 0 0 21 
G14 2 3 2 2 0 2 2 3 2 2 1 2 0 0 1 1 0 0 0 0 16 
G15 3 3 3 3 3 2 2 3 3 3 2 2 1 0 1 1 0 0 0 0 20 
G16 3 3 3 2 3 3 3 2 3 2 3 2 1 2 2 1 0 0 0 0 24 
G17 3 3 3 3 3 3 3 3 3 3 3 2 3 2 2 0 2 0 2 0 31 
G18 3 3 3 3 2 3 3 2 3 3 2 3 1 1 2 1 0 1 0 0 25 
G19 3 3 3 2 2 3 2 3 3 3 1 2 1 0 1 1 2 0 0 0 22 
G20 3 3 3 3 3 3 3 2 3 3 1 3 1 2 0 2 2 0 0 0 25 
G21 3 3 3 3 3 3 1 0 2 2 2 2 0 1 1 0 0 0 0 0 14 
G22 2 3 2 1 0 2 2 0 0 0 0 0 0 1 0 0 0 0 0 0 5 
G23 2 3 1 0 0 2 0 1 0 1 0 0 0 0 0 0 0 0 0 0 4 
G24 2 3 3 1 3 2 2 3 3 2 3 2 1 2 2 0 0 0 0 0 22 
G25 3 3 3 3 2 2 2 2 3 3 1 2 0 0 1 2 2 0 0 0 20 
G26 3 3 3 2 3 3 2 3 3 3 2 2 0 1 2 0 0 0 0 0 21 
G27 1 3 3 3 2 3 2 3 2 2 0 1 1 0 0 0 0 0 0 0 14 
G28 3 3 3 3 3 3 3 3 3 3 2 3 2 2 2 2 2 0 0 0 30 
N1 3 3 3 2 3 3 3 0 3 2 3 3 1 1 2 2 0 0 0 0 23 
N2 0 2 0 0 0 2 2 2 1 1 2 1 0 0 1 0 0 0 0 0 12 
N3 3 3 3 3 2 3 3 1 3 3 0 2 1 0 2 2 1 2 0 0 23 
N4 2 3 3 3 1 2 2 3 3 3 2 3 2 0 1 1 0 0 0 0 22 
N5 0 0 3 3 3 3 3 3 3 3 1 2 1 3 2 0 1 0 1 0 26 
N6 3 3 3 3 3 3 3 3 3 3 3 3 2 1 3 3 3 2 3 1 39 
N7 3 3 3 1 3 2 2 2 1 1 2 2 0 1 0 0 2 0 0 0 15 
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N8 2 3 3 2 3 3 2 3 3 2 3 2 1 1 1 0 0 0 0 0 21 
N9 2 3 3 1 3 3 3 2 2 1 1 2 0 0 2 1 0 1 0 0 18 
N10 3 3 3 2 3 2 2 2 3 2 2 2 1 0 1 0 0 0 0 0 17 
N11 3 3 2 3 2 3 3 1 2 1 0 2 0 0 1 0 0 0 0 0 13 
N12 2 3 3 2 2 2 2 0 2 2 0 0 0 0 0 0 0 0 0 0 8 
N13 2 3 3 1 2 2 1 3 2 2 2 2 0 1 0 0 0 0 0 0 15 
N14 3 3 3 2 2 2 1 3 2 0 1 2 0 0 1 0 1 0 0 0 13 
N15 3 3 3 3 3 3 3 3 2 3 3 3 2 1 1 0 0 1 1 0 26 
N16 3 3 3 0 1 1 2 3 1 3 0 1 1 0 1 0 0 0 0 0 13 
N17 0 3 2 1 0 2 2 2 1 2 0 2 0 0 0 0 0 0 0 0 11 
N18 2 3 1 1 2 2 0 2 1 0 0 1 0 0 0 0 0 0 0 0 6 
N19 3 3 3 3 3 3 3 3 3 3 3 3 3 0 1 2 2 0 0 0 29 
N20 3 3 3 3 3 3 3 3 3 3 3 2 3 2 3 3 0 0 2 0 33 
N21 3 3 3 3 3 3 3 3 3 3 2 3 2 1 2 2 0 0 0 0 27 
N22 2 1 1 2 1 3 1 1 2 0 0 0 0 0 1 0 0 0 0 0 8 
N23 2 3 3 1 1 3 2 2 1 1 0 1 0 0 0 0 0 0 0 0 10 
N24 3 3 3 3 3 3 3 3 3 3 3 2 2 2 3 1 1 1 1 0 31 
N25 2 3 2 1 2 2 1 1 1 0 0 2 0 0 1 0 0 0 0 0 8 
N26 1 2 1 1 0 2 1 1 2 2 0 0 0 0 0 0 0 0 0 0 8 
N27 2 3 2 2 1 3 1 3 3 2 3 3 0 0 0 0 0 0 0 0 18 
N28 3 3 3 3 3 3 3 3 3 3 3 3 3 1 2 2 2 0 1 0 32 
N29 3 3 3 2 3 3 3 3 3 3 3 2 2 0 2 2 3 1 0 0 30 
K1 2 3 2 1 0 3 2 2 1 2 0 2 0 0 0 0 0 0 0 0 12 
K2 3 3 3 1 3 2 2 3 2 2 2 1 0 1 0 0 0 0 0 0 15 
K3 2 3 3 1 1 2 2 2 3 2 3 3 0 0 1 0 0 0 0 0 18 
K4 3 3 1 2 3 2 2 3 2 2 3 2 0 0 1 0 0 0 0 0 17 
K5 3 3 3 3 3 3 3 3 2 3 3 2 1 1 0 0 0 0 0 0 21 
K6 3 3 3 1 2 2 3 3 1 3 2 1 0 0 0 0 0 0 0 0 15 
K7 3 3 3 2 2 2 1 3 1 2 0 0 0 0 1 0 0 0 0 0 10 
K8 3 3 3 3 3 3 3 3 3 3 3 2 1 1 2 3 2 0 2 0 31 
K9 2 3 3 0 1 2 2 0 1 1 0 0 0 0 0 0 0 0 0 0 6 
K10 3 3 3 0 3 2 2 2 1 3 3 2 2 1 1 0 0 0 0 0 19 
K11 3 3 3 1 2 2 2 2 1 2 2 2 1 2 1 0 1 0 0 0 18 
K12 2 3 2 1 2 2 2 3 1 1 0 0 0 0 0 0 0 0 0 0 9 
K13 2 3 3 3 0 3 2 3 2 2 3 3 1 2 0 2 1 0 0 0 24 
K14 3 3 3 2 3 3 2 2 0 2 0 0 0 0 1 0 0 0 0 0 10 
K15 3 3 1 1 3 3 2 3 2 2 0 1 0 1 0 0 0 0 0 0 14 
K16 3 3 3 2 1 2 0 2 1 2 2 2 0 0 1 0 0 0 0 0 12 
K17 3 3 3 1 2 2 2 2 1 0 1 2 0 0 1 0 0 0 0 0 11 
K18 3 3 3 3 3 3 2 1 3 2 1 2 1 0 0 0 0 0 0 0 15 
K19 1 3 2 1 1 1 2 2 2 1 0 1 0 0 0 0 0 0 0 0 9 
K20 3 3 3 2 1 2 2 3 2 3 3 1 0 1 0 0 0 0 0 0 17 
K21 2 3 1 0 0 2 1 2 1 0 0 0 0 0 0 0 0 0 0 0 6 
K22 3 3 3 2 3 2 2 3 1 2 2 2 2 0 1 2 0 0 0 0 19 
K23 2 3 2 2 1 2 1 2 0 0 0 0 0 0 0 0 0 0 0 0 5 
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K24 3 3 3 3 3 2 2 3 3 3 3 3 1 0 1 1 0 0 0 0 22 
K25 3 3 3 0 3 2 3 2 2 2 1 2 1 0 2 0 0 0 0 0 17 
K26 3 3 1 2 0 2 1 2 2 0 0 2 0 0 0 0 0 0 0 0 9 
K27 3 3 3 0 0 2 1 1 0 0 1 0 0 0 0 0 0 0 0 0 5 
K28 2 3 2 1 0 2 2 2 1 0 0 2 0 0 0 0 0 0 0 0 9 
I1 3 3 3 2 3 3 3 3 3 2 3 2 2 0 2 2 0 0 0 0 25 
I2 1 3 1 2 0 2 1 3 2 3 0 2 0 0 2 0 0 0 0 0 15 
I3 3 3 3 0 0 3 2 3 2 1 0 1 2 1 1 0 0 0 0 0 16 
I4 3 3 3 3 0 2 2 2 3 2 0 0 0 0 0 0 0 0 0 0 11 
I5 2 3 3 1 0 2 0 3 1 1 0 1 0 0 0 0 0 0 0 0 8 
I6 3 3 3 3 3 3 3 3 3 3 2 3 3 2 2 3 1 2 1 1 35 
I7 3 3 3 0 2 2 2 3 2 3 2 2 2 1 1 0 0 0 0 0 20 
I8 2 3 3 1 2 3 3 3 3 1 3 3 1 2 1 0 1 1 1 0 26 
I9 2 3 2 2 0 2 1 3 0 1 1 1 0 0 0 0 0 0 1 0 10 

I10 3 3 3 1 1 3 1 3 1 2 0 2 0 0 1 0 1 0 0 0 14 
I11 3 3 3 3 3 3 3 3 3 3 3 2 2 2 3 2 2 1 2 2 36 
I12 3 3 3 3 2 3 2 3 3 3 3 3 2 2 0 2 1 0 1 0 28 
I13 3 3 3 3 2 2 2 3 3 3 1 2 0 0 0 0 1 0 0 0 17 
I14 3 3 2 0 2 2 1 3 3 2 0 2 0 0 0 0 0 0 0 0 13 
I15 2 3 3 1 0 3 2 2 1 2 0 1 0 0 0 0 0 0 0 0 11 
I16 3 3 3 2 2 1 2 3 0 0 2 2 0 0 1 0 0 0 0 0 11 
I17 2 3 3 3 2 3 2 3 3 3 2 2 0 1 1 0 0 0 0 0 20 
I18 3 3 3 1 1 2 1 3 1 1 2 1 0 0 0 0 0 0 0 0 11 
I19 3 3 3 0 1 2 0 3 1 2 1 2 1 0 0 0 0 0 0 0 12 
I20 2 3 1 2 2 2 0 1 1 2 0 1 0 0 0 0 0 0 0 0 7 
I21 2 3 3 2 0 2 1 3 2 1 0 2 0 0 0 0 0 0 0 0 11 
I22 3 3 2 0 2 2 2 1 3 2 0 1 1 2 0 0 0 0 0 0 14 
I23 2 3 1 0 1 3 2 2 2 1 2 2 1 1 1 0 0 0 0 0 17 
I24 1 3 1 0 2 1 1 1 0 1 0 0 0 0 0 0 0 0 0 0 4 
I25 2 3 1 0 0 2 1 3 0 3 2 2 0 0 1 0 0 0 0 0 14 
I26 2 2 3 0 0 2 0 2 1 2 3 2 0 0 0 0 0 0 0 0 12 
I27 3 3 2 2 2 2 2 3 2 0 0 1 0 1 0 0 0 0 0 0 11 
I28 3 3 2 2 0 3 2 3 3 3 1 1 0 0 1 0 0 0 0 0 17 
I29 3 3 3 2 2 2 2 2 2 1 2 2 0 0 0 0 0 0 0 0 13 
I30 3 3 3 3 1 2 2 3 3 3 2 2 0 2 1 0 0 0 0 0 20 
B1 3 3 3 3 3 3 3 3 3 1 3 2 2 1 1 0 0 0 1 0 23 
B2 2 3 2 0 3 3 2 2 0 2 1 0 0 0 0 0 0 0 0 0 10 
B3 3 3 3 2 3 3 1 3 2 3 3 2 0 1 2 0 1 0 0 1 22 
B4 2 3 2 2 2 3 2 3 3 3 3 3 0 2 0 0 0 0 0 0 22 
B5 3 3 3 3 3 3 2 3 2 2 1 2 1 0 1 0 0 0 0 0 17 
B6 3 3 3 2 2 3 3 3 3 3 3 3 3 2 3 3 2 1 1 2 38 
B7 3 3 3 2 3 2 3 3 3 3 3 3 0 0 0 1 1 0 0 0 22 
B8 3 3 3 2 3 3 3 2 3 3 2 2 2 0 1 0 1 0 0 0 22 
B9 3 3 3 3 3 3 2 3 3 3 3 3 1 0 1 0 0 0 0 0 22 
B10 3 3 3 2 2 3 3 3 3 3 3 1 1 0 0 0 1 0 0 0 21 
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B11 3 3 3 2 3 3 2 3 3 3 1 3 0 0 1 0 0 0 0 0 19 
B12 3 3 3 3 3 3 2 3 3 3 3 2 1 2 0 0 1 0 1 0 24 
B13 2 3 3 2 1 3 2 3 2 1 0 1 0 0 0 0 0 0 0 0 12 
B14 2 3 3 0 1 1 0 3 1 0 1 1 0 0 0 0 0 0 0 0 7 
B15 3 3 3 2 3 3 2 2 3 2 1 2 0 0 2 0 0 0 0 0 17 
B16 3 3 3 3 3 3 2 3 1 2 0 2 0 1 0 0 0 0 0 0 14 
B17 3 3 3 2 2 3 3 3 3 3 3 3 2 0 0 0 0 1 0 0 24 
B18 3 3 3 3 3 3 3 3 3 3 1 3 0 2 1 2 2 1 0 0 27 
B19 3 3 3 2 3 3 2 3 2 3 3 2 2 1 2 1 3 1 1 2 31 
B20 3 3 3 3 3 3 3 3 3 3 3 3 2 2 3 3 0 1 1 1 34 
B21 3 3 3 3 3 3 2 3 3 3 1 3 2 1 2 0 0 0 1 0 24 
B22 1 3 2 3 1 3 1 3 1 2 1 3 0 1 0 0 0 0 0 0 15 
B23 2 3 3 1 0 3 2 3 2 2 1 2 0 1 2 1 0 1 1 0 21 
B24 3 3 3 2 3 3 3 2 3 1 3 3 2 0 0 1 0 0 0 0 21 
B25 3 3 3 3 3 3 2 3 3 3 2 3 3 2 2 2 2 0 1 0 31 
B26 3 3 3 1 3 3 3 3 3 3 3 1 0 0 0 0 0 0 0 0 19 
B27 3 3 3 1 3 3 3 3 3 3 3 3 1 1 2 2 0 0 0 0 27 
B28 3 3 3 2 2 3 3 2 3 3 3 2 0 1 1 2 0 0 0 0 23 
B29 1 3 1 0 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 2 
Z1 2 3 3 2 2 3 1 3 2 2 0 1 0 0 0 0 0 0 0 0 12 
Z2 3 3 3 2 3 3 2 3 1 1 2 2 0 0 2 0 0 0 0 0 16 
Z3 3 3 3 2 3 2 2 3 3 3 3 3 0 1 0 0 0 0 0 0 20 
Z4 3 3 3 3 3 3 2 3 3 3 3 1 2 0 2 0 1 1 1 0 25 
Z5 3 3 3 3 3 3 3 3 3 3 3 2 3 3 3 3 2 3 2 2 41 
Z6 3 3 3 2 3 3 2 3 3 3 3 2 2 2 3 1 2 0 0 0 29 
Z7 2 3 2 0 3 3 2 2 3 3 0 0 0 0 0 0 0 0 0 0 13 
Z8 3 3 2 2 3 2 0 2 2 3 3 1 0 1 1 0 2 0 0 0 17 
Z9 3 3 2 3 3 3 3 3 3 3 3 3 1 2 3 1 2 0 2 0 32 
Z10 3 3 3 2 2 3 0 3 2 2 2 2 0 0 0 0 0 0 0 0 14 
Z11 3 3 3 3 0 2 2 0 2 2 0 1 0 1 2 0 0 0 0 0 12 
Z12 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 3 2 1 0 37 
Z13 3 3 3 2 3 3 2 3 3 3 3 3 2 1 2 0 1 0 0 0 26 
Z14 3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 2 2 2 0 0 34 
Z15 3 3 3 3 0 3 3 0 3 3 3 3 2 2 3 1 2 0 0 0 28 
Z16 3 3 3 3 3 3 3 3 3 3 3 3 3 1 3 1 1 0 0 0 30 
Z17 2 3 2 3 2 3 3 3 3 3 2 2 1 1 3 2 1 2 0 0 29 
Z18 3 3 3 2 3 3 3 3 3 3 1 3 1 2 0 1 0 0 0 0 23 
Z19 3 3 3 3 3 3 2 2 3 3 3 3 2 2 2 0 2 2 0 0 29 
Z20 3 3 3 2 3 3 1 3 3 2 3 3 1 2 2 0 2 1 1 0 27 
Z21 3 3 3 2 2 3 2 3 3 3 2 0 1 0 1 2 2 1 1 0 24 
Z22 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 0 1 1 1 35 
Z23 3 3 2 1 2 2 1 2 2 3 2 2 0 0 0 0 0 0 0 0 14 
Z24 3 3 3 3 3 3 3 3 3 3 3 3 2 2 2 3 2 0 0 0 32 
Z25 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 2 43 
Z26 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 0 2 2 40 



 

 

188

Bangla SRT sentence number Subj. 
No. P1 P2 P3 P4 P5 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 

Total 
Score 

Z27 3 3 2 2 3 3 1 0 2 2 1 1 0 1 0 0 0 0 0 0 11 
Z28 3 3 3 2 2 3 1 3 3 3 3 3 2 2 3 3 3 2 1 0 35 
Z29 3 3 3 3 3 3 3 3 3 3 2 3 3 2 3 1 1 0 0 0 30 
Z30 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 2 0 40 
Z31 3 3 3 2 2 3 2 3 3 3 2 1 2 0 2 3 1 0 0 0 25 
Z32 3 3 3 3 0 3 3 3 3 3 3 3 3 3 3 3 2 2 0 0 37 
Z33 3 3 3 2 3 3 1 3 2 3 1 0 0 2 2 1 0 0 0 0 18 
Z34 3 3 3 3 0 3 2 3 2 2 2 2 1 1 2 0 0 1 0 0 21 
Z35 3 3 3 3 3 3 3 3 3 3 2 2 3 3 2 2 2 0 1 0 32 
Z36 3 3 3 3 3 3 3 2 3 3 1 3 2 1 0 0 1 0 1 0 23 
Z37 3 3 3 3 3 3 1 3 2 3 1 2 2 1 1 1 0 0 0 0 20 
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H. SUBJECT BIODATA 
 

H.1 Biodata notes 
 
The following abbreviations are used in the biodata tables below: 
 
Column headings: 
Educ = education 
MT = mother tongue 
M’s MT = mother’s mother tongue 
F’s MT = father’s mother tongue 
Rel = religion 
 
Education: 
SSC = secondary school certificate 
HSC = higher secondary certificate 
10 = completed class 10 but did not pass 
SSC exam 
BA = Bachelor’s degree 
MA = Master’s degree 
 
Other: 
ND = no data 

 
Languages: 
S = Santali 
Ma = Mahali 
Mu = Mundari 
Kod = Koda  
 
Religions: 
C = Christian 
C (RC) = Christian, Roman Catholic   
C (P) = Christian, Protestant  
Sn = Sonaton 
H = Hindu 
I = Islam 
T = Traditional 
 
Note: Dates are given as MM/DD/YY
  

H.2 Word list (WL) and CIQ informant biodata 

W
L 

C
I
Q 

Date Location Age 
S 
e 
x 

Educ MT 
M’s 
MT 

F’s 
MT 

Other 
residences 
and length 
(in years) 

Rel 

X  11/6/04 Rajarampur 44 M 10 S S S Dinajpur:11 C (RC) 
 X 11/6/04 Rajarampur 60 M 0 S S S none C 

X  11/8/04 Rautnagar 60+ M 0 S S S Isanpur:34 H 
 X 11/8/04 Rautnagar 47 M SSC S S S Birisiri:1 C 

X X 11/9/04 Nijpara 55 M SSC Mu Mu Mu Begunbari:22 C 
X  11/10/04 Paharpur 27 F HSC S S S Hasarpara:19 C (RC) 
 X 11/10/04 Paharpur 50+ M SSC S S S none C 

X X 11/12/04 Abirpara 45 M 7 Ma Ma Ma Bogra:4 C (RC) 
X X 11/14/04 Matindor 56 M 10 Ma Ma Ma Rajshahi:24 C (RC) 
X  11/15/04 Patichora 27 F 2 S S S none C (P) 
 X 11/15/04 Patichora 40+ M 9 S S S none C 

X  11/16/04 Jabri 26 M 10 S S S none Sn 
 X 11/16/04 Jabri 52 M 8 S S S none Sn 

X  11/18/04 Begunbari 18 M SSC Mu Mu Mu none C (RC) 
 X 11/18/04 Begunbari 54 M SSC Mu Mu Mu none C (RC) 

X X 11/21/04 Pachondor 74 M 6 Ma Ma Ma none C (RC) 
X X 11/21/04 Kundang 18 M 3 Kod Kod Kod none H 
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Word list and CIQ informant biodata, cont. 

W
L 

C
I
Q 

Date Location Age 
S 
e 
x 

Educ MT 
M’s 
MT 

F’s 
MT 

Other 
residences 
and length 
(in years) 

Rel 

 X 11/21/04 Amnura 22 F 10 S S S none C 
X X 11/22/04 Babudaing 42 M 5 Kol Kol Kol none Sn 
X X 11/23/04 Krishnupur 39 M 7 Kod Kod Kod Natore:19 Sn 

X X 11/24/04 
Bodo-

belghoria 
25 M SSC S S S Rajshahi:16 C 

X X 01/25/05 Karimpur 37 M 4 Mu Mu Mu none C 
X X 01/26/05 Rashidpur 20 M 0 S S S none H 

H.3 RTT subject biodata 

H.3.1. Santali HTT validation subject biodata 

Subj. 
No. Date Location 

A 
g 
e 

S
e
x 

Educ MT 
M's 
MT 

F's 
MT 

Other residences and 
length (in years) 

R1 05/17/07 Agartala 48 M HSC KB KB KB 
Basurampara (22 km 

away):15 

R2 05/17/07 Agartala 38 M BA KB KB KB 
Bisramganj (35 km 

away):22 
R3 05/17/07 Agartala 54 M SSC KB KB KB Odaipur (62 km away):40 
R4 05/17/07 Agartala 15 F SSC KB KB KB none 

R5 05/17/07 Agartala 45 F MA KB KB KB 
Telianura (45 km east):10; 

Shillong:10; North 
Mohanpur (37 km north):10 

R6 05/17/07 Agartala 42 F 6 KB KB KB 
Bisramganj:16; 
Rangamatia:4 

R7 05/17/07 Agartala 47 M BA KB KB KB Mohanpur:17; Shillong:6 
R8 05/18/07 Agartala 32 M 0 KB KB KB Simna (37 km away):32 
R9 05/18/07 Agartala 40 F 0 KB KB KB Kwai, Kolanpur:18 
R10 05/18/07 Agartala 22 M 6 KB KB KB Jiraniya:21; Shillong:1 

H.3.2 Mahali HTT validation subject biodata 

Subj. 
No. Date Location 

A  
g   
e 

S  
e  
x 

Educ
M
T 

M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

A1 12/13/04 Abirpara 22 F 10 Ma Ma Ma none C 
A2 12/13/04 Abirpara 45 M 7 Ma Ma Ma Chothra:4 C 
A3 12/13/04 Abirpara 23 M 8 Ma Ma Ma none C 

A4 12/13/04 Abirpara 32 M SSC Ma Ma Ma 
Dhaka:7, Naogaon:1, 

Panchbibi:2 
C 

A5 12/13/04 Abirpara 20 F 9 Ma Ma Ma Panchbibi:17 C 
A6 12/13/04 Abirpara 25 F 7 Ma Ma Ma none C 
A7 12/13/04 Abirpara 46 M 7 Ma Ma Ma none C (RC) 
A8 12/13/04 Abirpara 45 F 0 Ma Ma Ma none C 
A9 12/13/04 Abirpara 25 M SSC Ma Ma Ma none C 
A10 12/13/04 Abirpara 22 F 10 Ma Ma Ma Rangpur:14 C 
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H.3.3 Mundari HTT validation subject biodata 

Subj. 
No. Date Location 

A   
g    
e 

S  
e  
x 

Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

G1 12/16/04 Begunbari 40 M 7 Mu Mu Mu none C 
G2 12/16/04 Begunbari 28 F 0 Mu Mu Mu Nijpara:20 C 
G3 12/16/04 Begunbari 30 F 2 Mu Mu Mu Dhaka:3 C 
G4 12/16/04 Begunbari 55 M 8 Mu Mu Mu none C 
G5 12/16/04 Begunbari 18 F 7 Mu Mu Mu none C 
G6 12/16/04 Begunbari 30 M 10 Mu Mu Mu none C 
G7 12/16/04 Begunbari 40 F 3 Mu Mu Mu Nijpara:19 C 

G8 12/16/04 Begunbari 25 M 10 Mu Mu Mu 
Dinajpur:4, 

Bonnpara, Natore:1 
C (RC) 

G9 12/16/04 Begunbari 45 F 7 Mu Mu Mu 
Beniduar:20, 
Dinajpur:2 

C 

G10 12/16/04 Begunbari 50 F 9 Mu Mu Mu none C 

H.3.4 Santali RTT subject biodata 

Subj. 
No. Date Location 

A  
g   
e 

S 
e 
x 

Educ MT 
M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

A1 12/13/04 Abirpara 22 F 10 Ma Ma Ma none C 
A2 12/13/04 Abirpara 45 M 7 Ma Ma Ma Chothra:4 C 
A3 12/13/04 Abirpara 23 M 8 Ma Ma Ma none C 

A4 12/13/04 Abirpara 32 M SSC Ma Ma Ma 
Dhaka:7, 

Naogaon:1, 
Panchbibi:2 

C 

A5 12/13/04 Abirpara 20 F 9 Ma Ma Ma Panchbibi:17 C 
A6 12/13/04 Abirpara 25 F 7 Ma Ma Ma none C 
A7 12/13/04 Abirpara 46 M 7 Ma Ma Ma none C (RC) 
A8 12/13/04 Abirpara 45 F 0 Ma Ma Ma none C 
A9 12/13/04 Abirpara 25 M SSC Ma Ma Ma none C 
A10 12/13/04 Abirpara 22 F 10 Ma Ma Ma Rangpur:14 C 
A11 12/13/04 Abirpara 55 M 3 Ma Ma Ma none C (RC) 
A12 12/13/04 Abirpara 60 M 0 Ma Ma Ma none C (RC) 
C1 12/20/04 Pachondor 17 F SSC Ma Ma Ma Rajshahi:3 C 
C2 12/20/04 Pachondor 25 M 5 Ma Ma Ma none C 

C3 12/20/04 Pachondor 40 F 0 Ma Ma Ma 
Dampara, 

Rajshahi:16, 
Makanda:5 

C 

C4 12/20/04 Pachondor 50 F 0 Ma Ma Ma 
Damkura, 

Rajshahi:17 
C 

C5 12/20/04 Pachondor 26 M SSC Ma Ma Ma none C (RC) 
C6 12/20/04 Pachondor 45 M 5 Ma Ma Ma Narayanpur:2 C 
C7 12/20/04 Pachondor 23 F SSC Ma Ma Ma none C (RC) 
C8 12/20/04 Pachondor 35 M 8 Ma Ma Ma none C (RC) 
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Santali RTT subject biodata, cont. 

Subj. 
No. Date Location 

A  
g   
e 

S
e 
x 

Educ MT 
M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

C9 12/20/04 Pachondor 19 M SSC Ma Ma Ma 
Makanda, 

Lalitnagar:9 
C 

C10 12/20/04 Pachondor 55 F 0 Ma Ma Ma 
Pakri (7 km):16, 

Lalitnagar:20 
C 

(RC) 
C11 12/20/04 Pachondor 50 F 0 Ma Ma Ma Bautala, Rampur:14 C 
G1 12/16/04 Begunbari 40 M 7 Mu Mu Mu none C 
G2 12/16/04 Begunbari 28 F 0 Mu Mu Mu Nijpara:20 C 
G3 12/16/04 Begunbari 30 F 2 Mu Mu Mu Dhaka:3 C 
G4 12/16/04 Begunbari 55 M 8 Mu Mu Mu none C 
G5 12/16/04 Begunbari 18 F 7 Mu Mu Mu none C 
G6 12/16/04 Begunbari 30 M 10 Mu Mu Mu none C 
G7 12/16/04 Begunbari 40 F 3 Mu Mu Mu Nijpara:19 C 

G8 12/16/04 Begunbari 25 M 10 Mu Mu Mu 
Dinajpur:4, 

Bonnpara, Natore:1 
C 

(RC) 

G9 12/16/04 Begunbari 45 F 7 Mu Mu Mu 
Beniduar:20, 
Dinajpur:2 

C 

G10 12/16/04 Begunbari 50 F 9 Mu Mu Mu none C 
G11 12/16/04 Begunbari 18 F 10 Mu Mu Mu Rajshahi:6 C 
G12 12/16/04 Begunbari 45 M 9 Mu Mu Mu none C 

G13 12/16/04 Begunbari 38 F 10 Mu Mu Mu 
Nijpara:14, 
Dinajpur:9 

C 
(RC) 

G14 12/16/04 Begunbari 56 M 0 Mu Mu Mu none 
C 

(RC) 
G15 12/16/04 Begunbari 44 M 5 Mu Mu Mu Dinajpur:27 C 
G16 12/16/04 Begunbari 35 M 5 Mu Mu Mu none C 
G17 12/16/04 Begunbari 15 M 10 Mu Mu Mu none C 

G18 12/16/04 Begunbari 45 F 10 Mu Mu Mu Beniduar:20 
C 

(RC) 

G19 12/16/04 Begunbari 20 F HSC Mu Mu Mu 
Dhaka:3, 

Dinajpur:3 
C 

G20 12/16/04 Begunbari 23 M SSC Mu Mu Mu Dinajpur:12 C 
G21 12/16/04 Begunbari 27 M SSC Mu Mu Mu none C 
G22 12/16/04 Begunbari 30 M 8 Mu Mu Mu none C 
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H.3.5 Mahali RTT subject biodata 

Subj. 
No. Date Location 

A 
g 
e 

S
e 
x 

Educ 
M
T 

M's 
MT 

F's 
MT

Other residences and 
length (in years) 

Rel 

C1 12/20/04 Pachondor 17 F SSC Ma Ma Ma Rajshahi:3 C 
C2 12/20/04 Pachondor 25 M 5 Ma Ma Ma none C 

C3 12/20/04 Pachondor 40 F 0 Ma Ma Ma 
Dampara, 

Rajshahi:16, 
Makanda:5 

C 

C4 12/20/04 Pachondor 50 F 0 Ma Ma Ma Damkura, Rajshahi:17 C 
C5 12/20/04 Pachondor 26 M SSC Ma Ma Ma none C (RC) 
C6 12/20/04 Pachondor 45 M 5 Ma Ma Ma Narayanpur:2 C 
C7 12/20/04 Pachondor 23 F SSC Ma Ma Ma none C (RC) 
C8 12/20/04 Pachondor 35 M 8 Ma Ma Ma none C (RC) 

C9 12/20/04 Pachondor 19 M SSC Ma Ma Ma 
Makanda, 

Lalitnagar:9 
C 

C10 12/20/04 Pachondor 55 F 0 Ma Ma Ma 
Pakri (7 km away):16, 

Lalitnagar:20 
C (RC) 

C11 12/20/04 Pachondor 55 F 0 Ma Ma Ma Bautala, Rampur:14 C 

H.3.6 Mundari (Ranchi) RTT subject biodata 

Subj. 
No. Date Location 

A
g 
e 

S
e 
x 

Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences and 
length (in years) 

Rel 

N1 2/12/05 Nijpara 29 F HSC Mu Mu Mu Dinajpur:10 C 
N2 2/12/05 Nijpara 70 M SSC Mu Mu Mu Begunbari:21 C 
N3 2/12/05 Nijpara 49 F 5 Mu Mu Mu none C 
N4 2/12/05 Nijpara 30 M 7 Mu Mu Mu none C 
N5 2/12/05 Nijpara 65 F 2 Mu Mu Mu Ranchi:8 C (RC) 
N6 2/12/05 Nijpara 20 F 10 Mu Mu Mu Beniduar:20 C (RC) 
N7 2/12/05 Nijpara 20 M 8 Mu Mu Mu none C 

N8 2/12/05 Nijpara 50 M HSC Mu Mu Mu 
Begunbari:7, 

Dinajpur:6, Dhaka:3 
C 

N9 2/12/05 Nijpara 50 M SSC Mu Mu Mu Begunbari:22 C 
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H.4 Sociolinguistic questionnaire subject biodata 

Subj. 
No. Date Location 

A  
g   
e 

S  
e   
x 

Educ
M
T 

M's 
MT 

F's 
MT 

Other 
residences and 

length 
(in years) 

Rel 

Rj1 11/6/04 Rajarampur 45 M 4 S S S none H 

Rj2 11/6/04 Rajarampur 25 F 3 S S S 
Joganatpur, 
Pirganj:3 

C 

Rj3 11/6/04 Rajarampur 19 F 0 S S S none C 
Rj4 11/6/04 Rajarampur 35 F 1 S S S Sankat, Birganj:15 Sn 
Rj5 11/6/04 Rajarampur 42 M 0 S S S none C 

Rj6 11/6/04 Rajarampur 65 F 0 S S S 

Shivbari, India:7, 
Bhagpur, 

Khaharol:10, 
Paharpur, Garol:3 

C 

Rj7 11/6/04 Rajarampur 80 M 3 S S S none C (RC) 
Rj8 11/6/04 Rajarampur 44 M 10 S S S Dinajpur:22 C (RC) 
Rj9 11/6/04 Rajarampur 20 F 5 S S S none C 

Rj10 11/6/04 Rajarampur 25 M 0 S S S 
Balamdoir,  

Birol:15 
C (RC) 

Rt1 11/8/04 Rautnagar 30 F 0 S S S Patandoba:15 T 
Rt2 11/8/04 Rautnagar 18 F SSC S S S none C 
Rt3 11/8/04 Rautnagar 22 F HSC S S S Dinajpur:3 C 
Rt4 11/8/04 Rautnagar 60 M 0 S S S none C 

Rt5 11/8/04 Rautnagar 20 F 10 S S S 
Birganj 

subdistrict:16 
Sn 

Rt6 11/8/04 Rautnagar 22 M HSC S S S none C 

Rt7 11/8/04 Rautnagar 70 F 0 S S S 
Kodakait, 

Parbotipur:20 
C 

Rt8 11/8/04 Rautnagar 22 M 10 S S S 
Jaydahadarpara, 

Rajshahi:ND 
C 

Rt9 11/8/04 Rautnagar 60 M 0 S S S India:6 Sn 
Rt10 11/8/04 Rautnagar 47 M SSC S S S Birisiri:1 C 
Rt11 11/8/04 Rautnagar 80 M 0 S S S none Sn 
Rt12 11/8/04 Rautnagar 20 F SSC S S S none C 
Pp1 11/10/04 Paharpur 18 M 10 S S S none C 
Pp2 11/10/04 Paharpur 48 M 10 S S S none C 

Pp3 11/10/04 Paharpur 60 F 0 S S S 
Khabar Dhebipur 
(1.5 km north):15 

T 

Pp4 11/10/04 Paharpur 75 M 0 S S S none T 

Pp5 11/10/04 Paharpur 22 F HSC S S S 
Khonyonpur 

Mission:4, Hili:5,  
Panchbibi:11 

C 

Pp6 11/10/04 Paharpur 22 F SSC S S S 
UttarLaxmipur:16, 

Rangpur:1 C 

Pp7 11/10/04 Paharpur 43 F 4 S S S none C 
Pp8 11/10/04 Paharpur 24 M SSC S S S none C 
Pp9 11/10/04 Paharpur 50 M SSC S S S none C 

Pp10 11/10/04 Paharpur 27 F HSC S S S 
Hasarpara, 

Nababganj:19 
C 
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Sociolinguistic questionnaire subject biodata, cont. 

Subj. 
No. Date Location 

A 
g   
e 

S  
e  
x 

Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences and 
length (in years) 

Rel 

Pt1 11/15/04 Patichora 45 M 9 S S S none C 
Pt2 11/15/04 Patichora 22 M 10 S S S none Sn 
Pt3 11/15/04 Patichora 25 F 0 S S S none Sn 

Pt4 11/15/04 Patichora 35 F 0 S S S 
Zahanpur (by 

Manglebari):20 
Sn 

Pt5 11/15/04 Patichora 58 F 0 S S S 
Pongidor (south of 

Shibpur): 18 
Sn 

Pt6 11/15/04 Patichora 19 M SSC S S S none Sn 
Pt7 11/15/04 Patichora 45 F 0 S S S Jogdol:18 Sn 
Pt8 11/15/04 Patichora 35 M 0 S S S none H 
Pt9 11/15/04 Patichora 60 M 0 S S S none Sn 

Pt10 11/15/04 Patichora 45 F 0 S S S 
Shibpur,  

Mahanandpur:15 
Sn 

J1 11/16/04 Jabri 52 M 8 S S S none Sn 
J2 11/16/04 Jabri 47 M 0 S S S Desipara, Porsha :35 Sn 
J3 11/16/04 Jabri 22 M 9 S S S none H 

J4 11/16/04 Jabri 30 M
Caritas 
adult 
educ. 

S S S none Sn 

J5 11/16/04 Jabri 22 M 10 S S S none Sn 
J6 11/16/04 Jabri 50 M 0 S S S none Sn 
J7 11/16/04 Jabri 50 F 0 S S S none Sn 

J8 11/16/04 Jabri 32 F 0 S S S 
Babhanga, 

Gomestapur:6 
Sn 

J9 11/16/04 Jabri 35 F 0 S S S 
Adda Tungklepur, 

Niamatpur:21 
Sn 

J10 11/16/04 Jabri 30 F 0 S S S Desipara, Porsha:18 Sn 

J11 11/16/04 Jabri 45 F 0 S S S 
Panihara, 

Niamatpur:12 
Sn 

Bl1 11/24/04 
Bodo-

belghoria 
41 M 9 S S S 

Amnura Mission:2, 
Naogan:3 

C 

Bl2 11/24/04 
Bodo-

belghoria 
30 M SSC S S S none C 

Bl3 11/24/04 
Bodo-

belghoria 
40 M 5 S S S none C 

Bl4 11/24/04 
Bodo-

belghoria 
60 M SSC S S S 

Khonjonpur, 
Joypurhat:2, Barisal:2, 
Birisiri:3, Rajshahi:1, 

Paitapukur, 
Godagari:7, 

Naogaon:7, England:1 

C 

Bl5 11/24/04 
Bodo-

belghoria 
31 M 10 S S S 

Beniduar:5, Dinajpur:3,  
Mominpur:1, 

Boidharhat, Chittagong:3 
C 

Bl6 11/24/04 
Bodo-

belghoria 
42 F 0 S S S Jogdol:18 C 
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Sociolinguistic questionnaire subject biodata, cont. 

Subj. 
No. Date Location 

A  
g   
e 

S  
e  
x 

Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences and 
length (in years) 

Rel 

Bl7 11/24/04 
Bodo-

belghoria 
55 F 0 S S S 

Rampara, Natore:8, 
Jalabaj, Natore:6 

C 

Bl8 11/24/04 
Bodo-

belghoria 
35 F 3 S S S none C 

Bl9 11/24/04 
Bodo-

belghoria 
20 F 10 S S S 

Fazilpur, 
Nawabgonj:19 

C 

Bl10 11/24/04 
Bodo-

belghoria 
75 F 3 S S S Panchbibi:15 C 

Bl11 11/24/04 
Bodo-

belghoria 
25 M SSC S S S Rajshahi:16 C 

Am1 11/22/04 Amnura  43 M 10 S S S Mirjapur:12 C 

Am2 11/22/04 Amnura  29 M SSC S S S 
Pipra mission:6, 

Dinajpur: 8 
C 

Am3 11/22/04 Amnura  19 M SSC S S S Rahanpur, Mirakathal:1 C 
Am4 11/22/04 Amnura  60 M BA S S S Chautpur, Tanor:25 C 
Am5 11/22/04 Amnura  22 M 9 S S S Mirjha: 4 C 
Am6 11/22/04 Amnura  18 F 8 S S S Kochuakajipara:14 C 
Am7 11/22/04 Amnura  19 F SSC S S S none C 

Am8 11/22/04 Amnura  40 F SSC S S S 
Lolitnsagar, 

Godagari:20, Natore:1 
C 

Am9 11/22/04 Amnura  45 F 5 S S S 

Rahanpur, 
Mirakathal:15, 

Chatnaka (5 km from 
Sisatola):20 

C 

Am10 11/22/04 Amnura  42 F 0 S S S Mundumala:15 C 
A1 11/12/04 Abirpara 27 M SSC Ma Ma Ma none C 

A2 11/12/04 Abirpara 47 F 3 Ma Ma Ma 
Bochapukur, 

Birganj:18 
C 

A3 11/12/04 Abirpara 60 M 5 Ma Ma Ma Balughat,India:8 C 
A4 11/12/04 Abirpara 35 F 0 Ma Ma Ma Gulapbak, Rampura:18 C 

A5 11/12/04 Abirpara 55 F 0 Ma Ma Ma 
Malgura,  

Ghoraghat:10, 
Raniganj:7 

C 

A6 11/12/04 Abirpara 23 M 9 Ma Ma Ma none C 

A7 11/12/04 Abirpara 45 M 4 Ma Ma Ma 
Chotrai, Rangpur:11, 

Balughat, India:1 
C 

A8 11/12/04 Abirpara 22 F 10 Ma Ma Ma Panchbibi:19 C 
A9 11/12/04 Abirpara 18 F 10 Ma Ma Ma Ruiha, Thakurgaon:5 C 
A10 11/12/04 Abirpara 45 M 7 Ma Ma Ma Balughat, India:2 C 
M1 11/14/04 Matindor 56 M 10 Ma Ma Ma Sushnipara, Rajshahi:24 C (RC) 
M2 11/14/04 Matindor 52 F SSS Ma Ma Ma Dinajpur:8 C (RC) 

M3 11/14/04 Matindor 23 M 10 Ma Ma Ma 
Chandpukur Mission, 

Patnitala:11 
C (RC) 

M4 11/14/04 Matindor 36 M SSC Ma Ma Ma Karkaria, Niamatpur:10 C (RC) 

M5 11/14/04 Matindor 25 F SSC Ma Ma Ma 
Dhamoirhat:15, 

Bonpara, Natore:4 
C (RC) 
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Sociolinguistic questionnaire subject biodata, cont. 

Subj. 
No. Date Location 

A  
g   
e 

S
e
x 

Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

M6 11/14/04 Matindor 33 M 8 Ma Ma Ma Niamatpur:2 C (RC) 

M7 11/14/04 Matindor 52 M 0 Ma Ma Ma 
Goyapur (near  
Shibrajpur):10, 
Kuarn, India:1 

C (RC) 

M8 11/14/04 Matindor 50 F 0 Ma Ma Ma none C 
M9 11/14/04 Matindor 30 F 0 Ma Ma Ma Bakrul, Chanpukur:3 C 
M10 11/14/04 Matindor 41 F 2 Ma Ma Ma none C 

Pc1 11/21/04 Pachondor 20 M SSC Ma Ma Ma 
Lolitnagar, 
Godagari:5 

C 

Pc2 11/21/04 Pachondor 50 F 0 Ma Ma Ma 
Bautialaranpur,  

Godagari:16 
C 

Pc3 11/21/04 Pachondor 40 M 1 Ma Ma Ma 
Lalitnagar, 
Godagari:2 

C 

Pc4 11/21/04 Pachondor 15 F SSC Ma Ma Ma Rajshahi:10 C 
Pc5 11/21/04 Pachondor 18 M 10 Ma Ma Ma none C 
Pc6 11/21/04 Pachondor 41 F KG 1 Ma Ma Ma none C (RC) 
Pc7 11/21/04 Pachondor 17 F SSC Ma Ma Ma Rajshahi:3 C (RC) 
Pc8 11/21/04 Pachondor 27 M SSC Ma Ma Ma none C 
Pc9 11/21/04 Pachondor 32 F SSC Ma Ma Ma none C (RC) 
Pc10 11/21/04 Pachondor 65 M 0 Ma Ma Ma Pipirakanda, Tanor:25 C (RC) 
Pc11 11/21/04 Pachondor 45 M 0 Ma Ma Ma Deemka, India:12 C 
Pc12 11/21/04 Pachondor 28 F 0 Ma Ma Ma none C 
N1 11/9/04 Nijpara 28 M BA Mu Mu Mu Barisal:2 C 

N2 11/9/04 Nijpara 20 M 2 Mu Mu Mu 
Dhaka:4, Kaliganj, 

Gajipur:4 
C 

N3 11/9/04 Nijpara 35 M 3 Mu Mu Mu none C 
N4 11/9/04 Nijpara 32 F 0 Mu Mu Mu Dhamoipara:3 C 
N5 11/9/04 Nijpara 55 F 0 Mu Mu Mu none C 

N6 11/9/04 Nijpara 39 M SSC Mu Mu Mu 
Rajshahi:2, 
Beniduar:1 

C 

N7 11/9/04 Nijpara 70 M 3 Mu Mu Mu Rairanj:2 C 
N8 11/9/04 Nijpara 42 F 0 Mu Mu Mu none C 

N9 11/9/04 Nijpara 70 M SSC Mu Mu Mu 
Beniduar:25, 
Jamalganj:1 

C 

N10 11/9/04 Nijpara 29 F HSC Mu Mu Mu none C 
N11 11/9/04 Nijpara 53 F 5 Mu Mu Mu Beniduar:20 C 
N12 11/9/04 Nijpara 55 M SSC Mu Mu Mu Beniduar:22 C 
Bg1 11/18/04 Begunbari 54 M SSC Mu Mu Mu Nijpara:5 C (RC) 
Bg2 11/18/04 Begunbari 18 M SSC Mu Mu Mu none C 
Bg3 11/18/04 Begunbari 22 M SSC Mu Urao Mu Dinajpur:12 C (RC) 
Bg4 11/18/04 Begunbari 27 M SSC Mu Mu Mu none C (RC) 
Bg5 11/18/04 Begunbari 45 F 0 Mu Mu Mu Tore, India:16 C 
Bg6 11/18/04 Begunbari 24 F 5 Mu Mu Mu none C 

Bg7 11/18/04 Begunbari 28 F 10 Mu Mu Mu 
Beniduar:2, 
Niamatpur:1 

C (RC) 
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Sociolinguistic questionnaire subject biodata, cont. 

Subj. 
No. Date Location 

A  
g  
e 

S  
e  
x 

Educ MT 
M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

Bg8 11/18/04 Begunbari 45 F 10 Mu Mu Mu Beniduar:20 C (RC) 
Bg9 11/18/04 Begunbari 50 M 3 Mu Urao Mu none C 
Bg10 11/18/04 Begunbari 55 F 0 Mu Mu Mu Balughat:ND C 

K1 11/23/04 Krishnupur 40 M 0 Kod Kod Kod 
Atrai,  

Naogaon:20 
Sn 

K2 11/23/04 Krishnupur 35 M 0 Kod Kod Kod 

Natorpur Bagan,  
Natore:7, 
Basbaria,  
Puthia:6 

Sn 

K3 11/23/04 Krishnupur 42 F 0 Kod Kod Kod 
Phulbagan,  
Natore:10, 

Nosidpur, India:1 
H 

K4 11/23/04 Krishnupur 32 M 0 Kod Kod Kod 
Natorpur Bagan, 

Natore:7, Basbaria 
Puthia:6 

H 

K5 11/23/04 Krishnupur 60 F 0 Kod Kod Kod 
Phulbagan, 
Natore: 12, 

H 

K6 11/23/04 Krishnupur 18 F 4 Kod Kod Kod none H 
K7 11/23/04 Krishnupur 50 F 0 Kod Kod Kod Natore:12 H 
K8 11/23/04 Krishnupur 22 F 0 Kod Kod Kod Nodia, India:18 H 
K9 11/23/04 Krishnupur 22 M 0 Kod Kod Kod none H 

K10 11/23/04 Krishnupur 55 M 3 Kod Kod Kod 
Nogadi India:3, 

Bardhaman, 
India:2 

H 

Bd1 11/22/04 Babudaing 16 M 5 Kol Kol Kol Dhaka:3 Sn 
Bd2 11/22/04 Babudaing 20 M 0 Kol Kol Kol none Sn 
Bd3 11/22/04 Babudaing 40 M 0 Kol Kol Kol none Sn 

Bd4 11/22/04 Babudaing 27 M 0 Kol Kol Kol 
Jhilimay, 

Amnura:12 
Sn 

Bd5 11/22/04 Babudaing 50 M 2 Kol Kol Kol none Sn 
Bd6 11/22/04 Babudaing 30 F 0 Kol Kol Kol Jetkepara:14 Sn 
Bd7 11/22/04 Babudaing 42 F 0 Kol Kol Kol none H 
Bd8 11/22/04 Babudaing 80 F 0 Kol Kol Kol Rohanpur:50 H 
Bd9 11/22/04 Babudaing 45 F 0 Kol Kol Kol Pandua, India:11 H 

Bd10 11/22/04 Babudaing 24 F 0 Kol Kol Kol 
Dangapara (2 km 

away):9 
H 

Bd11 11/22/04 Babudaing 26 M 0 Kol Kol Kol none Sn 
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H.5 SRT subject biodata 
Subj. 
No. Date Location 

A  
g  
e 

S 
e 
x 

Educ
M
T 

M's 
MT 

F's 
MT

Other residences 
and length 
(in years) 

Rel 

P1 12/14/04 Patichora 16 M 10 S S S none Sn 
P2 12/14/04 Patichora 30 M 0 S S S none Sn 
P3 12/14/04 Patichora 41 M 8 S S S none C 
P4 12/14/04 Patichora 15 M 10 S S S Beniduar:7 Sn 
P5 12/14/04 Patichora 18 F 0 S S S none Sn 
P6 12/14/04 Patichora 29 M 3 S S S Bangdong:3 H 
P7 12/14/04 Patichora 21 M SSC S S S none H 
P8 12/14/04 Patichora 16 M 10 S S S none H 
P9 12/14/04 Patichora 21 M 1 S S S none H 

P10 12/14/04 Patichora 21 F 0 S S S Kashipur:16 Sn 
P11 12/14/04 Patichora 35 F 0 S S S Sahopur, Dhamoir:3 Sn 
P12 12/14/04 Patichora 18 F 4 S S S none Sn 
P13 12/14/04 Patichora 80 F 0 S S S Dumka:2 Sn 
P14 12/14/04 Patichora 21 F 0 S S S Sapahar:17 Sn 
P15 12/14/04 Patichora 40 M 0 S S S none Sn 

P16 12/14/04 Patichora 65 M 1 S S S 
Ramrampur, 

Dhamoir:40, India:1 
Sn 

P17 12/14/04 Patichora 60 M 4 S S S Phulbari:15 Sn 
P18 12/14/04 Patichora 27 F 5 S S S Porsha:1 C 
P19 12/14/04 Patichora 70 M 0 S S S none Sn 

P20 12/14/04 Patichora 60 F 0 S S S 
Dangapara, 
Patnitala:16 

C 

P21 12/14/04 Patichora 60 F 0 S S S Niamatpur:20, India:1 Sn 
P22 12/14/04 Patichora 46 F 0 S S S none Sn 
R1 12/8/04 Rajarampur 30 F 3 S S S Pirganj:3 C 
R2 12/8/04 Rajarampur 15 F 9 S S S Kosba:4 C 
R3 12/8/04 Rajarampur 40 F 0 S S S none C 
R4 12/8/04 Rajarampur 15 F 8 S S S Dhanjuri: 3 C 
R5 12/8/04 Rajarampur 35 M 0 S S S none C 
R6 12/8/04 Rajarampur 42 M 7 S S S none C 
R7 12/8/04 Rajarampur 30 M 0 S S S Gopalganj: 1 C 

R8 12/8/04 Rajarampur 50 M 3 S S S 
Gobindpur:9, 
Krishnupur:20 

Sn 

R9 12/8/04 Rajarampur 65 F 0 S S S Gopalganj:20 C 
R10 12/8/04 Rajarampur 20 F 0 S S S none C 
R11 12/8/04 Rajarampur 43 M 0 S S S none C 
R12 12/8/04 Rajarampur 20 F 0 S S S Nazipur:10 Sn 
R13 12/8/04 Rajarampur 45 M 2 S S S none Sn 

R14 12/8/04 Rajarampur 26 F SSC S S S 
Dinajpur:10, St. 
Joseph, Ganesh 

Tola:1 
C (RC) 

R15 12/8/04 Rajarampur 40 M 0 S S S none C 
R16 12/10/04 Rajarampur 45 F 0 S S S Kaharol: 8 C (RC) 
R17 12/8/04 Rajarampur 18 M 10 S S S Dinajpur:7, Dhanjuri:3 C 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A 
g  
e 

S 
e 
x 

Educ
M
T 

M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

R18 12/8/04 Rajarampur 45 F 0 S S S Bitura, Birol:12 C 
R19 12/8/04 Rajarampur 21 F SSC S S S Dinajpur:11 C 
R20 12/8/04 Rajarampur 65 F 0 S S S Bikrampur:25 Sn 

R21 12/8/04 Rajarampur 22 M 0 S S S 
Kashipur, 

Khanshama:18 
Sn 

R22 12/8/04 Rajarampur 35 F 0 S S S 
Madhobpur:15, 
Jhinaikuri:11 

Sn 

R23 12/8/04 Rajarampur 40 M 4 S S S Jhinaikuri:30 Sn 
R24 12/8/04 Rajarampur 50 M 0 S S S none C 

R25 12/8/04 Rajarampur 14 M 8 S S S 
Maheshpur:2, 

Suihari:5 
C 

R26 12/10/04 Rajarampur 14 M 7 S S S 
Suihari:6, 

Maheshpur:1, 
Dhanjuri:1 

C (RC) 

R27 12/10/04 Rajarampur 45 M 0 S S S none C (RC) 
R28 12/10/04 Rajarampur 80 M 1 S S S Dumka:2 Sn 

U1 12/20/04 Amnura 23 F HSC S S S 
Cheknakha, 
Rajshahi:4 

C 
 

U2 12/20/04 Amnura 19 F 10 S S S none C 

U3 12/20/04 Amnura 24 F 8 S S S 
Talbana, 

Naogaon:20 
C 

U4 12/20/04 Amnura 23 M 10 S S S 
Modhumath, 
Godagari:18 

C 

U5 12/20/04 Amnura 19 M SSC S S S none C 
U6 12/20/04 Amnura 15 M 5 S S S none C 
U7 12/20/04 Amnura 35 F 8 S S S Rajshahi:8 C 
U8 12/20/04 Amnura 26 F 10 S S S none C 
U9 12/20/04 Amnura 42 M 8 S S S none C 
U10 12/20/04 Amnura 20 M SSC S S S none C 
U11 12/20/04 Amnura 17 M 10 S S S none C 
U12 12/20/04 Amnura 33 M 9 S S S none C 

U13 12/21/04 Amnura 50 F 0 S S S 
Dilbarie (6 km 

west):15 
C 

U14 12/21/04 Amnura 35 F 5 S S S none C 
U15 12/21/04 Amnura 50 F 0 S S S Natore:21 C 

U16 12/21/04 Amnura 50 M 0 S S S 
Piprakanna,  

Tanor:20 
C 

U17 12/21/04 Amnura 60 M BA S S S Choitpur:27 C 
U18 12/21/04 Amnura 65 M 0 S S S Lalitnagar:18 C 
U19 12/21/04 Amnura 40 F 0 S S S Nachole:2 C 
U20 12/21/04 Amnura 18 F 10 S S S none C 

U21 12/21/04 Amnura 58 M 0 S S S 
Iyagpur, 

Lalitnagar:5 
C 

U22 12/21/04 Amnura 38 M HSC S S S Dinajpur:7 C 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A  
g   
e 

S
e
x 

Educ MT 
M's 
MT 

F's 
MT 

Other residences 
and length (in 

years) 
Rel 

U23 12/21/04 Amnura 28 M SSC S S S none C 
U24 12/21/04 Amnura 16 M 10 S S S none C 
U25 12/21/04 Amnura 20 F SSC S S S none C 

 
U26 

 
12/21/04 

 
Amnura 

 
35 

 
F 

 
HSC 

 
S 

 
S 

 
S 

Dinajpur:4, 
Rajshahi:7 

 
C 

U27 12/21/04 Amnura 60 F 0 S S S Choitpur, Tanor:13 C 

U28 12/21/04 Amnura 60 F 0 S S S Dhanjuri, Dinajpur:20, 
Birganj:20 C 

U29 12/21/04 Amnura 55 M 10 S S S 
Badhair Mission  
(7 km away):23 

C 

U30 12/21/04 Amnura 23 M SSC S S S none C 
U31 12/21/04 Amnura 42 M SSC S S S Choknaka, Tanor:40 C 

U32 12/21/04 Amnura 38 M HSC S S S 
Baydobrie,  

Dinajpur:10, 
Birganj:7 

C 

U33 12/21/04 Amnura 30 M SSC S S S Choknaka:20, 
Rajshahi:3, Nazipur:2 C 

U34 12/21/04 Amnura 24 F SSC S S S Rajshahi:2 C 
U35 12/21/04 Amnura 27 F SSC S S S Dinajpur:5 C 

D1 12/13/04 Adampur 25 F HSC S S S 

Naogaon:4, 
Khonzonpur, 
Joypurhat:6, 
Dinajpur:2, 

Rangpur:1, Dhaka:4 

C 

D2 12/13/04 Adampur 49 F SSC S S S 
Dinajpur:13, 
Naogaon:1 

C 

D3 12/13/04 Adampur 43 F 5 S S S Sapahar, Naogaon:3 C 

D4 12/13/04 Adampur 19 M 9 S S S 
Laxmitala, 
Dinajpur:5 

C 

D5 12/13/04 Adampur 51 F SSC S S S Dinajpur:5, Amnura:1 C 
D6 12/13/04 Adampur 55 M 8 S S S none C 
D7 12/13/04 Adampur 20 F SSC S S S Dhaka:5, Joypurhat:5 C 
D8 12/13/04 Adampur 16 F 10 S S S Pargaripur, Dinajpur:8 C 

D9 12/13/04 Adampur 25 F 0 S S S 
Nittipara, 

Joypurhat:18 
C 

D10 12/13/04 Adampur 45 F 7 S S S 

Zalalabad, Natore:5, 
Bodobelghoria:4, 

Shibpur:4, Jogdol:3, 
Uzirpur, Patnitala:6, 
Sapahar, Naogaon:2 

C 

D11 12/13/04 Adampur 18 F 10 S S S none C 
D12 12/13/04 Adampur 16 F 10 S S S none C 
D13 12/13/04 Adampur 14 F 7 S S S none C 
D14 12/13/04 Adampur 17 M 9 S S S none C 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A  
g   
e 

S
e
x 

Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences and 
length (in years) 

Rel 

D15 12/13/04 Adampur 20 M SSC S S S 
Nozipur:6, Nirmol:1, 

Sambati:6, Kamalpur:1 
C 

D16 12/13/04 Adampur 33 M 0 S S S none C 
D17 12/13/04 Adampur 30 F HSC S S S Amnura:20 C 
D18 12/13/04 Adampur 43 M 5 S S S none C 
D19 12/13/04 Adampur 36 F 2 S S S Dolla, Dinajpur:14 C 
D20 12/13/04 Adampur 52 M 1 S S S Dolla, Dinajpur:39 C 
D21 12/13/04 Adampur 15 M 5 S S S Dulal Mission:ND C 

D22 12/13/04 Adampur 36 F SSC S S S 
Chinirbandar, 
Dinajpur:22 

C 

D23 12/13/04 Adampur 42 M 9 S S S Dhaka:4, Hili:4 C 
D24 12/13/04 Adampur 30 M 10 S S S none C 
D25 12/13/04 Adampur 55 F 4 S S S none C 
D26 12/13/04 Adampur 60 F 0 S S S none C 

D27 12/13/04 Adampur 50 F 0 S S S 
Kutrapara, 

Ghoraghat:18 
C 

D28 12/13/04 Adampur 46 F BTh S S S Atlakhi, Malda, India:16 C 

D29 12/13/04 Adampur 25 F SSC S S S 
Thuknipara:15, Nirmol, 

Patnitala:1 
C 

D30 12/13/04 Adampur 28 F BA S S S 
Kalikandar, 

Tanor:12,Uzirpur, 
Patnitala:4, Rajshahi:8 

C 

D31 12/13/04 Adampur 50 M BA S S S 
Dinajpur:2, 

Joypurhat:3, Bhutgaria, 
Gaibandha:6 

C 

D32 12/13/04 Adampur 50 M 3 S S S none C 

D33 12/13/04 Adampur 32 M HSC S S S 
Chapai Nababganj:7, 
Uzirpur, Patnitala:2 

C 

D34 12/13/04 Adampur 35 M HSC S S S Parbatipur:1 C 

D35 12/13/04 Adampur 24 M HSC S S S 
Rajshahi:5, Amnura:3, 
Dinajpur:10, Sylhet:1 

C 

A1 12/12/04 Abirpara 50 M 7 Ma Ma Ma Chatra, Pirganj:4 C 
A2 12/12/04 Abirpara 25 F 0 Ma Ma Ma Sotibari, Rangpur:17 C 
A3 12/12/04 Abirpara 45 F 3 Ma Ma Ma none C 
A4 12/12/04 Abirpara 20 F 10 Ma Ma Ma Ruhia, Panchagar:5 C 
A5 12/12/04 Abirpara 25 M SSC Ma Ma Ma none C 
A6 12/12/04 Abirpara 35 M SSC Ma Ma Ma Panchagar:1, Rangpur:1 C 
A7 12/12/04 Abirpara 35 F 0 Ma Ma Ma none C 
A8 12/12/04 Abirpara 36 F 0 Ma Ma Ma Baldipukur, Rangpur:1 C 
A9 12/12/04 Abirpara 40 F 0 Ma Ma Ma none C 
A10 12/12/04 Abirpara 30 M 6 Ma Ma Ma none C 
A11 12/12/04 Abirpara 16 F 8 Ma Ma Ma Dhanjuri, Phulbari:4 C 

A12 12/12/04 Abirpara 26 M 10 Ma Ma Ma 
Ruhia, Panchagar:2, 

Gopalganj:1, Savar:1, 
Konabari, Gazipur:2 

C 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A 
g 
e 

S
e 
x 

Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

A13 12/12/04 Abirpara 15 F 5 Ma Ma Ma none C 
A14 12/12/04 Abirpara 45 M 8 Ma Ma Ma none C 

A15 12/12/04 Abirpara 32 M SSC Ma Ma Ma 
Uttara:7, 

Naogaon:2, 
Panchbibi:3 

C 

A16 12/12/04 Abirpara 45 F 1 Ma Ma Ma none C 
A17 12/12/04 Abirpara 22 M 9 Ma Ma Ma none C 
A18 12/12/04 Abirpara 38 F 10 Ma Ma Ma Dinajpur:18 C 
A19 12/12/04 Abirpara 40 M 2 Ma Ma Ma Dinajpur:5 C 
A20 12/12/04 Abirpara 17 M 10 Ma Ma Ma none C 
A21 12/12/04 Abirpara 80 F 0 Ma Ma Ma none C 
A22 12/12/04 Abirpara 23 M 10 Ma Ma Ma Khulna:3 C 

A23 12/12/04 Abirpara 40 M 0 Ma Ma Ma 
Chintaman, 
Phulbari:13, 

Gobindaganj:4 
C 

A24 12/12/04 Abirpara 25 M 0 Ma Ma Ma none C 
A25 12/12/04 Abirpara 40 M 1 Ma Ma Ma Chotra, Rangpur:5 C 
A26 12/12/04 Abirpara 42 M 5 Ma Ma Ma Chotra, Rangpur:10 C 
A27 12/12/04 Abirpara 74 M 0 Ma Ma Ma none C 
A28 12/12/04 Abirpara 55 F 0 Ma Ma Ma none C 

A29 12/12/04 Abirpara 45 F 4 Ma Ma Ma 
Bochapukur, 
Birganj:20 

C 

A30 12/12/04 Abirpara 28 M HSC Ma Ma Ma none C 
M1 12/15/04 Matindor 60 M 7 Ma Ma Ma none C (RC) 
M2 12/15/04 Matindor 56 M SSC Ma Ma Ma Susnipara:30 C 
M3 12/15/04 Matindor 40 F 0 Ma Ma Ma none C 

M4 12/15/04 Matindor 49 M 8 Ma Ma Ma 

Bodolgachi, 
Naogaon:3, 

Dhamoirhat:7, 
Beniduar:5, 
Dinajpur:2 

C 

M5 12/15/04 Matindor 36 M 4 Ma Ma Ma none C 
M6 12/15/04 Matindor 58 M 0 Ma Ma Ma Dhamoirhat:2 C (RC) 
M7 12/15/04 Matindor 18 F 5 Ma Ma Ma none C 
M8 12/15/04 Matindor 38 M 1 Ma Ma Ma none C (RC) 

M9 12/15/04 Matindor 35 M 0 Ma Ma Ma 
Khonzonpur, 
Joypurhat:6, 
Panchbibi:11 

C 

M10 12/15/04 Matindor 30 F 0 Ma Ma Ma 
Bodolgachi, 
Naogaon:25 

C 

M11 12/15/04 Matindor 25 M 5 Ma Ma Ma none C 

M12 12/15/04 Matindor 35 F 10 Ma Ma Ma 
Bodolgachi, 
Naogaon:10, 
Beniduar:4 

C 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A  
g  
e 

S
e 
x 

Educ
M
T 

M's 
MT 

F's 
MT 

Other residences and 
length (in years) 

Rel 

M13 12/15/04 Matindor 26 F 10 Ma Ma Ma 
Bodolgachi, 
Naogaon:25 C 

M14 12/15/04 Matindor 20 F 0 Ma Ma Ma 
Paikur Barmaonkuri, 

Patnitala:14 
C 

M15 12/15/04 Matindor 43 M 3 Ma Ma Ma none C 
M16 12/15/04 Matindor 48 F 0 Ma Ma Ma Pakri, Godagari:12 C 
M17 12/15/04 Matindor 22 F 10 Ma Ma Ma none C 
M18 12/15/04 Matindor 27 M 5 Ma Ma Ma none C 
M19 12/15/04 Matindor 60 M 5 Ma Ma Ma none C 
M20 12/15/04 Matindor 75 F 0 Ma Ma Ma none C 
M21 12/15/04 Matindor 40 F 0 Ma Ma Ma none C 
M22 12/15/04 Matindor 45 M 1 Ma Ma Ma none C 
M23 12/15/04 Matindor 33 M 8 Ma Ma Ma Korkoria, Niamatpur:5 C 
M24 12/15/04 Matindor 28 F SSC Ma Ma Ma Swapnapu, Phulbari:16 C 

M25 12/15/04 Matindor 32 M 8 Ma Ma Ma 
Joypurhat:1, 
Panchbibi:1, 

Burikatha, Phulbari:2 
C 

M26 12/15/04 Matindor 45 F 0 Ma Ma Ma Boldipukur, Rangpur:11 C 

M27 12/15/04 Matindor 35 M SSC Ma Ma Ma 

Korkoria, 
Niamatpur:5, 

Mohonpur, Rajshahi:1, 
Beniduar:4, 
Boldipukur, 

Rangpur:3, Porsha, 
Nitpur:6 

C 

M28 12/15/04 Matindor 80 F 0 Ma Ma Ma 
Bodolgachi, 
Naogaon:14 

C 

M29 12/15/04 Matindor 80 M 0 Ma Ma Ma Korkoria, Niamatpur:40 C 
M30 12/15/04 Matindor 55 M 5 Ma Ma Ma none C 
G1 12/16/04 Begunbari 40 M 7 Mu Mu Mu none C 
G2 12/16/04 Begunbari 28 F 0 Mu Mu Mu Nijpara:20 C 
G3 12/16/04 Begunbari 30 F 2 Mu Mu Mu Dhaka:3 C 
G4 12/16/04 Begunbari 55 M 8 Mu Mu Mu none C 
G5 12/16/04 Begunbari 18 F 7 Mu Mu Mu none C 
G6 12/16/04 Begunbari 30 M 10 Mu Mu Mu none C 
G7 12/16/04 Begunbari 40 F 3 Mu Mu Mu Nijpara:19 C 

G8 12/16/04 Begunbari 25 M 10 Mu Mu Mu 
Siliguri, India:2, Tior, 
India:1, Dinajpur:4, 
Bonpara, Natore:1 

C 

G9 12/16/04 Begunbari 45 F 7 Mu Mu Mu Beniduar:20, Dinajpur:2 C 
G10 12/16/04 Begunbari 50 F 9 Mu Mu Mu none C 
G11 12/16/04 Begunbari 18 F 10 Mu Orao Mu Rajshahi:6 C 
G12 12/16/04 Begunbari 45 M 9 Mu Mu Mu none C 

G13 12/16/04 Begunbari 38 F 10 Mu Mu Mu Nijpara:14, Dinajpur:9 
C 

(RC) 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A  
g  
e 

Sex Educ 
M
T 

M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

G14 12/16/04 Begunbari 56 M 0 Mu Mu Mu none C (RC) 
G15 12/16/04 Begunbari 15 M 10 Mu Mu Mu none C 
G16 12/16/04 Begunbari 45 F 10 Mu Mu Mu Beniduar:20 C (RC) 

G17 12/16/04 Begunbari 20 F HSC Mu Mu Mu 
Dhaka:3, Balubari, 

Dinajpur:3 
C 

G18 12/16/04 Begunbari 23 M HSC Mu Mu Mu Dinajpur:12 C 
G19 12/16/04 Begunbari 27 M SSC Mu Mu Mu none C 
G20 12/16/04 Begunbari 30 M 8 Mu Mu Mu none C 
G21 12/16/04 Begunbari 40 M 5 Mu Mu Mu none C 
G22 12/16/04 Begunbari 23 M 5 Mu Orao Mu none C 
G23 12/16/04 Begunbari 60 M 0 Mu Mu Mu none C 
G24 12/16/04 Begunbari 19 F 5 Mu Mu Mu none C 
G25 12/16/04 Begunbari 35 M 5 Mu Mu Mu none C 

G26 12/16/04 Begunbari 25 M 10 Mu Mu Mu 
Bonpara:1, Sapahar, 

Naogaon:6, 
Joypurhat:1 

C 

G27 12/16/04 Begunbari 50 F 0 Mu Mu Mu Tior, India:8 C 
G28 12/16/04 Begunbari 34 F 10 Mu Orao Mu none C 
N1 12/7/04 Nijpara 35 M SSC Mu Mu Mu Beniduar:2 C 
N2 12/7/04 Nijpara 40 F 3 Mu Mu Mu none C 
N3 12/7/04 Nijpara 20 F 8 Mu Mu Mu Beniduar:19 C 
N4 12/7/04 Nijpara 35 F 5 Mu Mu Mu India:10 C 

N5 12/7/04 Nijpara 20 F 6 Mu Mu Mu 
Pagaldewan, 

Naogaon:2, Dhaka:2, 
Rajshahi:10 

C 

N6 12/7/04 Nijpara 25 M SSC Mu Mu Mu none C 
N7 12/7/04 Nijpara 20 M 2 Mu Mu Mu Dhaka:5 C (RC) 
N8 12/7/04 Nijpara 40 F 0 Mu Mu Mu India:7 C (RC) 
N9 12/7/04 Nijpara 22 M 10 Mu Mu Mu Begunbari:9 C 

N10 12/7/04 Nijpara 30 F 3 Mu Mu Mu 

Dhaka:9, Mirjapur,  
Dinajpur:3, 
Baganpara,  
Rajshahi:2 

C 

N11 12/7/04 Nijpara 48 M 10 Mu Mu Mu none C 
N12 12/7/04 Nijpara 50 F 5 Mu Mu Mu Ranchi, India:3 C 
N13 12/7/04 Nijpara 30 F 1 Mu Mu Mu none C 
N14 12/7/04 Nijpara 40 M 5 Mu Mu Mu Balughat, India:5 C (RC) 
N15 12/7/04 Nijpara 45 F 5 Mu Mu Mu Beniduar:20 C 
N16 12/7/04 Nijpara 70 M 3 Mu Mu Mu none C 
N17 12/7/04 Nijpara 80 M 3 Mu Mu Mu Begunbari:4 C (RC) 
N18 12/7/04 Nijpara 50 F 0 Mu Mu Mu none C 
N19 12/7/04 Nijpara 30 M 5 Mu Mu Mu Beniduar:1 C (RC) 
N20 12/7/04 Nijpara 29 F HSC Mu Mu Mu Dinajpur:8 C 
N21 12/7/04 Nijpara 22 F 10 Mu Mu Mu none C 
N22 12/7/04 Nijpara 30 M 5 Mu Mu Mu none C 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A  
g   
e 

S  
e  
x 

Educ MT 
M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

N23 12/7/04 Nijpara 60 M 4 Mu Mu Mu none C 
N24 12/7/04 Nijpara 30 M 3 Mu Mu Mu none C 
N25 12/7/04 Nijpara 15 M 3 Mu Mu Mu none C 
N26 12/7/04 Nijpara 49 F 0 Mu Mu Mu Begunbari:16 C 
N27 12/7/04 Nijpara 70 M SSC Mu Mu Mu Begunbari:20 C 
N28 12/7/04 Nijpara 28 M BA Mu Mu Mu none C (RC) 
N29 12/7/04 Nijpara 55 M SSC Mu Mu Mu Beniduar:22 C 
K1 12/19/04 Kundang 38 M 0 Kod Kod Kod none H 
K2 12/19/04 Kundang 45 F 0 Kod Kod Kod Puthia:12 Sn 
K3 12/19/04 Kundang 60 F 0 Kod Kod Kod none H 
K4 12/19/04 Kundang 45 M 0 Kod Kod Kod none Sn 
K5 12/19/04 Kundang 20 F 2 Kod Kod Kod Puthia:18 Sn 
K6 12/19/04 Kundang 30 F 0 Kod Kod Kod none Sn 
K7 12/19/04 Kundang 41 F 0 Kod Kod Kod Puthia:10 Sn 
K8 12/19/04 Kundang 37 M 0 Kod Kod Kod none Sn 
K9 12/19/04 Kundang 45 F 0 Kod Kod Kod none Sn 
K10 12/19/04 Kundang 22 F 0 Kod Kod Kod none Sn 
K11 12/19/04 Kundang 20 F 0 Kod Kod Kod none Sn 
K12 12/19/04 Kundang 50 M 0 Kod Kod Kod none Sn 
K13 12/19/04 Kundang 45 M 0 Kod Kod Kod none Sn 
K14 12/19/04 Kundang 25 M 0 Kod Kod Kod none Sn 
K15 12/19/04 Kundang 40 M 0 Kod Kod Kod none Sn 
K16 12/19/04 Kundang 50 M 0 Kod Kod Kod none Sn 
K17 12/19/04 Kundang 25 F 0 Kod Kod Kod Bhaniganj:20 Sn 
K18 12/19/04 Kundang 22 F 0 Kod Kod Kod Bhagmara:15 Sn 
K19 12/19/04 Kundang 50 F 0 Kod Kod Kod none Sn 
K20 12/19/04 Kundang 40 F 0 Kod Kod Kod none Sn 
K21 12/19/04 Kundang 50 F 0 Kod Kod Kod Natore:20 Sn 
K22 12/19/04 Kundang 25 M 0 Kod Kod Kod none Sn 
K23 12/19/04 Kundang 50 F 0 Kod Kod Kod none Sn 
K24 12/19/04 Kundang 20 M 0 Kod Kod Kod Calcutta:10 H 
K25 12/19/04 Kundang 22 M 4 Kod Kod Kod none Sn 
K26 12/19/04 Kundang 18 M 0 Kod Kod Kod none Sn 
K27 12/19/04 Kundang 30 F 0 Kod Kod Kod Bela:15 Sn 
K28 12/19/04 Kundang 45 M 0 Kod Kod Kod Kamarga:30 Sn 
I1 12/20/04 Babudaing 17 M 7 Kol Kol Kol none H 
I2 12/20/04 Babudaing 30 M 2 Kol Kol Kol none H 
I3 12/20/04 Babudaing 15 F 0 Kol Kol Kol Sitni:10 H 
I4 12/20/04 Babudaing 25 F 0 Kol Kol Kol none H 
I5 12/20/04 Babudaing 17 F 0 Kol Kol Kol none H 
I6 12/20/04 Babudaing 32 M SSC Kol Kol Kol Hasundanga: 20 H 
I7 12/20/04 Babudaing 14 M 2 Kol Kol Kol none H 
I8 12/20/04 Babudaing 50 M 5 Kol Kol Kol none H 
I9 12/20/04 Babudaing 25 F 0 Kol Kol Kol Nitpur, Naogaon:15 H 
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SRT subject biodata, cont. 

Subj. 
No. Date Location 

A  
g   
e 

S
e
x 

Educ
M
T 

M's 
MT 

F's 
MT 

Other residences 
and length 
(in years) 

Rel 

I10 12/20/04 Babudaing 18 F 0 Kol Kol Kol Chandila, Tanor:14 H 

I11 12/20/04 Babudaing 22 M 10 Kol Kol Kol 
Gongapukur, 
Godagari:18 

H 

I12 12/20/04 Babudaing 52 M 2 Kol Kol Kol none H 
I13 12/20/04 Babudaing 45 M 0 Kol Kol Kol Dudhai, Godagari:5 H 
I14 12/20/04 Babudaing 55 M 3 Kol Kol Kol Mundumala:22 Sn 
I15 12/20/04 Babudaing 55 M 0 Kol Kol Kol none H 
I16 12/20/04 Babudaing 55 M 0 Kol Kol Kol none H 

I17 12/20/04 Babudaing 25 F 0 Kol Kol Kol 
Kapsapara, 

Godagari:12 
Sn 

I18 12/20/04 Babudaing 27 M 2 Kol Kol Kol none Sn 
I19 12/20/04 Babudaing 50 F 0 Kol Kol Kol none H 

I20 12/20/04 Babudaing 30 F 0 Kol Kol Kol 
Rohonpur, Chapai- 

Nababganj:10 
Sn 

I21 12/20/04 Babudaing 65 M 0 Kol Kol Kol none Sn 

I22 12/20/04 Babudaing 17 M 5 Kol Kol Kol 
Chotipukur, 
Godagari:5 

Sn 

I23 12/20/04 Babudaing 60 M 2 Kol Kol Kol none Sn 
I24 12/20/04 Babudaing 60 F 0 Kol Kol Kol none H 
I25 12/20/04 Babudaing 40 F 0 Kol Kol Kol Kalupara, Tanor:18 Sn 

I26 12/20/04 Babudaing 48 F 0 Kol Kol Kol Dudhoi, Godagari:14 
Korm
-akar 

I27 12/20/04 Babudaing 25 M 0 Kol Kol Kol Porsha, Dhamoirhat:5 Sn 
I28 12/20/04 Babudaing 85 F 0 Kol Kol Kol Rohonpur:45 Sn 
I29 12/20/04 Babudaing 42 F 0 Kol Kol Kol Agradun, Naogaon:12 Sn 

I30 12/20/04 Babudaing 20 F 0 Kol Kol Kol 
Roonpur, 

Nababganj:16 
Sn 

B1 12/8/04 Rajarampur 22 M 3 B B B none Sn 
B2 12/8/04 Rajarampur 38 F 0 B B B Ajitpur:16 Sn 
B3 12/8/04 Rajarampur 40 M 4 B B B Ajitpur:16 Sn 
B4 12/8/04 Rajarampur 45 M 9 B B B none Sn 
B5 12/8/04 Rajarampur 32 M 0 B B B none I 
B6 12/8/04 Rajarampur 15 M 8 B B B none I 
B7 12/8/04 Rajarampur 19 F 10 B B B Maheshpur:15 I 
B8 12/10/04 Rajarampur 14 F 9 B B B none I 
B9 12/10/04 Rajarampur 43 F 0 B B B Rajshahi:5 I 
B10 12/10/04 Rajarampur 15 F 9 B B B none I 
B11 12/10/04 Rajarampur 50 F 0 B B B Rajshahi:20 I 
B12 12/10/04 Rajarampur 70 M 0 B B B Rajshahi:35 I 
B13 12/10/04 Rajarampur 40 F 0 B B B Rajshahi:22 I 
B14 12/10/04 Rajarampur 40 F 0 B B B none I 
B15 12/10/04 Rajarampur 36 M 10 B B B none Sn 
B16 12/10/04 Rajarampur 15 F 3 B B B none I 
B17 12/10/04 Rajarampur 80 M 0 B B B Rajshahi:40 I 
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SRT subject biodata, cont. 

Subj. 
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A  
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B18 12/10/04 Rajarampur 26 M SSC B B B none Sn 
B19 12/10/04 Rajarampur 16 M 0 B B B none I 
B20 12/10/04 Rajarampur 18 F 10 B B B none Sn 
B21 12/10/04 Rajarampur 18 F 10 B B B none Sn 
B22 12/10/04 Rajarampur 50 F 0 B B B Aguria:14 Sn 
B23 12/10/04 Rajarampur 55 M 6 B B B Rajshahi:22 I 
B24 12/10/04 Rajarampur 16 M 9 B B B none Sn 
B25 12/10/04 Rajarampur 20 F 10 B B B Belai, Kotoali:16 H 
B26 12/10/04 Rajarampur 15 M 5 B B B none Sn 
B27 12/10/04 Rajarampur 22 M SSC B B B none H 
B28 12/10/04 Rajarampur 29 M SSC B B B none Sn 
B29 12/10/04 Rajarampur 70 F 0 B B B Kahorol:10 Sn 
Z1 12/20/04 Amnura 33 F 0 B B B Hopaina, Nachole:21 I 
Z2 12/20/04 Amnura 40 F 0 B B B Hopaina, Nachole:16 I 
Z3 12/20/04 Amnura 15 F 5 B B B none I 
Z4 12/20/04 Amnura 20 F 10 B B B Kahon, Godagari:18 I 
Z5 12/21/04 Amnura 28 F BA B B B Rajshahi:18 I 
Z6 12/21/04 Amnura 22 F HSC B B B Amnura:17, Tangail:7 I 

Z7 12/21/04 Amnura 30 M 0 B B B 
Krishna Gobindapur, 

Nababganj:20 
I 

Z8 12/21/04 Amnura 27 M 0 B B B none I 
Z9 12/21/04 Amnura 18 F 3 B B B none I 
Z10 12/21/04 Amnura 27 F 0 B B B none I 
Z11 12/21/04 Amnura 22 M 9 B B B none I 
Z12 12/21/04 Amnura 21 M SSC B B B Jhinaidah:1, Kushtia:1 I 
Z13 12/21/04 Amnura 20 M 8 B B B none I 

Z14 12/21/04 Amnura 22 M 9 B B B 
Bardhaman, India:8, 

Dhaka:1 
I 

Z15 12/21/04 Amnura 45 F 5 B B B Narayanpur, Rajshahi:12 I 
Z16 12/21/04 Amnura 40 M SSC B B B Rohonpur, Nababganj:10 I 

Z17 12/21/04 Amnura 50 M 3 B B B 
Laxminarayanpur-

Nababganj:16, Padnichan, 
Dinajpur:18 

I 

Z18 12/21/04 Amnura 18 M 3 B B B Dhaka:1 I 
Z19 12/21/04 Amnura 35 F 0 B B B Bindara, Bogra:6 I 
Z20 12/21/04 Amnura 26 M SSC B B B Nachole:31 I 
Z21 12/21/04 Amnura 19 M SSC B B B Dhaka:1 I 
Z22 12/21/04 Amnura 23 M HSC B B B Saidhara, Tanor:16 I 
Z23 12/21/04 Amnura 42 F 0 B B B none I 
Z24 12/21/04 Amnura 36 F SSC B B B Sirajganj:8 Sn 
Z25 12/21/04 Amnura 22 F SSC B B B none I 
Z26 12/21/04 Amnura 50 F 8 B B B Sirajganj:15 Sn 
Z27 12/21/04 Amnura 50 F 0 B B B Digram, Godagari:12 I 
Z28 12/21/04 Amnura 24 M SSC B B B Kustia:5 I 
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Z29 12/21/04 Amnura 19 F SSC B B B Nababganj:2 I 
Z30 12/21/04 Amnura 20 F SSC B B B none I 
Z31 12/21/04 Amnura 45 F HSC B B B Ranihati, Sibganj:20 I 

Z32 12/21/04 Amnura 52 M BA B B B 
Santahar:1, Iswardi:1, 
Chapai-Nababganj:3, 

Rohonpur:2 
I 

Z33 12/21/04 Amnura 65 M 4 B B B none I 
Z34 12/21/04 Amnura 55 M SSC B B B Iswardi:8,Parbatipur:1 I 

Z35 12/21/04 Amnura 42 M 10 B B B 
Chittagong:9, Nabinagar, 

Savar:5, Joydebpur:3, 
Sayedpur:3, Mymensingh:2

I 

Z36 12/21/04 Amnura 53 M 5 B B B Dhaka:2 I 
Z37 12/21/04 Amnura 45 M 2 B B B none I 
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I.  SANTALI CLUSTER COMMUNITY INFORMATION 
 
SANTALI VILLAGES: 
 

I.1. Rajarampur 
Date: November 6, 2004  
Transportation to village: From BNELC guest house near Dinajpur, go north to Baserhat 
(College of Agriculture) by bus; go west to Dhepa river and walk northeast 2–3 kms.  
1a. Subdistrict: Birol, Azimpur union 
1b. District: Dinajpur 
2. Population: 34 families, 315 people; 300 families total in all of Rajarampur 
3. Religions: Christian 
4. Mother tongues: Santali 
5. Work: farmers, mostly day laborers 
6. Nearest post office: Singol (4 kms) 
7a. TNT: no 
7b. Mobile: no 
7c. Nearest phone: Hasila village has one man who has a mobile phone (2 kms away) 
8a. Nearest hospital: St. Phillip’s hospital in Dinajpur; also govt. hospital  
8b. Nearest clinic: one doctor in Hasila 
9a. Government school: yes 
9b. What kinds: primary 
10. Non-government education: yes, 3-year BRAC school 
11. Children who attend school: nearly all 
12. Girls who attend school: nearly all 
13. Most students complete: class 4–5  
14. Children who finish 5th: ND 
15. Children who finish 10th: 3–4 (total) 
16. Number who have completed BA: 0 (2 people have completed IA) 
17. Electricity: yes 
18. Water source: tube wells for every 3–4 families 
19a. Radio: very little 
19b. Language: DK 
20a. Television: yes, little 
20b. Languages: Bangla 
 

I.2. Rautnagar 
Date: November 8, 2004 
Transportation to village: Go from Paschim Shibrampur, Dinajpur to Pirganj by bus 
(Tk.30). It takes nearly 2 hours to reach there. Take a rickshaw (Tk.5) to Ranisongkoil bus 
stand. Take a bus from Pirganj to Ranisongkoil (Tk.8). Then go to the south to Rautnagar by 
a van (Tk. 7). 
1a. Subdistrict: Ranisongkoil 
1b. District: Thakurgaon 
2. Population: 90 families, 700+ people 
3. Religions: 50% Christian, 50% non-Christians 
4. Mother tongues: Santali 
5. Work: farmers, day laborers, drivers 
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6. Nearest post office: Rautnagar 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Ranisongkoil 
8b. Nearest clinic: Kathaldangi  
9a. Government school: yes  
9b. What kinds: primary 
10. Non-government education: yes, primary 
11. Children who attend school: most 
12. Girls who attend school: most 
13. Most students complete: class 8 
14. Children who finish 5th: most 
15. Children who finish 10th: few 
16. Number who have completed BA: 2 
17. Electricity: yes (only few families) 
18. Water source: tube well  
19a. Radio: yes 
19b. Language: Bangla, Hindi, English (sometimes) 
20a. Television: yes 
20b. Languages: Bangla, Hindi, English (sometimes) 
 

I.3. Paharpur 
Date: November 10, 2004 
Transportation to village: From Jora-bridge bus stand (also known as Bogra bus stand) in 
Dinajpur take 6:50 a.m. mail bus to Birampur (Tk.40; 1 hour, 5 min). Take a bus to 
Nababganj (Tk.5; 30 min). Take van gari to Binodnagar (Tk.4/person; 30 min). From 
Binodnagar, ask where Paharpur is, where James Mondol Murmu’s house is; can walk the 
one mile distance or take a van gari. 
1a. Subdistrict: Nababganj 
1b. District: Dinajpur 
2. Population: 74 families, 500–600 people 
3. Religions: more than 90% Christian, less then 10% non-Christian 
4. Mother tongues: Santali and Bangla 
5. Work: farmers, day laborers  
6. Nearest post office: Binodnagar 
7a. TNT: no 
7b. Mobile: no 
7c. Nearest phone: Binodnagar 
8a. Nearest hospital: Nababganj 
8b. Nearest clinic: Nababganj  
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: yes (CARITAS primary) 
11. Children who attend school: most 
12. Girls who attend school: most 
13. Most students complete: class 5–10    
14. Children who finish 5th: most 
15. Children who finish 10th: half 
16. Number who have completed BA: 4 
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17. Electricity: no 
18. Water source: tube well, pump 
19a. Radio: not really (2 radios in whole village) 
19b. Language: NA 
20a. Television: yes (one TV in whole village) 
20b. Languages: Bangla 
 

I.4. Patichora 
Date: November 15, 2004 
Transportation to village: 15-minute walk to the northwest of the BNELC Thuknipara guest 
house 
1a. Subdistrict: Patichora 
1b. District: Naogaon 
2. Population: 50 families, about 250 people 
3. Religions: Christian, Sonaton 
4. Mother tongues: Santali 
5. Work: farmers, day laborers 
6. Nearest post office: Najibpur 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Najibpur 
8b. Nearest clinic: Najibpur 
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: yes (primary) 
11. Children who attend school: most 
12. Girls who attend school: few 
13. Most students complete: class 5  
14. Children who finish 5th: most 
15. Children who finish 10th: few 
16. Number who have completed BA: 1 
17. Electricity: yes  
18. Water source: tube well  
19a. Radio: yes (sometimes; there are few radios) 
19b. Language: Bangla 
20a. Television: yes 
20b. Languages: Bangla 
 

I.5. Jabri  
Date: November 16, 2004  
Transportation to village: Take a 1-hour bhatbhati ride east from Manda Ferry Ghat, getting 
off at Bhabicha, about 3 km before reaching Niamatpur. Then walk north 1.5 km to the 
village. 
1a. Subdistrict: Niamatpur 
1b. District: Naogaon 
2. Population: 60 families; 250+ people 
3. Religions: Sonaton 
4. Mother tongues: Santali 



 

 

213

5. Work: farmers; day laborers 
6. Nearest post office: Bhabicha 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Niamatpur 
8b. Nearest clinic: Niamatpur 
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: Ashroy (NGO) school to class 5 
11. Children who attend school: few 
12. Girls who attend school: very few 
13. Most students complete: class 5 
14. Children who finish 5th: 20–25% 
15. Children who finish 10th: very few 
16. Number who have completed BA: none 
17. Electricity: no 
18. Water source: tube well 
19a. Radio: yes; 4–5 in village 
19b. Language: Bangla 
20a. Television: yes; one in village 
20b. Languages: Bangla 
 

I.6. Amnura Missionpara 
Date: November 21, 2004 
Transportation to village: 1½-hour bus ride from Rajshahi city via Tanor 
1a. Subdistrict: Chapai-Nababganj 
1b. District: Chapai-Nababganj 
2. Population: 37 Santali families with 200 people; also 30 Bengali families 
3. Religions: Christian; Muslim 
4. Mother tongues: Santali; Bangla 
5. Work: weavers, farmers, service holders 
6. Nearest post office: Amnura  
7a. TNT: yes 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Chapai-Nababganj 
8b. Nearest clinic: Amnura Mission 
9a. Government school: no; but in Amnura, it’s available up to class 10 
9b. What kinds: NA 
10. Non-government education: mission school up to class 5 
11. Children who attend school: all 
12. Girls who attend school: all 
13. Most students complete: class 6–7 
14. Children who finish 5th: all 
15. Children who finish 10th: half 
16. Number who have completed BA: 2–3 
17. Electricity: yes 
18. Water source: tube well 
19a. Radio: some; fewer than half have radios 
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19b. Language: Bangla, Santali 
20a. Television: yes; many have them 
20b. Languages: Bangla, Hindi 
 

I.7. Bodobelghoria  
Date: November 24, 2004  
Transportation to village: Bus to Natore; 30-minute bhatbhati ride to village 
1a. Subdistrict: Nordanga 
1b. District: Natore 
2. Population: 7 families; 35–40 people 
3. Religions: Baptist 
4. Mother tongues: Santali 
5. Work: farmer 
6. Nearest post office: Bashudebpur 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA  
8a. Nearest hospital: Nosrotpur 
8b. Nearest clinic: Belghoria mission, one day a week 
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: Baptist mission school KG thru class 3 
11. Children who attend school: all 
12. Girls who attend school: all 
13. Most students complete: class 7–8 
14. Children who finish 5th: all 
15. Children who finish 10th: few 
16. Number who have completed BA: 0 
17. Electricity: no 
18. Water source: tube well 
19a. Radio: very little; 3–4 in village 
19b. Language: NA 
20a. Television: yes; 3 in village 
20b. Languages: Bangla 
 

I.8. Rashidpur 
Date: January 26, 2005  
Transportation to village: Take a bus from Srimangal to Kamaichora (towards Habiganj). 
Then take rickshaw (Tk.20) north through the Finlay tea garden.  
1a. Subdistrict: Bahubol 
1b. District: Habiganj 
2. Population: 75 families; 500 people 
3. Religions: Hindu 
4. Mother tongues: Santali 
5. Work: tea garden workers, day laborers, farmers 
6. Nearest post office: Rashidpur 
7a. TNT: yes 
7b. Mobile: yes 
7c. Nearest phone: NA 
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8a. Nearest hospital: Rashidpur 
8b. Nearest clinic: Kalighat, Srimangal 
9a. Government school: yes 
9b. What kinds: primary and high school 
10. Non-government education: BRAC (classes 1–5) 
11. Children who attend school: fewer than half 
12. Girls who attend school: almost twice the number of boys 
13. Most students complete: class 3 
14. Children who finish 5th: ND 
15. Children who finish 10th: few (5 or 6) 
16. Number who have completed BA: none 
17. Electricity: yes 
18. Water source: government water supply 
19a. Radio: yes (most have radios at home) 
19b. Language: Bangla, Hindi 
20a. Television: yes (3 TV sets in all) 
20b. Languages: Bangla, Hindi 
  

MAHALI VILLAGES:        
 

I.9. Abirpara  
Date: November 12, 2004  
Transportation to village: From the Bogra bus stand in Dinajpur take the 6:50 a.m. mail bus 
to TNT mor/Osmanpur (Tk.65). Get off at TNT mor, walk half km north to the sign for the 
Nazarene Mission and walk down the small road. Abirpara is near the mission. 
 1a. Subdistrict: Ghoraghat  
1b. District: Dinajpur  
2. Population: 80 families; 250–300 people 
3. Religions: Christians (some Nazarene; most Catholic) 
4. Mother tongues: Mahali 
5. Work: bamboo weavers 
6. Nearest post office: Osmanpur (1 km away) 
7a. TNT: no 
7b. Mobile: no 
7c. Nearest phone: mission-mor (less than 1 km away) 
8a. Nearest hospital: Osmanpur  
8b. Nearest clinic: Catholic mission, less than 1 km away  
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: yes, BRAC school, Catholic mission school  
11. Children who attend school: all  
12. Girls who attend school: all 
13. Most students complete: class 5 
14. Children who finish 5th: almost all 
15. Children who finish 10th: few 
16. Number who have completed BA: none 
17. Electricity: no (because they can’t afford it) 
18. Water source: tube well 
19a. Radio: no (there are only 2–3 radios) 
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19b. Language: NA 
20a. Television: no (only 1 TV set in the whole village) 
20b. Languages: NA 
 

I.10. Matindor  
Date: November 15, 2004 
Transportation to village: 90-minute van gari ride from Patnitala; or a 30-minute bus ride 
from Mahadebpur 
1a. Subdistrict: Patnitala 
1b. District: Naogaon 
2. Population: 45 families; about 300 people 
3. Religions: almost all Catholic, with one Nazarene family 
4. Mother tongues: Mahali 
5. Work: bamboo weavers 
6. Nearest post office: Sisahat 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Sisahat 
8b. Nearest clinic: Sisahat 
9a. Government school: yes 
9b. What kinds: primary 
10. Non-government education: BRAC (to class 5); Catholic mission (to class 3) 
11. Children who attend school: most 
12. Girls who attend school: most 
13. Most students complete: class 5  
14. Children who finish 5th: almost all 
15. Children who finish 10th: very few 
16. Number who have completed BA: none 
17. Electricity: no 
18. Water source: tube well 
19a. Radio: yes; 6–7 in village 
19b. Language: Bangla 
20a. Television: yes; 5 in village 
20b. Languages: Bangla  
 

I.11. Pachondor  
Date: November 19, 2004 
Transportation to village: 90-minute bus ride from Rajshahi city; get off at Catholic 
mission, 1 km before reaching Mundumala 
1a. Subdistrict: Tanor 
1b. District: Rajshahi 
2. Population: 75 families; about 450 people 
3. Religions: Catholic 
4. Mother tongues: Mahali 
5. Work: bamboo weavers 
6. Nearest post office: Mundumala Hat (1 km away) 
7a. TNT: no 
7b. Mobile: yes 
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7c. Nearest phone: NA 
8a. Nearest hospital: Mundumala Hat 
8b. Nearest clinic: Mundumala Hat 
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: Catholic mission school 
11. Children who attend school: all 
12. Girls who attend school: all 
13. Most students complete: class 8 or 9 
14. Children who finish 5th: most 
15. Children who finish 10th: half 
16. Number who have completed BA: 0 
17. Electricity: yes 
18. Water source: carry from nearby village 
19a. Radio: yes; there are a few in the village 
19b. Language: Bangla 
20a. Television: yes; there are a few in village 
20b. Languages: Bangla 
 

MUNDARI VILLAGES: 
 

I.12. Nijpara 
Date: November 9, 2004 
Transportation to village: Take bus from Dinajpur to Birganj (Tk. 30; 40 minutes). Then 
take van gari (Tk.10/person) or rickshaw (Tk. 25) from bus stand to Nijpara (30 minutes). 
1a. Subdistrict: Birganj 
1b. District: Dinajpur 
2. Population: 60 families, 250+ people (200 Mundas, 50 Santalis) 
3. Religions: Christian, Hindu, Muslim (Mundas are mostly Christians.) 
4. Mother tongues: Mundari, Santali, Bangla 
5. Work: farmers, day laborers, businessmen 
6. Nearest post office: Bolorampur 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Chakai 
8b. Nearest clinic: mission, Khulsi Hat (half a km away)  
9a. Government school: yes 
9b. What kinds of: primary school (class 1–5) 
10. Non-government education: yes, non-govt. high school (class 6–10) 
11. Children who attend school: most (90%) 
12. Girls who attend school: most (90%) 
13. Most students complete: class 5 
14. Children who finish 5th: most, 75% (50% Mundas) 
15. Children who finish 10th: few, 25% (20% among Mundas) 
16. Number who have completed BA: 6 Mundas, 25 others 
17. Electricity: no 
18. Water source: tube well.  
19a. Radio: yes 
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19b. Language: Bangla 
20a. Television: yes 
20b. Languages: Bangla 
 

I.13. Begunbari 

Date: November 18, 2004 
Transportation to village: Take van gari from Beniduar mission to the village (Tk.10/person; 
about 30 minutes) or by bus, get off at Kokil and then walk south about 2 km to Begunbari. 
1a. Subdistrict: Dhamoirhat 
1b. District: Naogaon  
2. Population: 70–80 families; 300 people  
3. Religions: Catholic 
4. Mother tongues: Mundari, Bangla 
5. Work: farmers, day laborers and very few service holders 
6. Nearest post office: Sholpi 
7a. TNT: no 
7b. Mobile: no 
7c. Nearest phone: Sholpi 
8a. Nearest hospital: Dhamoirhat 
8b. Nearest clinic: Beniduar mission  
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: yes, mission primary school (Bangla medium)       
11. Children who attend school: most  
12. Girls who attend school: most  
13. Most students complete: class 5  
14. Children who finish 5th: most 
15. Children who finish 10th: few 
16. Number who have completed BA: 2 
17. Electricity: no 
18. Water source: tube well  
19a. Radio: yes  
19b. Language: Bangla 
20a. Television: yes (three TV sets in the village) 
20b. Languages: Bangla 
 

I.14. Karimpur 
Date: January 25, 2005 
Transportation: Take a Sylhet-bound bus from Chandnighat bus stand in Moulvibazar. Get 
off at the stop closest to Karimpur tea garden; take rickshaw to tea garden (Tk. 10). 
1a. Subdistrict: Rajnagar 
1b. District: Moulvibazar 
2. Population: 60 families; 200–250 people 
3. Religions: Hindu (80%), Christian (20%) 
4. Mother tongues: Mahali, Bagani, Bangla 
5. Work: tea garden workers 
6. Nearest post office: Karimpur 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
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8a. Nearest hospital: Karimpur 
8b. Nearest clinic: Moulvibazar 
9a. Government school: yes 
9b. What kinds: primary  
10. Non-government education: Catholic mission (primary) 
11. Children who attend school: 80%; 100% of Mundas 
12. Girls who attend school: fewer before, but now 100% 
13. Most students complete: class 6–8 
14. Children who finish 5th: almost all 
15. Children who finish 10th: few 
16. Number who have completed BA: 1 
17. Electricity: yes 
18. Water source: tube well  
19a. Radio: yes (fewer than half of the households have) 
19b. Language: Santal, Bangla, Hindi 
20a. Television: yes (most have) 
20b. Languages: Bangla, Hindi 
 

KODA VILLAGES: 
 

I.15. Kundang 
Date: November 16, 2004 
Transportation: Take bus from Rajshahi city to Krishnapur mor (5 km before reaching 
Mundumala). Take van gari from Krishnapur mor to Krishnapur bazaar (Tk.2). Then walk 
another 1½ km south to the village. 
1a. Subdistrict: Tanor 
1b. District: Rajshahi 
2. Population: 32 families 
3. Religions: Christian, Muslim, Hindu 
4. Mother tongues: Santali, Koda, Bangla 
5. Work: farmers 
6. Nearest post office: Krishnapur 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Tanor 
8b. Nearest clinic: Tanor 
9a. Government school: no 
9b. What kinds: NA 
10. Non-government education: yes, up to class 5 
11. Children who attend school: all 
12. Girls who attend school: all 
13. Most students complete: class 4–5 
14. Children who finish 5th: most 
15. Children who finish 10th: few 
16. Number who have completed BA: none 
17. Electricity: yes 
18. Water source: tube well 
19a. Radio: yes (3–4 households have a radio) 
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19b. Language: Bangla 
20a. Television: yes 
20b. Languages: Bangla 
 

I.16. Krishnupur  
Date: November 23, 2004 
Transportation to village: Take bus from Rajshahi city to Puthia. Then take a 10-minute 
rickshaw ride to the village. 
1a. Subdistrict: Puthia 
1b. District: Rajshahi 
2. Population: 36 families; 200–250 people 
3. Religions: Sonaton 
4. Mother tongues: Koda 
5. Work: farmers 
6. Nearest post office: Puthia 
7a. TNT: no 
7b. Mobile: yes 
7c. Nearest phone: NA 
8a. Nearest hospital: Puthia 
8b. Nearest clinic: Puthia 
9a. Government school: yes  
9b. What kinds: primary 
10. Non-government education: no 
11. Children who attend school: 25% 
12. Girls who attend school: 25% 
13. Most students complete: class 5  
14. Children who finish 5th: few 
15. Children who finish 10th: 0 
16. Number who have completed BA: 0 
17. Electricity: no 
18. Water source: tube well 
19a. Radio: yes; 5–6 in village 
19b. Language: Bangla; Santali on Sundays 
20a. Television: yes; 2 in village 
20b. Languages: Bangla 
 

KOL VILLAGE: 
 

I.17. Babudaing  
Date: November 22, 2004 
Transportation to village: From Amnura, take a 20-minute bus ride to Atahar. Then take a 
30-minute van/rickshaw ride followed by a 15-minute walk to Babudaing. 
1a. Subdistrict: Godagari 
1b. District: Rajshahi 
2. Population: 70+ families; about 1000 people? 
3. Religions: Sonaton 
4. Mother tongues: Kol 
5. Work: farmers 
6. Nearest post office: Amnura 
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7a. TNT: no 
7b. Mobile: no 
7c. Nearest phone: NA 
8a. Nearest hospital: Horsendang 
8b. Nearest clinic: Nababganj 
9a. Government school: no; closest school is 5 km away in Horsendang 
9b. What kinds: NA 
10. Non-government education: no  
11. Children who attend school: few 
12. Girls who attend school: few 
13. Most students complete: 5 
14. Children who finish 5th: few 
15. Children who finish 10th: 1 
16. Number who have completed BA: 0 
17. Electricity: no 
18. Water source: tube well 
19a. Radio: yes; 5–6 in village 
19b. Language: Bangla 
20a. Television: yes 
20b. Languages: Bangla 
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